Introduction
The purpose of this assignment is to critically evaluate and identify the essential teaching and learning steps that have been analysed in the case study based on the observation of the learners of ages ranching 11-19. Based on the observation this assignment will pinpoint a critical incident which will be discussed in detail with the support of academic resources. 
The main purpose of this assignment is to demonstrate an understanding of the classroom observation, evaluate and understand the reasoning behind the critical incidents followed by a series of recommendations, which will guide future researchers. Other important elements of this assignment consist of the effects of a critical incident in the reflective practice highlighting the conclusions the observer come up with after the observation period. 
Role of critical reflection 
Critical reflection allows an individual to analyse a theory and reasoning determining their action by identifying the reasoning behind it. This practice allows an exploration of various ways of behaviour which may positively impact professional practice. The same source also suggests that the critical reflection is challenging however, it supports adaptations of new behaviours based on previous practices. Critical reflection is a crucial element of developing new skills through training by building a bridge between the freshly obtained knowledge and practice (Shandomo, 2010), which is what allows one to become a better practitioner. Another source Saric and Steh, (2017) agrees with Shandomo, (2010) highlighting the importance of critical reflection in teaching practice implying, it is a crucial matter in a teacher's professional practise perceiving it as an essential element of developing further professional expertise, also agreeing with the above point. Saric and Steh also underline the value of critical awareness, self-analysing and evaluating and self-presumption. The author agrees with the previous sources about the difficulty of critical reflection however, advising it is an important element supporting decision making on the taken direction within the teaching practice.

