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A critical evaluation and identification of next teaching and learning steps based on a critical incident

Critical incidents within the classroom provide teachers with opportunities to reflect upon their own practice, looking into the use of various pedagogies, behaviour management strategies and effectiveness and quality of lesson content. Incidents within the classroom are considered critical through analysis, these incidents are not always major or disruptive and can be standard classroom routines or minimal behaviour changes of children and staff (Tripp, 2011). Reflective practice as a practitioner will allow for development of knowledge and skills used day to day in and out of the classroom. Thinking skills can be improved through reflection, looking deeper into own practice gives opportunities for analysis which in turn enhances problem-solving skills and decision-making methods (Malthouse & Roffey-Barentsen, 2013). Reflective practice can also impact in personal ways allowing for growth in self-confidence and self-esteem as it encourages practitioners to “become positive in our search for new understandings of our practice” (Hillier, 2005).  Practitioners who reflect upon their own practices will not only benefit themselves but will benefit their learners, research has shown that teachers who engage with quality professional development will have impacts upon the attainment of their learners (Fletcher-Wood & Zuccollo, 2020). The importance of reflective practice influenced the observation and analysis within this essay. 
The critical incidents that occurred during the time spent observing in a classroom took place in a local primary school within a town in South Wales. The school consists of two separate buildings, one for the foundation phase, nursery to year 2, and one for key stage two, year 4 to year 6. The school also has a specialist building for children with any additional learning needs. There are a number of school playgrounds which surround the buildings giving children large open spaces to play and explore, they also have access to a large field, wooded area and pond area, these are often used for outdoor learning and experiential learning. The school is secured with gates and locks to keep all children and staff safe.  The local area has high numbers of individuals who are unemployed and claiming benefits and many children and young people within the school obtain free school meals. Children and young people within this area are also more likely to leave school with little to no qualifications impacting their future careers. However, many children within the school are meeting their goals and targets and are achieving well, this is due to staff’s knowledge and understanding of the area which is influencing their teaching and support methods. 
Identifying critical incidents within the classroom required a research method to be used that would be able to effectively obtain the necessary information. Understanding the information that was needed and the environment in which it was obtained from showed that observations methods would be the most fitting in order to identify critical incidents. Observation methods include field observation, which are based in natural environments and notes are taken, and scientific observation, which allows the researcher to control the environment and the variables (Smith et al, 2012). Using a field observation was the most suitable method when identifying critical incidents, using the classroom setting allowed the participants to be in their usual day to day setting that know well and are comfortable in. To be able to identify critical incidents a non -participant approach was used, this allows the observer to give their full attention to what is going on around them as interactions with participants do not occur.  Using a non-participant approach allows for the observer to look into an incident as it progresses from beginning to end which provides the observer with a range of qualitative data to analyse (Mills, Durepos & Wiebe, 2012). Though observations were used in this research of the critical incidents that occur in the classroom, this method can have disadvantages. Using observation methods, particularly with children and young people, can increase the chances for participants behaviours being impacted due to the somebody watching what they do. Often, participants want the observer to have a positive outlook on them as an individual and will act in a more friendly and approachable manner. These changes can impact data validity as what is observed may not be accurate or natural (Allen, 2017). Using this observation method was the most appropriate method for identifying critical incidents. Children were in a well known environment where they were able to behave as normal with their school day and the observer was able to gain an insight into the typical structure and distinguish between the ‘normal’ and ‘abnormal’ behaviours and activities. 
Reflection upon critical incidents is a very useful tool within education, it can initiate positive change whether it be directly linked to teaching methods or environmental factors. Critical incidents within the classroom are often seen as regular occurrences and only when an event or situation is analysed will it be considered ‘critical’ (Farrell & Richards, 2011). Using this process within education gives practitioners “new understandings of the teaching and learning process” (Farrell & Richards, 2011) as it gives the opportunity to question, reflect and interpret what has happened. Involvement in the observation of critical incidents provides teachers with a chance to evaluate practice and an insight into new techniques and methods and can also raise confidence when seeing what is done well. However, as critical incidents are determined by the observer, they can often only hold relevance or interest to those involved and cannot always provide information on improvement or change (Allen, 2017). 
