Jody Thomas

A written assignment critically evaluating how Assessment for Learning can be utilized in a series of learning opportunities to aid progression across chosen areas of learning and experience.


Introduction- 
In this assignment I will be assessing and evaluating how Assessment for learning can aid children’s progression across different areas of learning and experience. It is vital that teachers are aware of how assessment for learning can progress children’s learning and be aware of possible limitations. 
The Curriculum for Wales (2022) states that the key principles and purposes of assessment is to support the progression of the learners. They should be at the heart of the assessment and supported to be active within their learning process. These are around the four purposes ambitious capable learners, enterprising creative contributes, ethical informed citizens and healthy confident individuals. The curriculum stresses that assessment is essential to all children to make progress to ensure each child is challenged and supported appropriately. Assessment should give a holistic review on the children including their strengths, achievements, possible room for improvements and any barriers to learning. The three main roles that assessment must encourage pupils’ progression that the Curriculum for Wales (2022) states is to support pupils learning every day, reflecting on pupils learning over a longer period, and understanding group progress. (Curriculum for Wales, 2022)   
I will be discussing three lesson plans across huminites, LLC, and expressive arts. The lesson plans are for a year 5/6 class meaning there will be a wide differentiation across the learning episodes focusing on progression step 2 and 3. These lessons take place at the beginning of our new topic World War II which is used across all the Areas of Learning. I will be assessing different assessment for learning strategies in each lesson episode. 
During the Language, Literacy, and Communication learning episode the lesson aim is for the children to be able to develop the skill inferencing which is specified in What Matter Statement 4- ‘literature fires imagination and inspires creativity.’ It is important that I can assess the learners understanding during the session to adapt my teaching to suit the learners needs. With my mentor explaining that it is likely that many learners will struggle to develop the skill inferencing I needed to be able to use effective AFL to give effective feedback to ensure progression. 
The expressive arts learning episode is a lesson that focuses on progression step 2 and 3 developing art techniques with new materials in what matter statement 1 ‘Exploring the expressive arts is essential to developing artistic skills and knowledge and it enables learners to become curios and creative individuals.’ This is a lesson that I knew the children would enjoy but possibly a skill that some may find difficult to progress. I wanted to ensure I had AFL strategies planned to ensure I could get live feedback in the session to aid progression rather than at the end which I think would be less beneficial. 
The Humanities session that I will be discussing covers what matter statement 1-
Enquiry, exploration, and investigation inspire curiosity about the world, its past, present, and future. I will be focusing on progressions step 2 and 3 particular on the learners being able to answer questions about the present and working as a team. This assessment for learning strategies will show an overall assessment for the learners not just for me but them also as this lesson is at the end of the topic.
Literature Review

Assessment for learning has four elements including sharing criteria with learners, quality of questions/ talks, use and quality of feedback, and peer and self- assessment. 

Paul Black and Dylan Wiliam (1998) suggested that assessment for learning is necessary to improve pupil progression. Black and William produced a book in 1998 ‘Inside the Black Box.’ They introduce a new way of assessing for it to be formative rather than summative. Formative assessment is when teachers and pupils are active in activities that involve assessment and adapt the teaching and learning from the results to aid progression. The Curriculum for Wales 2022 highlights the importance of assessment to support pupils everyday but also over a long period of time to support learner progression. (Curriculum for Wales, 2022) While summative assessment focuses more on accountability. This could possibly narrow the curriculum as it doesn’t aid pupil progression and focuses more on giving a child a grade. (Ian Smith, 2003)

