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 Discuss two types of play and how these can be supported in practice.
‘Play is the most misunderstood concept, yet it is the greatest gift we can ever possibly give a child.’ (Bottrill,2018)
According to the Welsh Government (2014) Play encompasses children's behaviour which is freely chosen, personally directed and intrinsically motivated.  It is performed for no external goal or reward, and it is a fundamental and integral part of healthy development not only for the individual child but also for the society in which they live. In our society, play has a great deal of importance in the lives of children, which is why the Welsh government places a significant value on it. Children have a fundamental right to be able to play, which contributes to their holistic development and enjoyment of life. According to Article 31 of the UNCRC, every child and young person has the right to have fun in whatever way they choose, whether that is by doing sports, watching films, or doing something else entirely. Additionally, they have the right to rest and relax. Just like adults, children and young people should be able to participate freely in cultural activities. It is paramount that the government ensures both disabled and able-bodied individuals can do this. They should also ensure proper facilities that promote safe and secure play, whether this may be a community space or in schools. 
Many theorists believed that play offers a vast range of benefits, it provides children with social interactions, and it helps them to process and understand information and their emotions. Burner saw play as a process, the child engaged in play is finding out about the world and the objects, people and relationships in it. He also viewed play as ‘memory in action', meaning children played in attempt to think, remember an experience or event in their life that is no longer visibly present to make sense of them (Smidt,2011:3). There are many types of play, but we will be focusing on physical and imaginative or fantasy play. 
[bookmark: _Int_7DF37QBe] Physical play as defined by the online website Make time to play, refers to play that gets your child moving from big movements like running, crawling and jumping to small movements like picking up a pencil or tying a knot. This type of play has many benefits such as helping children to understand their bodies and improving sleep and eating patterns and improving brain function, play promotes experiences, and those experiences help with brain development (Child,2014). Piaget stressed the importance of play as an important avenue for learning and supports literacy and numeracy Both Piaget and Vygotsky believed that learning through play and social interaction would help with cognitive development. Piaget play theory (1962) consists of three stages of play: practice play, symbolic play and games with rules. Smilansky (1990) added a fourth stage constructive play because of the dominance of such play in early childhood. Practice play refers to sensory and exploratory play based on physical activities we could see this in what Piaget describes as the sensorimotor stage in cognitive development, this is where they learn through senses, reflexes and manipulating materials. As the child gets older and goes through various stages in life their brain adapts as well. Both Piaget and Froebel theories were interred linked, a child manipulates different gifts at distinct stages in life. A child in the sensorimotor stage would play with gift one which is usually some colourful wool balls while a child in the preoperational stage would play with gifts six, which will be differently shaped objects of various materials.  We can also use treasure baskets at this stage because all physical play is a sensory exploration through fingers, hands and the mouth. Games with rules or social games this is where children make up their own games with their own rules this normally starts in the preoperational stage where their thinking differs from most adults, and they learn more from experience rather than what they are told. We as practitioners can support physical play by providing children with equipment (a vast range of toys) and a safe setting whether it be a playground, park or empty space indoor or outdoor (Mooney,2000). Montessori believed in a prepared environment when it came to play. She expresses those children learn best through sensory experiences. Part of the sensory experience is having tools and utensils to fit their small hands. The exploration station founded by Reggio Emilia, using provocation to invite play and expand upon their expressed interest, thought or idea. This station is usually made up of loose parts.
[bookmark: _Int_FZ2a3Y4b][bookmark: _Int_G9SpvA02][bookmark: _Int_ErBy3zhU]Imaginative play refers to play where the conventional rules, which govern the physical world do not apply. Whereas Fantasy play, is a make-believe world for children. This type of play is where the child’s imagination gets to run wild, which rearranges the world in a way that is unlikely to occur. The importance of imaginative and fantasy play has been emphasized by Isaacs as a means of resolving inner conflicts and satisfying frustrated desires. It is also critical for gaining an understanding of the external world and its relationships. The benefits of such play are, that it helps children make sense of things that they have seen or experienced, it supports creative and intellectual development, it gives children opportunities to practise decision-making and social skills such as sharing and collaborating, and it enables children to explore things that interest them. Piaget (1936) second stage of play, symbolic play refers to pretend, fantasy and socio-dramatic play, involving the use of mental representations. When play becomes representational, it is regarded as an intellectual activity. This occurs in both the Preoperational and Concrete operational stages. The preoperational stage is where a child form idea based on their feelings, can only focus on one variable at a time and overgeneralize based on limited experience during this stage the child is eighteen months to six years old. The concrete operational stage is where a child form idea based on reasoning, and limits thinking to objects and familiar events. Assimilation is one of Piaget’s three processes involved in earning, it refers to a child’s ability to change the environment to suit their imagination, involves transforming experiences within the mind. We as practitioners can support imaginative play by supplying a variety of resources on a range of themes to engage different interests, making play spaces and resources as enticing as possible; set up scenes or activities to encourage more hesitant children. Resources do not have to be expensive they can be junk items. Play creates the conditions for children to test the world, make sense of it it, and grow skills needed to communicate, negotiate and express their inner selves.es.
























