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Written response – A proposal for a school community project. 

The intent of this assignment is to provide a written response of a community project proposal for a primary school in Wales. A community project is described by International Baccalaureate (2020) as a project providing important opportunities for students to collaborate with their community. This includes an identification and analysis of social justice issues that may influence the implementation of the project, and an evaluation of how schools engage with and meet the needs of their communities. Also, the writer will explore how diverse cultural, linguistic, religious, and socio-economic factors influence the learning environment by providing an explanation on how this is effectively managed within a classroom. 

The project will be proposed for the writer’s previous Professional Teaching Experience (PTE) school, this school will be referred to as ‘School X’ during this assignment to ensure anonymity. 

School X is located within an urban area with high levels of deprivation. The rate of children eligible for Free School Meals (FSM) has risen over the past academic year, according to school data collected during the writer’s PTE. This is supported by the statistics gathered by Welsh Government (2019), which states that the number of children eligible for FSM within the Local Authority (LA) has risen by three hundred and sixteen pupils. Also, within the local community, there is a low percentage of pupils with a first language other than English and Welsh. 
  
The focus of this project proposal is to work strategically with parents and partners to ensure a holistic approach to school community and pupil well-being. This focus comes from School X’s School Improvement Plan (SIP), which will aid in the school’s second Key Priority of their SIP. This focus was chosen as it is believed that the school’s community plays a vital role in the children’s learning and development, as well as the improvement of the school. 
The following literature review will highlight the importance of the project proposal regarding improving links between School X, parents, and the community. Also, it will provide a justification as to why this project should be implemented within School X, by identifying the benefits between the school, parents, and the community.

Firstly, the community plays a vital role in the needs of all schools, especially School X. Community partnership and involvement play a key role in the school’s ethos:
 
“Aspiration, belonging and character skills will enable pupils to be successful in the wider world. This success can be reflected and celebrated in a combination of academic attainment, involvement in enrichment activities and pupil contributions to their community and the wider world” (School X, 2019).

Therefore, community partnerships are promoted within the school’s ethos by including it in one of the key principles: Belonging. This highlights the importance of the school’s community as it encourages children to; take responsibility, make positive choices, and have respect for the environment, therefore giving pupils a sense of belonging. Osterman (2000) supports this by defining a sense of community as a feeling of belongingness.  School X (2019) believes that by promoting this key principle children will become ethical, informed citizens. Donaldson (2015) describes ethical informed citizens as those who; respect the needs and rights of others, as a member of a diverse society; are knowledgeable about their culture, community, society and the world; and understand and consider the impact of their actions when making choices.  

School-community partnerships are described by Melaville and Blank (1998, cited in UCLA, no date, p.9) as an effort to create and sustain relationships among schools and institutions in the community. Similarly, Jacobson and Blank (no date) suggest that school-community partnerships provide a connection between school, family, and community. It is believed that schools require effective collaboration with the community to support the children’s development. School-community partnerships support Bronfenbrenner’s ecological systems theory, as the community plays a vital part in both the Micro and Macrosystems. Ettekal and Mahoney (2017) describe the microsystem as the most proximal ecological level, that includes settings that play a vital role in children’s growth and development, such as the community. Psychology Notes HQ (2020) supports this stating that in this level of the system the community influences how children grow and develop. The macrosystem level includes different social factors within the community that impact a child’s growth and development. Ettekal and Mahoney (2017) identify these factors as a set of overarching beliefs, values, and norms which have been reflected by cultures, religions, and socioeconomic organisations of society.  Mitrofanova (no date) supports this theory stating that schools alone could not prepare the youth for productive adulthood. This implies that schools and communities should work together.