For critical reflection to be effective the practitioner must fully understand the critical incident. Tripp (1993) has suggested to obtain understanding the practitioner should be able to “describe the incident” and “explain its meaning” (Joshi, 2018) p.85. This helps to establish why the incident has been identified as critical, Tripp has proposed a methodological framework. Also, emphasizes emotional awareness as one of the key elements to critically reflect, this allows identification of changes required to improve future practice. Referring to the diagram below Tripp’s diagnostic cycle (Chien, 2018) which enables the examination and reflection on the incident. 
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Figure 1 The Diagnostic teaching cycle (Tripp 1993)
There are several models of critical reflection Kolb’s experimental learning circle (1984) is well recognised, it suggests that for effective learning to take place, practitioners must obtain experience, reflective observation, conceptualisation, and active experimentation abilities. Highlighting the demand for reflection and avoiding bias (Morris, 2019). The source also demonstrates that Kolb’s model has faced criticism for lack of theoretical grounding, however, insisting that his model focuses on the issues of problems within the contemporary educational system. Additional source summarises Kolb’s model suggesting that experiences aid learning as trainees often build relationships between theory and applied practice (Baker and Robinson, 2012) which agrees with the point outlined by Morris. 
Gibb’s reflective cycle (1988) is a suitable framework for writing a reflection, as it increases awareness of the practitioner’s skills (Adeani and Febriani, 2020). Therefore, Gibbs's reflective cycle is the model that will be used further on in this assignment. Unlike Kolb's model Gibb's framework consists of six stages which include “What happened, what were you thinking and feeling, what were the thoughts and feelings of others involved, how do you know, what other options were open to you, what would you do if the situation arose again” Wilding, (2008) p. 721. This model allows reflecting on the experience and having an in-depth reflection, effectively turning the learning experience into knowledge. Both models outline the importance of practical experiences within the learning process. Using Gibbs reflective cycle allows structuring events into phases which enable more focused reflection and increased consciousness of the actions during the events whilst encouraging adjustments of the behaviour to improve future practice (Mulder, 2018) which justifies the choice of this reflection model.
Critical reflection is not only important in personal reflection the recent Initial Teacher Education (ITE) reform has demonstrated how the reflection on the practice can create a drive for change across the whole teaching profession. The government has recently revised the required guidance for the ITT to improve the measure of trainee teachers. This change is driven by the aim to provide the highest standard of education for all young people (GOV.UK, 2021) This demonstrated that the educational forces reflected on the low quality of education available within the schools in Wales and taken actions to reform. Linked to that Wales's Professional standards for teaching (QTS) strongly encourage refection by making it one of the cross-curricular themes within the pedagogy elements suggesting, it should be a natural element of the learning (GOV.Wales, 2021). 
Observation 
During the experience, the practitioner was observing college students the environment and the placement location has set the scene for the incident as the atmosphere was relaxed due to the older age group being taught. There were no strict rules regarding the student’s appearance, students seemed mature. The placement of this incident will be kept anonymous to be in line with the ethical requirements. According to the Estyn report (Estyn, 2018) placement of the incident is one of the biggest A level providers within the local area, aimed at students who attended schools without sixth form. The rate of learners completing their qualification is above the national average and still increasing, suggesting a higher level of teaching. The college provides strong and effective support for learners. Demonstrating excellent standards for student well-being is an important element to create ambitious learners (Donaldson, 2015). An A2 level Business studies class has been observed for this incident. The students were approximately between the ages of 16 and 18 which has set the scene for the classroom atmosphere. The students seemed willing to learn as this is the subject, they have chosen to study. The lack of chatter could also be impacted by the fact that the learners did not have an opportunity to make friends as it was the start of the school year and students may have come from different schools and not yet made friendships within the class. There could have also been a seating plan in place which would stop students from talking to each other unless they were asked to do so.   The class was a small group and the students rarely interacted with each other. The students were completing activities set by the teacher, however, resembled hesitant to participate in class activities such as discussions. 
Critical incident 
The critical incident identified during this observation has occurred during the A2 Business studies class. The incident consisted of a teacher asking all students to complete an activity in the booklet. the quiet class environment has resulted in all learners completing the task as instructed. The teacher has given some time for the students to complete the activities in the booklet, eventually, the teacher asked everyone to give answers to questions. However, to do that she used a structured system of going in rows and asking each learner one question from the completed tasks in the booklet. The teacher has been going row by row, one by one therefore, everyone had to answer. If for some reason some students didn't have an answer to a question the teacher has challenged them as to why they have not answered the questions and then made the student give an answer on the spot. Observing the teacher using this technique has resulted in many recognitions such as almost all students had an answer to the questions and all students have completed the activities in the booklet as instructed. The students were working very quietly, and they all expected to be asked a question. The learners expected to be asked a question the awareness of them having to give an answer encouraged them to pay attention during class. The teacher also praised all students who give a correct answer to encourage further participation.  Having to give an answer in front of the class drove learners to work out correct answers for each question in the activity booklet.  
This critical incident can be linked to Donaldson’s four purposes (Donaldson, 2015) in several ways. One of the purposes is to create ambitious, capable learners this critical incident links to that purpose as it encourages the learners to be challenged and allow them to step out of their comfort zone for example when they are not sure how to answer a question the teacher encourages them to answer even if they are not sure of the answer, they might find difficult or wouldn’t usually attempt it. This also allows them to apply their knowledge in different contexts for example the students have been taught a topic in class and must apply what they learned to a case study or a booklet activity, doing so by making connections. Choosing students to answer in class additionally prepares them to communicate in different settings and speak in front of others which builds up their confidence skills allowing them to discuss their ideas and present their opinions. This also stimulates individual thinking; additionally, the critical incident can link to the second purpose which is creating enterprising and creative contributors. Encouraging participation in the classroom by choosing learners in an organised manner ensures that all students have an opportunity to apply their knowledge and think creatively about the questions they might not have usually attempted if they were not chosen to answer. This is a good demonstration of an effective teacher applying Donaldson's four purposes to daily classroom activities. 