Evidence of clear understanding of why it is important for children to choose their own play and the importance of the role of the adult in children’s play.
Piaget believed children needed every possible opportunity to do things themselves.
Self-directed play is the concept of allowing children to play without an imposed framework, on their own without adult interference. It is also free chosen by deciding and controlling the contents and intent of their play, personally directed by following their own instincts, ideas and interest. It is also intrinsically motivated, playing in its own way for its own reasons. At play, children have a certain freedom and autonomy from the adult direction. This freedom to choose, explore, associate, create, move around, to challenge themselves and others is an important part of their lives now, and vital for their development (Tovey 2007).
[bookmark: _Int_juz1M4oL]A child's self-directed play helps support their physical development because they are physically active, using different parts of their bodies, and working on fine and gross motor skills at the same time. It also enhances a child’s language and understanding of cultures, children learn from their peers, and they want to play and communicate together and in doing so they teach each other words and phrases that an adult may overlook they practice language skills and develop their understanding of words and meanings. It encourages cognitive development and child’s ability to solve problems, children learn to solve problems for themselves their brains thrive on the challenge, creativity and imagination. Lastly, it reinforces classroom learning, we know from studies this type of play is important for healthy brain development, allowing children to use their creativity while developing their imagination, dexterity, and cognitive and physical abilities. After teaching a lesson, allowing children time for self-directed play in certain situations can help them to process and practice much of the information they learn through imaginary or real situations (Lindon 2013 quoted in Moyles,2005:27-31).
[bookmark: _Int_CCCzTy7Z]Child-initiated activity is strongly associated with impromptu, free or self-chosen play which is an experience that is both initiated and led by the child. It has been argued that play especially free play has the potential to support children and development across the curriculum (Bruce 2011) and has been linked to wider benefits including children’s physical and mental health, emotional wellbeing, creativity and social inclusion as well as dispositions (Woods 2010)
It is important for children to choose their own play because it gives them sense of freedom, accomplishment and understanding. When children are the directors of their own play, they choose what they want to do, when they are going to do it and where. Given the freedom to make choices in their play both indoor and outdoor (Tovey 2007), children can be seen as powerful leaders of their own learning, supported by other children and by informed adults as play patterns. These constructs of children’s learning reflect the theories of Vygotsky (1993) and Burner (1996) who saw play as a source of development and tool or process through which children make sense of their world in social interaction. According to Vygotsky (1978) play creates its own zone of proximal development. 
[bookmark: _Int_4tN6cIYW]Children use cues to define and differentiate between play and not play, adult presence, location and voluntary nature of the action. Children perform play and not play activities differently (McInnes et al 2009).  Children have a clear awareness of the difference between play and work and distinguish whether an activity is associated with learning (Keating et al, 2000). Howard et al (2004) hypothesised that children who practised a task playfully (when cues of play are present) would show significantly superior performance when compared to children who practised formally (when cues to not playing were present). Traditionally, the role of the teacher or practitioner in childhood is considered essential in enabling development. Effective pedagogy in the early years appears to be one where adults take on a variety of roles from directing activities, to where the child takes the lead (McInnes et al,2013:271). following the work of Vygotsky (1976), greater emphasis has been placed on the role of the adult and the state of teacher involvement in play activities has been increasing, however, the quality of this involvement is questionable and has been shown to be more concerned with managing and monitoring, rather than supporting the development and constructing activities with children (Bennett et al 1997). When adults take over or take control of a child’s self-directed play this is known as Adulteration. Piaget’s theories were interpreted to imply that educators should create an environment in which children could be active learners, free to explore, experiment, combine different materials and create and solve problems through their self-chosen and self-directed initiatives. The educator is an enabler and facilitator who responds to children’s initiatives and values, their thinking processes and ongoing cognitive concerns, but does not impart their knowledge which children ideally construct for themselves (Mooney 2000). Other roles adults have during self-directed play is Collaborating, as an adult, you need to provide the conditions for children to develop the necessary skills so that they can communicate with you. Inspiring, as an adult, we can inspire our children by providing them with an inspirational environment that changes and includes quirky objects and things that live outside the ordinary. They need to hear stories that can open a new world of imagination and wonder. Adults try to challenge children, but they must first challenge themselves, before challenging them we must first try to better understand ourselves and our role in play. The adult’s role there is to observe upcycling play, take the time to find out what children are trying to achieve in their play and discuss what they might be able to make it safe while trying to achieve the same results, this is where you would introduce open-end questions. (Bottrill.G,2018). Real play should be from the child and for the child. It should be open-ended, give opportunities for self-chosen challenges, offer limitless possibilities and endless interpretations.










