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“Targeting Inclusive Practice in Local Mainstream Schools”. 
5th October 2019. 

Inclusive Practice- A detailed description. 

Inclusive practice awareness and action has progressed over the last 20 years due to movements from the requirements outlined by the Education Act 1996 and the improvements put forward in 2002 to create the Education Act published in that year. This provided schools with better autonomy to change, improve and implement these factors to new and experiential teaching styles and methods. The purpose of my writing to you is to highlight and outline the support currently available for children and young adults with SEN and ALN and how this could be improved and how current help is working and vice versa. Inclusive practice can be outlined in many ways as it includes such vast options. The Equality Challenge Unit 2013 defines inclusive practice as “An approach to teaching that recognises the diversity of students”. It must be highlighted that every individual learns differently. Teaching and education methods must enable all students regardless of their learning style to participate in activities and help demonstrate their knowledge and abilities. Inclusive practice allows equal treatment and involvement of all pupils regardless of pre-existing conditions, some as simple as dyslexia and some as complex as autism. Adjustments may be needed to provide this, and for teachers and other professionals within education this should be easy to implement, but it isn’t always.  

It is far too common in current and mainstream education settings for children with specific and ‘different’ learning styles and requirements to face the disadvantage of excluded learning. Although in the Wales there are over 105,00 children who are recognised to have special education needs (SEN), only a small number of these hold a statement- an average of 12,000 leading to a percentage of 11.9. Of that statistic provided by The Welsh Assembly Government, it is highlighted that there are only 1,256 SEN schools available to attendance. From the statistic of Welsh children classed to have SEN/ALN, this number is simply hard to believe. Inclusive practice is almost impossible to provide with such little resources available. Thus, due to so many children having no choice but to attend mainstream schooling it is vital that inclusive practice is implemented. As many other topics, there are barriers to inclusive practice and these need to be considered to make any progress. Barriers can be hard to overcome. It is much like the issue of positive discrimination, this occurs when working on inclusive practice. Although adjustments and changes are needed, these changes can reflect positive discrimination. It may seem to be a fair change in a school setting to allow children with certain disabilities such as being in a wheelchair to leave a lesson early, but wouldn’t this lead to missing part of a lesson that those who aren’t disabled are having? Vital knowledge could be missed. Adding up the ten minutes of early exit could add up to hours of teaching being missed. A perfect example of positive discrimination that reflects on inclusive practice. Other barriers can include minor and unrecognised segregation, offensive labels and pity- something a child or young adult may struggle to handle. Inclusive practice- why does it matter? There are many answers to such an important question. What could be seen as the most dominant answer to this is the basic legal right that children have teaching that isn’t discriminatory to their learning needs and have the right to reasonable adjustments to be made due to a disability they may have. With such negative stereotypes being attached to disability, inclusive practice is a key factor to help overcome such a negative strand. If inclusive practice is implemented throughout a child’s education, it is far more likely that when at the age of employment, the abilities of individuals to work with others of different capabilities will be far more likely.  



Current support and help 

With the Education Act being updated and adjusted since Forster’s Education in 1870, it is easy to see that major progress has been made. With the Education Act 2002 being updated with the most recent act being put forward in Wales- 2014- inclusive practice in reference to SEN/ALN has been updated and improved. In current times, there is a wide range of support available, but is it enough? The Education Act 2014 had a key aim for the council to “contribute to improving the standards of teaching and the quality of learning in Wales and to maintain and improve standards of professional conduct amongst teachers and persons who support teaching and learning in Wales”. Has this been achieved? Inclusive practice comes under this key aim. Every school will have a Special Education Needs Coordinator (SENCO) and every child with special education needs is entitled to this service and a SEN report. A school will provide support such as: 


· Consultations for parents of children that are receiving SEN help and support. 
·  Organising assessments to evaluate any progress or delays a child is having.  
· Additional training of staff within a school and how specialist expertise will be available. 
· Supporting a child through listening to worries and concerns they may have that could cause     bullying and to support emotional and social development.  
· Ensuring children with SEN have the same access to activities in school that are available to children without SEN. 