Observing within a year one classroom provided a range of talking points and incidents to consider for further evaluation and analysis. While children sat listening to their teacher, getting on with work and taking part in activities in and around the classroom gave different contexts, atmospheres and dialogue for ‘critical incidents’. From the beginning of the day the children were completely aware of their environment and the rules that were to be followed such as hands up when involved in teacher led activities to tidying up once they had finished using any equipment (See Appendix 1). Completing work consisting of ability groups working on a table with the teacher while other children used the continuous provision stations set up around the classroom, this was a very usual practice in which the children were very knowledgeable of. Children not working were often seen chatting with friends while engaging with an activity, occasionally raising the volume within the classroom, in turn, disturbing those who were working. When volume levels were raised to a level that the teacher believed was not acceptable they would calmly but loudly informed the children to use their “classroom voices” which instantly lowered noise level but did not disrupt work or play (See Appendix 5). This phrase was instantly recognised by the children and they knew they needed to lower the volume of discussion and play in order for the teacher and other students to continue working. The phrase was used if and when volume again increased and was once again recognised by the children and all disruptive noise was corrected. Though often seen as common practice within the classroom the use of the phrase “classroom voices” proved to be critical to the teaching and learning environment. The underlying understanding and knowledge of the rule that this phrase held proved to be significant in classroom management, behaviour management and respect between pupils and staff. The use of this within the classroom if provided children with the experience, understanding and knowledge that can lead them to becoming “ethical, informed citizens” (Donaldson, 2015). Encouraging children to become ethical, informed citizens is one of the four purposes introduced by Donaldson for the new curriculum for wales. The identified critical incident of the use of “classroom voices” links closely with this area in a range of ways: it provides children with the opportunity to “understand and consider the impact of their actions”, it encourages them to “respect the needs and rights of others” which in turn provides them with the skills to be considerate and knowledgeable “citizens of Wales and the world” (Donaldson, 2015). Though this ‘incident’ may be seen as a regular occurrence, the impacts it has upon the children, the staff and the classroom environment can be key for the teaching and learning that occurs daily. Using reflection and analysis this incident can be seen as critical, the underlying themes of this incident provide a deeper context and further understanding of its importance in the classroom and day to day. 
The range of techniques used within classrooms to maintain order and efficiency often stem from theories and research across the years. One common theory that is used within the classroom is behaviourism, this includes ‘operant conditioning’ which was first introduced by Skinner who was a behaviourist (Cherry, 2020). Skinner’s theory discusses the ideas that behaviours can be reinforced with the use of stimuli (Skinner, 1990). Using operant conditioning within the classroom is often used alongside consequences and rewards, reinstating that if an action or behaviour is either followed or not followed it will have a response. Research into the use of operant conditioning within teaching and learning was analysed by Woollard (2010) who found that “reinforced behaviours lead to effective teaching”. Woollard (2010) believed that in order to effectively use operant conditioning within the classroom the ‘reinforcer’, which would be the practitioner, would need to ensure that they always follow through with the response, be immediate with the response and maintain consistency. Though Woollard (2010) believes that operant conditioning is an important tool for teachers, he also believes that links to other behaviourist theories, such as repetition and behaviour modelling, can make teaching and learning more effective. Behaviour modelling was further researched by Bandura in 1973, he conducted research with children to discover if behaviours of adults would be copied after being shown a short video (Smith et al, 2012). Each video was different, and the children only saw one of the scenarios, in which an adult would be in a room with a ‘bobo doll’ and they would interact with it in a range of ways. Once the children had watched the video they were placed into the same environment as what they had just watched which was in a room with toys and the bobo doll, the children were then observed playing to discover if they would copy the behaviours. Bandura’s research found that children’s behaviours, in particularly aggression, were learnt and developed by copying what they had seen, this was without any reward or consequence (Smith et al, 2012). Woollard (2010) believed that Bandura’s theory was another factor that needed to be considered in order to maintain a classroom environment. However, Wollard (2010) discusses that though the theory of behaviour modelling is important, the environment in which it takes place needs to be carefully considered as this is the main factor the teacher has control over. Woollard (2010) also discusses that Bandura’s theory does not consider the internal cognitive process that take place when modelling behaviour, such as repetition and interest of the participant, and can therefore overlook underlying issues or causes. 
