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"The only person who is educated is the one who has learned how to learn and change." 
(Rogers, 1983)


















ABSTRACT 
This paper outlines two contemporary issues within the post compulsory education and training sector (PCET). The aforementioned is provided through an assessment of a student teachers strengths and weaknesses concerning the chosen issues following placement within the Fine Art degree programme at University of Wales Trinity Saint David (UWTSD). This is supported through the identification of relevant opportunities for personal and professional development. Finally, the findings are underpinned with an action plan for the teachers future progression. 
To begin, the student teacher undertook an investigation of a primary issue relative to their placement which was disseminated to a PCET peer group. During this period all nine members shared their personal investigations of varying issues and provided feedback to the remaining cohort. The first part of this assignment addresses the student teachers chosen topic of marketisation and consumerism within post compulsory education and training sector. This is followed an issue closely linked to their experience, concerning academic and students mental health and wellbeing. 

INTRODUCTION 
The primary issue of marketisation within higher education looked closely at how professionals who view students as consumers or students adopting this mindset can affect both parties academic performance (see Appendices A). The later issue of mental health and wellbeing examines how academics manage the pressures of this within their professional role, again both for themselves and students (see Appendices B). Both issues are gaining more prevalence in higher education today and are topics which newly qualified lecturers will undoubtedly encounter.

THE IMPACT OF MARKETISATION AND CONSUMERISM 
(a student teachers account of strengths and weaknesses)
In appropriately managing and dealing with the issue of marketisation and consumerism newly qualified lecturers face numerous challenges. This section will provide evidence of the student teachers personal strengths and weaknesses that may be encountered in handling this issue within future positions. 

Fortunately, fine art lecturing is heavily dependent on its discourse and rapport with students. A key element of this involves a large amount of one to one discussions and tutorial support. With overcoming this issue in mind, this is a positive quality of art teaching. Dialogue enables lecturers to foster and build valuable relationships with students. The hope in applying this on a regular basis would strengthen and instil knowledge through assisting a student in comprehending their views as a whole. For example, a student expressing negative consumerist views with regards to academics meeting particular demands or expectations could be appropriately counteracted or balanced with a lecturers supporting discussion. Reports outline that students who had good quality university experiences was due to “deeper, more meaningful interactions with lecturers in contrast to transactional relationships. They report having lecturers who care about them -who treat them as people” (Matthews, 2018). In turn, this has the potential to address or even cease negative viewpoints early on. The student teacher has obtained a considerable amount of experience in providing students at levels 4, 5 and 6 one to one tutorial support. Subsequently has gained confidence in this area. Nevertheless, with the rise of marketisation and consumerist attitudes of higher education there is an expectancy that academics remain current in order to effectively articulate themselves in facing this issue. (Office for Students, 2020), (Office of the Independent Adjudicator, 2019), (Universities UK, 2018) (National Audit Office, 2017). 

Honesty is equally important for both student and teacher in dealing with this issue. The nature of art school provides much room for open and free discussion. Often times, from the student teachers perspective this can make managing classroom discussions a trying experience. In particular for the unexperienced who are still finding their voice in controlling the classroom with confidence and dealing with difficult students. In overcoming this issue lecturers may find that addressing students responsibility for their achievements from the offset helpful. It could be useful to make students aware of what percentage of learning through direct teaching is covered on the course compared to the percentage of independent learning they are expected to undertake.  Calmness, patience Academics stress “students also need to be aware that learning cannot be bought.” (Morgan, 2016). 

It is evident nowadays that academics face many extra tasks that go far beyond the traditional teacher role. As well as students’ needs regarding their subject, lecturers also face a great deal of pressure in meeting managements demands. These can range between student retention, various satisfaction surveys and module feedback reports. The student teacher also expressed that departments are often expected to facilitate and manage their own social media marketing platforms. The above, although seemingly small tasks when combined with teaching practice, in particular for a newly qualified academic could become overbearing. Although, the teacher presently feels they are able to manage their time well in planning and preparing for teaching this these extra tasks would most definitely be uncovered ground for them within an employment position. The teacher would need to ensure they remain resilient and strive to achieve their best for the development and reputation of themselves and their institution. However, they may feel it useful to seek further support to ensure this issue does not compromise their teaching capabilities and moreover their wellbeing.  (National Audit Office, 2017), (Department for Education, 2019)

The student as consumer approach endangers academic competence. Consumerist students tend to attribute lecturers to ‘knowing everything.’ As a result, they are:

more likely to form impractical expectations of their educational attainment and experience. “(‘if the university exists for me, I will – I should – get high marks’); unrealistic at least for the university that retains the core values, purposes and ideals of HE.” (Nixon et al, p.13) 

At this stage this could be seen as an area of weakness for the student teacher. It is evident that it is unrealistic to expect the academic to know their subject in its entirety however obtaining a specialism such as a Masters could aid them in handling stresses such as these should they arise. 

Closely related to the previous weakness would be the potential risk of academic standards. For example a student with a consumerist attitude may favour popular lecturers over rigorous ones. As a result, rigorous lectures may feel compelled to “dumb-down academic content for the sake of gaining high ratings of customer ‘satisfaction’” (Bunce et al, p.1959). This attitude to learning fosters a culture in which students respond passively to learning. Student consumers become less engaged in the process of learning and lack responsibility for generating their own knowledge. Instead, they merely “seek to ‘have a degree’ rather than ‘be learners’” (Bunce et al, p.1959). It may be very tempting for newly qualified lecturers to succumb to this pressure within their teaching. However, the student teacher in question recognised in order to battle this issue they would strive to keep the environment as exciting as possible. They would achieve this through employing a variety of techniques and strategies to encourage student development. Also, to continue experimenting with new areas for them in delivery such as whole brain learning techniques or sampling relevant emergent technologies. (Department for Education, 2019) (Boer et al, 2013)

Much of the consumerist attitude due to increased marketisation places students on a pedestal in the learning environment. “Marketisation enshrines the satisfaction of the sovereign student as a legitimate and central imperative of the HEI” (Nixon et al, p.3). This can be challenging for lecturers as it demands they are responsive to student’s needs, wants and desires. Instead of encouraging challenge, struggle and problem solving in their learners they succumb to emphasising simplistic outcomes to what was traditionally part of a student’s individual transformative experience. What was once a “three-cornered conversation between students, tutors and the object of enquiry” (Nixon et al, p.3) has since become a formulaic student satisfaction scoring system, nowadays used to monitor staff performance. Lecturers are having to consider not only their teaching but how a student body may respond to their “teaching style and substance, to shrug off grade-grubbing, to retain students and prioritise their contentment” (Nixon et al, p.4). Is this truly a fair expectancy of our academics? For newly qualified teacher to achieve their best and create successful learning environment the focus rather should be student centred. Newly qualified teachers will need to be confident in allowing students to embrace failure as part of the learning process. They need to be able to support in finding and empowering their own voice and learning for themselves as opposed being dependant on the lecturer. One way the student teacher feels they may achieve is through experiential learning. Relating teaching to their real life experiences as both a student, academic but most importantly as a human being. Building upon relationships in this way is fundamental to allow students to “experience education holistically rather than in a vacuum unrelated to other parts of their lives” (Harrison, 2015,p.68).  In order for students to engage and assimilate new knowledge on a deeper level they need support in making “meaningful connections between their own thinking and what they are learning” (Harrison, 2015,p.68).  