[image: ]Support that is currently available also includes the SEND Code of Practice. Any school is expected to take a graduated response. The four stages include School Action, School Action Plus, Statutory Assessment and a statement of special education needs (SEN). Although this may seem like ideal and effective process, only 3% of children in Wales will reach the last stage. From that percentage is it not clear how many children are lacking the support they need? The SEN Code of Practice 2004 aims support for children aged 3-18 years old. The children involved under this process are more likely to be placed in mainstream schools where SEN recourses are limited. Chapter six of the SEN and Disability Code of Practice 2015 outlines the actions that mainstream schools should take to meet their duties involving SEN children. However, with each child with SEN only receiving £2000 worth of additional support when the usual expense of all appropriate equipment coming to just under £6000 (Council of Disabled Children 2013), is this making a considerable difference? The following chart produced by the European Agency for Special Needs and Inclusive Education shows the breakdown of children with SEN in special classes and receiving additional support (based on then population of pupils with SEN).  
It is clear to see that Wales is one of the lowest countries to support children with SEN. Funding is clearly a key issue. The National Association of Head Teachers (NAHT) spoke about funding for SEN help and support being at “crisis point” (The Guardian 2018). It was reported that 94% members said it is now harder to give support to SEN children than in 2016. This shows a decrease in improvement, something that shouldn’t be happening. With SEN becoming more recognised, support should be rising. Paul Whiteman, the general secretary for the NAHT claimed that due to the lack of funding” the special education needs code of practice is nothing more than an empty promise from government to parents and children.” This is not the direction SEN and inclusive practice should be taking. OFSTED- The Office for Standards in Education- found that although children can receive from SEN, they still progress less than those who receive EHCP (Education Health and Care Plan). It was found in 2014 by the Department of Education that around one million more children were on SEN support but only 242,185 children had EHCP and SEN statements. Even with certain support available, the more effective isn’t as easy to access due to lack of resources. In 2017, 45 Welsh authorities went under inspection of SEND. The first 30 of that number had nine council orders to produce a statement of action because the SEND provision was so poor. Current legislation is in place but is it working? An Individual Education Plan programme- which will soon be replaced will Individual Development Plan- is aimed at children with additional learning needs. It includes 3-4 targets which are discussed with both parents and the individual child (SEN Code of Practice 5-51) and is crisply written. This provides beneficial support to both an individual child and their family thus resulting in positive outcomes. Cook et al (2005) argue that this technique and approach leads to “improvement in social competence and emotion management”. 

Further legislation and policy

The Special Educational Needs and Disability (SEND) policy for 2010 to 2015 highlights the difficulties in getting support. On the 11th March 2011, they published a green paper outlining changes that were set to be made. These changes included:

· funding degree-level specialist training for teachers and talented support staff working with children with SEND
· develop fairer and more transparent funding arrangements
· introducing SEN support in nurseries, schools and colleges, which will replace School Action, School Action Plus and their equivalents 
(All DFE 8TH May 2015)

As mentioned so repeatedly before, funding is again a focus line of all legislation towards improving the quality of SEN support. If it were my choice, funding would be the starting point of helping inclusive practice and support for children that come under the umbrella term of SEN/ALN. The Additional Learning Needs and Education Tribunal Bill (Wales) became an Act on 24th January 2017 after receiving Royal Assent. Before that progress, it was passed by the National Assembly for Wales on 12th December 2017. Due to its success the government is now committed to transforming experiences, outcomes and different expectations for children and young people with ALN. It has created an ambitious path towards the Additional Learning Needs Transformation Programme, which differs from the SEN Code of Practice 2004 due to involving ages 0-25.  As well as new legislations such as the ALN Reform 2020 being proposed, the Transformation Programme focuses on effective support for children with ALN in the classroom, easier access to specialist support as well as basic information and advice. This is the current support available. 

