When trainers instruct new police officers in conflict management, they are informed that the week will be both physically and mentally challenging. They will be required to pass a physical and written assessment on the final day of the course. The reason for this is they must understand all the national and local policies surrounding use of force. As well as demonstrate safe application of all skills required. 
At the beginning of the course, the trainer will address the course and inform them of the foundations of the course, this it to address the ‘standards, not quality’ (Boshier,2006 P2).
The main staple of the course is handcuffing. The reason for this is that handcuffing is the biggest use of force police officers utilise. It is a fine motor skill which can prove to be very difficult for most students. This section of the course starts with the simplest of technique (back-to-back) and builds in difficulty as the course moves on. The trainer allows students to practice this skill by allowing time on task better described as ‘the amount of time you spend being actively involved in the learning process; acquiring new skills, knowledge, values, and attitudes’ (www.thisiscalmer.com/blog/time-on-task-learning-strategy).
On this course, the trainer noticed a learner appeared very flustered when being allowed to practice the basic handcuffing technique. She displayed all the following signs ‘short term and working memory skills, cognitive challenges with learning, poor organisational skills and difficulties with motor skills and balance difficulties’ these signs are described by (Reid 2017) in his book ‘Dyslexia in the early years’.
In the same book Reid makes a comparison between Dyslexia and Dyspraxia referring them to the terms ‘Specific learning difficulties’. He explains that there is an ‘overlap between various difficulties’ and that there can be a ‘combination overlap e.g dyslexia and dyspraxia’
When you consider that dyspraxia is defined as developmental co-ordination disorder this learner met that criterion in his view, however given the early stages of a new skill set, he allowed further time to practice, allowing him more time to monitor.
The trainer ensured that all the other instructors on the course where aware of the issue, and so not to be perceived as aggressively teaching. He was conscious that his presence and persistent re-coaching could form a negative way of thinking from the student towards him, so, he encouraged others to help the student, as they may have responded better to an alternative input.
However, the skill set was not improving and as the course was progressing into more complex techniques, the need for transfer of skills between gross and fine motor skills was much more required. This transfer of skill also formed part of the final assessment at the end of the week, so the trainer had an obligation to address the issue with the learner but knew this had to be done in a sensitive manner. 
Under government guidelines of the equality act 2010, the trainer knew that he could potentially breach this by addressing her performance in front of the class, he knew that his approach would have to be done with the learners’ dignity and privacy in mind.
‘You have a responsibility to ensure that their learning needs are met. This includes ensuring that the learning environment is a safe place, to help promote an inclusive, positive, learning environment’ explains (Machin et al, 2020) in their book ‘a complete guide to level 5 diploma in education and training’ meaning that it was his responsibility to help this leaner as best as he was able.
In a guide written by ‘Mencap’ they explain that when communicating with someone with a learning disability ‘you need to follow the lead of the person you are communicating with’. So, he began by asking the learner how she learned best, to try and understand what learning model or approach best suited her, and he could adapt his approach to meet their needs.
They explained that they learn best by repeat performance of techniques but were open to the idea of visual aids to assist them with bettering their knowledge and skill set. To assist her with the issue of handcuffing, the trainer came up with a simple approach of circling the section that needs to be stored correctly. He explained that once this was achieved the transfer of skills would become easier for them.
In the journal ‘supporting reasonable adjustments for learners in physical education’ written by Walsh et al 2018, they reference (Vickerman and Coates, 2008) who ‘identified a lack of knowledge around disability by teachers as being a key factor quoted by learners with disability as shaping their own lack of school sport participation’. An argument can be made for the way police forces train their students in areas such as conflict management. The expectation from trainers is for students to immediately understand and perfectly perform fine and gross motor skills such as handcuffing but lack the depth of knowledge to identify those that cannot perform these techniques and why.
So, could he have approached this in a better way? The answer to this is two sided.
One part lies with the learner and the relationship they form in the teaching/student environment. This links back to the journal by Mencap as a positive step in that student/trainer relationship and follows Maslows (1943) hierarchy of needs. By taking this step the trainer needs to demonstrate good active listening skills without coming across as condescending because the student is unable to perform the required skills. The student was already displaying a block to learning, so for a trainer this needs to be prevented further and positive reinforcement given to the student. This had to be done in a way that was fair to both the student and the rest of the course, so there was not perceived favouritism.
They must consider how the student learns best, the only way this is done is through asking questions and adapting their approach to teaching. (Vickerman 2007) states ‘technical adaptations available can provide significant scope for improving levels if inclusivity’ in physical activity, meaning that if the student can either demonstrate or explain how best she learns, the trainer can make an adaptation to assist her learning further. The adaptation must be achievable and realistic, following the SMART (Doran et al,1981) model for assessments, otherwise it contradicts the positive steps the trainer had started to take.
A visual learning aid had already been applied by the trainer, other positive steps he took reinforced the basics, such as hand and foot placement and lots of reassuring feedback.
The reason for this was to prevent damage to their partner and demonstrates correct alignment to the site of application, across all techniques. This follows the VARK model (Flemming 1987) of learning as it reinforces the learning points that have already been made, as well as adopting the learners’ approach and mixing it with the trainer’s strategy. 
The trainer should then stay with the learner to ensure that the learning model has been adhered to and they are now starting to understand the skills required. This can be further improved by adding in time pressures so that the students must stick to the task at hand and not overthink their techniques. However, by adopting that approach, considering the signs of learning disabilities they were displaying there is always a potential for it to have a negative effect. If this was the case the trainer could allow more time, or seek some additional coping mechanisms to help them such as ‘working harder/smarter, getting organized, having a positive attitude towards new challenges’ (www.dyslexiasw.com)
This approach can be seen by some as demeaning, however, given the subject, the learner must understand the safety implications not only for herself but others, should these techniques not be corrected in the learning environment. Due to the combination overlap, the trainer would have to agree that this is the best way to help the learner with these learning difficulties progress with fine motor skills.
The second side to this is the lack of knowledge from the trainer in identifying issues with the students. This can come down to arrogance or frustration that one or a group of learners do not understand the basics of what has been displayed. 
This is the area where he needs to improve the most, as he realised, he should have identified issues at an earlier stage of the training, the reason for this is that ‘tutors believe their courses are of quality and that they are the principal cause’ (Boshier,2006)
A trainer ‘learns to reflect on a particular experience individually’ (Cinnamond and Zimpher 1990) so he understood that his knowledge in this area had to improve, and not just rely on teaching approaches that have always worked for him.
 He began by researching the equality act 2010 to establish any protected characteristics of which disability is one and also needed to establish what the forces policy on this stance would be in order to help that person and sign post them to the relevant departments.
Knowing there are working practices for this he began making enquiries were made with the relevant departments within the organisation to establish what their recommendations were for an employee who displayed the signs of a disability.
He discovered that if a student is displaying signs of dyslexia, they can take part in a voluntary screening. This takes around 10/15 mins to complete. If this highlights any indicators of dyslexia, they offer a full screening with qualified dyslexia assessors. Depending on these results i.e someone shows mild symptoms of dyslexia the assessor supports that employee alongside their manager to make any reasonable adjustments they may need. This can also be said of the training department. See below a copy of Gwent police assessment process.


