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Principles of Pedagogy
‘Describe a learning event which has happened during your recent school experience. Reflect upon what took place, connecting events to theories of learning and teaching. Make recommendations about how you could improve your own practice in the light of this. Produce a poster to illustrate how you would develop the elements of an effective learning environment.’ 
Part One- Observe
Education and the process of learning is a vital foundation to enhancing the well-being and success for the future generation, thus shows significance importance to understand the role of the teacher and the theory behind the actions made in the classroom to enhance opportunity for every child in an equal manner. Education has come a long way in terms of theory and understanding as half a century ago the main aspect of the process was to train children to reach their optimal performance level through a harsh reality of the learner being treated like a machine and not taking into account their creativity and imagination, (Briggs 1967, as cited in Sanders 2013). Coming from this, there has been a realization that children need to be given the opportunity to participate in their education and have more of an understanding of the world through engaging in more creative and self-explanatory methods, as stated in the (UNCRC Article 29), ‘Education must develop every child’s personality, talents and abilities to the full. It must encourage the child’s respect for human rights, as well as respect for their parents, their own and other cultures, and the environment’. Secondly, children also suffer from mental health problems from a young age so need to have an aspect of nurture and be able to feel comfortable in their learning experience. As Przewroko (2013), as cited in MacBlain 2015 stated, ‘20% of school aged children experience anxiety, stress and fear which will then have a negative impact upon their academic successes. Therefore, Education has a part to play in ensuring children to gain a self-understanding and a self-realization of themselves and the world around them to learn at an optimal level, (Firdaus, 2017). 
At this present time there has been a new curriculum introduced which is known as Successful Futures, (Donaldson, 2015). There has been a focus on the dynamics of the classroom and a sound teaching practice to ensure effective learning, which essentially stems from pedagogy and the learning theories. Professor Graham Donaldson wants to ensure that all young children have gained certain aspects into their personality through and after the education process. 
Ambitious and capable learners.

Successful Futures, (2015).Ethical informed citizens who are ready to be citizens of Wales and the World. 
Enterprising, creative contributors who are ready to play a full part in life and work.
Education



Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society.













