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	Target 1
	Follow the reference conventions closely.

	Target 2
	Explore ideas thoroughly.

	Target 3
	Make purposeful links to literature.

	Target 4
	Use more tentative language in writing. 



Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.

Within this assignment, I will be analysing pupil progression and the effect an intervention could have on the learning and development of a pupil. The chosen intervention will be critically evaluated and adapted to suit the needs of the pupil. The pupil that has been chosen is a male student from School A and I worked alongside him when on my Professional Teaching Experience (PTE). Child A is nine years old, currently in year five however, his level of development is much lower than his fellow pupils’. He is working at a Reception level in his language, with his reading level of 5.9 and he has limited fine motor skills making his handwriting unreadable; his mathematics and numeracy are stronger, and he is capable of working at a level three. Child A has Autistic Spectrum Disorder (ASD), he is deaf in his left ear and was also recently diagnosed with Attention Deficit Hyperactivity Disorder (ADHD); he is statemented with a one-to-one twenty hours of the week and has his own workspace at the back of the classroom, which he finds more comforting. Child A rarely completes the same level of work as the rest of the class. His class teacher plans his mathematics and English work weekly and then his one-to-one resources by the hour, depending on his current mood, but the majority of work he does is just mathematics and English, unless on the rare occasion, he takes an interest into the class topic. Although, recently he has begun to enjoy sitting with the rest of the class for a story. He comes from a single parent background and is used to spending all of his time in the house on his iPad watching YouTube. 

Having ASD comes with a lot of challenges and features that Child A could have difficulty with and these are shown in what is called ‘The Triad of Impairment’ (figure 1), a theory by a psychiatrist called Lorna Wing in 1939 (National Autistic Society, 2013). One of the aspects of this theory is social interactions and, therefore, this will be the aspect we are focusing on developing and this will be supported using the intervention nurture groups. 
Figure 1
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(Ryder, 2020)

Despite a great improvement recently in his social skills, enabling him to sit in assembly with his peers, it is important to try and get Child A comfortable sitting in a classroom setting with the other students. We know this will not happen overnight, but with the support from the nurture group, it should help the process to move smoothly. The nurture groups are safe environments that help the social, emotional and behavioural difficulties (SEBD) of young people; these are some of the barriers that are preventing the children from learning (Nurture UK, 2018). The children can visit the nurture classrooms in groups of six to twelve and is a way of slowly introducing them to socialising with other pupils. For any child transition is essential, especially settling into new environments because there are lots for them to take in and it can be quite unsettling (PACEY, 2016). In the classroom, there is a homely nature that aims to help settle the children into this social environment and make them feel more comfortable with different areas to explore, including role play, sensory and a calm area. ASD children sometimes find it distressing when entering a normal classroom because there is too much going on for them; it could be too noisy, or there may be too many patterns and colours on the walls (National Autistic Society, 2018). Children usually attend the group for four sessions a week and take part in mini activities to suit their individual needs. These sessions typically last between two to four terms (Nurture UK, 2018). This intervention should benefit Child A because it should make him feel more comfortable socialising with other members in the classroom and encourage him to come out of his own workspace at the back. This should allow him to feel less isolated and ‘different’ as he describes. Children with ASD and ADHD are no different from the rest of the children; sometimes they may need extra help to achieve something, but they should be treated with the same equal rights as everyone else (The United Nations, 1989).  

