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ASSESSMENT COMPONENT: One
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Use of Generative AI in Assessment  
 
	RESEARCH  
	For this assessment, you can use Generative AI to support you in research and data analysis. 
	Yes X
No   ​☐​ 

	STRUCTURE  
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc.  
	Yes  ​X
No   ​☐​ 

	PROOFREADING  
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including getting suggestions to rephrase your work.  
	Yes  ​X
No   ​☐​ 

	WRITING  
	For this assessment, you can use Generative AI to create text for submission.  
	Yes  ​☐​ 
No   X 

	CREATIVE  
	For this assessment, you can use Generative AI to create creative materials, such as images.  
	Yes  ​☐​ 
No   ​X

	PROGRAMING  
	For this assessment, you can use Generative AI to create and check code.  
	Yes  ​☐​ 
No   ​X

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ​☐​ 
No   ​X 








AI Acknowledgement   
I confirm that I have not presented any AI generated materials as my own work.  




























Part 1 
The post compulsory sector in the United Kingdom, which includes further education colleges, sixth form institutions and universities, plays a significant role in promoting inclusion and widening access to education. The sector supports learners who experience barriers related to disability, special educational needs, mental health, neurodiversity or any circumstance that may affect their ability to progress at the same rate as their cohort.
The Welsh professional standards are relevant in this context. The standards that relate to the promotion of diversity, equality of opportunity and inclusion, and the demonstration of commitment to learners, their learning, safety and well being, are central to effective practice. These standards, along with the remaining elements of the framework, should remain a consistent point of reference for practitioners.
Being inclusive means educators and whole institutions must actively shape things around law and policies so that everyone has access, can take part and have the same opportuntities and outcomes as others. 	Comment by Sophie Bailey (1810168): not academic just put 
The Equality Act 2010 is the primary legislative framework in this area. The Act brought together previous anti discrimination legislation and applies to all post sixteen education providers. Part six establishes that providers must not discriminate against learners on the basis of protected characteristics, with disability identified as a central category. The Act covers direct discrimination, indirect discrimination, discrimination arising from disability, harassment and victimisation.
The heart of it is the duty to make reasonable adjustments. Teachers shouldn't just sit back and wait for someone to ask, we're meant to spot barriers that would substantially disadvantage a disabled learner and sort them out. That could mean extra time in exams, accessible digital tools, screen readers, Dictaphones, resources in different formats, support workers, or switching up teaching like using more visuals or having quiet breakout spaces. . Unlike in schools, whether something counts as "reasonable" depends on cost, how practical it is, what resources you've actually got, health & safety, and how much difference it really makes. If you don't make those adjustments when you should,	Comment by Lucy Rees (2512701): what policies and legislation does this link to?
Special Educational Needs and Disability code of practice: 0 to 25 years the SEND Code of Practice (0–25) from 2015, which came out of the Children and Families Act 2014 and does reach into FE and post-16. Chapter 7 is all about further education, it wants a graduated approach; assess needs, plan support, do the support, review how it's going. Colleges have to use their "best endeavours" to meet needs, bring in specialists when necessary, and properly involve the learner (and often their family) in decisions. For anyone with an EHC (educational, health and social care needs) plan, and reasonable adjustments layer on top where needs overlap. The Code keeps pushing high aspirations, real inclusion, and getting ready for adult life, all very much in line with inclusivity. 	Comment by Sophie Bailey (1810168): then youve got is not academic 
National policy also reinforces these expectations. The Post sixteen Education and Skills White Paper (2025) sets out proposals for a more inclusive and flexible system that aims to improve support for learners who experience disadvantage. The policy includes the Youth Guarantee, which seeks to reduce the number of young people who are not in education, employment or training. It also outlines increased investment in the development of staff so that they can respond to diverse learner needs, along with stronger links with employers and the expansion of modular pathways that can meet the requirements of learners with additional needs.
Further Education institutes now have their own equality & diversity strategies, accessibility plans, and SEN/inclusion policies that tie into all this. Plenty of FE institutions even publish SEN information reports spelling out exactly what support is on offer and available on the institution websites, these follow the Code. 	Comment by Lucy Rees (2512701): Such as????
Neath College, where I’m undergoing my placement, has a special support system, available to help any Veterans of the armed forces, students with serving families, care experienced young people, students with caring responsibilities and students with refugee status (including UASCS). As well as this, NPTC Group has a dedicated support team who support students with additional learning needs, disabilities and medical needs. 	Comment by Lucy Rees (2512701):  what kind of support do they offer?
In the actual classroom, good inclusivity goes way beyond just ticking legal boxes. It's about proactively doing things better, like using Universal Design for Learning (UDL) so there's multiple ways to engage, take in information, and show what you know. That helps everyone, not just those with extra needs. Think differentiated tasks, more formative/low-stakes assessment instead of everything riding on one big exam, or trauma-informed approaches for mental health. Staff training on disability awareness and adjustments is crucial too and stops accidental discrimination creeping in. The landmark Black & Wiliam (1998) review analyzed hundreds of studies and found that well-implemented formative assessment produces some of the largest effect sizes ever reported for educational interventions.	Comment by Lucy Rees (2512701): More acadmeic and support it with literature	Comment by Sophie Bailey (1810168): i liek this 	Comment by Lucy Rees (2512701): Support this?
At the end of the day, all this is about a rights-based mindset, seeing learners as people with real potential instead of focusing on what's "wrong" with them, like some institutions are still doing. When legislation, college commitment and everyday teaching practice line up, post-compulsory education can genuinely be inclusive, letting everyone thrive and feeding into bigger goals around equity and people being able to participate properly in the economy and society. 	Comment by Lucy Rees (2512701): Who is doing this?
Part 2 - Neath College – NPTC Group
Rhys/Angharad 
Firstly, I would ensure confidentiality is maintained in line with GDPR and safeguarding guidance, discussing with Angharad how and when she would like her preferred name and pronouns to be used. With her permission, I would inform the Student Support and Wellbeing Team, who provide counselling and emotional wellbeing services through Neath College’s Student Zone. This service can offer a dedicated wellbeing officer trained in LGBTQ+ support, helping her explore her identity safely. This would be the general Student Support Team/Student Services team at NPTC.	Comment by Lucy Rees (2512701):  what kind of support do they offer? Who specifically