Literature review 
Following the identification of the critical incident, this section of the assignment will link to the relevant literature review which, will focus on the applicable key ideas within the incident, this literature review will also outline the learning theories that particularly relate to the identified critical incident.
 The subsequent review will discuss concepts of behaviour management that occurred when the teacher ensured all learners were completing a set task resulting in a quiet environment, which helped students focus and cause no behavioural disruptions. And the importance of student participation, interactive learning and questioning resulting in deeper learning. All key elements will be thoroughly explored in the upcoming section. 
Behaviour management 
Behaviour management is a discipline that allows students to take ownership of their actions, helping them to understand the importance of respecting others such as members of staff or other students. (Rogers, 2003). The source suggests many management styles can be adapted depending on the types of learners, suggesting a link between good teaching and effective discipline within the classroom. Many schools apply the whole school approach which provides a foundation for behaviour management that should be followed accordingly with the schools’ values. Rogers stresses the significance of the whole school approach in an alternative source (Rogers, 2001) stating that this method improves the quality of the social and learning environment for students. Creating an appropriate learning environment by managing student behaviour ensures that all students can succeed regardless of their background. Demonstrating that behaviour management supports the learners in developing life skills that help to create ethical informed citizens which is one of the four purposes within the new curriculum for Wales (Donaldson, 2015). 
An alternative source suggests that behaviour can be managed by classical and operant conditioning. The theory of classical conditioning has been discovered by Pavlov in the early 1880s. He discovered this theory by measuring the salivation of the dogs when smelling food and then using a stimulus that was associated with the food. This demonstrated that the dogs started to establish the object with food effectively salivating, this can also be related to positive reinforcing. The theory is recognised as a phenomenon that allows adapting to the new environments and the importance of its influence on the behaviour (Bouton, Nelson, 1998). An additional source (Kirsch, Lynn, Vigorito and Miller, 2004) is supporting this point by suggesting that classical conditioning has an impact on the behaviour which demonstrated the link between the two. Suggesting that classical conditioning may be a good method for managing the behaviour within the classroom. However, McSweeney and Bierley, (1984) challenge that point specifying that there are situations where classical conditioning does not happen as expected.  

Additionally, Luiselli, Putnam, Handler and Feinberg, (2010) agree that positive reinforcement can be used to maintain desirable behaviour in the classroom, which additionally has a positive influence on academic performance. The source agrees with Rogers who stresses the importance of the whole-school approach as a behaviour management method. Combining the two can encourage students to participate in lessons as well as prevent disruptive behaviour. 
Further literature stated that behaviour management is a foundation for effective teaching as it creates an appropriate setting for learning which puts pressure on new teachers being equipped with the right behaviour management methods (Main and Hammond, 2008). Good behaviour management allows to target the learning needs of the students and prevents problematic behaviour from developing further as the children mature. It also allows teachers to be more efficient in delivering their lessons as they have more time to focus on students needs rather than calming down misbehaving students. 
Alternatively, operant conditioning which has been established by Skinner in the 1920s argues that there are more updated methods of conditioning that may be more effective than classical conditioning. The source (McLeod, 2015) Suggests that reinforced behaviour is more likely to be repeated in comparison to the behaviour which is not reinforced, which effectively tends to diminish. Skinner has based this theory on the experiment which involved the use of animals, by placing them in the Skinner Box. He used reinforcement after which the desired behaviour has been achieved. The same source describes positive reinforcement as enhancing the desired behaviour by rewarding it with something an individual finds as pleasant. In the classroom environment, it might be receiving a sticker. Alternatively, negative reinforcement involves the removal of pleasant rewards after undesired behaviour has occurred and replacing it with something unpleasant, for example, a student receiving a warning in a planner after misbehaving. 
Another author (Hart, 2010) agrees with McLeod that operant conditioning is an effective behavioural strategy suggesting negative reinforcement methods such as ignoring unwanted behaviour or using time out effectively. The source also highlights the importance of positive reinforcement stating its importance and meaningfulness it might have on the pupil and its confidence effectively increasing in-class participation as well as reinforcing the desired behaviour. 
Existing research supports the use of rewarding within the classroom and its positive effect on the learner's achievements. However, Payne, (2015) disagrees with the concept of ignoring undesired behaviour as this may lead to students associating the incorrect behaviour with the lesson, resulting in further challenging behaviour, where students think they can escape the punishment which will encourage them to further misbehaviour. This suggests that when using positive and negative reinforcement the teacher must be conscious of what techniques they are using to eliminate the disruptive behaviour whilst encouraging the positive behaviour, as using the wrong methods might result in students continuously misbehaving without having to face the consequences.  Payne also argues that behaviour management is strictly dependent on the difference of power between the students and the teacher rather than behaviour management techniques and conditioning itself. 
Another argument against cognitive behavioural management is made by Zimmerman, (1990) who stated that in modern society is it more common to move away from the strict idea of rewards and punishment. Suggesting the idea of deeper exploration of the behavioural issues and being able to adapt to a variety of learner needs. This demonstrates a contemporary approach by going in line with the 12 pedagogical principles which outline the attention to employing a blend of approaches within teaching to meet the variety of individual needs (Gov.Wales, 2020). This might demonstrate that some of the behavioural and learning theories are outdated therefore, this is why the government decided to implement the new curriculum. 