The trainer also researched the forces reasonable adjustments policy to establish if there anything else they could do to assist the learner, not just in his environment, but for future learning. Below explains the reasonable adjustment process for (Gwent police 2022)
‘We need a streamline process for all reasonable adjustments including dyslexia. We are legally required to make reasonable adjustments to any element of the job which places disabled persons at a substantial disadvantage compared to non-disabled people. A reasonable adjustment involves making a change to the way that we usually do things to ensure that we are fair to people who have a disability. We should not make assumptions about whether a disabled person requires adjustments, or what these adjustments should be. We should discuss the requirements with the person concerned and seek to reach agreement on what may be reasonable in the circumstances. Considerations for the employer include cost, practical impact, effectiveness, resourcing, size and nature of the organisation, along with health and safety implications, and many other factors. Responsibility is for the employer to consider the adjustments, monitor their impact, and reconsider alternative adjustments if necessary. We cannot refuse a reasonable adjustment based on cost alone. The Equality Act 2010 consider the person disabled if they have a physical or mental impairment that has a substantial and long term negative effect on their ability to do their normal daily activities. Substantial means more than minor or trivial, and long term means likely to last for 12 months or more.’
On reflection of this the trainer had begun to identify their weaknesses surrounding this area of teaching, by taking positive steps, as explained above was just the start to how he could change his approach to teaching. 
In a journal written by (Smith,M.K 2001) he quotes (Argyris and Schon 1978) who believe that ‘learning involves the detection and correction of error. Where something goes wrong, they suggested, a starting point for many people is to look for another strategy’ and is argued by (Finger and Asun, 2000) as it constitutes a two-fold contribution to pragmatic learning’ 
He would agree with the argument in this situation, due to the difficulties surrounding the student in the learning environment, it is all well and good to think or try for another strategy that you, as a trainer, might think would work, however, it must be practical rather than theoretical. What is meant here is that being practical listening to those involved in the issue and finding a solution that suits both the learner and trainer.
By doing this the learner gets a better learning experience, and the trainer evolves their learning to new strategies. This agrees with an article written by Tashakkori and Teddlie ‘outing the human back in Human research’ whereby (Sternberg et al 2000) explains successful everyday problem solving involves ‘carefully fitting strategies to the specific demands of a problem and modifying their strategies in response to the problem’. 
When reviewing the entire incident, this could have been managed very differently by asking simple questions and offering help and assistance to those that required help. This would have led to a safer learning environment to ensure that this student, along with the rest, all have the same learning outcomes and are not so focused on the assessments towards the end of the course.
This is the one part to it that he would change, now that there is a greater knowledge of what is expected, where to sign post, and how to identify, the course and additional trainers will be brought up to speed with all the additional information to not just help them but other trainers.
The reason for this is that when you consider quality of learning for any student, trainers/teachers do so by ‘reassessing and listening, altering their teaching pace, and replanning to ensure flexibility, whilst trying to cater specifically for individual needs’ (Boshier,2006). Through that whole situation, his knowledge has been improved, not just in regard to equality acts and internal procedures, but from a personal and teaching point of further inclusivity of every student.
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Dyslexia Assessment Process