There are many roles of the teacher to ensure that these targets are met such as having a sound subject knowledge, excellent design and craft skills for the classroom to be visually engaging, a good understanding of the psychosocial influences which underpin learning, and the ability and personality to engage children and keep them excited to be motivated and inspired to continue learning. There are also many pedagogical theories which need to be understood in order for effective learning to take place, which suggests the important in this subject, (Donaldson, 2015). 
Part of the process of my teacher training is to investigate in a classroom setting where certain theories are used effectively. To do this, I observed an incident in a school which was located in a deprived coastal town. There were 598 pupils from the age of 3 to 11 spread out over 23 classes. Also, 33% of students are eligible for free school meals which is above the national average proving deprivation. The majority of the school was British ethnicity and English is the language which is most commonly used. 25% of the school have addition learning needs and 10 pupils have a statement for special educational needs, (Estyn Report, 2016). Before participating in this investigation I was aware that I needed to understand the ethical guidelines for educational research, (Bera, 2018). I made sure that there was consent in the study for photographs to be used and for the learner or participant to know that they could withdraw from any time. Also, I understood that the privacy of the school and participants involved must occur when there is data storage and to comply with these legal requirements as it is said in the (Data Protection Act 1998, as cited in Bera 2018). Finally, I have a responsibility for the psychosocial and physical health of the participants involved. 
The method which I used to gather the information was through semi-structured observations using writing techniques to take down notes about what was seen in the classroom. It was a good way to learn about theories in the classroom as issues were able to occur from not being planned in a structured way. Also, it helped to learn about issues which might be a sensitive topic to talk about. As (Cohen, 2000) says, there are advantages and disadvantages to data collection methods and for this particular type it was a good way to develop an understanding into the teaching life and this was through the rich information insight which was given through watching the behaviour of children and how they interact. The disadvantages being that importance for the participants being observed may be high as they will want to perform at their best or find it stressful as they are being watched which causes a false picture of what is happening that day. Also, it is time consuming so there will need to be regular visits to gain a sound understanding. 
The incident which took place was in a Year 1 Foundation class where there was a behaviour problem with a certain learner which I am going to call Child A as abiding by the Data Protection Act 1998, as cited in Bera 2018). The teacher had been engaging the children with a construction activity where the learners built castles using different materials. Child A thoroughly enjoyed this activity and was excited to dismantle all of the materials for the teacher. Before the end of the day there was a literacy activity where the learners had to write a sentence about what they had done and Child A was becoming very frustrated as he did not want to take part in this activity for an unknown reason at this time. As I had been observing Child A throughout the day I could understand that he was very emotional and seemed to have a low self-esteem. As Child A continued to resist completing the task the teacher used a reward and said, ‘if you finish your work you can dismantle the castles for me’. The teacher knew that he wanted to do this and knew that this would work, as Child A was a very capable child the teacher wanted to make sure that he was pushed to reach his full potential in this activity. The child continued to resist so the teacher started to use praise saying, ‘you have done so well today, let’s make sure you are pushing your learning’. This started to encourage the child to complete their work even though Child A was very emotional at the time. When the child completed their work, Child A showed signs of contentment and satisfaction that they had finished their work and achieved something. This also had increased their self – esteem and the teacher used this to ask the child, ‘why were you upset? And why are you happy now?’ The child explained the reason which also gave a sense of understanding for their emotions. 