In 2003, the Curriculum Cymreig encouraged schools to work with their communities as Welsh Assembly Government (2003a) believed this would allow children to feel a sense of belonging. However, school-community partnerships were identified in Wales as an area that needed improvement. Estyn (2011) identified that even though schools work with their community, there was need for improvement in many areas. Similarly, Welsh Government (2017) highlights that the government and councils need to do more to ensure that schools work closely with their communities. In addition, it is vital that schools have effective and positive working relationships with the community. Welsh Assembly Government (2003b) highlights that schools play an important and pivotal role in the community. Similarly, Estyn (2011) believes that all schools should engage with the community to tackle social justice issues. 

Additionally, the importance of school and community collaboration has been promoted in Wales during the curriculum reform as Donaldson (2015) believes that the community is central to a child’s learning. Therefore, in Curriculum for Wales 2022, Welsh Government (2020) states that schools should include parents and the wider community in conversations about the role each can play in children’s learning and development. 

There are many benefits to schools working effectively with the community. Jacobson and Blank (no date) suggest that effective school-community partnerships offer and promote; early childhood opportunities; engaged learning in the classroom; expanded learning opportunities; family engagement; health and social support; youth development; college and career assistance; and community engagement. Similarly, Welsh Government (2003b) identify many benefits of school-community partnerships such as, higher level of pupil achievement, increased pupil motivation, specialist support to meet the wider needs of the pupils, improvement in behaviour, closer relationships with community, and greater parental involvement. In addition, effective school-community partnerships provide benefits to not just the children but other members of the community. Kington and Mleczko (2012) identify these benefits as, parental support, family and community education, and social opportunities.

As part of the community, parental involvement plays a significant role in a child’s learning and development. DCSF (2008) suggests that parental involvement in children’s education from an early age has a significant effect on educational achievement, which continues through adolescence and adulthood. Similarly, Estyn (2018) states that effective engagement between schools and parents can have a positive impact on the learning. In addition, schools have been encouraged by professionals to promote parental involvement when implementing Curriculum for Wales 2022. Donaldson (2015) believes that schools should improve parental involvement by engaging them more in their child’s schooling. 

Furthermore, there are many benefits of positive parent-school relationships, especially parental involvement. Athey (2007) suggests that effective parent and teacher collaboration provides greater benefits for children. Likewise, Haskayne, Rose and Bennathan (2009) believe that strong and effective parental involvement can greatly enhance a child’s development. Lambiase (2014) identifies these benefits as improvement in children’s behaviour, encouraging and providing children with higher-level programmes, and improvement of children’s social skills. Also, effective parent-school collaboration provides benefits for both the school and parents involved. Estyn (2018) identify that parental involvement can help schools by; giving feedback towards the end of year evaluation; raising funds; supporting schools through events; and providing support in school by volunteering. Similarly, Epstein et al (2002) identifies that the benefits of parental involvement in schools are providing voluntary support, assisting in school improvement, and providing better achievement of pupils. Moreover, effective parent-school collaboration can provide parental benefits. Estyn (2018) identifies these benefits as; providing programmes to help support their children; providing information events regarding progress; and building parents’ awareness of current provision. Therefore, Goodall et al (2011) believes a key priority of any school should be to provide parents with interventions that supports parental engagement. 

Moreover, building strong links with the school community including local businesses and services. Waters (2012) believes that business and school partnerships produce substantial benefits for those involved. It is echoed by DEECD (no date) that strong, positive, and effective partnerships between schools and businesses can contribute greatly to successful learning. It is believed that these partnerships create a range of benefits for those involved. Waters (2012) identifies benefits for the businesses as; raising the profile of the business through engagement with the schools; promoting diversity and inclusion by changing the demographics of the workforce to reflect local communities; raising the profile of the organisation; engaging pupils from a range of different backgrounds; and winning public contracts. Also, Waters (2012) identifies benefits for schools as; influencing the curriculum by offering experiences; encouraging children to think about careers from an early age; and improving school performance. Similarly, DEECD (no date) suggests that businesses can provide expertise and resources to enrich the school curriculum, allow students to learn in a more diverse and sophisticated education environment, expand opportunities for career development from an early age, and offer schools advice about business planning to increase school enrolments. 