Behaviour management models are also a tool used within classrooms to maintain a positive teaching and learning environment for the staff and children and young people. Cowley (2014) believes that behaviour management encompasses a range of techniques and approaches but that it all starts with the teachers, she believes that teachers need to know what they want from themselves and the children, maintain calm, be engaging and have consistency. Having the knowledge of what is expected is key for a teacher to be able to effectively manage behaviour as having clear rules and goals for the class and the teacher themselves, from the beginning, sets up the learning environment and gives a sense of community (Cowley, 2014). Without the introduction of clear expectations, students and teachers will not know how to act and what to do in turn causing the environment to become disruptive, in order to achieve goals individuals must know what they are and how to achieve them (Cowley, 2014). Cowley (2014) believes that children are responsive when using a range of strategies when teaching, the use of non-verbal communication reinstates teacher control, clear and achievable instructions and activities encourage participation in turn avoiding disruption and giving attention to the children and young people equally and not having a sole focus on those with poor behaviour. 
Canter (1989) also believes that giving students guidelines from the beginning the expectation is set and can be put into practice immediately, without a plan teachers can become inconsistent with their rewards and consequences creating a confusing learning environment. The assertive discipline model looks into the development of set rules and regulations that should be followed for all pupils in the learning environment, it includes pupils choice, fitting in with the teachers needs and parental involvement (Canter, 1989). Canter (1989) discussing the importance of teaching students the behaviours that are expected as often students have not experienced certain learning environments and teaching methods, leading to becoming confused; if they are only told the basics of the rules they will often get into trouble. The assertive discipline model stresses the importance of using positive reinforcement more often than negative. Using positive examples of behaviour instead of addressing negative behaviour directly is more likely to gain positive responses from students creating a positive teaching and learning environment (Canter, 1989). 
These theories discuss the importance of the teacher and student roles in creating a positive teaching and learning environment in which individuals can achieve and develop. However, other theories suggest that physical factors such as classroom space and seating arrangements also impact the teaching and learning environment. The layout of a classroom has been found to impact learner engagement and classroom management, Smith and Laslett (2002) discuss the peripheral system that was introduced by Waterhouse in 1983. By placing the desks around the edge of the classroom it creates an open space in the middle of the room, this space is then used for students to retrieve resources, obtain information and ask for help. This placement makes it easier for pupils to focus on their teacher as they all have a clear view when being spoken to and given necessary information. It also helps the students to get around the classroom with less disruption as they do not need to navigate through furniture and can easily see what they need and know where to go (Smith & Laslett, 2002). Lemlech’s views are also discussed by Smith & Laslett (2002), Lemlech also made suggestions of having spaces to retrieve the necessary resources but expanded to discuss using these areas for specific themes, topics and skills. The separate spaces for the different areas can differentiate between the expectant behaviours and outcomes of that session and helps students to develop their knowledge and understanding (Smith & Laslett, 2002). 
Maintaining a positive classroom environment with effective and clear expectations, targets, rules, and behaviours impacts upon student engagement with the teacher and with their learning. The relationship between a student and their teacher can have large impacts on a student’s development and their attitude and behaviours while in the classroom (Yassine, Tipton-Fizler & Katic, 2020). Having regular interactions with students builds positive relationships and respect, increasing the likelihood for student co-operation and management of own behaviours and attitudes (Scherzinger & Wettstein, 2018). Children and young peoples social and emotional development can be impacted by a positive relationship with their classroom teacher, children will often feel protected by the practitioner as they are their guidance through academic development (Griggs et al, 2009). Positive and negative relationships between students and their teacher will often occur with various outcomes and impacts. Children with negative relationships with their teacher are more likely to display poor behaviour in and out of the classroom and difficulty in building and maintaining relationships with peers (Griggs et al, 2009). Children may also become extremely attached to their teacher as they may be their only positive adult role in their life. This extreme attachment can lead to the child or young person becoming dependent on that relationship which can lead to children becoming aggressive and possessive over the teacher, toys or others and it can also cause withdrawal from social interactions with peers (Griggs et al, 2009). The rapport between a teacher and their students is vital for giving and gaining respect between one another and creating a respectful and non-judgemental environment. O’Grady, Hinchion and McNamara (2011) discuss the ideas surrounding respect between teachers and their students and why it is important for teaching and learning. They found that teachers received respect from their students through gaining their respect, this was done by giving all students time to have conversations based on education or personal interest, using appropriate language, tone and body language and creation of a stimulating and comfortable environment. Gaining respect from the students is the steppingstone to receiving their respect and can have a range of impacts upon teaching and learning. Additional research found that students who feel respected in their classroom environment are “more willing to learn and show commitment” (Mertz et al, 2015). Teachers who motivated students and showed respect for their learning gained respect from their students, this mutual relationship made students more likely to listen in class and respect and follow rules (Mertz et al, 2015). Following the expectations in the classroom reinstates the respect for the teacher and the learning environment, making the introduction of rules and regulations easier to implement and follow helping to create the desired classroom atmosphere. 
