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Play Assignment

Section One

Play is an essential element for the holistic development and learning of children. Welsh Government (2022) guidelines enable early years settings to encourage free-play sessions for the children to explore and benefit from their enabling environments and experienced staff. The UNCRC (1989) insists all children have the right to play, feel safe and thrive in their environments. Every child will play and learn differently and therefore benefits uniquely from the same play activities.
Role play is a good example of children benefiting uniquely from their play. Many skills associated with role play are social skills and how children re-enact what they have previously seen. Using their imagination to mimic others in their role and being creative with items they find in their settings. However, role play also develops fine and gross motor skills for the child as well as writing and maths skills in some situations (Early Start, 2023).
For example, a child role playing in a cafe may count how many cakes or sandwiches they have made, they may ask another child for their order and write this on a notepad, they may even use dough and kneed it to make bread. The possibilities are endless with a childs imagination. Practitioners using the curiosity approach invite the child in to play, simply by making areas exciting and explorable for the children (Liquin and Lombrozo, 2020). Children then use their imaginative skills to explore the resources available to them and improve the skills required making full use of these learning opportunities.
Rough and tumble play is an opportunity to improve a childs social and interactive play as well as their gross motor skills. Rolling around, play fighting and climbing over each other are good examples of rough play (Hurwitz, 2003). Although ground rules may need to be implemented to enable safe play, children will learn to understand their own strengths, be able to explore how they move in a space, release tension, and burn off excess energy through this basic human instinctive play. Children who are play fighting can often be seen laughing and smiling, expressing pure excitement and pleasure on their faces.
While role play is generally a calm and fun experience for children and requires almost no adult intervention, rough play would require more adult supervision and often adults would need to keep reminding children of the ground rules and always ensure the safety of the children. Both types of play require turn taking and communication between participating children, meaning these can support all stages of play. However, role play can also develop parallel play for children who cannot or do not wish to play with others. 
Role play, following the theory of Vygotsky (1978), enables children of all abilities to learn from each other about the world around them. For example, many children may not have visited a travel agent, while others may regularly visit. Those who have 

visited often are then a knowledgeable other to those who have never been, educating the children on aeroplanes, beaches, the ocean, and faraway lands.
Rough play, following the theory of Bruner (1966), enables children to learn through active experiences and revisiting the basic concepts of these experiences. For example, children who have been hurt whilst play fighting, may not want to attempt this a second time as they fear it will happen again, but they may enjoy rolling around on the floor with the same child, climbing on them and exploring the boundaries of their play.
While role play activities can be chosen and managed by the practitioners, using developmental stages from the theory of Piaget (1932), rough play is an instinctive play which demonstrates the developmental stage of each child according to the theory and cannot be planned as they spontaneously occur when the child is ready.


Section Two

Play enables children to learn without being taught. Children learn and develop their likes and dislikes from playing and whether or not they want, or enjoy, sharing their play space with others, developing a sense of who they are (Bauman and May, 2001). Self-directed play ensures the child remains interested in what and where they are playing (Cohen, 2018). Giving them the freedom to make their own rules and choices without the risk of boredom from the structure of planned activities, helping in building their ego and developing self-esteem (Erikson, 1963). It is important for children to choose their own play as only they can understand their own interests and what they require from their playing. Play that is intrinsically motivated can be extremely beneficial to children, helping them to feel competent and have pride in the outcomes of their play (McCullagh, 2005).
The process of play is a need for children, a biological and social necessity and is fundamental to their wellbeing and healthy development (Playwork Principles Scrutiny Group, 2005).
When thinking of play, one envisions happy children playing parallel or with others, however not all play situations are positive. Holme and Massey (1970) explain that encountering negativity, anger and frustration during play are also important. Supporting the childs understanding of themselves and of others.
While McInnes et al (2010) implies that an adult presence could inhibit playful learning for the children, it is sometimes a necessity. The role of the adult is to supervise, often from a distance, and to always ensure the childs safety, supporting children by creating enabling environments.  Although children will not put themselves in immediate danger, objects and situations change during the course of play, and may become hazardous to the children, in which case the adult will remove or neutralize the issue (Backett-Milburn and Harden, 2004). 
Adults can also support self-directed play by ensuring the setting is equipped with interesting and inviting objects, as well as safe and encouraging environments for the children to play in. adults also have the responsibility of ensuring the children have the correct language for their play. Building sentence structures with basic words and understanding is valuable for the development of the childs speech and language skills. Modelling these language skills as well as allowing the children to hear how people speak to others will be an essential building block in their playing.
Their study shows that children define activities to be playful and formal. Playful meaning the activity is set out and they have various choices in what they can do, and the formal being adult led with little to no choice for the child. Children demonstrated that completing a task under the playful activity were more focused and performed significantly better than when they completed the activity with an adult present. The emotional wellbeing of the children will increase if they perceive an activity to be playful (Howard and McInnes, 2012).