Children with ASD find it unnerving in social situations which is one of the reasons why they find it difficult being in a classroom where there is a high chance of them becoming anxious and stressed. This then has an impact on their academic ability, so it is important to support them by developing their social skills (Welsh Government, 2019). David, et al. (2004) claims that we are born without social skills and that children begin to develop them within their early childhood and continue to do so until adulthood. Erickson (1958, 1964) came up with eight stages of psychosocial development that also shows how you continue to develop throughout your entire lifetime, suggesting that stage eight will not be met until you are at least sixty-five, if not older, where then the final virtue wisdom gets developed (Psychology Notes HQ, 2020). From observations of Child A, I would suggest that he is still in stage three, ‘initiative vs guilt’, as he is still very dependent on other people and will rarely do things for himself. Erickson further believes that in each stage, the virtue will not be developed until the child or adult has experienced and overcome a psychosocial crisis that has either had a positive or negative result on their personality development (McLeod, 2018). Children need to develop their social skills so that they can get along with other children and develop friendships. This is supported by Lake (2018) who admits that all children are unique and have their own personalities, but without socialising and forming positive relationships, their opportunities to succeed are limited; if signals are noticed early on in life such as, isolation, stress and anxiety, to name just a few, it is easier for interventions to be put in place in schools and support the children in developing those skills. 

One way that children can develop their social skills is through working with other children in the class, whether that is in pairs or groups. This gives a social aspect to the learning, following Vygotsky’s (1934) theory of the more knowledgeable other. His theory follows an approach whereby children are partnered with a pupil that has a greater knowledge, in the hope that they can share their knowledge and help their peers to develop (McLeod, 2018). This theory will both improve the pupil’s cognitive development as well as their social development. Some children find it easier to work with a peer and have work explained to them in a simpler form and I have seen this happen on PTE with Child A; when the teacher gave him the choice to work with someone, there was a noticeable difference in his motivation and the standard of his work. Another aspect of learning that is highly important in the development of a pupil is the pedagogy; teachers must be able to meet the needs of their pupils and be able to adapt their teaching style to deliver high quality lessons for all individuals (Welsh Government, 2006). It is important that teachers form positive, healthy relationships with their students to get the best possible attainment from them. This is supported by Hattie (2009), who believes that through developing positive relationships, you get rewards. He also states that teachers must understand the level of impact that they can have on their students’ lives, not only developing their social skills and academic achievement, but helping to form their personalities and giving them the opportunities to become their best possible selves. 

Piaget came up with four stages of cognitive development in which he believes children progress through in their development. Child A is in between the preoperational stage and the concrete operational stage in terms of his cognitive development, so it is still important for him to be having hands-on experience in his learning so that he can continue to make connections of meaning between objects and phrases, but also begin to start working things out in his head for himself (Marcin, 2018). This can be developed by incorporating play into his learning and then slowly reducing the number of objects used and seeing if he can come up with the connections himself. As well as cognitive development, this can be adapted to help progress his social development by including his peers and making some of the learning into games where he interacts with others. In terms of his social development in play, Child A is in the associative play stage regarding Parton’s (1932) stages of social play, as he regularly only plays with one or two children in the yard. However, sometimes if he is in a good mood, then he will join in with other people, which would move him up to the social play – stage six, but this rarely happens. 

Progression is the “process of changing or developing towards an improved situation or state” (Cambridge Dictionary, no date). The progression in learning is the process of teaching, learning and development across several stages and includes different aspects including behaviour, social, intellectual, literacy and numeracy skills (The Glossary of Education Reform, 2013). It is important to support children in their progress of social development because it helps them to interact with others around them and form new relationships. SCAN of Northern Virginia (no date) supports this by describing social development as one of the most important pieces in the development puzzle. Furthermore, they believe that it plays an important role in the development of other skills that a child will experience, including language development, overcoming challenges and problem solving. When parents send their children to school, they want them to have opportunities that they would not get at home such as social inclusion, democratic participation and community engagement. These opportunities give the children a sense of citizenship and belonging, being a part of a community, which is a big aspect of social development (Smith, 2016). Progression of social development can be tracked using sociograms to see what social relationships a child is making. Sociograms were developed by Moreno in the mid-twentieth century and they show a map of who people form relationships with (Miller, 2017). They will be used in the nurture group to asses Child A and see what meaningful connections he makes; these can then be compared at different periods throughout the intervention and will show if progress has been made and if he is interacting more with the children in the group. Through Child A developing his social development, it could have an impact on his wellbeing and his attitude within the classroom. We can measure this progress through completing a Leuven scale which measures his wellbeing against five levels from low to high, but also his involvement within the classroom. The wellbeing of children is highly important and can have an impact on how they get involved in different actives. This is supported by Laevers who developed the Leuven scale and expects children to be around a level four or five for wellbeing and involvement for learning to be achieved (Lewis, no date). 