This incident seems to be underpinned by the behaviourist approach as a ‘behaviourist believes that behaviour is always a result of a stimulus response and that all behaviour is learnt from the environment’, (Macblain, 2015). Skinner (1904-1990) was a psychologist who believed in behaviourism and he explained that everything thing a human does is encouraged by what they have experienced. Previously it was known that an operant conditioning process was essential in associating a behaviour with a consequence by using a reward or punishment. In this incident the teacher used an operant conditioning as it was a positive reward and she did not use negative language towards the child. Therefore this promoted Child A’s behaviour instead of discouraging it. Certainly, a reward does motivate children in an educational setting but it does need be used carefully as if it is used too regularly the intrinsic motivation can be lost as (Tomasello 2008, cited in MacBlain 2015) stated, ‘an introduction to a tangible reward for an innately motivated task is negative for a young child when the task is interesting’. Therefore, for motivation, self-esteem and self-efficacy to be present there needs to be intrinsic motivators and not just extrinsic ones. 
The teacher also used praise to increase Child A’s self-esteem which was vital as it was known that there was an issue regarding their challenging behaviour which can be caused from an undeveloped self-image. The child was enthused by this as the teacher is usually in a powerful position when in the foundation phase and this helps to encourage their education and their self-esteem is maintained or even heightened. Whereas, if the teacher criticises the child it will defeat their self-esteem, (Lawrence, 2006). Unfortunately, failure will negatively affect the child’s self-esteem as the self-evaluation of themselves will become lower which shows the importance of the relationship between the child and teacher when surrounding failure and self-esteem, (Fontanna 1981, as cited in Lawrence, 2006). Therefore, it is vital that the teacher must accept the child even though they may have a negative behaviour and not want to complete work. This is how the teacher acted in this particular incident, she was empathetic and understanding of how Child A was feeling. There has been a positive relationship between the amount of empathy and school attainment, (Rogers 1975, as cited in Lawrence 2006). This could be under the umbrella of the Humanistic approach as it centres around the child’s feelings and the learning process whereas its purpose is to benefit mankind by looking at the formation of each individuals personality by understanding cognitive thinking and the power of sense and how to use emotions throughout life, (Firdaus, 2017). A behaviourist such as Pavlov, as cited in MacBlain 2015) would say this is wrong as ‘mental concepts such as thinking, feelings, and emotions are almost irrelevant in trying to predict and control human behaviour’. This controversy suggests that many different theories can be used in the classroom to excel the children’s learning.  
Part Two- Connect
Regarding this incident it is evident that the use of rewards and praise is following the theory of the behaviourist approach. Behaviourism is known to involve verbal praise, a positive body language and star charts, (McBlain, 2015). It is also massively underpinned by the need for children to understand that their actions will have consequences and that the teacher will be implementing this into the classroom in several of ways. A behaviourist which lived in the era of (1632-1704) known as John Locke had a view that, ‘at birth the human mind is a blank slate and that behaviour is shaped and maintained by the environment we are in’. This statement gives little thought to mental concepts such as emotions and feelings which goes against the constructive and most certainly the humanistic approach, (Firdaus, 2017). Further on from this, a behaviourist who is known as Ian Pavlov, (1849-1936) realised that dogs could build an association between a sound of a bell and food. Previous to this discovery, the scientist investigated in dogs who were kept in a laboratory and when an assistant entered the room with food they would drool. This was because they were drooling for the expectation of food, (McBlain, 2015). This proves that this approach’s foundation is clearly focused on the individual’s behaviour alone and that educating a learner is seen as the environment and experience which changes the behaviour instead of an individual’s internal emotions, (Sanders, 2013). Following this, the teacher used operant conditioning with Child A which is underpinned by the behavioural theory of Skinner, (1950) and it became apparent that the child has individual differences to other learners and the student motivation was varied. 
As the teacher used praise and reward for Child A, it was obvious that it gave the child a positive reinforcement on their achievement, although there seems to be enquiry whether praise and reward is always positive in giving intrinsic motivation as this type of motivation is vital in giving autonomy and various interests for the child, (Deci and Ryan 1996, as cited in Takemura 2008). The theory which underpins this thought is the self-determination theory by Deci and Ryan 2985. This suggests that an individual’s motivation can be influences through success and failure and there are psychological factors such as competence, autonomy and relatedness which can be altered when praise and reward are giving and are not perceived as sincere, (Ryan, 1993, as cited in Takemura, 2008). A vital aspect of this theory is for individuals to internalise values and behavioural regulations alone and to enjoy an activity and want to succeed, so it is vital for rewards and praise to be given in a certain way in order for the intrinsic motivation to be internalised. 
Intrinsic Motivation and Enhanced Perseverance

