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	When thinking about the teaching of RE it is important that you consider the core ideas or core reasons for your RE teaching. There are a number of pedagogies of RE that are currently talked about, below is a synopsis of some of the core ideas that have influenced RE in the last 40 years. There are also video clips, where possible, of some of these people talking about their ideas and their core reasons for the teaching of RE.

· A presentation on this to use in your school looking at some of the key pedagogies and intoducing some learning styles and approaches as well as giving an example of how a topic is effected by pedagogies - download
· An example of a pedagogic journey when teaching on the topic of Hannukah - link
· The key text for this area is: Grimmitt, M (2000), Pedagogies of RE, McCrimmond -


	Pedagogy: Phenomology

	


	RE is rooted in looking at the concrete and abstract phenomena that religious groups express. Rooted in the work of Ninian Smart this pedagogy takes a rigid "religious studies" approach. The argument is that the key aim of RE is to enable learners to develop an understanding of religions. RE is an academic discipline like history or science, with its own set of approaches and its own frontiers with faith and with education.

Phenomenologists want students to understand the "nuts and bolts" of religion using the Smartian 7 dimensions of religion: ritual, practice, narrative, doctrinal, ethical, social and material.

This approach is at the heart of AT1 and still has tremendous influence over teaching. It is best when it takes a comprehensive approach to religion.

Key Text: The religious experience of mankind: Ninian Smart, 1983


	Pedagogy: Concept Cracking

	


	RE should be aiding pupils to 'crack the concepts' that underpin the teaching of RE, the concepts behind the phenomena. RE is seen as aiding students to be able to make judgements about the competing truth claims in religion. 

Statements of belief are taken seriously and the evidence for them are weighed up. The key skill is enabling students to become critical evaluators of truth claims from the competing world religions. They have to make decisions of which of these truth claims, if any, they believe to be true. 

This is arguing against the post-modern and relativistic world view of 'all beliefs are equally valid'.

Key Texts: Concept Cracking, Trevor Cooling, 1994 - download


	


	Pedagogy: Critical Realism

	


	RE should be aiding pupils to discover the truth claims that religious groups are making and to be critical about these, on the terms of the religion.

RE is seen as aiding students to be able to make judgments about the competing truth claims in religion. Statements of belief are taken seriously and the evidence for them are weighed up. The key skill is enabling students to become critical evaluators of truth claims from the competing world religions. They have to make decisions of which of these truth claims, if any, they believe to be true. This is arguing against the post-modern and relativistic world view of 'all beliefs are equally valid'.

Key Texts: Prospects for religious literacy, Andrew Wright, 1993


	Pedagogy: Human Development

	


	RE is involved with the development of spiritual understanding. Students are spiritual beings and this aspect of their self need to be educated and developed

RE is a tool to enable human development, and spiritual development. The aim of RE is to allow students to respond for themselves to questions about the meaning and purpose of human life. RE's place in the the curriculum is related to the overarching purposes of the SMSC curriculum.

RE is built on the questions of meaning and there is often a strong focus on ethics and morals. A good RE lesson is part of the student's search for meaning and there is much time for reflection on 'what does this mean for me in my life?'. The teaching and learning in a humanist classroom will focus on how the facts relate to the lives of the students. A strong influence in the development of AT2. The focus on 'finding meaning' has become axiomatic for many RE teachers.

Key Text: RE and Human Development, Michael Grimmitt, 1987


axiomatic

	Pedagogy: The Interpretive Approach

	


	RE cannot talk about and religion as a coherent whole but only as the experiences of the individuals within the faith tradition. We need to be ethnographers of religion and study the life experiences of the individuals.

This approach lends much to social anthropology and challenges the idea that a strict phenomenological approach ignores the dynamism of religion in the life of the individual. Students should be able to make sense of religion in the ways that they are lived and enacted today not just from the 'official viewpoint' but from the 'view on the street'.

One key skill is listening and responding to believers and realising that the idea of 'religion' is an academic construct a box into which adherents of that religion may not comfortably fit. Another is that students gather data and construct meaning about the religion from that data. Acknowledgement that religious belief cannot be separated from culture, race, country or family.

