Applied Practice Working Journal
Aim: A reflective workshop aimed at BA acting students in their 3rd year. They will reflect on a project they have recently completed. 
Objectives – A range of Applied Theatre exercises will be used to explore reflective practice in a  higher education setting.
Intended Outcomes: 
· Students will reflect on a recent project and have a better understanding of how they approached it.
· Students will identify the challenges faced within the project and how they overcame them.
· Students will have an awareness of how they work best during a project.
· Students will have an awareness of their own working style as well as others.

Planning
Warm up 
Same Journey (Baim et al., 2002, p.75). The intention of this game is to highlight that everyone was given the same instruction, yet many will have taken a different route from each other. Even though various routes will have been taken they ultimately must come together to achieve a faster time, which is representative of a (group) project deadline. 
Consideration to be given about different abilities in the room. 
Health and Safety – Potential for Slips, Trips and Falls. Injury/Collision.
Materials – Timer
Time: 5-8mins

Developmental Activities 
Visual Journey: Create a visual representation of personal journey of the project process. Various materials and stimuli will be available.  This exercise will have a beginning of the project marker and an end of project marker. By using physical materials and objects the participants will be encouraged to think about the project and create a visual representation, this will be an individual activity to encourage each participant to reflect on their personal journey through the project. 
After this point participants will be asked to look at each other’s visual journeys. Similarly to the ‘Same Journey’ activity it is designed to allow participants to recognise similarities and differences between their own journey and others despite undertaking the same project. Participants will be asked to comment on other visual journeys objectively and subjectively.
Timeline/Lifeline (Shaw, 2024) in a Masterclass we created a visual representation of our lives from being born to now. I have chosen to use this activity and apply to it to the reflection of a project.
Materials: Table – Paper – Pens – Post it Notes -  String – Toys – Fabric etc. A variety of materials and objects that can be used to create a visual representation of their personal journey through the project. 
Time:12mins

Clay Sculpting:  Boal’s Image Theatre modelling activity (Boal, 2002, p.136-137). Participants will be asked to work in pairs. 
Participants will be asked to discuss before activity whether they are comfortable with touch/ being sculpted or if prefer mirroring method. 
In turns one participant of the pair will be the sculptor and one will be the clay. The sculptor will physically sculpt/mirror for the clay the moments listed below. This will be done without talking and a time limit e.g. 1 minute for each sculpt, both to limit the opportunity to overthink. This method ensures a degree of distancing to ensure safety for the sculptor who is representing personal moments but also allows them to look at the image they have created. Without knowing the details of the moment, other participants will be asked to objectively and subjectively look and comment on the pose of each clay as an offering to the sculptor.

1)When the project was challenging, it looked like what? 
2) When you were working at your best during the project, it looked like what? 
3) To transition from challenging to working at your best, what needs to happen? (Transition from 1 to 2)
No materials needed
Ethics: Use of touch, personal safety, separation/distancing 
Time: 30mins

Conclusion 
Return to visual journey: The participants are given an opportunity to change/alter their visual journey if perspective of process has changed. Leading into the closing circle where participants are invited to share any thoughts, feelings or reflections about themselves/the workshop/their project. 
Time:10mins
The workshop will open and close in a circle (a moment of ritual). Allowing for equal participation and without hierarchy. Using the circle to move away from “the hierarchies of power in everyday life, social institutions and education.” (Busby, 2021, p.78)

Backup game
Granny’s Footsteps with Keys: A game in keeping with the theme of the workshop overall. Same task, different approaches, must come together to complete project. 
There are several possibilities where the backup game may be needed: Time – the activities may be completed faster than I have planned for. Choice to not participate- All participants may not wish to participate in my planned workshop activities. Energy – It may be required as a livener if energy and/or motivation in the room is low. Break – This workshop may  be intense for participants and this is an opportunity for them to have a break and to release tension and not become overly stressed.