THE IMPACT OF MENTAL HEALTH AND WELLBEING 
(a student teachers account of strengths and weaknesses)
There is a connectedness within art lecturing that allows lecturers to foster meaningful relationships with students. Over the last year the student teacher expressed how they enjoyed engaging with students on a one to one level and dealing with their varying personalities through this process. It was imperative that they questioned co-workers regarding any concerns with a given student. Evidently, academics cannot be expected to know everything that is going on internally with students but knowing students to the best of one’s ability surely puts them in a more confident position to comprehend these issues should they arise. 

It will be essential for the student teacher once qualified as a professional to familiarise themselves with the support services that are available to their students. Whilst appropriately encouraging students with difficulties to utilise them alongside the pastoral care and support they are able to offer. (Student Minds, 2018)

It is not only necessary that students get support ,it is also paramount for teachers. It is vital they ensure they have access to mental and wellbeing support services. As a newly qualified teacher the student teacher articulated a general awareness of personal coping mechanisms and an ability to recognise feelings of  emotional imbalance. However, expressed a concern over managing this without a better awareness and knowledge of mental health and wellbeing.  It would be helpful in order to know when they need to step back and take time to reflect. As a “caring and empathetic” individual it was clear the student has previous experience in providing a listening ear and appropriate discussion to students who have confided in them previously. Nevertheless, it was clear they were aware of some students with mental health issues during placement which for a beginner were quite concerning. Upon reflection, the student teacher was clearly aware of the pressure and emotional strain this puts on academics regardless of how much time and attention they give. In counselling terms to describe this concern are ‘transference,’ ‘secondary trauma’ and ‘compassion fatigue.’ Within teaching this can be seen as the concept of absorbing students trauma and problems. Over time, the heaviness of this can weigh academics down emotionally. Therefore, seeking further support to be able appropriately address these issues before they have the chance to grow would be of use within the student teachers toolkit. Furthermore, in order to ensure and sustain the newly qualified teachers personal mental health and wellbeing in an employment role it would be necessary for them to be aware of the support services available to them. Moreover, adopting some of the coping strategies and techniques from sessions such as counselling services would take the weight off new academics.  (Universities UK, 2018)

Feedback noted that the student teacher witnessed that a lack of staff training is an issue in dealing with mental health and wellbeing within HE. It was clear that much of the academics witnessed on placement were primarily dependant on their long term experience and intuition in dealing with these matters. Consequently, seeking further knowledge and training centred around mental health and wellbeing would be of aid. It is clear that academics must remain vigilant in how much responsibility they allow institutions to bear upon them with regards to students mental health. It is important that newly qualified academics are sensible in terms of the extra workload this could generate. Perhaps even necessary to seek advice in offloading and coping with large amounts distressing information.  A necessary area for the newly qualified teachers to address this through training would be to gain knowledge of establishing and maintaining boundaries as a professional. It could be especially helpful for the training to focus of common issues that arise in dealing with mental health from the academics point of view, such as student anxiety or depression. The student teacher in question feedback stipulated they have acquired good listening skills and are able to recognise areas of concern. However, in order to cope with certain ‘grey areas’ of mental health and wellbeing it would be useful  to attain developmental knowledge of relevant signposting for students. This may involve requesting clarity from the institution of the procedures to follow in handling specific cases.  In addition, feedback noted that it would be helpful for newly qualified academics to clarify their role in terms of this issue against their institutions policies. With the object of providing peace of mind and clarity of their responsibility to students and pinpoint what is expected of them in response to these issue. (Student Minds, 2018)

Previous studies have emphasised that behaviour management within the classroom is one of the biggest areas of weakness newly qualified teachers face. Despite this research suggests that employing cognitive behavioural therapy within the learning environment has a positive outcomes in assisting students with mental health difficulties. This form of teaching provides knowledge for students in using their own thinking to be able to handle and inform their behaviours. (Boer et al, 2013)


ACTION PLAN

	Developmental goal
	Rationale 
	Strategy
	Timeline

	Remain current with institutions use of marketing 
	To have a greater awareness of students consumerist views
	Research appropriate documents and media
	Upon employment 

	Address marketing and consumerist views early on within teaching position through open discussion and questioning 
	To gain knowledge of students views and assist them in rationally comprehending these standpoints. 
	Remain current with institutions policy documents, handbooks with close attention to percentage of direct teaching as opposed to independent learning 
	Upon employment

	Gain experience of marketing tasks such as student surveys,  student retention, module feedback and marketing platforms
	Gain further knowledge 
	Seek support from academics or line manager if issues become overbearing 
	Upon employment

	Complete MA Fine Art programme 
	Enhance qualification and academic competence as professional
	Research suitable courses available within the locality. Prepare and submit application 
	Enrol by September 2020, completion of qualification by 

	Maintain academic standard 
	To ensure the teaching and learning environment is of quality
	Conscientiously utilise a variety of teaching strategies

Researching and trial whole brain learning  

Expanding use of emergent technologies 
	Upon employment

	Ensure that teaching is learner centred 
	To facilitate student development 

Embrace failure
Empowering students voice
Encourage independent learning
	Utilise  experiential and holistic learning 

	Upon employment

	Knowing students. 
Fostering meaningful relationships
	to facilitate critical thinking 
	
	Upon employment

	Knowledge of support services available to students and professionals 
	To gain knowledge of utilising and signposting services 
	Research external services prior to employment and within a given institution upon employment 
	As a qualified teacher and upon employment

	Gain mental health and wellbeing training 
	To support both myself and student in future teaching
	Research external courses prior to employment and seek training within institution upon employment
	As a qualified teacher and upon employment