Classroom participation 
Classroom participation is a method of student learning, it is an important aspect as it allows students to develop their social skills whilst being able to use their own words to describe their understanding of the topic. Student participation in class is an additional useful tool for teachers to evaluate pupils' learning gaps and analyse whether there is any topic they wish to recap to improve the student’s understanding (Shore, 2021).  An alternative view has been presented by Dancer and Kamvounias (2005) who defined classroom participation as five categories: preparation, contribution to the discussion, group skills, communication skills and attendance. And suggests it is participation does not always have a direct impact on the student grading. 
Many students struggle with classroom participation and feel hesitant to take part that involves speaking in front of peers therefore, teachers might find it difficult to encourage students to become active, which may be perceived as one of the disadvantages of participation (Shore, 2021). Classroom participation is a good way for students to present that they understand what they are being taught in class and that they can apply learned skills to other concepts (Abdullah, Bakar and Mahbob, 2012). The same source also suggests that students must be proactive in order to grasp an understanding of new information. However, participation is more likely to happen when affected by socio-cultural, cognitive and expressive influences. Another source that agrees with the significance of participation (Rocca, 2010) suggests it is an active method of bringing students into the learning by engaging in a higher level of thinking and developing criticality.
This point is supported by Vygotsky (1962) who specialised in social learning theories one of the points he has made in his research is that individuals learn by interacting with others which supports the importance of classroom participation. Vygotsky's ideology suggests that communication in a social setting encourages rational and independent thinking whilst supporting the development of reading and writing skills (Neff, 2020). This is especially useful when looking the new curriculum and the importance that is emphasised on literacy and numeracy skills (Gov.Wales, 2020). Looking further into this topic Vygotsky's social development, theory believes in social interaction and cognitive development which is developed on both social and individual levels. The source agrees with the previous point made by Neff by saying social interaction is an essential element to support learning by impacting individual thinking. In the classroom environment, the teacher creates a social presence that stimulates social interaction and increases social learning. 
Another source (Ratto, Shapiro and Truong, 2003) is pointing out the dramatic fall in classroom participation within recent years. Students who do not participate in class and vocalise their knowledge gap may be identified as passive learners. Often students are worried that the answer they give in class is wrong and will result in class embarrassment. This may occur due to the increase in online learning. One of the suggestions to prevent that may be adjusting class sizes and diversity to remove the pressure of students who do worry about participating. This point is also supported by  (Tu, 2000) at who also agrees that class size often causes anxiety within students, as less confident ones prefer to hide away from the crowd (Howard, Henney, 1998).  Encouraging active learning will also develop students' engagement which may increase participation. Student participation can be a method for measuring student engagement by being able to analyse the student's expression and behaviour during lessons. Boredom and lack of interest in class will impact the learning outcome. Therefore as specified in the critical incident one of the most effective ways to increase participation and evaluate engagement is using questioning. However, the same source also outlines a disadvantage if the same student is consistently answering questions this may result in intention (Subramainan, Mahmoud, 2020). 
However several other methods can encourage classroom participation (Laurie H. Rubel, 2018) one of them disagrees with the point made above by exploring the direct instruction model of learning which suggests that students learn best through direct instruction, listening and watching rather than questioning. 