 Black and Wiliam conducted a range of research to discover if formative assessment raises standards and how? They argue that many studies show formative assessment providing effective learning gains. This suggests that while Black and Wiliam were aware that there were challenges within formative assessment and showed acknowledgment to these within their book, the positives outweigh the negatives in which it supports pupils’ progression. Pupil progression being at the heart of the Curriculum for Wales 2022 as pupils work at progression steps rather than year groups. They state that formative assessment means teachers must know the pupils progress and difficulties with learning to be able to adapt their teaching. Potentially being difficult and time consuming with a class of 30 different learners with different needs. However, they do offer ways in which teachers can do this including observation, discussion, and assessing written work. (Black and Wiliam, 1998) The Curriculum for Wales 2022 have stated that schools will design their own assessment arrangements to support their learners showing that teachers will need the freedom to adapt their teaching to their pupils needs focusing on where they are now and the next steps for improvements. It also states that the assessments should be focused on identifying where the learners are now, next steps, and the support or challenge needed to progress. This employs that they agree with Black and Paul (1998) that assessment should be formative. (Curriculum for Wales, 2022) 

Royce Sadler (1989) agreed with certain points of Black and William (1998) that formative assessment can improve pupils’ progression however the teacher must provide details on how they must improve ensuring they are giving quality feedback.  Sadler’s ‘closing the gap’ theory states that for feedback to be effective the pupil must understand what the goal is, compare where they are now with the new goal, and engage within activities to close the gap. (Sadler, 1989) John Dewy (1952) theory did not specifically mention assessment for learning but shows disagreements with this statement. For example, he believed that pupils should be independent within their learning and construct their own paths. He argues that the teacher should guide the learning rather than instructing. (Simply psychology, 2022) Sadler addressed this within his theory that while teachers must be specific when giving feedback it does mean pupils having to be very depended on the teacher. Sandler however also showed concerns on pupils’ response within formative assessment if the feedback was being used to improve pupil progression. He states that feedback is essential for formative assessment but can only take place if the teacher has created a supportive learning environment. The Great Teaching Toolkit (2020) an evidence review completed many years after D Royce Sadler theory has similar beliefs that great teachers must create a supportive environment. It is important that teachers promote a positive relationship with pupils and promote learner motivation. The toolkit also states that creating a positive environment must include setting high expectations with trust, so learners feel comfortable to be challenged. (Great Teaching Toolkit, 2020) This is likely to be the same within assessment. If teachers haven’t created a safe learning environment pupils may not react well to hearing constructive criticism. (D. Royce Sadler, 1889) Dereck Rowntree agreed that assessment should include providing good quality feedback to learners. He argued that most feedback from teachers is too little or no detailed enough. He also shows agreement with Sadler (1989) that to receive feedback a supportive relationship between the pupil and teacher is needed. He states that while praising a child is good within assessment it also shouldn’t be done too regularly as needs to meet each pupils needs. He states that some praising may come across as judgmental to children which then affects the pupil teacher relationship (Smith, 2003)  

Self and peer assessment is another element of assessment for learning. The successful futures document by Professor Graham Donaldson addressed that children need to be able to reflect on their own progress and helps them take responsibility for their learning.  They state that for a pupil to be able to peer assess means they have a depth of understanding about the learning to assess a peer’s work. (Graham Donaldson, 2015) Paul Black and David Wiliam outlined issues with peer and self-assessment that it can only be purposeful if they understand the goal and how and they can succeed. This links to another element of assessment for learning sharing criteria with learners. Pupils must have a clear set of expectations for their work and what they must do to succeed. A way in which teachers can do this include sharing a success -criteria with learners. The assessment reform group agrees that assessment should be communicated with learns in a way in which they understand, examples must be provided to engage learns in self and peer assessment. (Clark, 2014) Black and Wiliam stated children are likely to accept criticism from their peers they then would from a teacher making peer-assessment purposeful to aid pupil progression. They also added that when this becomes a clear routine the standard of work is likely to be higher when they know their peers will be marking. ((Black and Wiliam, 1998) Although there are many advantages to peer and self-assessment for example, ‘reflective teaching in schools’ book argues that self-assessment requires support and practice to be successful. (Pollard et al. 2014)

