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	Target 1
	Ensure correct refencing throughout your work. 
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	Target 2
	Continue to develop a supported critical approach throughout, offering the opposing view whenever possible 
	

	Target 3
	Proofread your work carefully to ensure clarity of meaning throughout. You may find the read aloud function in word helpful in identifying these minor errors. 
	



Supporting your Discussion with Theory, practice and evidence from Literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/her learning during one transition period (horizontal or vertical.)

The focus of this assignment is to critically evaluate the well-being, development, and learning of a child with autism spectrum disorder (ASD) who is transitioning from a mainstream year one class to an additional learning needs class within school due to behavioural challenges and his needing more support in his education. Autism is a wide range of conditions which includes nonverbal communication and repetitive behaviours (Volkmar & Reichow, 2014) To maintain confidentially and adhere to the (BERA, 2024) guidelines throughout this assignment the child will be referred to as Child A and the school as School X. Child A has difficulty changing between activities and disruptive behaviour, such as swearing, which triggers him to struggle in a mainstream classroom, this might be the consequence of not meeting emotional, behavioural, or learning requirements. 

 The explanation for why this chosen transition from a mainstream classroom to an ALN class is significant since it implies a change in the learning environment that could substantially impact Child A. Child A had one to one support in the mainstream class however his behavioural, and educational needs weren’t being met due to having a different teacher assistant every day. According to research, if the class is not adjusted to meet Child A’s specific requirements, these obstacles might lead to behavioural problems in a mainstream setting (Ofsted, 2021). When child A transitions to an ALN class, he will get more specialised support that will meet his specific educational, emotional and behavioural needs. Literature states that for children who struggle in mainstream settings, smaller class sizes can result in improved emotional well-being and higher academic achievements Blatchford et al. (2002).  
              
Child A’s emotional and behavioural problems at school are significantly influenced by his home environment. He lives with his younger brother and mother; this could cause problems at home with little help from family. They may face more emotional difficulties, which may show up as behaviours like being disruptive in the class. According to the literature, children from single-parent households are more likely to experience emotional stress (Heatherington & Elmore, 2003). To meet all of Child A’s requirements, his parents have consented to this transition. Involving parents is essential to a smooth transition. 
                      
 A wide variety of educational needs arise in schools, involving various approaches to intervention and support. To meet all needs, some children attend a special school, a mainstream school or an ALN class (Jordan, R., Jones, G. and Murray, D.,) 
 A child’s transition from a regular educational setting to an additional needs class can be significant if their requirements are not being met in a mainstream classroom. (Welsh Government, 2020). As literature states transitions have been emphasized as a crucial aspect of life (Hopwood et al., 2016).
According to research, procedures like visiting the new class and getting to know the staff are implemented to help the transition go more smoothly with fewer obstacles. Child A and his family will benefit from this, which will make things less stressful (TeacherToolKit, 2018). However, parents must communicate persistently to avoid an unsuccessful transition that might result in several challenges (Breiner, Ford and Gadsden, 2019). 
 Child A has autism and exhibits a lot of disruptive behaviour in class, including shouting, swearing and attempting to get one-to-one support. Nevertheless, the school struggles to assist Child A as they have a different teacher assistant every day and are short of interventions. According to the literature, when schools fail to offer interventions for children, it may result in unacceptable behaviour, which may indicate that the child’s emotional, social, or educational issues need more specific attention, (Harris, B. 2008). According to Bowlby (1969), an ALN class with the same staff and planned support may provide a safe environment that is essential for Child A’s social development and emotional growth. Since he has a different teacher assistant daily, it is difficult for him to build a stable connection and trust within the mainstream class. 
Bowlby’s 1969 theory applies to Child A as he can benefit from the inclusion of social and emotional learning by gaining trust and good connections with his teachers and peers which is essential for his emotional and social development (Reicher, 2010). 

 Unmet needs may be the cause of Child A’s disruptive behaviours in class, so moving horizontally into an ALN class might offer additional resources that are not in a mainstream setting Harris (2008). 
Horizontal transitions appear constantly and are less noticeable than vertical transitions (Cowan & McMurtry, 2016). It is important to use horizontal transitions for Child A moving from a mainstream class to an ALN class within the same school. This will limit stress and anxiety for everyone during this transition as Child A will be within the same environment (open mind, 2023). However, if Child A was to go to an ALN unit that was outside of school X it would be a vertical transition as it is a change in environment and different staff which would lead to a significant change for Child A. Although vertical transitions may be viewed as substantial changes from a particular status to other children are more supported in their development (Rimm-Kaufman & Pianta,2000). Nevertheless, the literature states that it is crucial to take into consideration both horizontal and vertical transitions when Child A moves from a mainstream class to an ALN class to make sure their academic, social and emotional needs are achieved (Buchanan & Clark, 2017).