The main objective of this project is to work strategically with parents and partners to ensure a holistic approach to school community and well-being, this objective has been highlighted as a target for improvement by School X. School X have identified ‘where they want to go’ in regard to working with both parents and community partners. This objective comes from School X’s SIP, which is to provide outstanding care, support, provision, and guidance (see appendix 1). As stated within the literature review by Melaville and Blank (1998, cited in UCLA, no date, p.9) this aims to create and sustain relationships with both parents and partners. 

The project will consist of two main aims which are the actions and strategies carried out by the school. Firstly, the project proposes to re-establish the school’s parent-teacher association (PTA), therefore encouraging parents to engage more effectively with the school. This supports Estyn’s (2018) statement within the literature review, as it will hopefully have a positive impact on the school, pupils, and community. Secondly, the project proposes to liaise more effectively with community partners for shared working. This aim supports the ‘microsystem’ of Bronfenbrenner’s ecological systems theory, noted in the literature review by Ettekal and Mahoney (2017), by utilising the environment to support the children’s learning. 

Re-establishing the PTA has been included in the proposed project as it is noted in the literature review by Donaldson (2015) that schools should include parental involvement within everyday school life. The PTA will promote parental involvement, hopefully resulting in several benefits for the school and the community. As noted in the literature review by Estyn (2018) and Epstein et al (2002), these benefits include raising funds to support the school, volunteering, engaging with end of year evaluations, and assisting in school improvement. The PTA will include parents, one learning support assistant (LSA) and the Foundation Phase leader. The PTA will not have an impact on the school’s budget as all funds will be raised during events put on throughout the school year. Some of these events may include seasonal fetes, afterschool parties, and seasonal activities. However, staff will need time off timetable to participate in monthly meetings set up for the PTA, therefore cover will be needed for these sessions.

The outcome of this aim is to have an effective PTA within the school, promoting parental and community involvement. This involvement will include organising and implementing different events to raise funds for the children. This outcome will support Athey’s (2007) statement, noted in the literature review, that effective parent and school collaboration will provide greater benefits for children.

In addition, PTA’s have been used within schools for many years. In a report highlighting two PTAs established within schools across Europe, Calik, Kilic and Akar (2019) identify that both PTAs provided support to meet the needs of both schools, including raising funds. Therefore, echoing Estyn’s (2018) statement that one of the main benefits of an effective PTA would support schools by raising money. On the other hand, Ozmen and Canpolat (2010) state that only 40% of teachers found the economic support of PTAs to be significantly sufficient. This implies that PTAs contribute to raising funds for the school no matter the amount. Furthermore, Calik, Kilic and Akar (2019) states that PTAs provided support in promoting student motivation and engagement. In addition, as stated in the literature review, Lambiase (2014) believes that parental involvement in the school aids in improving a child’s motivation and engagement. Conversely, Tabaeian (2016) states that parental involvement within the school confer little or no benefit on the individual child. This shows that when PTAs provide an appropriate amount of support and are not over involved in the school, there are benefits to the children’s behaviour. 

Moreover, it is important for School X to liaise more effectively with community partners for shared working, as it is noted in the literature review by Waters (2012) that effective school-business partnerships provide benefits for all those involved such as, schools, pupils and the wider community. The main outcome is to provide good working relationships with community partners. Welsh Government (2020) state in the literature review, that school-community partnerships have a role to play in a child’s learning and development. 

This will be implemented by all teachers within the school, to ensure that responsibility of promoting links with community partners is shared equally. The school will liaise with community partners in the form of educational visits. For example, if children are learning about foods, teachers may liaise with local bakeries to arrange a visit. This provides children with learning experiences away from the classroom. As noted in the literature review DEECD (no date) believes that this can enrich the school curriculum. 