In depth discussion and understanding of an observation method for young children
‘Stop, Look and Listen’ this mantra can not just be used for when you are crossing the street but when observing children while playing. According to Bliton and Crook (2016), one of the key roles of an adult working in the early years setting is observation among others. Collins’ online dictionary defines observation “as the action or process of carefully watching someone or something” this allows us to notice things people do not normally do and making adjustments if necessary. Montessori’s observations led her to believe that children are capable of great concentration when surrounded by many interesting things to do and given the time and freedom to do them. She thought that as teachers allow children to choose what they will do and how they will do it and how and when they will do it, teachers have more time to observe and assist children individually. Montessori’s theory about young children tells teachers not to pull children away from projects that interest them unless it is absolutely necessary (Aubrey and Riley 2019).
Observation in play helps practitioners or teachers identify children’s needs, interest, weakness, likes and dislikes and help them adjust the setting to satisfy their needs, improve their weak points. We also see how they interact with their peers, adults, toys and their environment. It also provides an assessment of that child. Observation while engage in play activities help practitioners to plan an effective lesson that could help with a child’s holistic development. Montessori believed that the only way to know how to schedule the day and manage behaviour is through observation. Observation helps to identify the starting points of teaching for each child, so documentation which helps you to see what a child can do, then you know where to start and it brings you in good connection with that child. Children normally communicate through their behaviour and play, so if the child is experiencing a behavioural change, observation helps to identify what that change is and when and where it happened. It helps to identify which child needs more support in selective areas. Montessori suggested if you are going to teach, you need to know all about the child all about those you hope to educate. She believed that the way to know a child was to watch them, careful observation to her it was key un determining what the children were interested in or needed to learn.
There are many things to consider when choosing a method of observation. It is not necessary to record every observation on a form, sometime during an observation you may have to take mental notes or schedule an observational period and setting. Secondly it is essential to make your observations during and they should be used as a point of enquiry; what am I seeing and hearing? Non-judgemental.
There many types of observation methods used in the early years setting, some more complex than others. A time tracker interval is used to observed one child at a time, this is where observations are made on target child at different periods in time whether it be every two, five or ten minutes. You focus on the interaction of any child, you focus on where the child is, who they are with, and how they respond. This type of observation like others has advantages and limitations, this type of observation is more focus, instead of observing everything that the child is doing would be looking at specific events or activities. It can be used to observe interaction with an environment or a specific area in the setting.  Lastly it is not intense as other types of observation, it also self-explanatory and easy to use and a bonus it is not time consuming (Smidt,2015:57). However, it also has some limitations; it does not go into detailed or much as you want to, teachers may miss some important details within interval breaks. It does not show a child’s additional needs, environmental or developmental factors and the role of the adult. Montessori believed that teachers should teach little and observe.




























 
Demonstrate an understanding of play when undertaking observation and assessment of children and consider how this affects child engagement and the accuracy of observation.
[bookmark: _Int_gEQXbdGy][bookmark: _Int_VWHUcPBA][bookmark: _Int_OFpoeWVl]Studies conducted by the European Early Childhood Education research department have proven that observation during play provides an accurate assessment of children rather observation carried out during not play activities. Children are more open to participating in observation activities when disguise as play activities (McInnes et al,2013:271). Observation can made with in the entire play cycle from meataludes to annihilation, which would give practitioners relevant data to base their assessments on and make the necessary changes to improve the environment, interactions and the child’s overall wellbeing. Play provides a necessary gateway for fair observation and assessment to occur, it assists practitioners when making formative and summative assessments. The accuracy of their assessment is heavily dependent on their observation during play and a child’s engagement. In a setting where they are twenty-five students, if only fifteen percent of those children participate in play activities while undertaking observation, their summative assessment would not be exact. The accuracy of assessment would also affect their planning. It is important when conducting observation during play that the teacher presents equally opportunities for each student, failure to do so may affect the level of engagement.
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