Choices in Planning and Ethical Considerations
Before deciding on my target group of 3rd Year BA Acting students, I considered designing a workshop for young people who have had adverse life experiences. I also gave thought to creating a workshop for people living with dementia. Both being groups I have previous experience working with in participatory settings. I landed on my chosen target group and a reflective workshop as it felt the most prevalent to the journey I am on. The target group of BA acting students is the one I feel I am able relate to more in experience, and therefore, feel I have a richer insight to what they may be experiencing. The techniques I have chosen have been significant in my process. Through reflective practice and reflective activities I have gained a broader understanding of challenges I have faced and my working style. I’ve created this workshop to offer an exploration of those themes to the target group.
I have chosen to use Boal’s image theatre as the main developmental activity. Adapting Boal’s method to be used as a reflective practice as the use of perspective is key to reflection. Use of personal perspective and the offering of alternative perspective is a pertinent theme running through the workshop I have planned through Same Journey, Visual Journey and The Clay Sculpting activity. The invite to the acting students to offer an objective view and a subjective view to other actors reflective processes (Visual Journey and Clay Sculpting) will be key. The word ‘offering’ is also important to note, as it suggests for the acting students to take the perspectives that resonant or perhaps even feel resistant to and leave the ones that don’t feel relevant to them. In Boals’ own words “This multiple reflection will reveal to the person who made the image its hidden aspects. It is up to the protagonist (the builder of the image) to understand and feel whatever she wants to and is able to take from this process.” (2002, p.175)
Boal’s work was focused on using theatre to promote social  and political change with groups referred to as oppressed. Although, I will be working in a different context, with a group of acting students on a reflective practice, the methods and ethos are transferable. Pg 10 “Augusto famously used to declare that the past, recreated in the present, transforms the future” (Campbell, 2019, p.10). Transferable to a reflective practice by recreating a past experience in this workshop and inviting reflection I aim for the participants to be more knowledgeable about their working style and others which can then be applied to the undertaking of future projects.
In Boal’s ‘Games for Actors and Non-Actors” the modelling sequence is laid out “1 The sculptor touches the model” (2002, p.136) and “2 The sculptor doesn’t touch the model” (2002, p.137). Ethically, everybody should have a choice when it comes to touching or being touched, and therefore, I will ensure that pairs participating in this activity are given the option to use touch or mirroring. The pairs will be given opportunity to discuss what they are and are not comfortable with before the activity, ensuring everyone is able to give informed consent.
The risks with using touch can challenge personal safety, this could be for a number of reasons including but not limited to sensory sensitivities, perhaps through neurodiversity. The use of touch also has the potential to trigger a trauma response. By definition ethical practice should cause no harm. When working with people eliminating all risk is unrealistic so, an informed consideration around subjects such as touch are essential when planning workshops. Giving options and informing participants empowers choice and can work to minimise the personal risk they may face.
This is especially prevalent with acting students where drama spaces are commonly what I refer to as ‘yes spaces’, meaning there is an expectation to say yes to everything. “In arts and theatre practice … group work involving physical activity and touching is regarded as standard.  However, what kind of risk is being alluded to?” (Rifkin, 2010, p.18). This was written 14 years ago at the time of writing but I would argue that it is still relevant to arts and theatre spaces. This is supported by Sarah Nicoles’ more recent essay which discusses the expectation of ‘yes’ in the theatre industry. She states ““yes” is the only acceptable answer” along with “It becomes even more difficult to say no when those around you have also been conditioned against it as well” (2024). In an applied theatre workshop how do I as the facilitator minimise the risk involved in participants potentially being conditioned to say yes to everything? Firstly, I must recognise my own position in the room and potential power imbalances that could arise. Presenting a “need to build in constant checks and balances, where participants are encouraged to ask questions, offer suggestions and, most of all, say ‘no’ when they are unclear or when activities feel too risky for them, or not right in some way” (Baim, 2020, p.71). I will make it clear from the beginning that the BA acting students will have the option to not participate in any aspect of the workshop and that choice will be honoured. 
As humans we are natural storytellers, yet, the intention of this workshop is not for participants to share their stories but for personal reflection. The intention of this workshop is for the participating acting students to get a better of understanding of their working styles and an insight to others. Within the context of being conditioned to ‘yes spaces’ participants, when asked may share personal stories that then leaves them feeling exposed and unsafe in the workshop. Baim states “If we are to remain ethical as theatre practitioners, personal stories of pain should never be presented as an unexamined spectacle” (2020, p.69). With this awareness I have designed this workshop with a degree of separation for the students from their stories. Participants will not be asked to share personal stories with the group, but rather receive an offering of alternative perspectives for them to consider. If they do choose to share something personal, I, as the facilitator will ensure they are informed to make the decision as to whether it feels safe and that the personal risks are considered. 
I endeavour to promote personal autonomy within this workshop, trusting individual “capacity to decide for oneself and pursue a course of action in one's life” (Dryden, 2022). The questions I have chosen to use in the Clay sculpting activity are inspired by Walkers (2014) practical applications of David J. Groves ‘Clean Language Method’. The idea behind using clean language questions are to support an individual’s personal autonomy by developing a model based on their own ideas and metaphors without the influence of the person asking the questions who could be a coach/therapist/interviewer/facilitator. This is  value that is important to me as a facilitator and the groundwork for applied theatre application as a general.  “So what can applied theatre do for its participants? It can provide the space and the opportunities for [them] to begin the process of understanding what lies at the base of the issues they are facing.” (Prendergast, 2022, p.75). What I am trying to achieve through all reflection activities more so in asking for images of challenges/working at best and what needs to happen to move from one to the other. Clean question are complementary to this process.
Contempt to Curiosity (Walker, 2014) has been very influential  to my process through the course module and returning to an educational setting, giving me a basis to develop and understand my own metaphors and learning style. Having experienced the benefits of implementing these questions first-hand, I’d like to apply them to the workshop to see how they work in an applied theatre workshop context. The fact my target group are in a higher education setting has been a fundamental consideration in this decision. Whilst I was completing my BA in Drama and Theatre Studies an understanding of my own working style and how I worked best would have supported my learning as it has during my MA. 
The application of choice and promoting personal autonomy align with Carl Rogers’  Humanistic Theory (1980).  A person centred approach has  3 core conditions – congruence, unconditional positive regard, empathy. “the person-centred approach rests on a basic trust in human beings” (Rogers, 1980, p.101). Joseph (2021) highlights that this approach results in “growth, development, and autonomy of the individual.” (Joseph, 2021)  by adhering to these 3 core conditions it allows for professionals to “respond to situations creatively.” (Joseph, 2021). My aim is to foster a person centred approach in my facilitation and apply it in practice when navigating the aforementioned ethical considerations such as informed consent and promoting autonomy. By implementing this approach I set out to mitigate personal risk for the participants, promote choice and present opportunities for personal development  through a supported reflective practice.