Adaptive Attributions
The praise is for process and controllable features of performance
Maladaptive Attributions
Praise is for easy tasks or just focused on ability

Autonomy is enhanced 
Praise which minimises perceptions of the external control 
Autonomy is undermined
Praise is over justified and controlling
High but realistic 
Praise which is descriptive and can regulate the task engagement
Low and unrealistic 
Praise gives low expectations and gives impossibly high standards
Competence is enhanced
The praise provides positive information about individual competence 
Competence is undermined
Praise which conveys competence through social comparison





Intrinsic Motivation and Perseverance Undermined


The figure above shows the importance of praise being perceived as sincere to enhance autonomy and competence to ensure high standards in education. As Child A was a member of the foundation phase it was considered that the type of praise or reward should be monitored by the characteristics of an individual such as the age. The teacher used a type of reward where the learner was externally motivated which could be a disadvantage to this theory as it can often be seen as positive but can also cause a controlling interaction and delay the development of becoming an autonomous individual, (Cannella 1986, as cited in Lepper, 2002). Although, the praise which was delivered could be seen as a positive act towards the learners self-perception of their ability as the comment which was used was, “you have done such good learning today” which would enhance the feelings of pride for the learner and hopefully be positive in enhancing the expectations for the achievement in future life for this individual, (Wessels, 1982, as cited in Lepper, 2002). This did increase Child A’s motivation and desire to carry on with the task as the praise showed to help to motivate the child in a certain way. 
Therefore, the model which backs up the teacher’s use of praise could be the one of self-efficacy and this can be described about how an individual’s thoughts can affect their efforts and capabilities in achieving good outcomes, this is used widely and regularly in enhancing success, a high amount of effort, and dealing with behaviour in the classroom, (Bandura, 1997, as cited in Lepper, 2002). Although self-efficacy is most efficient from an individuals own accomplishments it can also be beneficial through verbal praise in convincing leaners that they do have a high ability to succeed and this will gradually cause a rise in their thoughts of their personal self-efficacy which is what the teacher was doing for Child A. 
In addition, as has been focused about the importance of self-determination theory to ensure that motivation comes from an intrinsic source instead of an extrinsic source, it has been known that praise which is perceived as sincere and does not cause a low feeling of autonomy and competence can promote a greater thought of individuals being in control of their own behaviour and outcomes in performance, even though praise is an externally motivated behaviour in the academic world as this is a behaviourist approach which has been modified, (Skinner 1950, as cited in, McBlain 2015). 
Whereas, there is another view to this theory of that praise can affect children’s intrinsic motivation as Kohn (1993) stated, ‘the most notable aspect of a positive judgement is not that it is positive but that it is a judgement’. The teacher’s use of praise some could say went against the cognitive theory of learning which suggests that a learner must have self-knowledge about how to optimize their own performance by understanding their own strengths and weaknesses. Also, that leaners should have self-management and self-regulation to take responsibility for their own learning which in turn will benefit their chances when they enter the real world, (Pintrich 2002, as cited in Sanders 2013). Understanding these two theories of learning I think it is vital to understand that different methods need to be used during different scenarios, and in this instance it was a behaviour management problem, which in turn in my opinion if best served by the behaviour approach.
In many other instances it could be known that too much praise can create an over-exaggerated amount of pressure for the learner to keep working at a high standard which could reduce their perceived autonomy which needs to be present in the self-determination theory for it to succeed, (Deci & Ryan, as cited in Lepper 2002). Unfortunately, when praise is given too much in low ability tasks it can have negative effect on motivation throughout the academic process, (Weiner 1992, as cited in Lepper 2002). To finalise the limitations to this process I must highlight that a dependency on praise can initiate failure when there becomes an absence of praise. 
Finally, the teacher also intended to reassure Child A on their emotions as throughout the process of behavioural management, reward and praise Child A seemed anxious and upset so it was critical for the teacher to ask, “why were you feeling sad and are you feeling better now, if so why?”. Under the branch of the humanistic approach this could be known as appropriate because it is based upon developing many aspects such as values, attitudes and motivations, (Sukmadinata 2011, as cited in Firdaus, 2017). This theory enhances the fact that a negative emotion such as depression or anxiety will decrease the amount of creativity being produced, thus giving a downhill spiral on academic outcomes, (Haryano 2011, as cited in Maryiat 2017). 
I think it is important to use strategies to help children deal with their emotions as it is a common aspect of life. As said by Daniel et al (2013), as cited in McBlain (2015), ‘when teaching a certain learner to use relaxation strategies while suffering from fearful situations to can reduce certain feelings and prevent this response in the future’. As the teacher used caring and restorative practice towards the child it could be known that this is a strategy which can help future episodes of stress and anxiety for Child A. In previous research it was investigated that fears could be treated and this was then called systematic desensitization, (Wolpe 1958, as cited in McBlain 2015). The experiment contained a child called Little Peter (1924) whom was afraid of rabbits. The aim of this investigation was to remove this fear, so by the rabbit was left by Little Peter everyday whilst he ate his lunch and eventually the rabbit was able to sit on his lap. This proves that negative emotions can be removed by careful planning, but these days maybe not in such a behaviourist approach.
Through understanding the humanistic approach it has become apparent the importance of allowing learners to gain knowledge of themselves in the learning process to ensure the learner to ‘form himself rather than be formed’, (Freire 1997, as cited in Firdaus, 2017). It could be said that the teacher did not follow the rules for this approach as they used strategies such as reward which is very much on the behaviourist aspect under operant conditioning, but also the teacher used many methods from the humanistic approach using caring praise and restorative practice to ensure self-regulation and awareness of their personality. Therefore, behaviour in learners is crucial in this aspect, but also to understand their own behaviour which is far more complex than being told how to act, but instead to understand strengths and weaknesses and to use these as ‘positive builders’ in their own process of development, (Ellsworth 1987, as cited in Firdaus 2017). Throughout and after the process of education using this approach it will enable individuals and learners to think about situations which they are placed in and to allow self-control over their lives which can enhance the way they see the way of life and how they take part in it, (Hanna Nel 2014, as cited in Maryiat, 2017). 