There is a lot more emphasis now on healthy positive relationships and the fundamentals of our wellbeing within schools. In the Curriculum for Wales 2008, the need for healthy relationships and good health and wellbeing was touched on briefly within the sections Education for Sustainable Development and Global Citizenship (ESDGC) and Personal and Social Education (PSE) but there was not a great amount of it taught in schools (Welsh Government, 2008). With mental health on the rise across the country, it was seen important for healthy relationships and wellbeing to be taught more within the Curriculum for Wales 2022. This is evident in the document under the Area of Learning and Experience (AoLE) Health and Wellbeing where the progression steps include a lot about making connections with others and recognising the different types of relationships (Welsh Government, 2020). This helps to identify where a child should be in terms of their wellbeing and can give the teachers ideas of how to progress the child further and keep them on track. 

Nurture groups were developed by an education psychologist Marjorie Boxall in 1969 after seeing the lack of social, emotional and behavioural skills in children starting school (Nurture UK, 2017). The groups aim to slowly reduce the barriers preventing learning from happening; it all takes place within a safe and calming environment and with supportive staff attending to the needs of all pupils (Department of Education, 2016). A lot of children feel more comfortable and settled when they develop a bond with significant others, this comes from Bowlby’s theory of attachment, the theory that underpins nurture groups (Bowlby, 1969). Children will participate in a range of activities including emotional literacy, breakfast time, circle time and news sharing, that all aim to improve social, emotional and behaviour aspects (Nurture, 2018). After speaking with Child A’s teacher on PTE, she was saying how hard it is having him in class and the struggles she faces every day with him. For this reason, I thought that the nurture group would be the best option for him because it will get him used to being around other children and will hopefully bring him to sitting with the other children in the class. His one-to-one would attend the nurture group with him and there would also be two other member of staff in the room. Child A’s teacher and one-to-one will come up with an independent education plan (IEP) for him including steps that he can take to improve his social development. This IEP would then be shared with the lead member of staff in the nurture group and Child A’s parents. It is important that no interventions or development plans are put in place without the consent from the child’s parents (Nurture UK, 2018). Child A will attend the nurture group four sessions a week and this will last up to four terms. His one-to-one will continue to practice some of the games and routines within the mainstream classroom to get Child A more familiar with them. The nurture group will be based in the school, so that it does not cause too many disruptions to Child A’s routine. Like mentioned previously, that transition into new environments is really important for ASD children to reduce the possibilities of causing distress and emotional harm to the child. 