Reflection on Workshop
· I have confidence that this workshop would be suitable for real world application. This workshop could also be applied to other contexts with different target groups for reflective practice. 
· Instructions/explanations overall were clear and understood/actioned by group, they felt comfortable to ask clarifying questions.
· Health and Safety/Ethical considerations were implemented effectively.
· The participants subjective and objective observations developed through the session, becoming richer/ more detailed as we moved through the workshop.
· Several participants altered their visual journey after the Clay Sculpting activity, which indicated that the workshop had increased awareness of their approach to the project they were reflecting on, which was the intended outcome. Feedback from participants also indicated that the intended outcomes were realised.
· When I started talking in the workshop I noticed I was nervous and began to slip into a performative role to protect myself. When everybody said their names I took a moment to take some deep breaths and ground myself. Future consideration: Take more time to regulate before the session and practice the opening more to present as calm and confident from the beginning. 
· Use of the term ‘guys’. I said it twice in the workshop and corrected myself both times. ‘Guys’ as a collective term is one I have regularly used in a group context unassigned to gender. However, I recognise that it is gendered term. Being 10 years older than most participants in the workshop I must be aware of generational differences. Future consideration: Offer participants the opportunity to say their pronouns when introducing themselves.
· Due to my focus on time there were moments where I started to move on before everybody had presented their image. I was pleased that the group felt comfortable enough to tell me that that had happened. 
More time for reflection at the end of workshop would have been preferred, unfortunately I had reached my time limit. I knew whilst planning that time would be a factor and I would have to be very considerate of during the workshop.
Future consideration: Workshop to be run with a longer time frame. 1.5-2 hours to give more time for reflection and development of ideas. More time would allow me to relax more and ensure I was more present with participants.
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Appendix