[image: ]Part 3: Learning Environment

As seen in the poster above there is a learning environment for an early years class set out. There are many important aspects such as the home corner, snack and nutrition awareness corner, creativity corner, outside play with bikes, role play, ICT corner and enhanced provision for Science, Literacy and Numeracy. These are all vital parts of a learning environment to enhance and develop children’s skills to grow and become confident learners, whilst there is also a significant importance for their emotional development and well-being to be at a sound level, so there must be enough opportunities for them to use and develop their imagination through experiential play also, (Foundation Phase Framework, 2015). 
The first area in the classroom is seen as a home corner, not as role play but just to get some quiet if the child feels like, to read a book or think about their feelings if something has happened to them which is affecting them emotionally. This is vital and is underpinned by the personal and social development, well-being and cultural diversity section shown in the Foundation Phase Framework, but also to help with their self-regulation if they are feeling stressed or anxious, (Takemura, 2008). This area is also helpful with developing learning in language and literacy as it must be full of reading activities which children can engage in without the disturbance of other learners, (Drake, 2001). 
Promoting healthy eating at an early age is also essential as represented in the document, (Healthy eating in maintained schools, 2004). As there has been an epidemic in obesity it is vital for schools to discuss poor diets and how this is giving negative effects on health. As announced in this report, ‘enhancing the understanding of food at an early age can also provide opportunities for learning’. These being the local and global production of food and issues relating to personal health when a poor diet is used. This can be down by having a healthy eating corner where many different types of fruit and vegetables are tried for the children to develop a positive relationship with them for future life which can help to improve their quality of life, (Free school meals case studies report 2013, as cited in Healthy eating in maintained schools). Also in this area milk will be provided which gives a positive contribution to their diets. There can be a cross-curricular focus task around the knowledge and understanding of the world of how milk is made and what benefits it gives. Fortunately, milk is given free of charge in foundation phase, (School Milk Scheme, as cited in Healthy eating in maintained schools, 2014).
There is also a creative corner which is underpinned by the creative development area of learning in the (Foundation Phase Framework, 2015). Children will benefit from exploring and experimenting using different techniques and materials and it helps to develop their understanding of colours, textures, planning and designing. In this area of provision painting will be an opportunity for children to explore colour blending and establish the difference between lighter and darker shades, (Drake, 2005). This area of the classroom is most definitely essential as in the new curriculum, (Successful Futures, Donaldson, 2015) it promotes the need for learners to be creative and enterprising individuals to be ready for full time work and to bring new ideas to society. This must start at a young age to develop these skills for the future to enable new ideas.  
Next, the outdoor learning is represented by the bike where the children can take part in physical education which is another area of learning in the curriculum, but can also take others areas of learning outside like literacy for example where they use chalks to practice their letter formation. The focus for this is mainly physical education as other areas of learning will be mentioned later on in the enhanced provision on water toughs, shaving foam and numeracy counters. As suggested in the, (Foundation Phase Framework, 2015) children must have the opportunity to develop their skills in physical education, and this is done through investigating the outdoor learning environment. In the outdoor learning area their gross and fine motor skills are the main focus. On the bikes the children can develop their gross motor skills, and there will also be opportunities for their fine motor skills by using the chalks. Also, their personal and social development is going to be enhanced through play outside. This is why outside learning is a vital part of the classroom in the foundation phase. There is also much focus on knowledge and understanding of the world, as the children’s continuous provision can be watering plants and searching for insects and investigating different types of trees and plants, (Drake, 2005). The goals for the physical education in the foundation phase would be to enhance the children to move with confidence and safety, show awareness of space and to travel around, under and over through balancing and climbing on different apparatus, an example could be tyres. 
Next, the role play corner is surrounding the area of learning of personal and social development, and this can be developed through experiential learning and imagination, (Foundation Phase Framework, 2015). The children will have an opportunity to dress up and take part in different experiences which occur in the outside world such as the supermarket, hairdresser, library, home etc. This can help them to understand the skill of taking turn, having respect for themselves and others, and also increasing the opportunity to develop Oracy as communication is key in the role play area, (Drake, 2005). It is also vital in developing children’s values and code for behaviour in different situations which is vital in when there are consequences for various words and actions. The role play corner also allows for the children to run away with their imaginations if the corner changes to more of a magical area like castles for example. It can also develop their understanding of the world and different cultures and beliefs, during this experiential play they will build up an understanding to respect different views, (Bruce 2001, as cited in Drake, 2005). 
There is also a corner which an option to use ICT software throughout the day as in the foundation phase curriculum it is clear that developing ICT should be ‘holistic and integral throughout the day’, (Foundation Phase Framework, 2015). For children in the foundation phase there is a vast amount of information on the internet which can enable them to investigate further into specific topics in which they are intrigued in, for example understanding and experiences of the world. This also allows children to become ethically informed citizens which is one of the four attributes Sir Graham Donaldson, (Successful Futures, 2015)believes is essential to lead a successful life. The learners can also create information and present it in a creative way to enhance the opportunity of becoming enterprising and creative contributors to invent new ideas so fore. Thus, the importance of developing ICT through the curriculum, and across the seven areas of learning in the enhanced and continuous provision. 
Finally, the water toughs which are placed outside full of water, mud, funnels, jugs sticks and stones allows the children to engage in experimental play and to take part in the area of learning, ‘knowledge and understanding of the world’. As known in the Foundation Phase Framework and as Drake, (2005) states this area in the classroom is essential for children to become engaged to allow a large amount of absorption and to investigate different types of materials and use all of their senses. The learners can look at relationships and differences and it is vital for the teacher to ask questions to observe their knowledge and understanding. 
Also, there will be enhanced provision on toughs with foam to practice their letter formation and beads and counters to allow them to improve their numeracy skills. These activities are being imbedded by the (LNF), which is the national literacy and numeracy framework. This is vital for the learners to use their learnt knowledge to apply them in certain situations away from the teacher to allow active learning to take place, (Foundation Phase Framework, 2015). 
To conclude there is a high recognition around diversity in the classroom around the differences in how children learn and to cater for all individuals. Thus the importance of continuous learning throughout the classroom which is presented through focus tasks, continuous provision and enhanced provision to cater for all needs and interests, (Drake, 2005). 
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