There are a few different theoretical links to the nurture group intervention. The first one being the behaviourist theory because similarly to Pavlov’s (1902) classical conditioning theory, the children in the group will make connections between different environments, actions and routines (McLeod, 2018). For example, when the children have their breakfast time they will be learning manners, sharing skills and listening to others. They may have particular music playing in the background so that every time they hear that music they make the link that it is breakfast time. This will get Child A used to classical conditioning which will help him adapt to the different environments that he is in (Bouton and Nelson, 1998). Another behaviourist approach used in the nurture group will be operant conditioning, originally a theory by Thorndike (1874-1949) but later developed by Skinner (1904-1990); this theory believes that behaviour gets developed through its consequences (Pound, 2005). When completing activities in the intervention, Child A will be given consequence and reward options dependant on whether he completes the activities well. This has proved to work with him on a number of occasions and the aim is to continue repeating it so that eventually his mentality is to complete the work so that he does not receive the consequence, for example, five minutes taken off his break time. Furthermore, the constructivist theory is implemented into the intervention as mentioned previously with Vygotsky’s (1934) approach, the more knowledgeable other. Child A will continuously be working in pairs or small groups of a mixed ability that each have their own strengths; this should benefit the children by using each other as well as the adult guidance to get through the Zone of Proximal Development (ZPD) another one of Vygotsky’s theories (McLeod, 2018). The cognitive side of the constructivist theory will also be linked to the intervention as the activities will be child-led and will build upon prior knowledge. Dewey (1859-1952) supports this as he believes that the learning should be based on the child’s interests and give them opportunities to interact in activities and experiences that will further consolidate their understanding (Pound, 2005). Piaget (1936) also supports this, emphasising that children must have concrete experiences and have the chance to build their own knowledge based on their experiences to deepen their learning and find things out for themselves. Building upon knowledge in this way is known as a schema, actions that get repeated and are linked together with one central meaning (Piaget, 1952). Finally, the humanist theory is another theoretical link to the intervention because within the nurture group, it is important that all of the children’s voices are heard and that they all have their say in decisions made. This is supported by Freire’s concept of inclusion, where he believes that all children should have equality, the right to share their views and to get involved both politically and intellectually (Pound, 2005). This should be a good opportunity for Child A because he is restricted at the back of his classroom, so attending the group should allow him more opportunities to get involved and give his opinion on different matters. 

As touched upon previously, this intervention was chosen specifically for Child A after observations on PTE and talking with his class teacher; it was clear to see that his lack of social development was having a significant effect on the majority of his school experiences. We hope that through Child A attending the intervention, he will get more involved within the classroom beginning with sitting with his peers and then working his way up to completing his work within the lessons to a good standard. This intervention will also look at improving his behaviour because he has difficulties with shouting in class and disrupting his peers, listening to the teacher and waiting for his turn to speak. Therefore, there will be a lot of emphasis on turn-taking, sharing and indoor voices in the nurture group. 

There are many benefits of nurture groups, the most obvious one that has been spoken about is the improvement in SEBD (Nurture UK, 2018). It will open up opportunities for Child A to develop his self-esteem and confidence (Kearney, 2007), whilst also making school more enjoyable for him and boost his morale (Sloan et al. 2016). Another strength of nurture groups is that it can improve attendance because it is somewhere that the children want to go and an environment where they feel safe and comfortable (Nurture UK, 2018). Attendance is not a major factor for Child A as his attendance is 99.3%, it is just important that the nurture group supports his interests so that he continues to attend regularly. Some research has been done to show that a child’s social, emotional and behavioural development can have an impact on their academic achievement (Farrell, Critchley & Mills, 1999; Place et al., 2000). Therefore, children who attend nurture groups have a high chance of increased achievement in school. Cooper and Whitebread (2007) believe that through attending nurture groups, the children gain a more positive outlook on learning and progressive engagement in learning tasks. Finally, one of the major benefits of this intervention is the positive effect it can have on one’s behaviour (Sloan et al. 2016). By attending the nurture groups, it helps to settle them into their day and better prepares them for the challenges that they may face throughout, minimizing the chance of disruptive behaviour and outbursts of anger (Nurture UK, 2018). For Child A, this will be a massive achievement as he can have anger outbursts quite regularly when things do not go his way. The intervention will prepare him for compromises that can be made and the operant conditioning of learning from rewards and consequences as mentioned previously. This is supported by an Estyn’s (2019) best practice report on a school in South Wales. The school recognised that it was having a lot of students with challenging behaviours that was having a negative impact on the teacher’s wellbeing. Therefore, they decided the best option was to set up a nurture group to control the challenging behaviour and to try to increase the morale in the school again. Since the nurture group was put in place, the number of exclusions has decreased drastically, and pupils are making good academic progress. 