	Classroom behaviour management 
	To assist personal confidence in directing learning and also in managing students with mental health and wellbeing challenges
	Research cognitive behavioural therapy 
	As a qualified teacher and upon employment
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Appendix A. 2
Hi Caitlin,
Please see below my comments. If you have any questions or I don’t make sense, please let me know
Cheers Kate
What is your general opinion of marketisation and consumerism within higher education? Do you feel it has an impact?
I think that are generally marketers marketisation and consumerism within higher education is getting more and more prevalent. When I did my degrees, let’s just say a long time ago, it wasn’t about value for money the degrees and to mean my youth work with degree was about getting qualification I needed so that I could get the job I wanted. If I didn’t get the grades and the degree level I wanted that was my responsibility I haven’t put the working. However, I’m very much feel that if the university was offering a degree in the same program with the same teachers I had I wouldn’t call that value for money. I think it has an impact in that even within talking to other lecturers and my mental and people from the discipline they were talking about students are customers, and there was a real drive to get people specifically level 6 through the degree.
Although this wasn’t the case for me I know that there are people on our course currently who are purely on it because they were told all you should do the PCET next, almost implying they have a job at the end of it but their job now not materialising. I suppose that is the harsh end of marketisation, where that degree programme specifically can go this percentage of our students went off to complete their PCET - that might be really seeing her way to look at it though (It’s health and social care by the way).
· Do You feel this issue is something that could impact upon you in future teaching?
I think it could, not for a change means lecturer change with this conversation that if there was pressure on me to make sure that students were getting through the degree getting the grades that they felt they needed I think absolutely have an impact on me and my teaching. I think I’d end up offering more one-to-one is a more support to make sure people got through them.
· Have you felt or experienced anything relating to this issue as a student or upon teaching within your placement setting?
Only in the sense that I am aware of it. I know that the lecturers and the academic leads and the directors talk about the need to get students in and have students happy when they were here. I was also asked to make the student aware of the multiple satisfaction surveys and our students to film in and then also give them incentives for that.
· What do you think we need to do in order to ensure that rising marketisation doesn’t outweigh the teaching and learning experience?
I think we need to get students to realise there is their responsibility. Students need to work for grades and need to make it value for their own money. Not my money they’re spending, well kind of it is but, another one that comes out with that are not the one comes out with a degree that matters and unable get a job as a result of it or not. I don’t think that should be down to solely the teacher and marketing and consumerism.
· Do you think this issue has positive attributes? If so, what do you think?
I think it keeps universities competitive, but not sure whether that’s a good thing it probably is, okay now I know why… It means that as a teacher I’m going to improve year on year on year because I want the reputation of the place I work to be a good reputation.
· Do you think the coronavirus pandemic will have an effect on this issue? How will students and academics deal with this? (recruiting students, maintaining standards, questioning of fees/refunds, declining student numbers, student demands etc)
I think it’s a really interesting one, I think those universities who have managed to work with the students well and the ones who manage to introduce new students in September to the level fours are gonna do really well out of this. If universities don’t try and engage people and don’t get faces out there at the very least get information out I think there was again a struggle down the line and have a bad reputation as a result of it..
Appendix A. 3

Caitlin feedback CIPR
Hope this is okay for you.
I feel as if there is sufficient marketing across the board for all HE courses. Beginning my degree four years ago I was aware of the course due to the ongoing marketing to various areas of advertisement (radio, television, social media, posters etc). I also feel that as a consumer the course was marketed adequality however there were areas that disappointed me and others. 
The consumer side of the course disappointed me and others as the lack of personal tutoring which was marketed within the course was not available and personal tutoring was not available for various reasons and this for many others was a significant issue within their work.
Yes I do feel this could impact on future courses and teaching. This is because what is marketed needs to be ensured that it is provided for students to fulfil the expectations of what was advertised. I feel that for future teaching it is essential that what is advertised is given and if the areas are not met it could affect the level of teaching due to insignificant issues arising and students becoming overwhelmed with small (important) matters affecting study.
Fortunately I have not had any issues arising whilst I have been teaching within the later stages of the first semester and the second semester, however the classes that I was in in the beginning of the first semester as a PCET student did have certain issues arise. This was due to the course marketing articulating one thing and the course not delivering. Many issues were raised, and the lack of teaching hours was a main part of the problem with face to face teaching not being upheld with some lecturers.
It sounds simple however in hindsight it may not be so easy. Due to ever rising costs marketing is becoming far more expensive however it is essential and without it students will not attend open days or even the university therefore it is essential that marketing is at a high standard. Moreover, the lecturers must maintain that high standard to ensure that students needs are met and that expectations of what the university offers is available. 
The Covid-19 virus pandemic will of course have an effect on everyone and everything. It will also have a significant change on education for schools and HE. Online teaching has already become part of university teaching however it will become far more significant due to the pandemic. The pandemic will have a huge impact on the recruitment of students, and this may impact on occupations also therefore possibly affecting the number of students that are recruited. Furthermore, the well-being and health of students and staff will be a priority and until the pandemic is under control there will be no clear understanding of what affect it has had on the population.
Appendix A. 4
Hey Caitlin – feedback from Kianna
Really enjoyed reading your work, included a great detail of research and key information. Also, I like the way you presented the issue. Here is your feedback, if you need anything else let me know. Thank you again for my feedback I had a lot to work with. 
What is your general opinion of marketisation and consumerism within higher education? Do you feel it has an impact?
· I think that marketisation and consumerism has increased within higher education over the years and universities are in competition to attractive students to ensure sales and profit and therefore I feel they are looking at the students as customers rather than students looking to learn and gain a degree. In addition, if the students are being seen as customers then I feel they will act like customers and as a result for paying for the service many students will demand the effective learning and high result. However, personally in all my four years in universities I have never seen myself as a customer demanding high grades and I rather saw myself paying a great deal of money for my degree and PCET qualification and therefore I ensured to put in the work and effort in order to achieve the high grades. 
· Do you feel this issue is something that could impact upon you in future teaching?
· Yes I think I can, however I remember starting my degree with the lectures constantly telling us that we are paying for them to teach us and be at university, so it is important that your put all the hard work in yourselves, also they would let us know from the start what the % of learning at university was compared to the % of the independent learning. As a result, I knew from the start how important it was to be a student who needs to put a great deal of learning in myself and therefore, I feel I worked hard. However, on a few occasions, towards to end of my degree I did find myself looking for more support in completing my degree to ensure I was not disappointed with the end result, but still I knew if it wasn’t good that was on me as a student and not the lectures or university. In addition, when I become a professional in the PCET sector I feel it is essential that I start with telling all the students and make aware of how much of their own work needs to go into getting the high grades and that they are spending essentially their own money on being in university and therefore it is important that they do not waste the money and ensure to work har. 
· Have you felt or experienced anything relating to this issue as a student or upon teaching within your placement setting?
· Not personally no because I knew from the beginning that yes I was someone paying for university however it was extremely important that I put a great deal of learning, researching and work into gaining the high grades and if I did not then that was my own fault and not the lectures or universities fault.  However, I did choose to complete the PCET because I was told that I need this qualification to obtain the job I wanted and that it would eventually allow me to obtain a job within the PCET sector. In addition, to my teaching experience I feel that many of the students did not know what they wanted from the course and they were doing it because they did not know what else to do and that someone may have told them to do it.
· What do you think we need to do in order to ensure that rising marketisation doesn’t outweigh the teaching and learning experience?
· I think that it is important that we make the students aware that they are responsible for their own grades and the lectures are there to support you however, the majority of a degree course is done independently. In addition, I don’t think it should be just down to the lectures, marketisation and consumerism. 
· Do you think this issue has positive attributes? If so, what do you think?
· Yes, because it allows universes to spend more money to achieving the suitable students and it also ensures healthy competition between many universities. Therefore, if you are paying then they should find effective ways to promote and attract the students. Also, as a future professional in a university I would like to work in an organisation who creates an effective environment for the students, a place where students feel supported and encouraged to work hard  however I will ensure to tell the students that the end grade is essentially down to how much effort and hard work they put it. 
· Do you think the coronavirus pandemic will have an effect on this issue? How will students and academics deal with this? (recruiting students, maintaining standards, questioning of fees/refunds, declining student numbers, student demands etc)
· Yes, the coronavirus has a huge impact on the educational system and universities will need to put a great deal of money and promotion into attracting and retaining students for the 2020/21 academic year. However, I feel many high-level universities have been able to ensure students are not left out of the learning and teaching which is required to complete their degrees, as all universities have closed, and all learning and teaching has been transferred online. However, I do feel that recruiting international students for 2020/21 is going to be very difficult for university. 
Also, with the decrease in international students many universities are going to struggle financially because these students pay a huge percentage of university fees Although, I feel universities are spending more money to ensure students are retained and stay in university to complete postgraduate degrees and masters and they are doing this through online meetings where you can discuss all your worry and interests. I also feel It is important that high level universities do not drop and therefore maintain their high standards because being a hard working student and getting into a high level university it very important to some students and they know they had to put in a great deal of work in order to be accepted. 