In addition, Case Study 1 highlights the experience a school has of working with community partners to provide educational visits for the children (see appendix 2). Estyn (2019) suggests that educational visits enrich the children’s understanding of their community and the wider world. Similarly, Donaldson (2015) states in the literature review that for pupils to become ethical informed citizens, they must be knowledgeable about their community and the wider world. Furthermore, Estyn (2019) highlights that school-community partnerships ensure high standards. This is echoed in the literature review by Waters (2012) stating that effective partnership can improve the school’s performance. In addition, Estyn (2019) highlights, in Case Study 1, that by working with community partners schools can effectively engage pupils, provide pupils with beneficial opportunities, and enrich their understanding. Therefore, by looking at this case study it shows that this aim could be an excellent opportunity for School X to develop links with community partners. 

Following this, the school will measure the impact that the project will have using several methods such as, questionnaires, evaluations, observations of engagement, and informal interviews. These research methods will be used by the school staff and senior management to look at the evidence gathered from the project. In addition, the evidence used to measure the project’s impact will be pupils’ recounts of educational visits, parental and community partner evaluations, and pupil and community engagement in activities. 

Firstly, the main evidence used to measure the impact of the PTA will be the engagement of PTA members along with the community’s engagement in the activities provided, and PTA evaluations. The methods used to measure the impact of the PTA will be questionnaires, observations, and informal interviews. Additionally, the evidence used to measure the impact of the school-community collaboration for educational visits will be the pupils’ engagement, recounts of these visits, and community partner evaluations. The methods used to measure the impact of this collaboration will be evaluations and observations.  

Questionnaires will be used as a quick and straightforward tool supporting anonymity to gather information from those involved about the events and activities provided by the PTA.  This is supported by Wilson and McLean (1994) stating that questionnaires are a straightforward tool to use when conducting research. Similarly, Munn and Drever (1990) suggest that advantages of using questionnaires are anonymity, efficient use of time and a possible higher return rate. On the other hand, it is important that the questions used are effective to gather information needed by the school and PTA to measure the impact. This is echoed by Munn and Drever (1990) stating that if questions are not piloted this can result in the usefulness being reduced. This shows that piloted questionnaires which support anonymity can be an effective tool used to gather information on the impact of this project. 

In addition, informal interviews with PTA members will hopefully gather the opinions on the effectiveness of the PTA for the school’s improvement. Cohen, Manion and Morrison (2013) believe that interviews are an effective tool to gather views between two or more people on a topic. Equally, Jamshed (2014) states that when interviews focus on a certain topic the interviewer could explore the respondents more systematically and comprehensively. Conversely, interviews can only gather information from those interviewed, therefore include bias opinions from the PTA members. This is echoed by DeFranzo (2014) suggesting that a limitation of interviews is that information gathered is limited to the size of the group. This shows that interviewing PTA members could be an effective tool to measure the impact of the project, however there are ethical issues that need to be considered when undertaking an interview. 

Furthermore, observations will be used to gain an insight into the engagement of the community and parents regarding the PTA, and the pupils’ engagement in educational visits with community partners. This method can provide non-verbal information, while participants are in the moment. Brown (no date) believes that observations can collect a depth of information while being in the moment. Similarly, Cohen, Manion and Morrison (2013) state that observations are a superior tool when collecting information on non-verbal data. However, observations could produce unreliable information, as those being observed may react differently if they know they are being watched. This is echoed by Miller (2019), suggesting that if someone knows they are being watched they may behave differently to what the observer wants. Again, observations used to measure an impact may produce unreliable data, however the teachers will measure engagement of those involved instead of behaviour. 

Moreover, the use of evaluations will be used to gain an understanding of the impact school-community collaboration with partners, for educational visits, has on the school and the children. The evidence used to gain an understanding will be the recounts children provide following the visits, and evaluation forms provided by community partners. Jabbarifar (2009) states that evaluations provide teachers with valuable feedback about the effectiveness to develop their practice. Similarly, OECD (no date) suggests that evaluations are key to building stronger school systems. On the other hand, evaluations may not be suitable for assessing one event and that evaluations should be used to collect a large amount of data such as, more than one educational visit. University of Brighton (no date) believe that evaluations should not be used for assessing an individual performance as the response may be unreliable to the need. This implies that evaluations can be an effective tool to measure impact if used to gather information about a group of events rather than a single event. 