Like anything, there will be possible challenges from the intervention; the first one being that some internalising and externalising behaviours children might not grow out of. Children who are aggressive, violate school rules or have depression and anxiety, have a high chance of it returning later on in adulthood (Rao, 2006). This could be common for Child A because he has got ADHD and there is a high chance that he will not grow out of it and that it will be with him for life. However, the symptoms could become milder as he gets older if he has the right support as he matures (Child Mind Institute, no date). Another group of people that have a low chance of fully developing through the intervention are vulnerable and disadvantaged pupils. They are pupils who are two years behind in their learning or who are at a high risk of being excluded (Andrews, Robinson, and Hutchinson 2017; Gill, Quilter-Pinner, and Swift 2017). However, one school in Wales has found that the nurture groups in school seem to help the vulnerable children as they provide a calming and safe environment for them. They have seen vulnerable children building positive relationships with other members in the group and have made good progress in their learning and wellbeing (Estyn, 2019). The final challenge will be the cost to set up the intervention. To establish the nurture group, it will cost around £10,000 if not less but the headteacher decides on the overall budget and the average cost per child is £1.62 per hour (Nurture UK, 2017). To overcome this challenge, the school could come up with fundraising ideas or they could apply for a grant from Pupil Premium (Nurture UK, 2018). To set up this intervention the school would need to find a spare classroom for them to turn into a nurture group and the headteacher would assign two permanent members of staff to run the nurture group. The children selected for the group would go through the Boxall Profile (an online assessment tool). Within this online assessment the children take part in two sections, one that measures their cognitive, social and emotional development and another that evaluates the challenging behaviour that is preventing them from academic success (Davies, 2020). 

Nurture groups seem to be succeeding according to a study that was done comparing the social and emotional development of children in a mainstream classroom and children in a nurturing classroom. As can be seen (figure 2), the nurture group had a higher increase in their development than the mainstream class. The study also showed (figure 3) that the nurture group had a significant decrease in challenging behaviours compared to the mainstream class. Therefore, proving that the nurture groups do work and that there is a high development of social, emotional and behavioural skills through the intervention (Nurture UK, 2017). 

Figure 2                                                                                Figure 3
[image: ]                      [image: ]
(Nurture UK, 2017) 

Furthermore, the Queens University Belfast (QUB) have found evidence to support that the nurture groups are having a significant effect on children’s social, emotional and behavioural development in schools, as well as their academic progress and that they are very cost-effective (Department of Education, 2016). Not only do the children benefit from the nurture groups, but there has been evidence to suggest a decrease in staff absence and more variation of teacher’s attitudes and approaches (Sanders, 2007).

Overall, I believe that nurture groups are one of the best interventions to use to support the progress in social development as well as emotional and behavioural development. It is an attachment intervention and as soon as the trust and relationships have been formed, the children should begin to develop and make positive academic progress as well as social and emotional progress (Kearney, Mackay and Reynolds, 2010). There is a substantial amount of evidence, as mentioned previously, to show that the nurture groups have a positive impact on both the pupils and the school as a whole. This should be the best intervention to implement for Child A, as it could help increase his development levels and support him to progress with his education. Due to his ASD and ADHD, the nurture group should provide a calming environment for him where he feels safe and comfortable around his peers and staff. In time, this should help him to successfully express his feelings and emotions and to socialise more with his peers.

The next step for senior staff would be to decide on a room, designate the appropriate resources for the intervention and to assign two members of staff to the nurture group. The appointed staff should then attend courses so that they are fully qualified to run the intervention and should know and understand the best ways to help their pupils develop. The staff will then need to assess the pupils using the Boxall Profile to see if the children are suitable for the intervention, and to have a greater understanding of where they are within their development. This information would then be shared with the parents before the next steps are carried out (Nurture UK, 2018). Finally, the children would then be introduced to the nurture group and the intervention would begin there. If the intervention proves successful, this could be run as a whole school and children in each class could be assessed to determine what pupils would benefit most from attending the nurture group. 
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