Hope this helps. 

Appendix A. 5

Caitlin Feedback
Hi Caitlin!
Below is my feedback for your issue, split into a few paragraphs.

This is something that I have experienced during the PCET programme and, in particular, my teaching placement. I feel as if the marketization of the course has encouraged me to join the programme because the course was marketed to be by highlighting that it would provide me with the necessary skills to teach in PCE. However, as a consumer, the course has not met the expectations that I had from how it was originally marketed, since I have not received enough experience to begin teaching after completion of the programme. The positive impact is that successful marketization can encourage people to take part in courses, but the negative impact involves the opinions of the consumers about the course, whose expectations may not be met.
To solve this problem, we need to ensure that the way in which courses are marketed allows the expectations of all students to be met, because if this is unsuccessful, students will be unhappy with the course and the outcomes that it has provided for them. As mentioned previously, the positive attributes include successful marketing to encourage people to take part, but this can be taken further by ensuring that the right marketing is provided, which will continue to attract students and provide them with a high quality course that meets their expectations and gives them good future prospects. 
As the COVID-19 pandemic will bring profound changes to education and life in general, marketing and consumerism must also follow suit. There will be a reliance on online teaching and learning in all courses, which have increased in usage and popularity during the pandemic. It will be difficult to recruit students given the impacts that the virus has had on their courses and daily lives, as well as through maintaining standards because there will be an increased emphasis on health and safety. The issues could very well result in a decline in student numbers.

Hope this helps!
Josh
Appendix A. 6
Great to read about this, very well informed. Hope this helps a little, let me know if anything else.
What is your general opinion of marketisation and consumerism within higher education? Do you feel it has an impact? 
Around 9 years ago I was studying in a private university in Portugal – Lisbon, education in private universities in Portugal are considered expensive for the country and not many people can afford to pay it. Moving to UK my intension was always to proceed my educational path, after tutor's advice in foundation and the marketing surrounding in relation with university costs impacted in a way of those expenses are way higher than in Portugal, in that way I never saw myself as a customer but a fair opportunity to proceed my intensions. Although I can see the issues students as customers as an effort the government is putting or taking advantage to raise more people to study a way of having more educated people in the country besides a degree not giving any guarantee in terms in work when you leave university, you simply leave university and in many cases the degree is not worth much as in many occasions the jobs you find are not related with you expertise. Previously, having a degree was sufficient to guarantee a job, nowadays depending on your degree I fell that the only way of getting closer to get the career you like, you have to enrol in more training, PCET, master etc... 
As an example, currently and because of the Covid-19, the marketing for students who want to enrol on a nursing degree can only apply through a bursary and only get maintenance loan from student finance, this guarantee that the students have to remain for 2 years after completing the degree, this brings benefits as, especially international students do not only come to take the degree and go back to their country but disadvantageous as some international students besides of the intension of want to remain in the country and work but they feel it as an obligation. 
· Do you feel this issue is something that could impact upon you in future teaching? 
I fell that it could as some students could have the impression that they fees can pay grades, although probably because of the students that always surrounded me and myself always putting a lot of work on the degree, and even see some students failing the degree for not putting work, personally I haven’t felt and it is not a worry but I do feel it could happen, I think that will also depend to hoe the teacher approach this topic to students and clarify that one thing does not relate with the other. 
· Have you felt or experienced anything relating to this issue as a student or upon teaching within your placement setting? 
Not personally, I applied to PCET as I felt it would benefit my cv in order to get a job within the educational sector, although I know some people who are misinformed and with the wrong impression in relation to this issue. 
· What do you think we need to do in order to ensure that rising marketisation doesn’t outweigh the teaching and learning experience? 
I feel that it would make a difference if tutors could take a day to let students know about this and make clear to them that grades depend on the effort and not on the money. It feels that students talk about this and tutors know and are aware of this issue, but no one seems to talk about it. 
· Do you think this issue has positive attributes? If so, what do you think? 
I do feel it contributes to universities to improve conditions, and conditions to students. 
· Do you think the coronavirus pandemic will have an effect on this issue? How will students and academics deal with this? (recruiting students, maintaining standards, questioning of fees/refunds, declining student numbers, student demands etc) 
(I read Kiana’s feedback; her opinion are my thoughts exactly). 
Susana Cardiga 
Appendix B. 1
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Appendix B. 2
Contemporary issues that impacts upon the post compulsory education and training sector
(Susana Cardiga)