Critical review of lesson plans 

Language, Literacy, and Communication Lesson Plan

The lesson is an LLC lesson with a class of year 5/6. The learning objective for the lesson was to be able to recognise propaganda and inferencing the meaning behind them. The What Matter Statement that we are focusing on is number 4- ‘literature fires imagination and inspires creativity.’ We are working at two different progression steps in the class. Progression step 2 to be able to infer the meaning behind the propaganda and progression step 3 being able to use inference and consider the reliability of what they are reading. I wanted the children to become ethical informed citizens who can evaluate work and form their own views. The lesson is based on WW2 as this is our current topic and have brought it cross curricular over all AOLE’s. (Donaldson, 2015)

I begin by showing the children propaganda that they would have experienced in their life. The reason behind this was Donaldson’s pedological principles state that children must receive real life authentic learning.  Piaget (1936) showed similar beliefs as he argues that children learnt through personal explorations. Therefore, I allowed the children to explore the propaganda first. 
I started with a whole class discussion on the propaganda on the board. I used differentiated lollipop sticks for the questioning. This fits into the assessment for learning element quality of questions/talk.  As shown on the lesson plan I planned questions ahead of the lesson using Bloom’s Taxonomy. Bloom (1956) arranged learning in a hierarchal process from lower order thinking skills to higher order thinking skills. (Bloom’s Taxonomy, 2020) The purpose of this was to be able to ensure the questions where challenging enough for all pupils. This also allowed me to see their understanding and what challenge level I was going to give them in the main task. Black and William argued in their book that more effort needs to be spent creating questions that are worth asking to learners and allow them to progress. (Black and Wiliam 1998) While Rowe (1978) argued that teachers need to increase their waiting time when asking questions to learners. That increasing wait time allows children to have more thinking time. (Clarke, 2014) A concern that I had when using the lollipop sticks was student comfort. Maslow’s Hierarchy of Needs (1943) believed that children need to fulfil the below need before they can move up the hierarchy. At the very top of the hierarchy is self- actualization where children can progress being the best they can be, this is where I need them to be within my class discussion to aid progression. However, below that was esteem. Maslow believed that children must feel respected and have a high self-esteem before they can achieve self-actualization.  (Maslow 1943) Rogers (1902) supported Maslow’s beliefs and added that with a supportive environment is needed for someone to grow. (Veronica, 2021)   This suggests that creating a supportive class enrolment is important for children to be able to progress in whole class discussions. (Veronica, 2021) I decided to do this AFL strategy within the class as the school have been following a VOICE21 charity which encourages children to develop their oracy skills. Voice 21 agrees that all children have a voice. (Voice 21, 2021) I ensured I developed a safe and comfortable learning environment for all pupils fitting into the humanistic theory. There are many ways in which I did this for example, reframing my question by giving a true or false or multiple choices to ensure the learner didn’t feel less confident. Clarke (2005) book on formative assessment for learning shows that these are all ways in which to develop effective questioning. (Clarke, 2005) 
During the main part of the lesson, I gave the children their own success criteria for their work on their propaganda.  This fits into the assessment for learning element sharing criteria with learners. The reason I chose this AFL for this piece of work was because I wanted to be able to differentiate the work so all children were able to progress as well as the children being able to know exactly what is required from them to succeed. The Assessment Reform Group (2022) states that assessment criteria should be discussed with learners in a way in which they understand and providing examples on how they can succeed as well and learners taking part in self and peer assessment. (Clarke,2014) The Curriculum for Wales states that a key principle in assessment for learning is the engagement of the learner. (Donaldson, 2015) Proving a success- criteria for all pupils allowed me to scaffold the learning for all of the pupils within my class as I was able to adapt the success criteria. Vygotsky (1962) agreed that the role of the teacher is to scaffold the learning and provide support for the children to get to the next step. (Goswami, 2008) Nancy Frey and Douglas Fisher the authors of the book ‘The Teacher Clarity Playbook.’ They argue that providing a child with their own success criteria allows them to know where they are going within their progression. They state that the success criteria is something that is usually hidden from learners and by sharing it allows them to pay a key role in their learning progress. (Freibrun, 2021) I then asked the children to self- assess their work using their success criteria. The reason I asked for this was to make the success criteria purposeful and so the learners were able to see where they need to go next for progression. Donaldson Graham in the Successful Futures document states that learners should be engaged within the assessment process. He states that self-assessment is a way in which children can reflect on their own learning. (Graham, 2015) Proving a success-criteria to the children allows the assessment for learning strategy to be formative rather than summative. This shows relevance with a constructive approach of teaching. Mary Alice White argues the importance of children seeing the bigger picture within their progression creative a constructive approach and encouraging learner motivation. Frederickson and White (1997) carried out experiments that shown that students progressed when they knew what they were learning, how they will be assessed, and what they must to succeed. This shows that they agree that a success-criteria is a good use of assessment for learning. (Pollard, 2014) 