Reflection 
The above literature review has enabled reflection and making direct links to the critical incident. The reflection model that will drive this section is Gibb’s reflective model as focusing on the nature of critical indecent is seems the most appropriate. Additionally, it helps to develop reflective writing skills by focusing on self-development and learning from experience and observation, which is essential skills to become lifelong learner with a growth mindset which is especially important for teachers. Gibb’s reflective learning cycle has been a modification of Kob’s experimental learning. It is made up of six stages which are as follow.(Hellenberg, 2005). 
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Figure 1.1: Gibbs' (1998) Reflective Cycle.  (Gibbs, 1998)


Description
This section will focus on the critical incident itself. The incident occurred in the AS Business class when the teacher has used classical and operant conditioning to try to involve students to participate during the lesson. The teacher was going in rows and picking on each individual to answer a question. It was observed that this was a method a teacher used to manage classroom behaviour. After the students got a correct answer they have been praised which encouraged further participation. Students who did not have an answer have been challenged which as observed in a literature review was a method of negative reinforcement and a teacher trying to prevent students from not answering the question. From the observation, the students have conformed to the rules and have stayed quiet during the activity. 


Feelings 
During the observation, I have felt that the teacher has used an appropriate method to encourage the class to participate in the lesson and ensure they are completing the set tasks without distractions. I felt that a teacher is aware of the importance of social interaction and how it supports learning, especially after the majority of students have been learning online due to the pandemic. I feel that students involved in the lesson were focused but they might have felt the pressure of getting the answers right in front of the class. I feel like the main purpose of this method was to encourage all students to participate in the lesson as according to Howard, Henney, (1998) students often avoid participation. 

Evaluation and Analysis
As described in the critical analysis the teacher has chosen students to answer questions in class in an organised manner. This was an effective method to control the behaviour in class and encourage students to participate which increases their learning ( Rocca, 2010). However, although encouraging students to take part in the activities is beneficial for their learning as suggested by (Neff, 2020) some students who face social anxiety might feel a lot of pressure and might feel uncomfortable in class knowing they will be picked on to answer (Young, 1990). Students who didn't compete for a question and were asked by the teacher to answer on the spot will not increase their understanding. Therefore, perhaps rather than ask the students to answer on the stop the teacher could encourage the fellow students to help answer the questions or possibly ask the student what is it that caused them not to answer and if there is anything they lack understanding in. That way struggling students will not have as much pressure put on them in front of the whole class. 
During this experience, I have learned that increasing student participation is a good method of controlling class behaviour. The knowledge learned from this experience has demonstrated that by asking students to answer the teacher is conditioning the students to take part by praising them for giving the right answer. By involving the students to answer questions in class the teacher has demonstrated the knowledge of Vygotsky and the awareness of the importance of social learning, especially looking at the impact of Covid on education (Upoalkpajor and Upoalkpajor, 2020) as some students might not feel comfortable taking part in social learning. 