Also, it is important to take into consideration ethical issues that may arise during the process of measuring impact of the project. The ethical issues that may arise during this process are bias opinions, and consent of businesses and members of the PTA. These issues will hopefully be reduced by collecting consent from those involved and honest opinions will be encouraged to improve practice of all, benefitting the community. This is supported by BERA (2018), emphasising that research should contribute to the community by generating improvement in practice and enhancement of knowledge. 

It is vital that when a project is proposed schools engage with strategic planning as it helps develop organisation and productivity before implementing the project. An effective tool to use when panning strategically is a Strength, Weakness, Opportunities and Threats (SWOT) analysis. A SWOT analysis is described by Thompson et al (2007) as a powerful tool for identifying an organisation’s or project’s strengths, weaknesses, opportunities, and threats. The SWOT analysis created for the proposed project (see appendix 3) has identified; several strengths that the school can offer the project; a number of weaknesses that the school may bring to the project; several opportunities that the project can offer to the school and community; and the challenges or barriers that may come from outside the school. 

In addition, it has been identified that the school can offer many strengths to the proposed project. School X can provide this project with staff expertise and experience of interacting and communicating with parents and the wider community. Within a good practice report Estyn (no date) states that using staff expertise and passion creates motivation and high achievement. Staff expertise and experience can provide several benefits for those involved such as training, effective collaboration, well established professional relationship with others, and advice for more information regarding a topic. These benefits have been highlighted in Case Study 2 (see appendix 2), showing the importance of staff expertise and experience in projects.  

On the other hand, school funding has been categorised as a weakness for the proposed project within the SWOT analysis. The writer identified funding as a weakness for the proposed school-community project as it is essential to consider the amount of money needed for educational visits. The cost includes transport to and from the venue, and the entry cost. Welsh Government (2010) states that schools cannot charge for education provided on any visit that takes place during school hours. Even though, the school may ask for a voluntary contribution to these educational visits, parents would not be obliged to provide funding as it is the school’s priority. However, the PTA would support or provide the means to raise money to send pupils on educational visits, especially to the community partners. Estyn (2009) highlights the benefits of the PTA involvement in raising funds regarding a community project in Case Study 3 (see appendix 2a). Therefore, by allowing the PTA to create similar events and projects they would feel more involved and comfortable. Estyn (2010) agrees, stating that parents feel comfortable because they know their involvement is valued. 

In addition, a threat identified, in the SWOT analysis, are social justice issues that may arise. Social justice is described by Van den Bos (2003, cited in Ayala, Hage and Wilcox, 2011, p.2795) as the fair and equitable distribution of power, resources, and obligations, regardless of race, ethnicity, religion, faith etc. An issue that may present itself during the proposed project is language. Hancock (2012) states that for nearly half a century citizens from around the world have migrated to the UK. Fig.1 shows the number of children at School X with a first language other than English or Welsh, therefore children with English as an additional language (EAL). 
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Due to there being many children with EAL, this suggests that their parents also have EAL. Therefore, the school must ensure that all families with EAL feel equally involved to those that speak English as their first language. Hancock (2012) states that attitudes towards languages in society are frequently determined by shifting ideologies mediated through socio-economic considerations and politics, rather than a concern for social justice. This implies that no matter what language parents speak, it is essential to get all involved in the project to promote social justice within the community. 

To conclude, this community project will support School X’s key priority to provide outstanding care, support, provision, and guidance by working strategically with parents and partners to ensure a holistic approach to school community and pupil well-being. Goodall et al (2011) believes that school-community projects can improve outcomes for low-income and socially culturally marginalised families. This essay highlights the impact of school-community partnerships and the benefits that the proposed project may have on the pupils, school, and community. School-community partnership contribute to improving the four purposes of Curriculum for Wales 2022. Donaldson (2015) suggests that pupils who are knowledgeable about their community are ethical, informed citizens and are ready to be citizens of Wales and the world. 