Expressive Arts

During our WW2 topic we had a learning episode with expressive arts as the AOLE. The learning objective was to be able to create a St Paul survives image using new creative techniques. The aim of the lesson was to allow children to use new materials such as, chalk to create a piece of art. We were focusing on What Matter Statement 1 ‘Exploring the expressive arts is essential to developing artistic skills and knowledge and it enables learners to become curios and creative individuals.’ We were working at progression step 2 to be able to explore and experiment with different tools and progression step 3 being able to show control with a range of creative materials. (Curriculum for Wales, 2022) The curriculum states that all children should be enterprising, creative contributors who can connect and apply their knowledge and skills to create ideas and products. (Donaldson, 2015) 
Once the main activity started and the children began creating their piece of art, I was around the class live marking the children’s work verbally. This fits into the element of assessment for learning quality of feedback. For example, I found that a lot of the children was being too rough with the chalk. I would then show the children how to hold the chalk one-to-one to ensure they could apply a light pressure. Vygotsky (1926) believed that children learn best from social interaction with a teacher when they model behaviour or provide verbal instructions to a learner. (Goswami, 2008) However, a well- known theorist Piaget (1936) argued that children learn better through personal explorations.  (Gray and Macblain, 2015) I decided to use this assessment for learning strategy at this point in the lesson to ensure that the learners were progressing and on track to achieving the learning objectives. Black and Wiliam (1998) review of formative assessment stated that the traditional forms of feedback providing children with grades often form children to not progress also causing children to feel senses of failure. Butler (1988) experiment agreed with Black and Wiliam as the experiment showed that there were more learning gains when teachers left comments on their work rather than a grade. When giving my live feedback I used Sadler’s (1989) belief that for teachers to provide effective feedback the learner must know what the goal is, compare when they are now to where they need to be, and engage within activates to achieve the goal.  (Clarke, 2014) Before leaving a child I ensured that they understood what they need to do to progress.  Again, agreeing with Sandler (1989) that teachers should leave the child with a comment that will help them progress in their task. (Clarke, 2014)

Towards the end of the lesson, I asked the children to peer assess each other’s art leaving a what went well comment and what they can improve on. This fits into the assessment for learning element self and peer- assessment. The reason I decided to use this assessment for learning strategy as I have used it previously and discovered that children showed a great interest in their peer’s thoughts on their work. Black and William (1998) stated that peer assessment is a valuable assessment for learning tool as children give and receive criticism about their work better that from a teacher. (Clarke, 2014) Using peer assessment as an assessment for learning strategy shows aspects of social constructionism. Vygotsky’s theory stated that for learners to progress they learn best in social situations. Vygotsky has also shown further agreements with peer assessment in that he refers that children learn from a more knowledgeable other and added that this can also be a peer! Cheng and Warren (2000) created a book on using peer assessment and showed agreements with Vygotsky and add that peer feedback encourages relationships, develops social skills, and enhances a deeper learning. However, Piaget (1936) showed disagreements with this and believed that children construct knowledge for themselves. (Goswami, 2008) 