The strategy that will be applied to support Child A throughout this transition is an individual development plan (IDP) which is a personalised plan. To enhance Child A’s development an IDP clarifies Child A needs, challenges, interventions and resources that are required for him to progress in his education (Robertsons Solictors, 2023). An intervention that will be used for Child A’s transition is Social and Emotional Learning. This strategy will be used to help Child A with his social interactions and emotional regulation (Education Endowment Foundation, 2021).  Child A’s parents are also supportive of this transition so that all his needs are met.   According to the Ecological system theory, it states that parents are an important part of the child’s microsystem, which enables the transition to go smoothly with less disruption (Bronfenbrenner, 1979). However, this theory is restricted as it minimises the importance of sensory experiences for autistic children. (Agostine, Erickson and D’Ardenne, 2022). The classroom must be adjusted to meet Child A’s sensory experiences. Providing for Child A’s sensory needs could enhance participation and eliminate anxiety during this transition.
(Welsh Government, 2020). 

Child A will benefit from this chosen transition because it addresses his unique needs and the need for needing one to one support. This transition focuses to minimise his behavioural challenges and enhance his ability to concentrate and achieve in his education. Despite the fact this change would help Child A manage his educational needs, it does not make it inclusive enough. 

The difference between an ALN setting and a mainstream classroom is that it is a smaller class with fewer pupils which will have a positive impact on child A as children with autism can find mainstream classrooms difficult to manage (BBC Bitesize, n.d.). In an ALN class, the work will be set for Child A’s needs, and he will have specialised support (Complexneeds.org.uk,2016). As in a mainstream setting learning is differentiated for all abilities and it is created to challenge and encourage greater expectations for their academic achievement (Whole School SEND, 2024). However, if Child A was to stay in a mainstream classroom, he would need extra resources and support to achieve. Child A would have different support in a mainstream classroom to an ALN setting as he would have specialised support. Florian and Black Hawkins (2011) argue that for children with autism to achieve in a mainstream class they would require additional one-to-one support and resources that are specialised for the child's needs. Child A must have the same opportunity to his education and experience a sense of belonging and support in order for the setting to be considered inclusive. 
 
The purpose of an inclusive environment in every school is to meet and accommodate all pupils, including those with additional needs like Child A (Peters, S.J., 2004). However, in School X Child A has a different teacher assistant daily which makes it difficult to have a set routine. Child A lacks one-to-one support while in class. He therefore finds it difficult to participate in class because of his behaviour and academic difficulties, which makes him less motivated. Literature states that children with autism need structure and tailored support all the time as it can lead to increased behavioural challenges (Jordan, Jones, and Murray, 1998). However, Child A requires planned and persistent one-to-one support because of his behavioural control difficulties, which include swearing and disrupting the class. In order to reduce stress and improve well-being, the literature highlights the significance of consistent relationships and continuity during the transition Parker (2013). The additional learning needs class aims to offer specialised support that directly examines the challenges that Child A currently deals with in a mainstream classroom, ensuring that his requirements are being fulfilled (Nasen, 2024).  The transition strength is that Child A’s requirements will hopefully be achieved since the class is smaller and has the correct resources to meet Child A’s needs. Child A will get one-to-one support that is modified to his individualised education plan and focuses on both his behavioural goals and his academic performance. 
Research emphasises that to attain the greatest academic achievement and social development, children with learning requirements should receive the individualised help they need to have an effective education (Convention on the Rights of Persons with Disabilities, 2008). Bowlby, (1988) argues that it is essential for one-to-one support so that children can develop relationships (Lamb, 2013). One-to-one support can be valuable for children with autism to make sure that their requirements are being addressed and promote their well-being (Anon, n.d.). 
  

     
According to the Welsh Curriculum 2022, it provides a chance to educate every child in the most effective way (www.gov.wales, n.d.). In addition, considering that the Welsh curriculum builds a strong focus on early intervention, it is crucial to consider whether the help that Child A received in mainstream class was sufficient. 
Further support and an individualised plan are provided to children with additional learning needs so that they can fulfil the opportunity they have (www.gov.wales, n.d.) According to the literature, early intervention approaches, such as applying a Social and Emotional intervention, are effective in meeting the unique requirements of children (Bambara and Kern, 2021).

 At school X, Child A has a specialised IDP which includes interventions, teaching strategies and behaviour management to address all his requirements. IDPs are essential for addressing special needs, but depending on how well they are implemented, their effectiveness can vary (National Autistic Society, 2020). 
Social and Emotional learning is one of intervention that is used to help Child A transition from mainstream to an ALN unit. Considering it will offer a structured approach to meeting Child A’s requirements, this intervention is essential to promoting his social and emotional development (Education Endowment Foundation, 2021).   The Education Endowment Foundation highlight that this intervention helps children regulate their emotions and make their own decisions (Education Endowment Foundation, 2021). However, this intervention can help the child regulate his emotions, but it may not meet his social communication difficulties that are specific to autism (Bauminger, 2002). 