Module: M6X02271 / PCET6004 
Providing education is one of the most crucial functions of a government. It’s essential not only for individuals but for the country. Without a great educated workforce, a country cannot maintain a correctly functioning economy. There is a risk of falling behind the rest of the world, particularly as the significance of technological innovation scale. While the UK is on great position regards to technology, when it comes to education, the country still faces considerable issues (Tummons, 2020). 
Mental health and well-being have become a key policy priority in the United Kingdom. Recent statistics shows that 1 in 6 young individuals, aged 16-24 has symptoms of a common mental disorder, such as anxiety or depression. Moreover, half of all mental health issues appears by the age of 14, and 75% are establish by the age of 24 – establish the education sectors, further and adult education on the front line of this increasing issue (Young Minds, 2020). The numbers of adolescents in higher education have raised and they have become more socially and culturally diversified. There have been increasing the numbers of international students, and growing numbers of students from drawn cultures with low rates of attendance in higher education. Social changes, such as social media, sexuality, economic recession or higher rates of family breakdown are issues that influence all young individuals (Stones and Glazzard, 2019). 
Students mental health and well-being attract much attention, as is one of the principal causes of retention and progression into higher education (HE). Universities and colleges have worked progressively towards the improvement of support services that can act effectively to mental health needs. Previously, mental health and well-being were understood to be the responsibility of student services alone – this involved counselling, welfare, disability among others (Barden and Caleb, 2019). However, the publication of the Student mental wellbeing in higher education: good practice guide (Universities UK, 2015), proposed that was a need for far broader universities approach, to deal with the issue of student mental health – from pre- admissions until the transition into employment. The guide “recognises and encourages the efforts of institutions in developing a comprehensive and effective range of internal support services for students with mental health difficulties, as well as developing collaborative relationships with external services, enabling referral to the NHS where necessary” (Universities UK, 2015). 
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In addition, in 2017, universities UK published the #stepchange framework for mental health in HE and suggested “...Framework has been developed to support higher education senior teams to adopt a whole university approach to mental health. Every institution will want to adapt it to context, building on strong engagement with students and staff and a robust evaluation of need” (Universities UK, 2017). Alongside, “The Equality Act (2010) places a legal duty on higher education providers, to safeguard that students with protected characteristics have equality of opportunity” (Stones and Glazzard, 2019, p.1). This Act combine 116 different pieces of legislation into one single Act and supply a legal framework to preserve the rights of individuals and promote equality of opportunity for everyone. 
Within the UK, policy and practice differ across the four countries, and the strategies taken in each country are under constant revision. In England, of pertinence to the HE sector is the 2014 Children and Families Act14. This combine education, health and social care for individuals until 25 years age, through better link engage of health, care services and education. This Act aims to secure that all children, young people and their families can access the correct support and provision to address their needs (Gov.uk, 2014). While in England the Act focuses on individuals up to the age 25, Wales published the 10 year plan Together for Mental Health that covers all ages. The strategy looks to promote the mental wellbeing of all population in Wales, ensure that individuals with mental health issues have the support they need in order to recover, through a holistic approach (Welsh Government, 2012). 
In evaluation of the policies, it can be said that governmental and non- governmental bodies have been work closely together to better provide and promote young people’s mental health services, but also prevent mental health problems developing. Many campaigns also have been given a massive contribution when it comes to reduce inequalities, stigma, and discrimination, as well as creating awareness regards to this matter. However, despite the impact of mental health within the educational sector, teachers and administrators have lack information about the nature of adolescent's mental issues – diagnose, treatments. Which makes it impossible for colleges/universities to understand what type of school-based intervention will have the best outcome with affected learners. Dikel (2014) suggested that was told to many teachers that “mental health diagnoses are irrelevant since their job is to focus on observable behaviours, not subjective labels.” Teachers are expected to act as counsellors, tutors or disciplinarians, 
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which must create lesson plans, coaching duties, attend meetings – with large classroom sizes. Many teachers have received minimal training on the topic of mental health, which not permit them to identify mental health disorders. This puts additional pressure on teachers but also on educational providers, as the educational sector is constantly suffering from budget cuts; these services must be well coordinated to supply the most cost-effective support to students (Royal College of Psychiatrists, 2011). 
When approaching this topic, it was understood how mental health disorders among students are putting pressure on the educational system, consequently on teachers and education providers. In order to develop personal, as well as professional skills and to support student's mental wellbeing, it was decided to take an additional course – Research Methods in Psychology Master’s degree. This degree will provide diverse of research tools, which can be applied in any environment where human behaviour is important, such as educational system (Swansea University, 2020). 
To debate: 
The above informs Mental Health impact on education, what is your general opinion regarding to Mental Health in education? Does it have an impact? On whom? 
Is it part of your agreement that teachers in general need more training on the topic of mental health? 
Does population expect teachers to recognize a student, with mental health? By the end of the PCET do you consider that you have gain enough knowledge to support a student with Mental Health? What do you consider support? 
The Educational sector suffers from constantly budget cuts, how can institutions provide adequate support to Mental Health students? 
Do you believe this issue will compromise your future as a teacher? 
Apart from the initial impact and pressure by dealing with students with mental health issues, such as anxiety or depression, what positive aspects could this bring to you as an individual and as a teacher? 
3
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Appendix B. 3

Caitlin Littlejohns Feedback for Lisa Knight
(I thoroughly enjoyed your presentation and certainly feel it hugely relevant nowadays from my own experience at placement) Should you need any further explanation or additional comments please let me know. Caitlin

Do you feel as a lecturer, that you should be partly responsible for the mental well being of your students, and Why?​

I think ‘partly’ is the main word in your question that stuck out for me when I think about my experience on placement. I feel the expectancy of the pastoral care from the lecturer is growing more and more. I witnessed this myself during placement. Some students were very heavily dependant on a lecturer for support with mental health related issues. Whilst I feel this is undoubtedly a part of your responsibility as a lecture, I do empathise with the challenge of knowing where to draw the line. I think ultimately it is a shared responsibility between the student the lecturer and the support services. I believe that it is definitely our responsibility to be able to recognise and respond to these issues to the best of our ability but provide student with the correct support in making use of the services available to them. 


Do you currently feel going into a teaching role, that you are equipped to respond to a student that confides in you and asks for support with their mental health issue?

I​n terms of what I have witnessed on placement I certainly don’t feel entirely capable. I feel I would be able to help and support students to a certain degree but would definitely need assistance from the support services. It would be very much dependant on the severity of the individuals mental health issues. 


Would you participate in mental health first aid training if it were voluntary? And why?​

Most definitely, as this issue is becoming more and more prevalent and we are continually hearing about cases or unfortunately incidents involving this issue. I think I would feel far more comfortable if I were to have some more knowledge of dealing and coping with this issue. Both in appropriately supporting a student and for my own wellbeing as a teacher. 

 
How will you maintain your own mental well being within a possibly pressured role?​

Generally I think over time I have developed my own coping mechanisms and feel I am aware when I am feeling off balance. I can usually manage to address this solely or through discussion with another member of staff if I feel I need to take the weight off. 

However,I think this is something that I could struggle with without a better awareness and knowledge of mental health.  I think knowing when to step back would be difficult for me. I am a very caring and empathetic person and I always try my upmost to provide a listening hear and appropriate discussion when individuals have confided in me previously. However, there are some students with mental health issues at placement which I have found quite concerning. I am mainly witnessing this but I can definitely see the pressure and strain it does put on the lecturer no matter how much they give. Counsellors often use a term called ‘Transference’ in discussing and dealing with the new pressures and weight dealing with another persons problems puts on you. I think I would seek some support in order to know how to appropriately address these issues before they have the chance to grow. I believe there should definitely be support for teaching staff in terms of this. 


Do you have any concerns regarding the possible workload you may face as a teacher/lecturer?​

I think knowing how to effectively balance the entire workload of teaching aswell as the added pressures would be my main concern. I am fairly organised when it comes to my teaching so that wouldn’t concern me greatly but I do fear that extra pressures such as having to provide a student with mental health issues a lot of additional supports could be very challenging. I feel I would put pressure on myself and worry about maintaining my own standards for my own personal growth as a lecturer.


Appendix B. 4
Caitlin Littlejohns Feedback for Susana Cardiga 
(A very thought provoking read. Please see below my answers to your questions. If you need any further explanation on anything please just let me know. Caitlin)
To debate:
The above informs Mental Health impact on education, what is your general opinion regarding to Mental Health in education? Does it have an impact? On whom? 

I feel mental health in higher education is becoming more and more prevalent. From my experience at placement it is somewhat concerning the rise in students who are facing these issues and its impact on both teaching and learning. I graduated in 2017 from the same course that I now teach as part of my placement. In these recent years alone it is clear that there is a notable difference in how mental health presents itself in and outside of the classroom. 