Humanities 

Our humanities lesson based on our WW2 was the end of our topic. The learning objective was to understand how WW2 ended and recalling previous knowledge in our WW2 quiz. We were focusing on progression step 2 being curious and responding questions and progression step 3 responding to questions and participating in enquires collaboratively. Working on What matter statement 1-Enquiry, exploration and investigation inspire curiosity about the world, its past, present, and future. (Curriculum for Wales, 2022) Our topic ended with an end of WW2 quiz. I grouped the children in groups of 5 with mixed albitites. Vygotsky (1978) agreed that children learn best in social groups also from a MKO (more knowledgeable other). One of the twelve pedological principles created by Professor Graham Donaldson is that good teaching and learning encourages collaboration. (Donaldson, 2015) However, Black and William (1998) state that AFL feedback should meet learner’s individual needs. (Black and William, 1998) This means that possibly grouping quiz would be less effective tool of assessment. 
 The reason why I decided to do a Kahoot quiz what to see what the children had learnt and if any extra support was required. The children were motivated for the assessment as they seen it more as a fun engaging quiz! This allows the assessment to become formative as Kahoot allows the answers to be shown and the children were engaged.
However, the Kahoot game allows only 30 seconds for the learners to answer and the quicker they answer the more points they get. Rowe’s (1972) journal of ‘wait time’ when using questions as an assessment for learning tool stated that more wait time a teacher allowed the more correct the child’s answers are going to be. (Rowe, M.B., 1974.)

Conclusion 

Throughout this assignment I have been assessing how assessment for learning aids pupils’ progression. Assessment for learning is a key feature in all my lessons for all pupils. 
Throughout my 3 lesson episodes discussed above I seen many learning progressions advantages but also limitations. 

When I gave the children a success-criteria and explained that this is what they needed to do to achieve the learning objective and receive an award I seen that the quality of work was much higher and all children shown progression in their work. As mentioned above that Nancy Frey and Douglas Fisher believe that children should be able to the assessment and what they will be marked off to succeed.  (Freibrun, 2021) I seen this in my practice that the children were going back and looking at the success criteria, ticking by the side when they have achieved this meaning, they are peer assessing their own work. Additionally with children who have ALN (additional learning needs) I often found that in lessons they would need reminding often on what is expected of them, relying on me as the teacher for guidance. However, I seen that many of them was able to work independently. With the Curriculum for Wales stating that children should be responsible for learning this is able to be achieved through this AFL strategy. (Donaldson, 2015)

Within all my assessment for learning strategies that I have discussed above I have seen huge impacts on the children being able to progress from my feedback which is what AFL is all about according to Black and Wiliam. (1998) However, limitations may occur. For example, often some AFL strategies can be extremally time consuming. Giving live feedback as it is a concern that I may not be able to give feedback to each child within the one-hour session. I often found that some children would become frustrated in that I’m not able to get to them as quickly as I would like to. Possible outcomes for this would be trialling a strategy such as asking a friend before you put your hand up. This would also show social constructive approach showing links to Vygotsky (1926) theory mentioned above that a More Knowledgeable Other doesn’t always mean a teacher and at times be a friend. (Gray and Macblain 2015)

In conclusion, the Curriculum for Wales 2022 states that assessment is required to help learners progress. Assessment for learning is something that schools and teachers must use to assess children’s progress. (Donaldson, 2015) Limitations will be faced when using AFL strategies. However, there is much support from Donaldson on the Successful Futures document to ensure teachers are on the right track to assessing their learners. (Donaldson, 2015)
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Appendices

Lesson plan 1- LLC


	Student-teacher:
	Jody Thomas
	Class / Group:
	5/6

	AoLE or Subject:
	LLC 
	Date:
	28/11/12

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	LLC
What matters statements 4- Literature fires imagination and inspires creativity.
Progression step 2
I can infer meaning from text and images.
I can use a variety of cues to predict the general meaning in a variety of familiar and unfamiliar spoken contexts.
Progression step 3
I can use inference and deduction to understand texts and can consider the reliability of what I read.