Workshop Risk Assessment
	Name of group/session
	Workshop with BA Acting Students

	Location of event
	UWTSD Carmarthen Campus. Room N001

	Date of first risk assessment
	07/01/24

	Name and signed
	[image: A black and white text

Description automatically generated]Ella West 



	
What is the hazard?
	
Who is at risk from the hazard?
	
What are you already doing to reduce the risk?			
	
Do you need to do anything else to manage the risk?
	
Actions by whom
	
Actions by when

	

Slips, Trips and Falls	
	

Group Participants
	Ensuring the space is suitable for purpose and clear of potential hazards where possible.
	At beginning of workshop make people in room aware of any potential hazards. E.g. tables, slipping on floor when wearing socks.
	
Ella West
	
14/01/25

	
Personal Injury
	

Group Participants
	Plan in place to give suitable alternative options during activities for individuals to reduce risk of personal injury.
	Discussion with participants about spatial awareness. 
If injured to adapt any activity to be more suitable to their needs. 	
	
Ella West
	
14/01/25

	
Breach of Privacy
	

Group Participants
	Ensuring space has doors and windows and blinds that can be closed to ensure privacy of participants.
Invitation to be in the workshop only extended to participants and assessor (Essential parties)
	Discussion with participants on the day about what happens in the room stays in the room and not discussing other people’s experience outside of the workshop.	
	
Ella West
	
14/01/25

	
Collisions
	

Group Participants
	Activities with minimised opportunities for collisions. 
Plan for making participants aware of each other and to avoid collisions.
	Discussion with participants about being aware of other participants in the space.
	
Ella West
	
14/01/25

	
Use of Touch
	

Group Participants
	Each activity is planned with minimal touch. For activities that could use touch alternative option to not use touch always available.
	Discussion with participants about consent. Always to be given option to not use touch. Participants will be given opportunity to discuss this with who they are working with.	
	
Ella West
	
14/01/25


				
					
								

Game Instructions
Same Journey: Participants will be asked to find a spot in the room to stand, followed by a request to touch something in the room e.g. a wall and then return to original spot. Another action will be added e.g. Touch something red – participants will touch the wall, something red and return to their original spot. Participants will be asked to remember their journey and retrace it adding each additional given instruction to their sequence.  Once the individual Same Journey is established for each member of the group I will introduce a timer, timing the group completing their journeys, it stops when the last person finishes their sequence. I will then ask if the group are able to do it in less time and give them a time to beat. E.g. The group complete the first journey in 70 seconds, I would then ask can you do it in under a minute?
Granny’s Footsteps: Individually the participants try to get to ‘Granny’ without being caught. A set of keys will be on the floor by Granny, the individual that reaches Granny first will pick them up. Once keys picked up the group must work together to get keys to the end point without being caught by Granny, who will be guessing who has the keys each time they turn around.
Consider different abilities in the room.
Health and Safety –  Potential for Slips, Trips and Falls. Injury/Collision. 
Ethics – Use of Touch
Materials – Keys
Ella West 2415610
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