The critical incident that was observed was based around the phrase “classroom voices”, a phrase spoken by the teacher to reduce the noise levels in the classroom (See Appendix 6). When these two words are used it shows a simple expectation, but upon analysis gives an insight into classroom culture, behaviour management and student respect. 
Playing and interacting with peers within the classroom meant that the children had began to raise the volume while speaking to compete with the noise from others in the class. This noise was quickly and easily lowered once the teacher calmly stated, “classroom voices”. The response, the children became quieter and the teacher and the students continued with their activities. The children knew what was expected of them and complied with the rules, the teacher’s classroom expectations for behaviour were clear. The clarity of the rules was obvious as the children were not confused by the request and did not question what was needed to be done. The phrase “classroom voices” had been paired with the response of lowering the volume, this behaviour had been reinforced within the classroom and the children were aware of the consequences of not listening to their teacher. Operant conditioning was clearly underpinning this behaviour management tool, it was clear that the teacher had patiently and carefully used this method. Though no consequences were seen, as no children acted against the expectation, the respect between the student and the teacher could be seen. The immediate response to the rule showed that the students were willing to listen and comply. As discussed by Mertz et al (2015) students were more likely to listen to their teacher once they had felt respected and built up a positive rapport, this was evident while observing as children happily listened and complied. 
Reflecting upon this critical incident gives an insight into what can be done to for future professional practice as a teacher. The use of a phrase can be seen as a quick and easy method of controlling the classroom environment and ensuring it is fit for teaching and learning. The immediate responses regain a quiet and calming classroom environment, this ensure that there is opportunity for academic work to continue, for the teacher to set tasks or to provide the students with information or instruction. Using this in my own future practice can help build up confidence in classroom management and will be a calm technique to control classroom behaviours. Using something that has been personally experienced and was seen to have worked increases the methods validity and accuracy. Reflecting upon these classroom methods also provides opportunities to find ways to adapt what has been seen to fit personal styles and needs. In future practice I may use this method and change the phrase to suit the classroom environment and my preferred teaching styles. This critical incident has also presented new and innovative ideas for classroom management as I has not experienced this method before showing that there are opportunities to create and implement ideas of your own that may not have been used before. Reflecting upon this incident has further developed knowledge and understanding of teaching and learning environments, classroom management and student teacher respect and relationships. Critically reflecting upon the experience gives more context and meaning behind an incident and gives opportunities to look deeper into own practice and change and adapt current methods and styles. Reflection also gives opportunities to look into the positives of own practice and build upon self-esteem and confidence looking into what went well and why. Reflection within education gives opportunities for personal development and development for students, it aids the learning process for teacher’s career development and gives exciting learning opportunities. Engaging in self-reflection builds upon skills, knowledge and understanding and shows commitment into the role and willingness to change and adapt, helping to grow as a professional and build up resilience and confidence. 
Observing within a classroom to identify a critical incident has given opportunities for development of knowledge and understanding, research into a range of themes and ideas and personal reflection that will inform future professional practice. By reflecting upon a personal experience, I am making links to the “Professional Standards for Teaching and Learning” (Welsh Government, 2019). Reflecting on this incident has allowed me to look further into methods and styles of teaching, expanding my knowledge of the area and giving the opportunity to “support and challenge” professional teaching and learning (Welsh Government, 2019). The reflection of my experience has given opportunities to “employ(s) an innovative outlook” of teaching and learning, discovering new techniques that will improve my practice (Welsh Government, 2019). I have been able to collaborate with other professionals in order to gain experience within a school and identify a critical incident. I have been able to learn from observing professionals and taking on board their ideas, methods and styles. Reflecting and observing has provided me with opportunities to “build expertise” and work towards collaboration within the “Professional Standards for Teaching and Learning” (Welsh Government, 2019). Reflection and observation provide invaluable opportunities for professionals to improve upon own practice and knowledge, discovering innovative and creative teaching and learning styles and build upon self-esteem and confidence through positive outlooks on own practice. 
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Appendix 1
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:       29/10          Year 1