Undoubtedly, mental health has a definite impact on a student’s ability to partake and contribute to the learning environment. Not only does it affect during teaching hours but I noted that a number of students are in fact failing to attend university as a result. Often times, if they are present they are not engaged or there is a refusal to complete a given task.

Lecturers are also impacted by the rise in this issue. It is not unusual for a student suffering with mental health issues to consistently email a lecturer during the early hours of the morning with some quite worrying and concerning content about their mental stability. As a result, there is certainly an added pressure and a responsibility that has a bearing on a lecturer. Understandably not all lecturers are equipped to handle what in counselling is referred to as “Transference”. Transference of feelings and emotions from a student has the potential to have a detrimental effect on both student and lecturer. In particular if they don’t have the knowledge of how to offload, debrief and deal with such circumstances. Sadly, teachers aren’t given enough training as part of their positions to fully understand how to deal with a student who is suffering. Instead, they often have to rely on previous knowledge, intuition and feeling. 

Students often lean on their lecturers for support, but to what extent is this appropriate? How do they know where to draw the line and take a step back? In some cases I get the impression that this is because students feel there is a disconnect between the  support services as they feel more comfortable around their lecturer. Students should be made aware of the benefits in appropriate use of  support services. In turn, the teaching and services could be seen as a linked partnership. It is also noticeable that support services are under strain to meet the needs of the students as these numbers rise, unfortunately universities don’t seem to have enough staff in these areas to support an entire school with rising cases. 
Is it part of your agreement that teachers in general need more training on the topic of mental health? 
Teachers definitely need training on supporting students mental health and wellbeing. Nowadays, the previous strong bridge of authority between student and lecturer is becoming far more relaxed. With this freedom of speech that is encouraged students have become far more open in expressing emotions to a lecturer than perhaps we would have seen in previous years. If we want our students to be expressive (in particular in my case teaching within the arts) then we must be equipped to deal with such varying expressions. I’m aware there is no text book answer to any of this and each students needs will vary. However, certainly some training with counselling in mind and hours set aside for this during teaching time could only improve a lecturers competence in addressing issues. 

From my personal experience as a student teacher, I feel I too relied on intuition in many instances. There were a number of students who were suffering these issues and although I was able to note this and communicate with them. It was quite challenging to know when to step in or what is or isn’t appropriate. Often times, a student’s needs are not disclosed and it becomes somewhat of a learning curve. 
Does population expect teachers to recognize a student, with mental health? By the end of the PCET do you consider that you have gain enough knowledge to support a student with Mental Health? What do you consider support? 
I believe that as the topic of mental health and wellbeing is so frequently presented to us in media there is now a greater expectation that those in authority should know how to deal with such issues. Regardless of age, a student is still under the pastoral care of a lecturer and with this comes a sense of responsibility. Generally, I feel that the population disregards a student’s responsibility in taking ownership of their health and wellbeing. Students need knowledge of these issues in order to make it known what support they require. 

I feel that I am able to support a student to some extent but primarily as a result of my character, personality and having some previous experience. However, this does not support all the possible differentiating needs of a student nor myself. I do not feel I have enough professional knowledge of these subjects to deal with them in their entirety. I would fear without further training taking onboard such challenges could have a negative impact. At this final stage of PCET I do not feel wholly capable to deal with all cases without seeking additional knowledge and training.  
Support can be seen in many ways it ranges from something as simple as checking in on a student ensuring they are ok, not only with a given task but also in themselves. It is being able to recognise the signs/triggers and dealing with underlying issues appropriately. Support from a lecturer to a student should be ever-present. 
The Educational sector suffers from constantly budget cuts, how can institutions provide adequate support to Mental Health students? 

Unfortunately I am unsure we will see adequate support for many years to come. It seems that only in recent years we are beginning to tackle the subject more seriously and even that does not seem adequate. I believe that institutions need to provide further training  for lecturers but also see the importance of funding areas such as support services. Too often student services and teaching do not link up. There is a disconnect between the two. There needs to be a greater thought and effort in connecting these departments for everyone’s benefit. 
For example, I witnessed students missing lectures as they have to attend student services meetings. Also, there is a drastic difference in communication between student and their teacher in comparison with student and support worker. Often students downplay one to the other. I fear we need to tackle this issue carefully. Finally, due to a lack of staff there were a number of occasions where a student with additional support needs whom is allotted a support worker during lectures would be left unattended. 
Do you believe this issue will compromise your future as a teacher? 
As a sensitive and empathetic character I think it could have the potential in doing so if I do not ensure I am competent enough to deal with such issues. I would certainly seek guidance and training in future employment to better equip myself. 
Apart from the initial impact and pressure by dealing with students with mental health issues, such as anxiety or depression, what positive aspects could this bring to you as an individual and as a teacher? 
I feel that a positive impact could be the rewarding nature of knowing you have helped, influenced and guided an individual positively through to the completion their qualification. Higher education is a journey and a challenging one at that. Therefore successfully supporting a student throughout the process would give some reassurance and grounding of my capabilities as a teacher. 
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“Right or wrong, the customer
is always right.”

(Marshall Field, 1905)
The marketisation of higher education, are students consumers?

Caitlin Littlejohns

his report investigates the impact of marketisation and
consumerism within the post compulsory education and
training sector. The examination of which encompasses both
student and academic standpoints underpinned by
contemporaenous research and statistic

Have students always been consumers?
Since the introduction of tuition fees the UK government has defined
students as ‘customers.” Although lecturers widely disregard this approach,
higher education institutions are having to cope with increasing pressures of
marketisation which demand competitiveness, efficiency and consumer
satisfaction. Correspondingly, students are recognising this consumer
identity and are beginning to “demand more from the higher education
Sector than ever before” (Bunce et al, p.1958). The increasing commercial
pressures upon HEIs are not entirely contemporary, the governments
Dearing Report of 1997 (Dearing 1997) observed “students s the principle
customers of universities” (Bunce et a, .1959). Most recently, this
consumer approach has strengthened with the introduction of the National

Student Survey (NSS) and “the inclusion of students and universi
the Consumer Rights Act (2015)” (Bunce et al, p.1959).

Embarking on a university degree is a huge investment. With debt comes
great concern, not to mention a want of value for money. However, itis
worrying that we so frequently discuss and regard higher education in
financial terms. Could it be argued that the frequency of this subject matter
alone i shaping our learers into customers? (Matthews, 2018).

Presently, the empiric evidence of students expressing consumerist
‘approaches to learning is limited. The research available is mainly anecdotal.
This includes, growing feelings of entitlement amongst students due to
paying for a service, fostering a rise in complaints to the Office of the
Independent Adjudicators. Also, reports that students demands of
universities services are far greater than seen in previous years. In addition,
staff note that “students are behaving more like ‘customers’ in their
demands* (Bunce et al, p.1959). It is believed that students are more career-
minded and choose degrees based upon “clear employment prospects and
higher salaries (such as STEM — Science, Technology, Engineering and
Mathematics subjects)” (Bunce et al, p.1960).

