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        Keeping private information private!
· The most important thing you can do is talk to your child and show and interest, explain the dangers and reassure them that they can turn to you if any issues.
· Remind your child not to share any personal details to online friends- personal info, mobile number, messenger ID, email/home address, school etc.
· It is vital that a child understands not to post pictures or videos of themselves as anyone could change it or share it. not everyone has an innocent mind like them (Easterside Academy, No Date).


 DID YOU KNOW???????????????????????????
· Virtually 1 in 4 of 8 to 11-year-olds and 3 in 4 of 12 to 15-year-olds has a social media profile.
· 1 in 3 internet operators are children.
· 1 in 4 children have experienced something distressing on a social networking website.
· About 1 in 8 young people have been bullied on social media.
· Nearly 1 in 4 young people have come across hate messages online or racist messages.
· 2,200 counselling sessions with young people who talked in Childline about online sexual abuse online
(NSPCC, 2019).





 
(NSPCC, 2019)

	The Importance of having passwords on all digital devices
The password of your device is the most common way to prove that it is your identity when accessing websites, your digital device such as your computer (user account) and email account
The use of strong passwords is critical therefore it is essential that you ensure you protect your identity and security.  Always remember “The best security in the world is useless if a malicious person has a legitimate user name and password” (Get safe online, 2019). 
Not having a secure password makes you vulnerable to people impersonating you, accessing your bank account, people purchasing items online without your authority, sending emails in your name, accessing your personal information on your device such as pictures, impersonating you on social media and even on dating sites. LOOK AFTER YOUR PASSWORDS!
· Never reveal your passwords to anybody. If you find that someone knows your password change it immediately.
· Have varied passwords for every website.
· Do not send your password by email. No trustworthy firm will ever ask this!
· Do not recycle passwords (Ofcom, 2014). 
· 
Parental Controls
What is a parental control?
A parental control is a tool used to block harmful upsetting content, control in- app purchases or manage the duration a child is actually spending online. Parental controls are easy to set up and an effective way of prevention as innocent searches can sometimes expose not very innocent results. So, if you are worried in anyway about what your child is searching or talking to please contact: 0808 800 5002      Along with talking regularly and being open with you child, using parental controls is one of the most effective ways to keep your children safe. Parental control can be installed on most mobile phones/tablets, games consoles or laptops – and even to your home broadband (NSPCC, 2019).
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What does this leaflet contain?
This leaflet was created and aimed at the parent’s/carers of children or young people. It will inform and also provide you with vital information with easy steps to follow which if applied effectively can help aid the safeguarding of your child from inappropriate content, cyber bullying, internet thieves, and child predators while using a digital device (Nbc news, 2012).       The Leaflet in a nutshell:
· Helping you child with the use of media safely
· The effects of cyber bullying and how to support if your child has been a victim of this
· The importance of passwords
· Teach them to keep private info private / Parental controls
· The importance of passwords 
· Statistics & further reading

HOW TO SUPPORT AND SAFEGUARD A CHILD OR YOUNG PERSON WHEN ACCESSING AN ICT DEVICE AND THE INTERNET.


	What is cyber bullying and what are the effects?



Bullies have always been around but technology has just given them another platform for their actions. The old saying “sticks and stones” is no longer true! 
Both real life and online name calling can have serious implications and emotional consequences for children and young people.
Cyberbullying is the using technology to threaten, embarrass, target or target another person.
As bullying is no longer just happening during school or street corners, the modern-day bullying can happen 24 hours a day leaving the picked-on child feeling alone and that there is no escaping it.
The impact this has on a child can be long term and serve. Frequent cyberbullying makes children at greater risks of having depression, anxiety and other stress related illnesses. 
In some cases, children have felt no escape and committed suicide.

· Self-harm
· Low self-esteem 
· Refusal of school
· Losing weight to fit in / gaining weight comfort eating
· Withdrawal
· Self-harm
· Reluctant to show digital device


(Bullying UK, No Date)







	How to support a child that has been a victim 
Of cyber bullying

· offer comfort and support
· praise your child for opening up and talking about it.
· Remind them they are not alone / talk about your experiences.
· Keep your child in the loop about the steps and procedure you are going to take
· Inform the head teacher / teacher as many schools has protocols.
· Encourage your child not to respond as it just adds fuel to the fire!
· Remind the child to keep the messages, photos, videos etc so that it can be used in evidence for the cyber bullies’ parents or even the police
· Show your child how to block bullies online
· Limit access on technology
· Know your child’s online world, ask them to friend or follow you on social media


(Kids Health, 2019).