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Registration and check-in, Children on the carpet in their ‘set spot’, Welsh session takes place (Questions, numbers, feelings etc. ) Teacher discusses the upcoming task, Read Write Ink lesson, Letter writing children are sent to continuous provision or to the table to work in their group. (ABILITY) 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Children ready to learn. Teacher is approachable and classroom is welcoming and comfortable for the children. Objectives for the lesson are clear and understood. As well as behaviour expectations




	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Lesson objective discusses, writing letters, discussed the use of letters and writing (stories, letters, reading etc..) 





	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Repetition of task, rules, and expectations. Visual stimuli available at the table (Letter forming help sheet)













	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Whole class involvement when discussing the activty – Teacher discusses previous lessons to gage the learner’s knowledge and understanding of the topic. Children who are of higher ability are in a group with the TA completing higher levels of writing and reading. 






	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


Teacher discusses previous lessons – Builds upon this, if children are unsure the teacher will go back over key information. 







	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Repetition used frequently. 
Teacher uses a range of body language when going over Welsh – Body language and specific actions used.

Actions used, and children know what the teacher is describing 

Body language – eye contact used when talking to the children (individually and as a group) Body language used to engage children in the session – Point, hand gesture, body facing the children etc. 

Use of songs for learning 












Appendix 2
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Morning 

Registration and Check in 

Daily Welsh – “Drillio” 

All children on the carpet – Sat in their specified spot 

Children discussing Welsh phrases, questions, numbers, feelings

Teacher standing in the front of the class

Singing welsh songs for – Weather and months 



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Children are fully engaged with learning Welsh with the teacher. The children are sat on their assigned spots.

The teacher placed the children into pairs, based on their spaces on the carpet and asked them to use the phrase and answer the phrase, one at a time.  The phrase was ‘Pwy wy ti’. 
The children then discussed another Welsh phrase ‘Sut wy ti’, discussing its meaning and giving examples of answers. The teacher used body language to discuss various emotions in welsh, asking the children to repeat the phrase and action. The teacher also sang these to the children and they also sang back, the teacher used different tones, pitches and voices and the children were very engaged and enthusiastic during the activity. Again, the teacher asked them to turn to their partner to speak and answer the phrase. 

The teacher then discusses ‘months’ and ‘weather’ with the children. 

Teacher initiates singing of songs based around the Welsh they have just discussed. Children are instructed to stand while singing. 

Teacher used various methods during the Welsh session, singing, think pair share, body language, prior knowledge considered etc... 

Kept the children engaged using many approaches. 









Appendix 3
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:       29/10          Year 1


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

After break – Story read while drinking milk
Children introduced to next session which is Maths
Maths completed at table with teacher



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Engaged in session - Children ready to learn. Teacher is approachable and classroom is welcoming and comfortable for the children. Objectives for the lesson are clear and understood. 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Activity is based upon the discussion while the children are sat on the carpet 
Children are informed that the use of maths and the specified tasks  ( counting to 5, 10 and 20 ) can be used across the curriculum and while at home





	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Active learning – On their feet when singing maths songs – Children are involved in answering the maths questions – coming up to the board and answering the question, all children involved in finding the right answer 

Student self and peer assessment 











	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


All children involved in the session – Self and peer assessment – helping to answer the question as a class 










	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


Previous maths knowledge is discussed – Children given the chance to be involved in higher ability questions and tasks 







	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


Peer assessment 

While working on the table with the children doing maths, other children using continuous provisions – One child was being disruptive – Teacher quietly approached the child to discuss the behaviour 













Appendix 4
CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	


After Break

Maths Session 

Children participating on the table with the teacher and children using continuous provision areas in the class 

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Children were set a different amount based on their ability; they were told this when they got to the table with the teacher. The teacher had knowledge of their abilities and was able to use this to adapt the activity to suit the individual. The groups on the table were mixed ability, and children were able to discuss and help one another in order to complete the work. The teacher would also work one on one with children and if they were struggling the teacher would sit next to the child to ensure they were working through effectively. Children who were not working on the maths table were able to go to an area of the classroom to learn through play etc. 