What do students think?
The Office for Students has considered students views on value for money

within the regulatory framework for higher education. Over recent yearsitis
clear that students are becoming increasingly concerned about thi
Although of concern, the meaning of ‘value’ and ‘value for money’ in post

compulsory education is controversial. Some argue that it is solely rooted in
the quality of a student's experience, whilst others believe in outcomes such

sue.
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as ‘graduate premium’.

In 2018, a group of student unions conducted some research surrounding
students views on ‘value for money’ from the student perspective. Research
outlined that students are unclear and worried about the value for money
they receive in terms of extra external charges and tuition fees. The findings
were th

“only 38% of students think that their tuition fee for their course

represents good value for money, and the percentage is similar

(39%) when we look at students’ perception of the other fees and
costs incurred during their studies.” (Cox, 2018)

The survey also highlighted that students are vexed about where the
funding goes regardless of whether they have a loan or not. On top of this
are concerns surrounding efficiency, transparency and cross subsidy. In
terms of cross subsidy, findings were that students are uncomfortable with
their tuition fees funding other courses teaching, management costs, and
areas of research unrelated to their own. It is of no surprise that students
would prefer their fees to directly impact upon their chosen course as
opposed to other academic subjects. Research demonstrated that not
knowing where fees go or being able to compare the expenditure is the
biggest issue that fails students as consumers. OFS propose that
consideration in developing this transparency in a way that makes sense to
students but also highlights inefficiencies and encourages providers to seek
better value for their consumers. (Cox, 2018)

The Office of the Independent Adjudicator (OIA) has seen rising numbers of

complaints from students related to service issues including “the quality of
teaching, supervision and facilities” (Turner, 2020) over recent years. In
2019, 29 per cent of complaints involved these service issues and hit a
recard high. OIA investigates students concerns and awards “penalties such
as fines to universities where they find in the student’s favour” (Turner,
2020). The supervisory body cited that students becoming more aware of
their consumer rights has accelerated the number of complaints. Often
times it is noted that students contact OIA upon exhausting “their own

university’s internal appeal process” (Turner, 2020).

Statistics
Last year's student academic experience survey of more than 14,000 full
time undergraduates from the Higher Education Policy Institute and
Advance HE outlined students increasing perception on value-for-money at
university. (Hillman, 2018) For the second consecutive year perceptions
have improved, some key findings include:

41% of students perceive ‘good” or ‘very good’ value from th
course. Whilst 29% of students perceive ‘poor’ o ‘very poor’ value.

Perceptions of value for money differ according to a student’s
characteristics. Scottish students have relatively high positive
perceptions (63%) whereas international students have seemingly
low positive perceptions (37%) However, the recent changes to
funding for students in Wales has “not yet had any material impact
on perceptions of value for money” (Hillman, 2018).

n of value for student:

The primary positive percept
of teaching they receive at 64% The main factor of students who

the quality
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perceive poorer value is tuition fees at 62%

59% of students noted that their experience surpassed previous
expectations and felt their course offered the “right level of
challenge.” Students who noted a worse experience than expected
(35%) took responsibility for not putting in enough effort.

Since 2015 universities have increased timetabled contact hours
(13.4 hours to 13.9 hours) and decreased independent study time
(152 hours to 13.8).

« According to the academic experience survey the most popular
option for improving student satisfaction (63%) was “more detail
on why the mark was awarded.”

(Hillman, 2018)

Where does my money go?
“24% of students do not feel that they were informed about how much
everything would cost as a student” (Cox, 2018) The primary aspects of
‘which are costs of books, extracurricular activities and accommodation.
Findings show that the higher education institutions need to rethink how
they effectively prepare students for the entire costs involved as a student.
Students have a wide perception of what constitutes as value for money.
This includes the whole charges that are incurred. Both inputs and the
outcomes, what is and isn't included as a part of their fee. Evidently “fees
fund more than just tuition” (Cox, 2018). The OFS survey proposed that in
order for students to comprehend these costs they require knowledge of

the “expenditure on academic services, non-academic services, and cross
subsidies” (Cox, 2018).

Marketisation and increasing university fees to blame?

(The perils of treating students as customers)

The student as consumer approach is said to have potential advantages for
education as it involves “a shift in power from provider to consumer”
(Bunce et al, p.1959). Accordingly, HEIs quality service and standards are
expected to improve because as ‘customers’ students have “control over
‘expectations and evaluate services by their capacity to fulfl their demands.”
(Bunce et al, p.1959). For instance, lecturers may feel obliged to be ever
more accessible and more respondent to student issues and demands.

Nevertheless, this consumerist approach could be detrimental to
institutions who do not believe their teaching is solely a product or service.
They argue that consumerism creates a “conservative status quo mentality;
for what is there left to learn, when you already know it in order to demand
it?” (Bunce et al, p.1959).

Another poter is academic standards, for example a student with a
consumerist attitude may favour popular lecturers over rigorous ones. As a
result, rigorous lectures may feel compelled to “dumb-down academic
content for the sake of gaining high ratings of customer ‘satisfaction™”
(Bunce et al, p.1959).

An additional concern of this attitude is that it fosters a culture in which
students respond passively to learning. Students as consumers become less
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‘engaged in the process of learning and lack responsibilty for generating
their own knowledge. Instead, they merely “seek to ‘have a degree’ rather

than ‘be learners” (Bunce et al, p.1959).

Scholars argue that “that intensifying marketisation heightens the potential
for consumer satisfactions and frustrations in HE that are profoundly
narcissistic in character”(Nixon et al, p.2). It is thought that this could be the
crux of damage to learning as a result of increasing marketisation

I the UK, institutions face huge competition in atracting students. To
succeed it is not unusual for institutions to spend vast amounts of money
on promotion and marketing tools and constructing modern aesthetically
pleasing campuses in an attempt to increase student numbers. (Nixon et al,
p.3)

The increasing audit culture in HE declares to institutions that the most
important factors in education are measurable outputs. Surely this sense of
formality is “devaluing the university as an independent space for thinking”
(Nixon et al, p.3). Henceforth, league table positions are either “celebrated
(or cause mild panic)” (Nixon et al, p.3) for academics.

“Marketisation enshrines the satisfaction of the sovereign student as a
legitimate and central imperative of the HEI" (Nixon et al, p.3). This can be
challenging for lecturers as it demands they are responsive to student's
needs, wants and desires. Instead of encouraging challenge, struggle and
problem solving in their learners they succumb to emphasising simplistic
outcomes to what was traditionally part of a student’s individual
transformative experience. What was once a “three-cornered conversation

between students, tutors and the object of enquiry” (Nixon et al, p.3) has
since become a formulaic student satisfaction scoring system, nowadays
used to monitor staff performance. Lecturers are having to consider not
only their teaching but how a student body may respond to their “teaching
style and substance, to shrug off grade-grubbing, to retain students and
prioritise their contentment” (Nixon et al, p.4). Is this truly a fair expectancy
of our academics?