	 Want to gain more knowledge and information here are some further reading links:
https://www.bullying.co.uk/cyberbullying/effects-of-cyberbullying/

https://kidshealth.org/en/parents/cyberbullying.html

https://www.eastersideacademy.co.uk/e-safety/

https://www.nspcc.org.uk/preventing-abuse/keeping-children-safe/online-safety/parental-controls/

https://www.ofcom.org.uk/research-and-data/internet-and-on-demand-research/internet-use-and-attitudes/internet-safety

https://www.nspcc.org.uk/preventing-abuse/child-abuse-and-neglect/online-abuse/facts-statistics/






	

	
	


The main focus of this assignment is to evaluate and analyse ICT by observing what method has been used to support and promote the holistic development in young children. On closer examination this essay will provide a critical evaluation of the effectiveness of my chosen digital devices that are used by young children to help aid their ICT development. Demonstrating knowledge on potential positive and negative characteristics of access to digital literacy while highlighting suitable links to theory. The next area will concern a critical analysis of an ICT based activity that is child led/play based for a group of young children demonstrating how this activity would support the aid of a child’s digital literacy: interlinking throughout with the early year’s curricula combined with the digital competence framework. 
As many schools are introducing iPads across the daily curriculum and others are stopping the use of digital devices entirely, this area of the classroom is widely debated. Whether or not we agree, technology is a big part of our lives and children are becoming digital natives. What is meant by the term digital natives is that children are growing up with technology instead of learning these new skills as a grown adult like many of the older generations (Research gate, 2018). This discussion has amplified in popularity since the iPad was introduced in 2010. The question is do digital devices actually have holistic benefits? Arnott et al (2018) states that according to research children are widely engaging with these devices from birth and children are said to be observing screen-based communication to talk with relatives that maybe long distance. Though, the research found that before a child’s first birthday the child will commence and autonomously manoeuvre the user interface by swiping, (O’Connor, 2017). 
 This can be seen to be a major advantage as this manoeuver  can really increase the child’s fine and gross motor skill on a day to day basis alongside having social benefits by interacting using the iPad as the main source of communication (Arnott et al, 2018). Clark and Luckin (2013) agree with this statement as they state that iPads are beneficial to children’s development as they say that children engage better with improved interest in learning and have wider skills and knowledge about technology. Children are having more focus on homework tasks although having the opportunity to ensure learning is up to date while being authentic. However, Mascheroni and Holloway (2017) suggests that touch-screen devices are starting to become banished as there is an additional focus on a fresh accessible internet-connected toys. 
As practice and approaches to play are rapidly changing with digital technology such as the iPad, it is still widely supported and embraced which is seen to be a
positive in some settings as there are numerous of additional learning and development opportunities for the children and the practitioners (Palaiologou et al, 2018).
That being said Marsh et al (2017) says that the recognition of altering childhood into a multimodal realm leaves a major overload of pressure to the change in
practices. This brings about the question on the role of digital technologies in the lives of young children and their education as the competence of practitioners that
support integration has a major impact on whether or not iPads or any other digital device are actual beneficial. Marsh  (2018) carries on to say that with aligning
such technologies alongside high quality pedagogies in early childhood makes practitioners troubled with anxiety.  Furthermore Arnott (2016) looks at it in a different
light as she states that practitioners who attend training gain the confidence and ability to integrate digital devices such as the iPad into play based pedagogy which
is fundamental in early childhood learning.
This statement has close links with the foundation phase as Welsh Assembly Government (2008) states that it is essential that all practitioners in the foundation phase have a thorough understanding/knowledge of a child’s development. With a big focus on learning as a continuum that will need to be considered when planning a curriculum that meets the individuals needs of children and facilitates their progress. It can be also be interlinked with the Donaldson report of successful futures as Graham Donaldson (2015) says that the report suggests that the curriculum development needs teachers and schools to be directly involved in shaping the curriculum in ways that’s meet the children’s individual needs. Extending teachers abilities in welsh language, digital skills, health and well-being and computers science alongside curriculum assessment and planning. 