Lastly, it is essential for student teachers to engage with the school’s community to contribute to school improvement. This is echoed in the professional standards for teaching and leadership for Wales by Welsh Government (2019), stating that teachers engage with the local community and business to enable impact and continuous improvements in all aspects of schooling. All student teachers should contribute some way to school-community partnerships as it may result in several benefits for both their individual pedagogy and the children in their class. 



Word count including SWOT analysis but excluding title, reference list and appendices: 4,335. 
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Appendix 1 – School X’s School Improvement Plan (SIP)
School Improvement Plan 2019/20
Key Priority 2: Provide outstanding care, support, provision, and guidance




Objective 1: 

	Evidence for evaluation: Lesson observations; behaviour logs; minutes; Outcomes ; 
	

	Target for Improvement (Where do we want to go?)

	Actions/Tasks/Strategies 
(How will we make it happen?)
	Led by
	Resources inc. Costs (£)
	Milestones & Monitoring Timeline
	How will we know if we have been successful?
	

	
	
	
	
	




	INTENDED OUTCOMES (What will it look like when we get there?)
	Progress Review 1
	Progress Review 2

	To work strategically with parents and partners to ensure a holistic approach to school community and pupil well-being.
	Evaluate provision for parents through discussions and questionnaires. 
Research, visit and share good practise on working with parents and partners. 
Work in partnership with Nicola Thomas from the secondary phase to generate change.
Create a shared vision for way forward.
Generate an action plan for improvements.
Establish a policy. 
Set up an effective area of the school for parents to work in partnership. 
Train staff if necessary. 
Re-establish the PTA to work alongside this group. 
Liaise with community partners for shared working. 
Create a menu of support for parents and publicise it. 
Target vulnerable families and devise baseline data. 
Measure impact of improvements using data and other monitoring tools termly. Evaluate and adjust where necessary.  
	KK
JT
SW
	£1000
Resources to develop area
	Termly
	Parents/community members took a strategic role from the start and were consulted on way forward and views acted upon. 
Secondary colleague to work effectively with primary engagement officer. 
Clear vision for partnership working that is clear and transparent in policy. 
Family room established within the school. 
PTA strategic in work. 
Good working relationships with community partners. 
Menu of support available to parents and advertised clearly. 
Attendance of vulnerable families.
Impact of holistic approach to strategic work with parents and community members having a positive impact on standards. 
	
	















Appendix 2 – Case Studies. 

[image: ]Case Study 1. 


Case Study 2. Mrs Mistry, a school leader with more than 12 years of experience, works closely with the District Institute of Education and Training (DIET) in her area and has established regular communication with the DIET principal, who keeps her updated on new teaching methods and resources for teaching her students. 
Mrs Mistry is regularly short of teachers and finds it difficult to release the teachers she does have to attend training sessions organised by the DIET, but she is committed to their continuous professional development, nonetheless. So, she has conducted a few sessions on her own in the school with support from the DIET. They have helped by providing open education resources and showing her some websites that she could refer to. 
The other way that Mrs Mistry engages with the DIET is by influencing their training programmes in a number of ways – essentially through sharing experiences of her school with other schools located in different contexts, and citing the problems and barriers faced by her school and how she resolved them. 
Given the increasing shifts and innovations in quality education in the country, she finds it important to support the DIET in the design, implementation and planning of teacher training programmes, and so the relationship with the DIET is very much a two-way street







Appendix 2a
Case Study 3. (Estyn, 2010, p.17).
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Appendix 3 – SWOT Analysis. 
	
	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths

· Staff expertise and experience of interacting and communicating with parents and the wider community. 
· Effective collaboration with the secondary phase’s Community Engagement Officer. 
· Pupils engagement. 
· Previous PTA experience. 
· Whole school approach (school ethos). 