It has been noted that students are becoming preoccupied with consumerist
qualities. For much of these students they perceive their degree as a
gateway to a ‘better job’ and disregard the importance of the learning
process and experience. Rather, they become wrapped up in how much a
lecture costs to them per hour (apparently £35 according to one student
terviewee) (Nixon et al, p.7). They prioritise self-enjoyment and personal
desires over learning. Commercialisation of HE where the institution is seen
as service provider and student as consumer allows students to dictate

within their fundamental ‘consumer right’ what is and is not important to

their education.

Some scholars argue that a student-as-consumer approach encourages
students to “front up to lecturers as “equals” rather than ‘a position of
relative weakness: as child, subordinate, supplicant, initiate, rebel, or
devotee™ (Nixon et al, p.7). However, in reality th
Consumerist students prefer to adopt a passive role in the classroom and
often heavily rely on a lecturer’s ability to provide them with an entertaining
lesson. They prefer to be spoon-fed and challenge s unfavoured. Research
finds that students believe tuition fees are “primarily a payment for lecture

s not always the case.
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handouts, contact time and the degree certificate rather than their learning
experience” (Nixon et al, p.7).

Where there is marketisation of higher education there are potential
disadvantages to both educators and those in training. As we are aware,
challenging students thinking and encouraging them outside of their

e, yet critical feedback are all
important aspects of a quality learning experience. However, the pressures.
of attaining positive student evaluations could have an effect on how much
lecturers choose to challenge their students.

comfort zones as well as presenting construt

Similarly, if a student acts as a customer then it undoubtedly affects the way
in which they learn. With a customer mindset a student wil subconsciously
shift the responsibility of their learning onto the lecturer, subsequently
adopting a passive role within the learning environment. Although we are
aware that within higher education students need to take responsibility and
‘ownership over their learning. There have been numerous studies to
support this and demonstrate that when learners become passive their
grades suffer.

‘When higher education institutions discuss their students as consumers
surely they are contributing to the “us versus then divide” (Matthews,
2018). Doing so has the potential to influence the quality of learning and
reduces it to a measure of customer satisfaction. Reports show that
students who claim they had a good quality university experience was due
to having “deeper, more meaningful interactions with lecturers in contrast
to transactional relationships. They report having lecturers who care about
them - who treat them as people” (Matthews, 2018).

Does this issue affect academic performance?
An article written by lectures examined the potential effects a student-as-
consumer attitude has on academic performance. The study highlights that
“higher consumer orientation was associated with lower academic
performance” (Bunce et al, p.1960). Whilst expectation upon universities to
ives. The authors

provide value due to increase in tuition fees has its po:
also stressed that “students also need to be aware that learning cannot be
bought.” (Morgan, 2016). They believe it is the government's responsibility
totalk about the ‘value’ of higher education appropriately. The media
nowadays narrows ‘value’ down to the financial transaction of degrees. It
can be said that a short-sighted standpoint such as this encourages students.
to feel as though they are simply entitled to purchase their qualification.
Consequently, this allows room for a “you teach me’ attitude rather than
‘one that fosters effortful engagement with their chosen subject” (Morgan,
2016).

Ultimately, we question whether seeing students as ‘customers’ has
benefits? Yes, if this means quality support and advice in order to help
students make the most of their studies through good time management
‘and informed choices. And no, if this means corruption of the teacher-
student relationship, declining course standards, or subverting the
reputation and integrity of institutions and lecturers’ capabi

Itis evident that a student as consumer position heightens narcissistic
satisfactions and dissatisfactions. This risks the quality of students learning
‘on their own part as they subconsciously fail to appreciate the difference

between themselves and the external world. Similarly, it endangers quality
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for academics as student-consumers attribute them to ‘knowing
everything'. Di

vulnerability or fostering respectful and trusting relationships required to
allow HE “to be a public good with a moral duty” (Nixon et al, p.13). Asa
result, student-consumers are more likely to form impractical expectations
of their educational attainment and experience. “(‘if the university exis
me, I will - I should - get high marks’); unrealistic at least for the university
that retains the core values, purposes and ideals of HE.” (Nixon et al, p.13)

llowing room for unprecedented opportunities, exposing

s for

Lecturers may feel obliged to perform emotionally. For example, similar to
the “fake smiles and managed emotional display approp:
role” (Nixon et al, p.13). Some may feel failing to do s0 puts their profession
at risk of exploitation. This could create further strai i
suffer narcissistic student-consumer views grow yet are devalued in a
culture in which “only what is countable is credible” (Nixon et al, p.13).
Balancing this relationship has its challenges as it is shown that students
want the care of lecturers yet at the same time need moments of self-
accomplishment.

e to a service

as academics who

What does this mean for the reflective practitioner?

Perhaps it has become necessary that lecturers facilitate reflection on the
students part within their teaching. It may well be that discussions.
surrounding reasoning for their enrolment on the course early on could help
©open minds about expression of expectations. This may invite a
reconsideration of their experience and attainment. If a student is able to
recognise that overly consumeri
have positive outcomes. The hope of which would be to foster productive

jiews could stunt their education, it may

‘approaches that do not diminish the education process of critical thinking
but stimulate motivation to learn through challenge. (Nixon et al, p.13)

Abbreviations
HEI - Higher Education Institutions
OIA - Office o the Independent Adjudicators
(OFS - Office for Students
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image8.jpeg
The Expectation that
University Lecturers
should respond
responsibly to Students
with Mental Health
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According to (Farr, 2018) there has been a
significant increase in students reporting
feelings of stress or the symptoms of 2 mental
health issue, whilst studying within _higher
education n the past ten years.

Is there a responsibility for the lecturer to
support the student and be equipped to respond
accordingly and in the best interest of the
student?

Should this element of the educational journey
be directly linked to the lecturer as they are, in
most instances, the first point of contact?
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These are findings from a
report conducted by the
American College Health
Association - National
College Health
Assessment (ACHA,
2016) and things have
not Improved since the
findings were recorded.
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Could university lecturers be part of the solutian, as these/people are g tifé frant liné and haVe the,most
contact time with each student?

A University in Canada tragically reported 4/students' sulcides in the/academic year 2016/2017, 2 taok place
on campus. The students then united and/ protested /about the Ick of support far leamers and the
university then implemented the following strategies

+ A Large increase in budget specifically for providing support and the releyant services to assist mental
health issues

+ An Intiative where lecturers would attend the living quarters of students to check how they were doing
and hand them advice and guidance on where to locate specific support services

S

The University has not since reported any studg/it deaths 3 a result of suicide Q’—
S

(Farr, 2018)

Question.. Is this an appropriate meastre and covid it be easily replicated in a UK University?
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Factors that may impact or influence a lecturer's
ability to respond oz
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Questions...

Doyou feel as a lecturer, that you should be partly responsible for the
mental well being of your students, and Why?

Doyou currently feel going into a teaching role, that you are equipped to
respond to a student that confides in you and asks for support with their
mental health Issue?

QLA
I T T
Uiy

‘Would you participate in mental health first ad training f it were
voluntary? And why?

How will you maintain your own mental well being within a possibly
pressured role?

Do you have any concerns regarding the possible workioad you may face
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