For holistic development to be implemented in education by the use of technology Bronfenbrenner (2009) states that it is vital that we understand the mesosystemic link between home and school microsystems. Furthermore, a negative aspect of the use of iPads is that this can put an added pressure on parents in the home environments as these digital devices do not come cheap to provide and young children do not understand the concept of this. However, having the ability to integrate technologies is also firmly ingrained in practitioners’ principles and assurance in later childhood which is also integrated with a sense of empowerment (Woods, 2017).  iPads are extensively used across the foundation phase as they are so diverse, iPads can be used to support children with research tasks, to play educational games such as mathematics even down to helping children with disabilities to communicate as Chmiliar (2017) suggests that the cognitive ability that is essential to use this technology is significantly lower for traditional digital technologies and even children that have disabilities can rapidly acquire how to use this device.
The early year sector is highly influenced by theorists and pedagogies as many of their beliefs / philosophies are implemented into the curriculum on a daily basis by practitioners.
 One Theorist that stands out in particular that could be interlinked is Lev Vygotsky. As his theory Zone of proximal Development and ideology of scaffolding makes positive links with the use of iPads. Scaffolding defined consists of the educator /competent peer providing activities that facilitate and help aid the student through the zone of proximal development (McLeod, 2018). The support is then withdrawn as it is no longer necessary as a scaffold is removed from a building during construction. Then the student will be able to complete tasks independently. For example, the iPad is the ‘significant’ other which help the transition and facilitates the process of scaffolding the children in order for them to learn unaccompanied. This is evident today in the foundation phase as iPads are used frequently as a source of all-round learning for children in the classroom, children can access various apps to help aid their learning for example spelling. From a recent study Findings advocate that iPads can be an effective instructional tool to enhance independence and learning (O’Malley et al, 2018).
Moving on to the evaluation of my second chosen digital device which is Television. Again, this is widely debated as to whether or not Television actually supports children’s holistic development and there are countless pro’s and con’s that can be evaluated. As children develop and grow, they can be highly influenced by what they hear and what they see, particularly with television (Garey, 2019). 

However, Lucile Children’s Hospital (No Date) suggests that children can get educated by watching television although for any benefit there should be limits on how long children are allowed to watch it. Furthermore, a negative said by Lucile Children’s Hospital (no date) is that watching Television can really have an impact on a child’s holistic development which can often result in regression. As programs can be viewed if not supervised effectively, things can be perceived inversely as the child is too young to interoperate what is going on which can cause fear and negative behavior as violence can often be imitated. E Bar-on (2000) agrees with this statement as she states that younger children cannot discriminate between what they see and what is real.

  This has strong links with Albert Bandura as he states that individuals that are being observed are defined as ‘models. He then goes on to say that children are surrounded by several influential models such as their parents, family members, even down to what they watch on television etc. These are all potential models provide a child with examples of behavior that they observe which can then be imitated and encoded into the way then behave (McLeod, 2016). In addition to this E Bar-on (2000) suggests that significant research has been carried out and has proven that there are major negatives health effects following exposure from television in areas such as aggressive behavior, sexuality and sex, substance abuse and even nutrition and obesity. Although Paediatr Child Health (2003) says from Previous studies that have been conducted boys may be more vulnerable than girls to television violence.
 As children who sit down to watch television frequently snack of unhealthy food which leads to obesity as they are not as active as other children that use that time to be participating in physical activities for example playing outdoors (E Bar-on, 2000) .

 Television is apparent with the foundation phase as part of the 7 areas contain Welsh language development. Welsh Government (No Date) states that a series of welsh television programs from s4c called planet plant bach (little children’s planet) are viewed in schools mainly aimed at children aged three to six. 
Some older research suggests that this debate has been questioned for a long period of time as Fosarelli (1984) states that television plays a vital role in children and young people’s lives: for some it can play a greater role than their school or parents/care givers. There can be various educational, recreational benefits and social benefits that can be gained from screen time for people of all ages. Detrimental effects are more occurrent if the viewer lacks emotional maturity or knowledge which leaves the viewer misinterpreting the place of the program and its actual perspective.  

Furthermore, television could potentially have a negative impact on a child as the media sends hidden direct messages, images and advertisement of the use of tobacco, alcohol and illicit drugs which can sometimes be portrayed as being glamourous. During ‘family hour’ of televisions popular movies/ programs it often shows likeable of lead characters using and enjoying tobacco and alcohol products, in relation to programming adolescents and children view an estimated of 20,000 advertisements every year, resulting in nearly 2000 of that being for beer and wine (E bar-on, 2000).
Garey (2019) argues that television has major benefits for child’s communication as language but the parent must participate and in company order for the children to reap all benefits. She goes on to say that using strategies that enthusiastically engage young children while watching television time include asking open ended questions, to get the child to think about what they saw. However, Paediatr Child Health (2003) argues that television can lead to a decrease in meaningful conversation and communication as children can be so engrossed in the television, they forget what is going on around them. Furthermore, television is frequently talked about and considered one of the most common causes of obesity takes valuable time away from exercise and play activities, children who watch television are more likely to eat high fat and high energy snack foods (Robinson, 2001).