Section Three

There are many observation methods used within early years settings. Observations are important for logging a childs progress during their time at the setting, noting if development milestones are being met, if there are any delays with the child and often used for safeguarding issues and noting bruising and cuts for example (Palaiologou, 2012). Observation records can also be used if a referral needs to be made for the child to an outside agency. Observations can also be helpful for the practitioner to plan and prepare the setting for the children. Knowing their interests and what motivates the children ensures the setting is an enabling environment, helping the children reach their full potential while at the setting and receiving the many benefits from their play (Marion, 2003).
Using the running record observation when a child comes to the setting, the practitioner can observe the child for the first ten minutes of the session. Making note of all, if any, interactions the child may have with others, where the child goes to play and if they are making eye contact or smiling at others. This method can be repeated at intervals throughout the session and a pattern may emerge (Clay, 2017). Knowing who the child likes to interact with and what areas interest them can help with the planning and set up for the following session, which will hopefully make the child settle quicker at drop off and have an enjoyable time at the setting.
However, this observation method has limitations. The observation is time consuming for the practitioner and they may also miss crucial observations while turning to write in their notebook, there are many children at the setting and distractions are inevitable, also the child being observed may be shy and quiet and may become too upset to do anything during their time at the setting and so the observation would not be complete. Using this method of observation also requires a good knowledge of child development and in a single observation all stages of this development would need to be considered. Having such variety of requirements to consider during a ten-minute observation can become overwhelming and some may be overlooked.
This method of observation is useful however and can give a holistic view of the child. As the child is observed for ten minutes at a time, at regular intervals throughout their session at the setting, they become more settled and as a result the practitioner can see the true reflection of what the childs abilities are as they play (Yin, 2014 cited in Academic). Using the running record a one-page profile can be created of the child and who they enjoy playing with, what areas they favour over others and if they prefer messy play or if they like to stay clean (Welsh Government, 2015). It will take into consideration their emotional well-being and social skills within the setting. This profile will build over many observations, days, weeks and sometimes months, and can be used by the practitioner for future planning and setup of the setting. The profile can also be used during the childs transition period into a new setting, for example full time school (Flying Start, 2017).

The Leuven scale, using Piaget (1932) development stages, observes the wellbeing of the child, and notes their involvement and interactions during their session at the 
setting. This method of observation can be used in conjunction with the running record and would aid in the holistic overview of the individual. Using a traffic light system for observations the individuals wellbeing and interaction with others are marked, and those who score red are in need of extra support. The practitioner can then alter the environment and available resources in order to help the child develop their play and interactions with others.


Section Four

Having a good knowledge of child development and understanding the children in the setting, practitioners can observe and asses the children without interfering with the play of the child. Making observation through play ensures a true reflection of the childs abilities (Bilton and Crook, 2016). Without adult intervention the child is intrinsically motivated to play, explore activities and to problem solve. Children have also shown signs of improved emotional wellbeing when they recognise an activity as play rather than a task (Howard and McInnes, 2012).
As McInnes et al (2010) states, the presence of an adult impairs the play of the children, thus making the activity a task rather than simply playing.
Play is an essential element for the holistic development and learning of children. Every child plays and learns differently and benefits uniquely from the same play activities. Allowing children to play freely and chose where, when, and why they play can influence the outcome of their play. Developing and improving their skills without the need for the adult to intervene. The process of the play is where the children learn, the outcome of the play is not important to the child only the observing adults. 
Bilton and Crook (2016) imply that the results of observing children through play are more accurate as they are demonstrating their natural abilities.
Ensuring children have a safe and enabling environment to play in, with numerous resources and inviting areas for children to explore, will increase the opportunities for, and the quality of, the observations. 
Making use of technology can improve the ability to observe the children (Angrosino and Rosenberg, 2011). Taking photographs or short videos while the children play can help with recording their progress and also aid in observations and milestones that may have been missed during the writing of the running record. Although these can be taken from a distance, ensuring the adult is not in proximity and at risk of adulterating the play, this method would take more time to complete for the practitioners, as the videos and photographs would need to be looked at again after the play has finished and observations noted. 



However, using this method with the Leuven scale would be beneficial, as a practitioner can see that the child is completing a task more than once and there would be evidence, if required, for outside agencies.
Using the theory of Howard and McInnes (2012), practitioners should observe children in their natural play environment, without interfering or questioning, as this will disturb and inevitably bring an end to the childs play. Observations made in this environment will show the true nature of the children and be as accurate as possible on the development of the child (Bilton and Crook, 2016).
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