	Weaknesses

· Staffing (timing). 
· Funding. 
· Pupil motivation. 

	EXTERNAL 
(outside the school)
	Opportunities

· Strengthening the relationship between the school and community. 
· Developing the Four Purposes. 
· Engaging parents in their children’s learning and opportunities provided. 
· Securing strong relationships with businesses within the community. 




	Threats

· Lack of parental involvement/ engagement.
· Lack of support from the parents. 
· Deprivation of the area. 
· Social justice issues (religion, culture, language). 
· Lack of support from outside agencies and/ or local businesses. 
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addition to developing parents to play an active part in the setting’s life.
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What impact has this work had on provision and learners’ standards?

Practitioners provide a range of rich learning experiences in the community, which engage pupils’
excitement and enthusiasm successfully. By visiting places of interest and inviting visitors to
share their experiences, children are encouraged to respond at length orally very effectively. They
are given very beneficial opportunities to extend their numeracy skills by buying cooking
ingredients and using money in real-life situations.

Regular visits to local gardens raise children’s awareness of plants’ life cycle and nature
successfully. This enriches their understanding of their habitat and the world around them
exceptionally well, as they notice the flowers during every visit.

How have you shared your good practice?

Good practice is shared in training for non-maintained practitioners and schools in the authority.
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83 The case study below illustrates how one school’'s PTA developed an award-winning are qa’e"("e'y:mﬁ“l """""””“ﬁsf w© E("‘e("d their numeracy skills by buying cooking
project that involved the whole school community and raised funds. Ingredients and isIng maney In real-life siiuatlons.
The seed project Regular visits to local gardens raise children's awareness of plants'life cycle and nature
successfully. This enriches their understanding of their habitat and the world around them
Context exceptionally well, as they notice the flowers during every visit.
This project was organised by a small infant and nursery school in a mid Wales town.
The school has a diverse intake of pupils from local families and a transient army Case Study 2
population including British Army and Ghurkha Regiment families.
Strategy Mrs Mistry, a school leader with more than 12 years of experience, works closely with the District Institute
e Eri - . . p o of Education and Training (DIET) in her area and has established regular communication with the DIET
T:‘? :"h""::_':"le’(‘jds A53°°'a"‘,:" d:‘:'hse_d f‘" f”_:‘d"g's'"gfstﬁhe'?er The fee" P’°let‘;|‘ ' principal, who keeps her updated on new teaching methods and resources for teaching her students.
which would include every pupil and their family. One of the aims was to ensure tha
families who did not speak English at home would feel included. Mrs Mistry is regularly short of teachers and finds it difficult to release the teachers she does have to
attend training sessions organised by the DIET, but she is committed to their continuous professional
8 8 Y p
Action development, nonetheless. So, she has conducted a few sessions on her own in the school with support
’ . . . from the DIET. They have helped by providing open education resources and showing her some websites
Each pupil at the school was given £1. Their challenge was to carry out an enjoyable that she could refer to.
task that would allow the money to ‘grow’. Examples of activities the families carried ) ) N .
outincluded using the money to buy buckets and sponges and charging for car The other way that Mrs M\stry engages wufh the DIE.T is by influencing their training programmes ina
washing, and buying ingredients to make cakes to sell. number of ways — essentially through sharing experiences of her school with other schools located in
different contexts, and citing the problems and barriers faced by her school and how she resolved them.
Outcome Given the increasing shifts and innovations in quality education in the country, she finds it important to
Families responded very well to the challenge. The idea was popular and involved the a ::Ipa‘::}:;hh‘e SV‘E ‘("h;h[;sﬁ;gv";'mr:‘:g\z":?‘::"iizm"g of teacher training programmes, and so the
whole school community well. The school noticed the benefits of the stronger P i v
partnerships between everyone as well as gaining the funds raised. The Friends won
a national Gold Star PTA award for their work that was presented at Buckingham =1
Palace.
84  Where there is good practice in involving parents in extra-curricular activities, parents
say they find schools busy and fun, and feel comfortable because they know their
involvement is valued.
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Targed/Target 1


 


Greater critical evaluation of literature cited.