In conclusion to this debate I agree that children can potentially benefit holistically in their development, given screen time is monitored appropriately and guidance is given by parents/care givers, also that screen time is for a limited time only per day. Children should at no given time be left with any digital device unattended as that is the time where they could be viewing or accessing content outside of their age range which has no advantages to them: As previously stated, children cannot differentiate what is real and what is not. From carrying out this evaluation I personally believe it is all about the balance. 
Part B
It has become apparent that today’s generation is seen to be more digital literate since they have more engagement and increased access to digital devices. That being said it is vital that practitioners have a comprehensive range of platforms in order to facilitate a child to emerge in digital literacy through the practice of a digital device in scheduling and applying structures and activities in place in the Early Years sector (Helsper and Eynon, 2013). So what is digital literacy? Digital literacy is the capability to use and navigate around technical tools and to understand how they work (Essel,2018).
    An example of an activity that could be beneficial in the framework of using a digital device is using an iPad to report findings in an outdoor area while on a mini beast hunt. The iPad could be used to take photographic evidence while ticking off a checklist and typing their findings next to the image of the mini beast such as a lady bird. The children will then report back to the class teacher and their fellow class mates and navigate through the iPad to show what pictures they have taken on their journey.
 Children will develop various skills in ICT throughout their education which Welsh Government national curriculum (2008) states that learners develop communication skills through oracy, reading and writing and wider communication. Although some of these skills can be misinterpreted as not being a digital skill but leaners can communicate through information that include text, pictures, sound and graphs to support activities in a wide range of contexts. The contents of the curriculum and the guidance varies slightly in England, Wales, Scotland, and Northern Ireland. Each have a different approach in the early year sector but all focus and have emphasis on its use to develop their ICT competence. Research evidence has revealed that the effort of the parent and preschools can make a considerable difference to children’s educational future (Morgan and Blactchford, 2009). 

This statement links with The Foundation Phase curriculum indorses equality of opportunity, ethics, and celebrates diversity. Partnerships with the home environment are adopted and gratitude towards parents/care givers being the child’s first educator is recognized (Welsh government, 2015)
Free choice was given to the children that were taking part in this activity to enable them to choose freely who they wanted to work with and whether or not they wanted to work independently or as a partnership. This enabled them to enhance their decision-making skills this has strong links with the Foundation Phase (2015) as it suggests that children should be given opportunities to monitor and plan activities independently in order to develop one’s awareness and others around them. Giving the opportunity for the children to with to work with mixed abilities allows the children to help each other to complete the task that’s been set, while others that might not have access to digital devices and are less capable of navigating the device. Therefore working in groups would be very beneficial for the children that are not so digital literate as a lot can be learned through being shown how to do something first hand (Cohen et al, 2004) Cohen et al (2004) also states that “Competition is replaced by co-operation” . Working in mixed ability groups has strong links with Maria Montessori as she states that the method of Montessori is based on self-direction, collaboration between pupils, teachers and mixed age group. The mixed age group is beneficial as it allows the children to learn those who are younger and older than themselves (Elkin et al, 2014).

Within the activity the children will have to search for the mini beast and once one of the mini beasts are found they will then have to navigate through the iPad to mark it off the check list. Combined with writing the mini breasts name and explaining to the class what they have come across by navigating through the iPad to find photographic images of their journey and what route they have taken to find them. This would interlink with the problem solving, modelling element and computational thinking strand within the DCF (Welsh Government, 2015). As the children will be giving an explanation on how they found their mini beasts and how they navigated their way through the iPad to do the task that was set. Another link that could be made would be the personal and social element in the Foundation Phase (2015) as the children are given the option to ask questions when necessary and listen to their peers when they are talking without interruption.
One of the 7 areas of the Foundation Phase (2015) is called knowledge and understanding of the world which interlinks with the mini beast hunt activity. As this allows learners to have the opportunity to investigate their outdoor environment, experiencing natural conditions as they rise. For example, the weather could be sunny when they first enter the outdoors but it could take a turn and become stormy. It would also link to one of the outcomes of the foundation phase which would be to recognize how people’s actions can improve or potentially damage the environment as the children will be taught previous to the mini beast hunt about protecting the habitats of the insects.  The DCF strand that could be applied is the outcome of citizenship. The children are developing upon their thinking skills and strategies to enable to use the tools appropriately effectively as this is a skill required for a positive digital life. It allows the children to become responsible while using the iPad and to become independent while consuming their digital device as they will be left to navigate freely which enables them to work out and master the skill inside (Welsh government, 2015). 
This statement can be linked with Maria Montessori as she states that repetition of will allow the child to practice, master and retain the information. She also said through repetition it enables a child to differentiate between the slightest variations and differences in the world around them (Lillard, 2011). This activity is beneficial to the child’s health and well-being as the children are able to have free access to their indoor and outdoor environments and they are being at one with nature. Health and well-being is hugely emphasized throughout the Foundation Phase and all its outcomes. The Welsh Assembly Government (2009) states that the outdoor is the idyllic environment for experiential learning as it offers exclusive opportunities to get creative, move about, be noisy and take risks. The Foundation Phase seconds this by ensuring the outdoor environment is full of exciting stimuli such as sounds, smells, weather and textures which can all develop and enhance a child’s learning environment (Welsh Assembly Government, 2009).