	Four Purpose driver: 
(Remember to go ‘beyond the headlines’. Only main links should be identified here) 

	· Ethical informed citizens whose:
find, evaluate, and use evidence in forming views 
· Healthy confident individuals who: 
face and overcome challenge
· Ambitious, capable learners who:
set themselves high standards and seek and enjoy challenge 
· enterprising, creative contributors who: 
think creatively to reframe and solve problems 

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	Humanities 
What matter statements 1-
Enquiry, exploration and investigation inspire curiosity about the world, its past, present and future.
The learners’ journey through this Area will encourage enquiry and discovery, as they are challenged to be curious and to question, to think critically and to reflect upon evidence.

Progression step 2-
I have been curious and made suggestions for possible enquiries and have asked and responded to a range of questions during an enquiry.
I have experienced a range of stimuli, and had opportunities to participate in enquiries, both collaboratively and with growing independence.

Progression step 3- 
I can use my experiences, knowledge and beliefs to generate ideas and frame enquiries.
I have actively engaged with a range of stimuli, and had opportunities to participate in enquiries, both collaboratively and independently



	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 

Pedagogy- refining Managing the learning environment 
The student-teacher understands the importance and demonstrates the effective establishment and on- going management of the learning environment, in promoting positive learning habits and behaviours that meet the four purposes and are understood by learners in that context.
Welsh language  



	Learning Objectives  (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’.

	LO- To look at different types of propaganda inferencing the meaning behind them and identifying persuasive techniques. 


	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	To evaluate propaganda being able to determine what propaganda looks like by assessing my own chosen propaganda.

	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	Not understanding what propaganda is- ensure this is succeeded in the introduction using AFL.






	
SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	10
minutes


	· I will begin displaying propaganda on the board that they would have seen in before. E.g, subway eat fresh
· I will ask the children what are subway trying to do with their sign? What is the purpose of it? 
Then using diffinterated lollipop sticks to answer questions during class discussion. 
· I will then tell the children that this is propaganda, and we will be looking at this this week.
· I will ask if the children have any examples of propaganda. 
	· . The children will engage as a class discussing propaganda.
	Diffenterated lollipop stick questions-

Yellow LA- Where have they seen the propaganda that is on the board? Recalling facts…
Green- Describe how the poster makes you feel.
White- How is this propaganda?
Purple- What are the positive and negatives of this propaganda?
How do you know it’s propaganda?
	Quality of questioning
Lollipop sticks


	30 
Minutes 


	 I will then go on to tell the children that propaganda was huge in WW2 and there were for many different types. For example, ration propaganda, joining army propaganda.
I will then display a propaganda on the board that says, ‘dig for victory’. 

I will tell the children what the campaign was for also asking the following questions:
Dig on for victory. I will ask each table to answer the following questions about the poster: 

What could this mean?
What is the purpose?
Benefits and negatives?
Persuasive techniques?

I will allow 5minutes. They must write down their answers on the piece of paper. I will then go on to pick someone to explain their tables answers. 

I will then introduce different types of propaganda produces in WW2 for example, Britons need you. Join your army now. Also, clothing propaganda. I will explain to the children why clothes were also kept to a minimum during WW2.
The children will have the three different types of propaganda on their desk.
I will explain that today we are going to be choosing one of the 3 propagandas to investigate.
The children will receive their own success-criteria on what they need to do succeed. 
	
· The children will share their ideas on the propaganda.
· The children will engage in the activity.
	Green eyed monsters- Choose your propaganda poster. 
What is Propaganda? 
Propaganda is……
What is the purpose of the propaganda poster? 
Who was the Propaganda aimed for?


Night Owls
Choose your propaganda poster. 
What is Propaganda? 
What is the purpose of the propaganda poster? 
Who was the Propaganda aimed for?
Advantages and disadvantages of this poster 

Wild goose chasers 
Choose your propaganda poster. 
What is Propaganda? 
What is the purpose of the propaganda poster? (Inference how this message is communicated- pay attention to the use of colour, language, fonts, persuasive techniques.) 
Who was the Propaganda aimed for?
Advantages and disadvantages of this poster 
Choose your propaganda poster. 
Write a sentence stating what Propaganda is.
Explain the purpose of the poster. 
Who was the Propaganda aimed for?
State any persuasive techniques that are on your chosen poster.