While working one child was disrupting the discussion, the teacher then addressed this behaviour and dealt with it by talking to the child quietly, referencing a previous time the child behaved like this, what happened, why it happened and asked what they should do to stop this again. This ensured that the childs behaviour was not singled out in front of the others in the class. 


















Appendix 5 
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:       29/10          Year 1


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Children going over handwriting practice





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)


Learning on the carpet before beginning again – Then sent to table and areas – Children engaged and made sure they understand what is expected (behaviour and tasks)





	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?



Childrens behaviour expectations are made clear by the teacher

The children are made aware of the upcoming tasks, what they need to do and how they go about doing it and what to do if they need help 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


Teacher gives practical examples on the board of handwriting – Teacher does one letter incorrectly and asked the children to correct the mistake 










	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


Teacher picks on children to help answer questions – without hands up 

Children are encouraged to help put the teachers mistake right








	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


Children are asked to correct a mistake, showing their learning and that they understand it’s okay to make mistakes and they can be corrected. Also shows that the children are listening and engaged and that they are taking in the information they are being given 







	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


While working on their handwriting at the table with the teacher one child becomes disruptive in the class – Teacher uses phrase “classroom voices” to decrease the volume in the class (children talk quieter etc..)













Appendix 6
CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

Afternoon

Handwriting practice

Children working at the table with the teacher in the ability group and others using the areas in the classroom 



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	


The children were also called out in their ‘colour groups’, which are ability based, to take part in read write ink on a table outside the classroom with another member of staff. 


Children that are taking part in the ‘area’ activities are expected to use their “classroom voices”, this rule expects children to use quiet and respectful voices so that they do not disturb others. 

When children begin to raise their voices and it becomes ‘too loud’ the teacher will use the phrase “classroom voices” and the children will lower their voices 






















Appendix 7
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:       29/10          Year 1


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Late afternoon – Children finishing off work and others are using continuous provision





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Children are happy – Day is coming to an end – Children are keen to finish their work so they can continue to play 





	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


Children are aware that work needs to be finished before they are able to take part in the continuous provisions and learn through play with their peers







	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Children are engaging with the teacher during the task – 
Children are using continuous provision these areas have common themes with the work that they are doing throughout the day (handwriting, maths, dinosaur topic) Children are enhancing their knowledge through play and direct learning tasks 









	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


Childrens learning environments around the classroom – Ranges of activties to take part in – ranges of ability work in the continuous provision areas – Children can take part in play and activities that are above their ability level 








	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


While using the continuous provisions around the classroom children are able to use what they have learned through games and activities – Such as phonics and letter writing on the iPads. 







	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

One student was keen to show off their knowledge of what they had learnt during the day (other students were writing letters and showing the staff – child noticed this and saw the praise they were receiving – then began to do the same) . The student wanted all of the attention of the support staff – Wanted to show they knew how to write their letters













Appendix 8
CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	


Afternoon 

Children using continuous provision areas 

Specific use of the iPads using apps for letter writing 

Support staff engaging with multiple children 

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Children were using the iPads in the continuous provision areas. Children were going on apps that were related to the sessions they took part in during the day such as maths and letter writing and formation. 

Children were showing the staff what they were doing and were getting attention and praise. 

A child across the classroom noticed this and went over to the iPads to get involved and practice letter writing. Child sat next to the member of staff to ensure that they would be able to receive praise and attention. The child was keen for the teacher to watch what they were doing – The child was seen to become frustrated when the teacher wasn’t giving their full attention to the specific child and they would try and engage the staff in conversation so that the attention would stay with them. The child wanted to receive the praise that the others had received in order to gain further recognition from their classroom teacher by gaining ‘dojos’ which are tallied across the work to find a winner of the class – this shows hard work and engagement across the week. 
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