However, in 2020 the ALN Reform will transform support and management of additional learning needs completely. As spoken about before with labelling, the name will change from SEN to ALN- a move I think will change many views on this topic. With this small change, stereotypes and positive discrimination may decrease. If a change as small as that is effective, surely move can be considered? The gradual response of School Action, School Action Plus, Statutory Assessment and Statement of Special Education Needs will be phased out and replaced with IDP which will now continue up to 25 years of age. A difference of 7 years compared to the 2004 Act. Although this is a major improvement, there may still be room for additional support and help. The transition of these Acts has caused some concern for certain families, and recently seven contacted SNAP Cymru for advice. These families have been informed that due to the changes being in progress “their LA is no longer ‘writing statements for children’ in their area”. Whilst this reform is taking place, it is vital that authorities ensure support is still being supplied. Huei Lan Wang (2009) stated that “In general, inclusive schools are characterized by strong emphasis on quality instruction as well as administrative leadership”. This is a characteristic that must be held throughout the next steps of transition. With funding being a key focus of mine on inclusive practice, I believe staying informed is also vital. The soon to be ALNCO is responsible for “promoting inclusion within the education settings” (ALN Wales 2019). Thus, demonstrating this throughout with families, charities and education settings will help push for better support. The ALN Reform will allow provide more specialist staff availability to ensure a quicker and more detailed diagnosis of an ALN condition and help put the appropriate measures in place to ensure all needs are being met.

Although many key points have been made within this briefing, one is not more important than the other. Any child with special education needs- soon to be additional learning needs- must always feel included in all activities provided within their education setting. Emotional support is a priority, which can be provided by SENCO and specialist support workers. They must not feel excluded or unable to take part in education activities. A mother of a 13-year-old autistic daughter has described how her daughter is ‘very depressed’ and ‘feels lonely’ (The Guardian 2018). Is it acceptable in the 21st Century for a child as young as 13 to feel depressed due to being excluded from education due to an additional learning need? Depression is a complex mental health issue. Young Minds published that around 80,000 children will suffer with depression in their lifetime. Inclusive practice can help decrease this number. A matter I believe should be acted on immediately. The changes of labelling may also prevent mental health problems as a child will feel less isolated and stereotyped. As well as a larger focus on support access, funding is a part of the ALN Reform that must be focussed on. From the statistics I have provided, it is clear that there is simply not enough money being inserted into ALN and inclusive practice equipment, support and resources. The SEND Code of Practice (6.2) states that schools must use their budget to supply:

· Additional support in the classroom.
· Specific equipment to assist in learning.
· Changes to the curriculum. 

[image: ]With each school receiving a minimum of £2,000 funding per child with SEN - this isn’t achievable. Ann McGauran wrote in Schools Week (15th May 2015) that there has been a “general belief” that the amount of funding per SEN pupil is £4,000, but 81% of primary schools in Wales are funding children between the range of £2,500- £3,250 with SEN. Is it morally correct to give out these false beliefs? Every child should be given equal opportunities- reflecting inclusive practice. Throughout the ALN Reform, changes will be made gradually and focusing on my key points is what I believe will help this transformation be as successful as it has planned out to be. Overall, I believe that with inclusive practice being such a major focus in current education, any person in your authority should consider and put in place the measures I believe to be vital for children with SEN. 

I would like to thank you for your time and hope my writing to you has given you a wider outlook on inclusive practice and improvement for those with SEN. 

Yours Sincerely, 

Sophie Morgan
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individual development plans (IDPs).

For the time being, local authorities and all those who work with children and young
people with SEN, must ensure that they continue to comply with the duties placed upon
them by the Education Act 1996. They must also continue to have regard to the SEN

Code of Practice for Wales (2004) (gov.wales/docs/dcells/publications/131016-sen-
of-practice-for-wales-en.pdf).
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