Responsibility Key

Wellbeing: Purple		Allocated Assessor: Blue 	H&S: Green 



Self-referral / Supervisor referral to Wellbeing inbox 

Save referral email in progress file on u-drive. Quickscan profile made. 
Spreadsheet updated with person and line manager details including telephone, email and 6 figure. 
Initial email sent as below.

1. Welcome template

2. Quickscan link sent out



At Induction 

Wellbeing to give input on what dyslexia is and the support available in force.

Allocated a quick scan test (takes approx. 10-15 minutes). Can be sent to email. 

Results given on individual basis. 

If positive:

Quickscan profile made. 
Spreadsheet updated with person and line manager details including telephone, email and 6 figure. 






























Both routes now link 














Negative Quickscan

1. Update the person with outcome of  quickscan in person

2. Update spreadsheet  

3. Follow up email 

ENDS HERE 

[bookmark: _Hlk88557231]





 



Positive Quickscan

1. Allocate assessor and email to notify
(Based on role, availability, location, welsh speaker) 

2. Update spreadsheet with allocation

3. Send out consent form 



























Allocated Assessor Actions prior to Quickscreen

1. Make contact with person using phone or template email explaining process.

2. Book appointment with person or send out Quickscreen via email – whichever is agreed

3. If in person book room (recommended time up to 3 hours) 

4. If in person send appointment to individual in follow up email

5. Remind person the day before the appointment  





	







Initial Dyslexia Assessor Quickscan

1. Explain the Quickscreen test process

2. Check person is comfortable and provided with any adjustments 

3. Person takes the test 

4. Assessor to book appointment to give results including print out of results















Assessor appointment to follow up with person and give results

1. Explain results of test, provide print out and feedback

2. If negative no further action

3. If positive complete workplace assessment if required















Workplace assessment (Individual) if required

This can be in person (ideally) but if more appropriate it can be over the phone. This is to all be done at the same appointment. Update spreadsheet that this has been done. 

1. Talk with the person – History, work environment, role, issues in work. Explain ATW process

2. Talk with supervisor separately – Same as above, and to explain the process of ATW 

3. Explain the full report will be produced within a week (any longer to be explained e.g. A/L)

4. Any signposting can be given here in the interim if needed 



















Produce Report/Refer to Access to Work (ATW)

1. Use the template from training to produce the report if required

2. Recommend self-referral to ATW (link for them to follow) 

3. They will have a phone/teams/in person assessment with access to work and recommendations will be made by them alongside dyslexia team report

4. Supervisor to send ATW recommendations to H&S and to agree reasonable adjustment costs

5. Update spreadsheet that report has been completed and sent















Access to Work Order

1. H&S to process ATW order under Occ Health Cost Code and update equipment/software record 

2. Once delivered to stores H&S to notify individual, assessor and if applicable line manager that order is ready for collection   





















Allocated Assessor to support individual/line manager with any queries e.g. SRS software install support









1-month check-up (email or phone)









3-month check-up (email or phone) 

Make sure they understand we won’t contact them anymore, but the inbox is constantly open for ongoing work support











· All contact is to be followed up with a bullet point email throughout 

· Dyslexia Report and consent form to be stored on staff members occupational health file

· Spreadsheet currently stored on the Udrive 

· All progress /actions to be saved on the spreadsheet 
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Results given on individual basis. 
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    Wellbeing to give input on what dyslexia is and  the support available in force.   Allocated a quick scan test ( takes approx.   10 - 15  minutes). Can be sent to email.    Results given on individual basis.       


   