 


Targed/Target 2


 


Revise the correct protocols for Harvard referencing to improve 


precision and accuracy of citing the work of authors. 


 


 


Written response 


–


 


A proposal for a school 


community 


project. 


 


 


The intent of this assignment is to provide a written response of a com


munity project 


proposal for a primary school in Wales. A community project is described by


 


International 


Baccalaureate (2020)


 


as a project 


provid


ing


 


important opport


unities for students to 


collaborate with their 


community. This 


includes an


 


identification and 


analysis of social justice 


i


ssues


 


that may 


influence


 


the implementation of the project, and 


an 


evaluation of how 


schools 


engage 


with and meet the needs of their communities


. 


Also, the writer


 


will explore 


how diverse cultural, linguistic, religious, and socio


-


economic factors influence the learning 


environment by providing an explanation on how this is effectively managed within a 


classroom. 


 


 


The 


project will be proposed for the wri


ter’s previous Professional Teaching Experience 


(PTE) school, this school will be referred to as ‘School X’ during this assignment to ensure 


anonymity. 


 


 


School X is located within an urban area with high levels


 


of deprivation. The rate of children 


eligibl


e for Free School Meals (FSM) has risen over the past academic year, according to 


school data collected during the writer’s PTE. This is supported by the statistics gathered by 


Welsh Government (2019)


, which sta


tes that the number of children eligible for 


FSM within 


the Local Authority (LA) has risen by three hundred and sixteen pupils. Also, within the


 


local 


community, there is a low percentage of pupils with a first language other than English and 


Wels


h. 


 


  


 


The focus of this project proposal is to work 


strategically with parents and partners to ensure 


a holistic approach to s


chool community and pupil well


-


being. This focus comes from School 


X’s School Improvement Plan (SIP), which will aid in the school’s second Key Priority of their 


SIP


. 


This focus was 


chosen as it is believed that the school’s community plays a vital role in


 


the children’s learning and development


, as well as the improvement of the school. 
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Targed/Target 1  Greater critical evaluation of literature cited.  

Targed/Target 2  Revise the correct protocols for Harvard referencing to improve  precision and accuracy of citing the work of authors.   

  Written response  –   A proposal for a school  community  project.      The intent of this assignment is to provide a written response of a com munity project  proposal for a primary school in Wales. A community project is described by   International  Baccalaureate (2020)   as a project  provid ing   important opport unities for students to  collaborate with their  community. This  includes an   identification and  analysis of social justice  i ssues   that may  influence   the implementation of the project, and  an  evaluation of how  schools  engage  with and meet the needs of their communities .  Also, the writer   will explore  how diverse cultural, linguistic, religious, and socio - economic factors influence the learning  environment by providing an explanation on how this is effectively managed within a  classroom.      The  project will be proposed for the wri ter’s previous Professional Teaching Experience  (PTE) school, this school will be referred to as ‘School X’ during this assignment to ensure  anonymity.      School X is located within an urban area with high levels   of deprivation. The rate of children  eligibl e for Free School Meals (FSM) has risen over the past academic year, according to  school data collected during the writer’s PTE. This is supported by the statistics gathered by  Welsh Government (2019) , which sta tes that the number of children eligible for  FSM within  the Local Authority (LA) has risen by three hundred and sixteen pupils. Also, within the   local  community, there is a low percentage of pupils with a first language other than English and  Wels h.         The focus of this project proposal is to work  strategically with parents and partners to ensure  a holistic approach to s chool community and pupil well - being. This focus comes from School  X’s School Improvement Plan (SIP), which will aid in the school’s second Key Priority of their  SIP .  This focus was  chosen as it is believed that the school’s community plays a vital role in   the children’s learning and development , as well as the improvement of the school.   