Within the classroom, I would make practical adjustments: ensuring her preferred name appears on class registers (with appropriate permissions), using inclusive language, and fostering a group culture taking diversity awareness directly. If necessary, I would speak with the Equality, Diversity and Inclusion Officer to provide staff training or awareness sessions to prevent discrimination or misunderstanding towards the student. 
Academically, I would work with the Learning Support team at NPTC to develop an Individual Development Plan outlining flexibility in deadlines and access to a quiet study environment to help manage stress if there was need. Colleges have a statutory duty to identify ALN and provide an IDP where additional learning provision is needed. Flexibility in deadlines and a quiet study environment can be recognised as reasonable adjustments and examples of Additional Learning Provision (ALP) under the ALN framework. Encouraging positive peer relationships through collaborative but supportive group tasks could also help Angharad feel more integrated.  Working with the Learning Support team to develop the plan is exactly what the policy expects. These meet the professional standards: Promoting inclusion and equity and creating supportive learning environments.
	Comment by Lucy Rees (2512701): Does think link to a policy
In line with these professional standards, I would regularly review support measures, ensuring Angharad’s voice remains central. The overarching goal is to empower her to succeed academically while reinforcing her sense of belonging, dignity, and self-confidence. 	Comment by Lucy Rees (2512701): Which ones
She is probably feeling ‘different’, may have a fear of judgement, and lack of acceptance that could then be causing anxiety and low mood, explaining her reduced focus and declining grades in my classroom. The Professional Standards for FE, WBL and ACL Practitioners (2023) place emphasis on promoting inclusive and equitable learning environments and responding sensitively to the individual needs of learners. Therefore, my role is to create a safe, affirming space for Angharad to thrive both academically and personally. 	Comment by Lucy Rees (2512701): Make sure this is in the refernece list
Iwan 
His situation highlights the need for both financial and academic support to ensure he can continue his studies without compromising his wellbeing. 
As his teacher, I would first hold a confidential, supportive discussion with Iwan to identify specific needs and gain consent to refer him to appropriate services. Under Neath College’s Student Support framework, I would direct him to the Student Support and Wellbeing Team, who can offer financial advice, budgeting guidance, and access to hardship funds or bursaries. The Student Finance Officer could help him apply for discretionary support schemes intended to ease financial pressure. 
From an academic perspective, I would provide flexibility in coursework submission where possible, following institutional policy, and assist Iwan in developing a personalised study plan. This may include targeted tutorials, access to online learning materials for any missed lessons, and opportunities for structured catch-up sessions. I would also encourage use of the Learning Support and Study Skills services to help him manage workload and maintain academic standards. 
This approach aligns with the Professional Standards for FE Practitioners (2023) by promoting inclusivity, empathy, and learner-centred practice. Demonstrating commitment to professional values, I would ensure Iwan’s dignity and confidentiality are respected, responding ethically and appropriately to his circumstances. By fostering trust and collaboration with support services, I aim to enable Iwan to continue his studies successfully, reduce barriers to learning, and help him achieve his potential within the FE environment. 
I would also point him in the direction of the library where students can borrow laptops and the media equipment team where students can book out cameras for their assignments, not needing to own their own equipment. 
Dafydd 
Within the University of Arts, London (UAL) Media programme at NPTC, students are expected to engage extensively with digital tools, participate in collaborative projects, and produce written and practical work using cameras and audio equipment. Dafydd’s partial sight and reduced typing speed could impact his ability to keep pace with notetaking and documentation tasks, particularly during extended sessions. His susceptibility to fatigue may also affect concentration and participation in longer practical lessons or assessments within the media course. 
To ensure Dafydd’s inclusion and success, Neath College’s commitment to equality of opportunity and inclusive learning, as outlined through its Learning Support and Student Services, will be fully implemented. A Learner Support Plan will be created in collaboration with the college’s Additional Learning Needs team, outlining Dafydd’s reasonable adjustments under the Equality Act 2010. This will include access to assistive technology such as speech-to-text software, screen magnification tools, and possibly ergonomic equipment (adapted keyboard, adjustable workstation, and supportive chair). 
Where appropriate, Dafydd will be permitted to record lectures or use a digital notetaking app to compensate for slow typing speed. Printed or digital resources will be made available in large font and high-contrast formats. He will also be given extended time for written assignments and exams, in line with college policy on access arrangements. 
In-class adjustments will include flexible seating arrangements near the front for optimal visibility and ease of movement. Rest breaks will be scheduled during longer sessions to manage fatigue. Group work will be structured so that Dafydd can contribute effectively without physical strain, emphasizing his verbal strengths. 
Ongoing communication with the Student Services team, Assistive Technology Coordinator, and Personal Tutor will ensure any new barriers are addressed promptly and possibly before they arise. Regular review meetings will support continued independence and well-being. 
By embedding inclusive teaching practices aligned with the Professional Standards for Further Education Practitioners (2023), I will ensure Dafydd experiences an equitable, empowering, and accessible learning environment that enables him to thrive academically and personally. 
Neath College also has a lift that is always out of action. As a personal tutor, I would arrange a ground-level room if needed or ensure the lift is in working order during the day he is in college. 
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