Key Text: Religious Education, an interpretive approach, Robert Jackson, 1997


	


	Pedagogy: Experiential RE

	


	RE should be involved in the experiences of religion and religious practice. Using the senses and extensive use of role-play, drama, dance and other sensate activities.

This approach develops the idea of experiencing the traditions and the phenomena of religion. A strong focus on multi-sensory approaches the key aim will be for the students to focus on and respond to the spiritual dimensions of life. Lessons will be very 'hands on' and include guided fantasy, reflection, meditation and drama and role-play.

A recent development of this has been the work on the theatre of learning by Sue Phillips an article by Sue Phillips can be read by clicking here (with thanks to RE Today).

Key Text: New methods in RE teaching, David Hay and John Hammond, 1990


Sue Philips

	Pedagogy: Deconstructionism

	


	This says that it is impossible to teach RE unless you begin by helping the student to understand the worldviews that religion push and to deconstruct these before building worldviews of their own

Lying at the heart of this approach is the belief that the job of education is to allow an individual to make meaning about themselves and the world. Much of the previous religious pedagogy is seen as oppressive as it aims to construct a world view for the student and not allow them to construct their own. In order to develop this world view the students must be given the tools to deconstruct the narratives with which they are already familiar.

A strong post-modern approach to equal validity and truth claim treat religious, spiritual, humanist and secular narratives as equally valid world views.

Key Text: Reconstructing Religious, Spiritual and Moral Education, Clive Erricker, 2000


	Ways to teach Hanukah


As part of the scheme of work Mrs Jones saw that she was going to teach the Y7s (11 year olds) about Hanukah, about the festival, the stories associated with the festival and the impact of the festival on the Jewish community. She had done her PGCE in a university where Ninian Smart had had a major influence and so began with teaching the children the phenomena of the festival. She used a variety of resources including text books, artefacts (a Hanukiah, candles, oil, kippurs), some video materials looking at the festival celebrations in both a liberal and reform synagogue and some web resources including an animated text of the story.

She was then leant Michael Grimmit's book on RE and human development and realised that she had been focusing to much on 'learning about' so she planned some fresh lessons. Students were asked to reflect on the story and consider if it had any meaning for them? What were the key ideas in the story that challenged them to consider how they lived their lives? 

They were asked to consider when they were in a situation where hope triumphed over seemingly impossible odds or what they considered to be miraculous? Some excellent work emerged as the pupils related the idea of miracles to their own lives.

She was then sent details of Cooling's concept cracking and so planned a couple of lessons where the students were to examine the story of Hanukah critically and decide if this could have happened. What were the claims of the people at the time? Of Jews today? Were there differing accounts of the story and what were the literal or the metaphorical truths within the narrative.


Over the inter-term break she met up with an old friend from college who had been on a course with Sue Philips on the 'theatre of learning' as the friend described the experiential methods of Hammond and Hay Mrs Jones was inspired to get the children actively engaged in their learning. The first lesson back the students enacted the story from the points of view of a variety of the characters and then working with the art department created a piece of art work based on the theme of a miracle.

A course was offered and Mrs Jones discovered the interpretive method of Bob Jackson and so planned a couple of lessons where the students were to investigate how the festival was celebrated by the local community. They invited in the local Rabbis from the orthodox and reform congregations and the students used the internet to talk to students from Jewish school in Manchester asking them about the festival and why it was important. The students put these into a vox pop and presented this to the class via the IWB.

As the term came to an end the RE advisor came into school and discussed the work of Erricker on deconstructionism with her. Mrs Jones was a little concerned she had been pushing a doctrinal view on her students and so the last lessons revolved around the idea of faith in the community and if you needed to believe in certain doctrines to belong to a religious group? 

How much could you be 'in a club' if you didn't like all the beliefs of that club. The students finished off the term by starting to formulate their own concept of what a 'religious sect or group' would look like.

Mrs Jones finished the term tired but happy and wondered how she was going to explore next term's theme of the existence of God!



	