Conclusion and action plan
Reflecting on the critical incident the teacher behaviour management technique and method to increase participation was very effective however, the effectiveness might have also resulted from the age group of the class. As it A level class the students were more mature, therefore, this practice although effective cannot be applied to every age group. Overall, all students completed their work without any behavioural issues and the majority of students were able to answer the questions when asked which demonstrates the effectiveness. If the event was to happen to me in the future I would try to pay more attention to the students who did not answer a question when asked and try to increase their understanding to improve their confidence when answering in class.
· Paise students for good answers
· Implement a safe environment policy to reduce student’s anxiety to speak in front of peers
· Think of reducing the class size, if possible, to make students more comfortable to participate



Conclusion 
To conclude this assignment demonstrated how the understanding of appropriate behaviour management techniques and the importance of class participation can create better more informed and skilled practitioners. Significance of reflection allows for understanding how the teacher practice can impact their learners. It is also essential for the practitioner to be able to meet the learner's individual needs. Adaptation of the above approaches had demonstrated a strong relationship between behaviour management and class participation and how it increases the student's learning. The role of reflection is predominant in the teaching profession as it encourages the development of new skills which will be essential to meet the learner's needs by adopting the appropriate classroom approach based on the type of learners involved. Engaged learners are less likely to cause disruptions which will help them focus on their learning therefore, questioning has been presented as one of the effective ways to keep the students alert, which demonstrated that conditioning has proven to be effective. 
Linking these approaches to professional standards for teaching leadership and collaboration principle is met by using appropriate behaviour management method linked with classroom participation which has demonstrated a leadership role (GOV.Wales, 2021) and intelligently brought learners to take part in activities that distracted them from misbehaviour. 
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Appendix 
OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group:
10:45am A2 Business Class

	Where and When: Context of the observation – subject/AOLE, general classroom context

General Classroom 





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
The class has just completed filling in the activities in the activity booklet as instructed by the teacher. The class was quiet therefore to encourage students to participate the teacher have been going in rows asking each individual learner. Each time the student did not have an answer or did not complete the question the teacher would ask the student to answer it on the spot. 
This has encouraged all students to complete each activity as they expected to be picked on by the teacher. Knowing they will have to give an answer in front of the class has encouraged them to pay attention and have prepared answers to the questions. 






	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

There could be a possible explanation for the class being quiet and being very willing to work independently and wanting to have the correct answers such as the class not knowing each other very well or not knowing the teacher.
The class might also be aware that if they don’t complete the questions they will be asked for an answer regardless therefore they rather be prepared to speak. 








	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The class have been very quiet there was no distraction. All students were completing their work independently without talking or distracting each other. 


















Record 2
	Date and time, year group:
11:15 AS Business class


	Where and When: Context of the observation – subject/AOLE, general classroom context

In general classroom 





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The students were working in pairs to complete the activities in the booklet however, when it came to answering the questions as a class, they became hesitant, and the class was quiet. The class have been completing all set activities as instructed but to encourage participation the teacher has started and online quiz. She noticed that some students were very hesitant on participation and did not want to sign up but after further encouragement everyone became involved and started to work together to give answers and participate in the activity. The class has become much livelier. 







	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

The teacher must have adapted their teaching technique after noticing she is not getting much engagement and participation from the class, therefore she included an activity that got the whole class involved and made them more lively and increased their involvement and interest in the topic. 








	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)


The class was quiet, and it was before lunch therefore the students might have left tired and overloaded with the information which resulted in lack of participation in lesson 


















Record 3
	Date and time, year group:
12pm A2 Business Class


	Where and When: Context of the observation – subject/AOLE, general classroom context


In the general classroom 




	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The teacher has asked students to complete an activity in the booklet using a calculator. She has noticed that some students are using calculators on their phones, and some are not reaching for them from their bag until the teacher calls out their name and asked them individually to do so. Some students are hesitant on using the calculator, but the teacher encourages them to get used to it as they will need it for their exam. 







	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Students were not reaching out for calculator until their name was called and they were asked directly by the teacher, this shows that they might have been looking for distractions from their lesson by trying to get on their phones, but assertiveness of the teacher has resulted in all students using calculators as requested








	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)


There were no distractions in the classroom the students were about to have their break which might have resulted in them wanting to go on their phones.
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