Killing with kindness
Choose your propaganda poster. 
What is Propaganda? 
What is the purpose of the propaganda poster? (Inference how this message is communicated- pay attention to the use of colour, language, fonts, persuasive techniques.) 
Who was the Propaganda aimed for?
Advantages and disadvantages of this poster 
Choose your propaganda poster. 
Write a sentence stating what Propaganda is.
What kind of effect do you think this kind of propaganda has on society? 

	Group discussions 

	20 minutes



	I will ask the children (one for each different type of propaganda) to share their thoughts on their propaganda poster. 

	

	I will challenge the children by asking questions such as...
Why do you think this?
What suggests this?
	Quality of questioning 
Voice 21- peer assess 





	Student-teacher:
	Jody Thomas
	Class / Group:
	5/6

	AoLE or Subject:
	Expressive arts
	Date:
	14/11/22

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	What matter statements 1-
Exploring the expressive arts is essential to developing artistic skills and knowledge and it enables learners to become curios and creative individuals. 

Exploring this Area, both through their own creative work and other people’s, engages learners with genres, techniques, tools, materials and practices and enables them to become curious and creative individuals.

Progression Step 2-
I can explore and experiment with and then select appropriate creative techniques, practices, materials, processes, resources, tools and technologies.

Progression step 3-
I can explore and experiment independently and demonstrate technical control with a range of creative materials, processes, resources, tools and technologies showing innovation and resilience.




	Four Purpose driver: 
(Remember to go ‘beyond the headlines’. Only main links should be identified here) 

	Enterprising creative contributors who:
connect and apply their knowledge and skills to create ideas and products

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	Humanities 
What matter statements 1-
Enquiry, exploration and investigation inspire curiosity about the world, its past, present and future.
The learners’ journey through this Area will encourage enquiry and discovery, as they are challenged to be curious and to question, to think critically and to reflect upon evidence.


	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 
Pedagogy: Refining. Managing the learning environment. The student-teacher understands 
the importance and demonstrates the effective establishment and on- going management of the learning environment, in promoting positive learning habits and behaviours that meet the four purposes and are understood by learners in that context. 

	Learning Objectives  (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’.

	LO. I can explore and experiment with creative techniques to create a St Paul survives image.


	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	To create a piece of work using new tools and materials to be creative individuals. To understand that a drawing can show a lot!


	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	A misconception may be that the children become frustrated that there’s may not look the exact same to the instructions. I will ensure the children know that every artist is different! 
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SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	
PACE
	PEDAGOGICAL PRINCIPLES 
STATE WHAT WILL BE HAPPENING 
EXAMPLES
	COGNITIVE LOAD THEORY
INCLUDE ALL TAKS AND GROUPS
NOT TOO MUCH INFORMATION
	DIFFERENATATION
Blooms taxonomy  
	AFL
MARKING

	
Introduction 
10 minutes 
	I will begin my showing the children the LO. I can explore and experiment with creative techniques to create a St Paul survives image.

I will then display on the board the St Paul survives image. I will explain to the children that the image was taken by Herbert Mason on the 114 days of consistent bombing by the Germans Luftwaffe. (Air weapon that the Germans used to bomb) .

St Pauls Cathedral standing while London burns around it. 

	
	
	

	
40 minutes


	I will give the children the following equipment:
· White paper
· Black paper
· White chalk 
· Sissors 
I will explain to the children that today we are going to be creating our very own artwork inspired from the picture. 

I will show the children the video of how we are going to create our work. https://www.youtube.com/watch?v=gm9l6iSfjqY

I have also created an instruction guide step by step with images for the children to use. 

We will follow the steps as a class however, will allow anyone to go ahead and follow the instructions interpedently. 


	The children will watch the video and then repeat back to me the steps.

