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The intention of this academic critique is to provide a deeper understanding of the current thinking behind the value of using reflective practice in teaching and learning. An investigation into the underpinning theories will outline the advantages and limitations of reflective practice and how diverse models can provide different levels of reflection in order to be transferred into teaching practice.
[bookmark: _Toc10237351]What is reflective practice?
Reflective practice is perceived as a valuable strategy for professionals who embrace lifelong learning. Due to the ever-changing context of the post compulsory education and the continual growth of knowledge in education, there is a higher demand for qualified teachers and self-directed professionals to reflect and self-evaluate in order to guide teachers to develop a more effective and engaging quality of teaching. Therefore, it can be said that reflective practice can professionally and personally stimulate growth between theory and practice (Mathew, 2017).

According to (Cambridge-University , 2019) 

Reflection is a systematic reviewing process for all teachers which allows you to make links from one experience to the next, making sure your students make maximum progress

Reflection allows practitioners the opportunity to form analysis of previous events which in turn can create better prepared outcomes for similar events taking place in the future.  Professionals attaining the aptitude to review their work honestly and analytically will develop new strategies to maintain best practice in their field (Middlesex University, 2014). 
Incorporating reflection into daily life routines can promote awareness, critical analysis and aid self-management and decision-making. According to (Owen & Fletcher, 2019) the following attributes of reflection can shape better practice:
· Learning to pay attention – listening to ourselves 
· Coming face to face with our assumptions 
· Noticing patterns 
· Changing what we see 
· Changing the way, we see. 
Gibbs’ reflective cycle is possibly the most well-known model of reflection used in the majority of sectors where professional practice is used (University of Edinburgh, 2019). However, in this paper the benefits and constraints will be discussed predominantly around Gibbs model. In addition, other reflective models will be discussed to highlight different levels of reflective measurements.
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The benefits of reflective practice involve describing, analysing and evaluating experiences.  This method of practice enables teachers to further understand any additional learning barrier’s equipping teacher’s the ability to further tailor make material to suit students’ different talents, and how students understand different topics in different ways, aiding teachers to re-think about the best ways to teach students with the best learning outcomes. However, once this process has been refined and tailored to the students. This process may need to be repeated several times for the next academic year of students as ‘one size does not fit all’ the new class of students would present a new set of skills therefore the reflective cycle would be applied and refined again.
Reflective practice can build confidence in the classroom and give better ways in overcoming obstacles when delivering various subjects. students socially can be climatized, to more adventurous in thinking and innovating ideas with peers. Additionally, promoting a more successful learning environment as students feel more supported with more freedom to discuss and engage in a supported classroom environment. aiding teachers to create new approaches enriching their learning experience (Wentzel, 2003).
There is an assortment of reflection models available to use for teaching practitioners. One particular model used is known as Practice wisdom, which is a triangular relationship between practice wisdom, theory and experience, practitioners creating professional judgements based on experience (Korthagen & Lunenberg, 2009). However, According to (Klein & Bloom, 1995) “often unarticulated knowledge that forms the basis for on-the-spot practice hypotheses that enable progress to be made on a case in the absence of fully tested methods”. In contrast, Gibbs (1988) reflective framework encourages practitioners to think logically and holistically surrounding their thoughts and actions using the reflective cycle. (Gibbs, 2012) States:
It is also the case that increasing students’ social engagement improves retention and increases their self-efficacy (their sense of being able to succeed) and improves their performance.
In education, the most frequently cited models of reflection are Gibb’s reflective cycle (1988). The model’s foundations were constructed from Kolb’s experiential learning cycle, highlighting theory and practice are a never-ending cycle, critically upholding values and considering respect for difference, aiding teachers to be become better practitioners. 
Research has suggested that there is a deficit of twenty thousand teachers in FE colleges (Ward, 2019). Recent government reports suggest large number of teachers are decimating the profession for a complexity of reasons. However, the most influencing factor impacting the teaching profession is the workload and pressure of accountability. A government survey revealed Almost a third of part-time teachers stated forty percent of their hours were performed outside of paid teaching hours.  Gibbs reflective model has the ability to remove the practitioner from the experience and the feelings involved at the time of the event. Incorporating an approach to how the event could be holistically prevented in the future. 
However, there are a number of limitations associated with being a reflective practitioner. Not all teaching professionals may understand how to use and apply reflective practice to their experiences (Middleton, 2017). Additionally, this could also be seen as a time-consuming activity. A heavy workload could also be seen as barrier of reflection, as a lack of time due to managing other commitments could stop the reflective process happening. The process could be seen as de-motivating practitioners to challenging and evaluating own practice (Scales, 2015).
[bookmark: _Toc10237353]Conclusion
The Critique has explored models of reflective practice, and to how self-directed professionals can create better decision making from past experience using reflective practice. Equipping teachers, the ability to tailor make better lessons and workloads more efficiently in and out of the classroom. However, the more experience gained in the teaching field can contribute to better critical analysis of reflection. Reflective practice is a methodical and conscientious way of trying new methods of working. However, unfortunately sometimes failing, can inspire new ways of innovating the initial goal, and becoming more confident through experience and reflection.  Additionally, it is more likely the longer period of time of being a practitioner, the easier it can be to become complacent in the classroom only using material and methods you think are only way to gain successful outcomes. Reflective practice strives on upholding ethics and values, while challenging yourself and reflecting and self-evaluating promoting positive innovation and change for students to succeed to their full capabilities.  
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