Another area of the Foundation Phase that this activity has adopted is Mathematics. The children might even be counting automatically for example, how many mini beasts they have found. Practitioners could encourage and put emphasis on maths and they could do this by asking them open ended questions such as what shape is that lady bird? What was the most common found? How many spots does the lady bird have? Practitioners could provide the tools necessary for the children to measure the mini beasts’ habitats themselves to give the children a hands-on approach. These are all key outcomes within the mathematic development within the Foundation Phase (Welsh Government, 2015). However, the mathematical side to this activity could interlink with the Digital competence framework which is called Inputting data and using computational skills as the children could further their mathematical skills by making a pictogram or a pie chart on how many mini beasts they spotted on their journey, find the range, medium and mode and so on. 

The hands-on approach to learning is supported by the foundation phase but also by a theorist called Jean Piaget. His theory of constructivism argued that people gain knowledge and form meaning through their own experiences and their own philosophies (Mcleod, 2018). In addition to this Maria Montessori believed that the educational approach to learning should be stimulated by feeling, touching, and doing. As Maria Montessori states that “The hands are the instruments of a man’s intelligence’(Lillard, 2011).
Welsh Development could be brought into this activity as this is another area that concerns the Foundation Phase. The Foundation Phase states that the learners should be given the opportunity to progress in their welsh language skills (Welsh Government, 2015). The practitioner could ask simple questions such as what colour the insect was, for example if the lady bird was red the child would respond ‘coch/(red)’. Another question could be ‘how many insects do you have’/ faint o bryfed sydd gennych chi blant? the child would then respond ‘tri’. Even down to asking the children what insects have they come across on their mini beast hunt. The children could use the iPad to then create an audio clip or video on what they found on their mini beast hunt including the welsh language for example: spider/ pry cop, butterfly/glöyn byw and ladybird/ aderyn wraig etc. sequencing how many insects they have seen on their journey in welsh for example un, dai, tri, pedwar, pump and so on. The DFC strand that links with this welsh activity is called producing and this segment of the framework covers the cyclical procedure of planning this includes sourcing information, searching for, creating, assessing and improving digital content. Digital content includes a enormous variety of multimedia mechanisms such as: images, text, audio, video, graphics and any grouping of these (Welsh government, 2015). 

This mini beast hunt activity main focus alongside digital literacy was to be play based as this is said to have major benefits on a child. Thomas and Warren et al (2011) state that children will learn better while they are having fun, and it is a known fact that children are having fun while they are playing. It is said by Thomas and Warren et al (2011) that a child’s knowledge is optimal when they are able to learn at their own pace and free to learn individually. Play based learning is fostered within the foundation phase as there are several benefits. The Scots College (2017) states that taking part in active play at an early age encourages the expansion of language skills. Another skill adopted would be pre-literacy skills. Pre-literacy skills are learnt through music and rhyme. It helps develop a child’s social and emotional skills as children may resolve conflicts, communicate, develop positive relationships and emotional competence. Research has connected play to the encouragement of imagination and creativity, appreciated qualities that are crucial in the up-to-date world. With the use of imagination, it enables children to find resolutions to a variation of complications that they may encounter. However, this has strong links with Vygotsky as he stated that the zone of proximal development had come about through play as this is when a child could ‘operate at the maximum cognitive level’. Furthermore, Vygotsky highlighted that play is the main source of development in the early year sector (Berk, 1994).

Although Donaldson (2015) states in his report that digital learning enables children to become lifelong learning which will benefit them long in their lives and for future purposes when looking for a career. He puts a clear message across and emphasis on the need for children to continue developing their digital skills. However, it is essential that practitioners within the early year sector continue to develop their knowledge and understanding in order to provide the children with the best education possible as children are our future. 
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