Increased social involvement is one of the intervention benefits as it will assist Child A in developing the basic social abilities required for effective relationships with peers, which can be challenging for children like Child A (Elias, 2019) 
Kutnick (2000) argues that limiting pupil groups in school limits access to opportunities and academic potential. It is an essential aspect of social justice in education. The literature states that mainstream classrooms should be inclusive in theory, however, it may not be the best setting for Child A’s requirements. For instance, Child A will have the chance to succeed both academically and emotionally if a specialised plan, intervention, and a smaller classroom with tailored support is offered appropriately (Learner resilience – building resilience in primary schools, secondary schools and pupil referral units, 2020).
However, since children struggle to understand social behaviours, and express their feelings, children with autism lack interaction with others in a mainstream classroom (Anon,2023). Child A’s well-being will be particularly impacted by the move from mainstream to an ALN class as it may restrict his ability to connect socially with peers in a mainstream environment, which might influence his social development (Dunlop, 2006). 

 Another advantage of this intervention is that it enables an easier transition by reducing the frequency of behavioural problems through the development of emotional awareness and self-regulation. Moreover, Child A struggles to follow directions and collaborate with others in the mainstream class. According to Estyn Moving Child A from a mainstream class to an additional learning needs environment may enhance his academic and behavioural performance, as there are fewer pupils in an ALN class, teachers can provide more individualised attention and interventions, smaller class sizes and allow teachers to provide greater resources for their needs (ESTYN, 2023). Before making this decision, it is critical to evaluate if the change can resolve these needs (Snap Cymru, n.d.). However, Child A’s difficulty playing with other children might continue in the social aspects of a new setting if it is not effectivity supervised even if smaller classrooms could offer greater possibilities. To ensure that Child A can enhance his social abilities to collaborate in an ALN setting, planned peer interaction, social skills and assistance from staff members and behavioural specialists are required. (Supplementary guidance: Learners with additional learning needs (ALN), n.d.). 

A limitation of implementing social and emotional learning intervention involves committed time, money and qualified staff, which might be difficult if the school does not have enough resources or there is not enough staff to do the intervention. According to studies, having a limited number of less qualified staff might cause problems with the consistency required for the intervention to be effective (Mackenzie, 2011). Literature emphasizes that children with autism may not have their needs met by insufficient resources (Blatchford, et al, 2009). 

During this transition, the opinions of children and their families are crucial. Their development plan must incorporate both the parents and the child (Welsh Government, n.d.). Conversely, parental permission to transfer demonstrates an understanding of Child A, and it is crucial to assess how actively the stakeholders are involved in the decision-making (Reardon, C., 2023). 
When parents’ consent to the transition, it shows that they understand the child’s unique requirements are not being sufficiently met in the mainstream class. (Oxfordshire County Council, 2017). According to research, specific assistance is essential for children on the autism spectrum given that children frequently need specialised interventions that might not be provided in mainstream classes (Lindsay et al., 2014). 

 Learning happens most effectively when children receive support in the “zone of proximal development”, which represents things they can achieve with assistance, according to Vygotsky (1978).
In an ALN environment, Child A has a higher chance of receiving adequate scaffolding and support from educators, enabling him to advance in his development (Jacobs, 2001). However, there is a chance that learning support may be less focused and lack to acknowledge the importance of social and emotional development. To provide Child A with an effective foundation for learning and well-being, the support they must receive must be holistic (Queen Margaret University, 2023).  Research emphasises the significance of holistic development, emphasising all aspects of a child’s social, emotional, and cognitive development (Bracknell Forest Council, 2024).  By engaging throughout academic learning but also behavioural and emotional control, transferring to an ALN environment for Child A enables an enhanced approach to his development. According to Smidt (2013), environments such as smaller classrooms and specialised support in ALN that are tailored to children’s needs are more likely to promote positive developmental achievements.  

Overall, this assignment emphasises the importance and barriers to transitioning from mainstream to an additional learning needs unit. 
Child A will find this transition particularly difficult since children with autism find change extremely difficult (Mandy et al, 2016). Child A will need more assistance to make this transition effective. According to research, when parents are actively involved the transition goes more smoothly and successfully (Evangelou et al, 2008). The decision made by Child A’s parents was appropriate and they are highly supportive of it. Despite Child A’s routines almost changing in an ALN classroom, this transition will be a whole new change for Child A and it will be less stressful with more individualised strategies in place for him to reach his fullest potential (National Autistic Society, 2020). 
According to the Welsh Government (2016), inclusion is a procedure by which school develop their culture, policies and practices that involve all children and young people. All children must be entitled to an appropriate education to achieve their individual goals. UNESCO (2005) implies that every child should have the right to education to fulfil their greatest achievement in their cognitive, emotional, and creative capacities. Child A’s arrangements in an ALN class signify that all his needs will be met. 
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