The children can use the steps to carry on by themselves independently.

Children can also remain listening to the instructions and go through the steps together. 
	The TA and me will both be supporting the LA with cutting and sticking while promoting independence where possible. We will complete the activity as a class.

The children who feel confident can go ahead using the instructions to complete interpedently. 
	Live feedback 

	
10 minutes


	If the artwork is finished, I will allow the children to walk around quietly and sensibly to look at each other’s art. We will be peer assessing each other’s work leaving one thing we like and one think we think the learner can improve.
	
	
	Peer assessment



	Student-teacher:
	Jody Thomas
	Class / Group:
	5/6

	AoLE or Subject:
	Humanities Topic- WW2

	Date:
	5/1222

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	What matter statement 1-
Enquiry, exploration and investigation inspire curiosity about the world, its past, present and future.
The learners’ journey through this Area will encourage enquiry and discovery, as they are challenged to be curious and to question, to think critically and to reflect upon evidence
Progression step 2-

I have been curious and made suggestions for possible enquiries and have asked and responded to a range of questions during an enquiry.
Progression step 3-
I have been curious and made suggestions for possible enquiries and have asked and responded to a range of questions during an enquiry
I have actively engaged with a range of stimuli, and had opportunities to participate in enquiries, both collaboratively and independently.


	Four Purpose driver: 
(Remember to go ‘beyond the headlines’. Only main links should be identified here) 

	ambitious, capable learners who: 
·  set themselves high standards and seek and enjoy challenge 
·  are questioning and enjoy solving problems 
enterprising, creative contributors who:
think creatively to reframe and solve problems

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	
LLC 
WMS 3- 
Progression step 3- Expressing ourselves through languages is key to communication
I can interact with others, talking and writing about my thoughts, feelings and opinions showing empathy and respect.  

	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 
· Welsh Language skills

	Learning Objectives  (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’.

	LO- Understanding VE day and recalling previous knowledge.

	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.
Understand how WW2 ended.
Show empathy for people in WW2. 

	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	Children to get distracted working in groups during quiz.





	
SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	
PACE
	PEDAGOGICAL PRINCIPLES 
STATE WHAT WILL BE HAPPENING 
EXAMPLES
	COGNITIVE LOAD THEORY
INCLUDE ALL TAKS AND GROUPS
NOT TOO MUCH INFORMATION
	DIFFERENATATION
Blooms taxonomy  
	AFL
MARKING

	

Introduction 

20 minutes 
	·  I will tell the children it is now the end of war.
· Germany has just surrender signing a surrender form. Will show a real copy.
· It’s the 8th May, and Winston Churchill has just announced war has ended
· Show the children the video of Winston Churchill announcing end of war.  
· Look at timeline after WW2.


	· Children will be active within discussion using voice 21.
	Differentiated lollipop sticks
	· Live marking 
· Quality of questioning 

	


50 minutes 
	· I will introduce the children to our hot seating task focusing on Winston Churchill, Willie (evacuee from our book), General Alfred Jodl- German armed forces high demand throughout WW2  
· I will tell the children to think of questions to ask
· We will then display our surrender form. I will tell the children once our surrender from has been signed we will celebrate with a VE day party! – asking the children if they know what VE day is. Senior staff to come and sign our surrender!
· VE day celebration for class – WW2 music.
	· Children to show empathy for the people. – asking relevant questions and answering with respect and empathy.
· Confidently provide our surrender form to senior member of staff.


	
	· Quality of questioning 

	
20 minutes


	· End of WW2 Kahoot quiz.
	Recalling previous knowledge 
	 Mixed ability groups
	quiz











image1.png
Yr Athrofa

Centre for Education

Addysg i Gymru | Education for Wales

% Prifysgol Cymru
Y Drindod Dewi Sant
L)/ University of Wales

Trinity Saint David





image2.png
APLP
7 N7
PDPA

Partneriaeth Dysgu Proffesiynol Yr Athrofa
Yr Athrofa Professional Learning Partnership





