Assignment 2: Mini Research Project Proposal

Title

Research on Autonomous Learning of Arts Students in Blending Learning Context

2. The aims of the investigation

This research aims to investigate the overall situation of autonomous learning in blended learning context; to identify the difference situation of autonomous learning between performance major (such as music, dancing, and hosting) and fine art major (such as painting, designing and sculpture); to find out factors inhibit autonomous learning in blended learning context and figure out students’ needs; to put forward reasonable suggestions for improving autonomous learning of arts students and explore more sustainable and personalized teaching mode for ESP teaching. 

3. The rationale and main concepts for the investigation
3.1 Significance of the research

The study has its significance both practically and theoretically.

From the angle of theory, the research is about investigation on autonomous learning of art students in blended learning context, which attempts to explore students’ autonomous learning from a new oriented perspective of blended learning,  fill the vacancy and supply deficiency of the field autonomous learning and new information technology research. Besides, with the rapid development of new technology, new change happens not only in teaching mode but also in students learning ways, study of autonomous learning under blended learning satisfy the need of both student- centered teaching and curriculum innovation. Moreover, the survey on current situation of arts students autonomous learning can provide quite crucial evidence for ESP teaching reform in new information era. 

From the angle of practical significance, teachers should be able to offer corresponding instruction base on an overall situation of students’ autonomous learning. Diverse teaching activities in classroom and various learning resources can be arranged to match students’ different need. It will consequently provide scientific feedback and suggestion for the reform of college English teaching. On the other hand, students might better establish confidence and improve their own autonomous learning through a clear understanding of their own autonomous learning situation. Thus, students learning efficiency will be promptly improved.

From the side of current social situation, the expansion of enrolment scale in higher educational institutions gives rise to the rapid increase students’ total number. Large class teaching is a commonplace. Fostering autonomous learning of art students seems to be urgent in the current situation. It is necessary for art students to know how to improve their autonomous learning by both online resources and classroom learning. 

3.2 Rationale 

Constructivism

Constructivism is psychology school based on Piaget’s Cognitive Psychology. Teacher and classroom are two integral part of Piaget’s theory. Teacher is someone who provides interesting things for students and motivates them to explore knowledge. While classroom is to offer opportunities to students and inspire them construct their own knowledge from experience. The point is learning in a meaningful context. Compared with Piaget, Vygotsky place more emphasis on the social context of learning. Teachers may guide students to work out problems and support them with encouragement and suggestions. Constructivism indicates that researchers are more concerned with individual learners. Learning is an active constructing process and a process constructing by students using their original knowledge through its inter-play with the outside world (Benson, Voller, 1997)[1]. 

The general principles of learning from Constructivism are as follows. (1) Learning is an active process. Learners is nor passive receivers but active constructors of knowledge. They may consciously bring their personal attributes, learning styles and learning strategies into the process. (2) Learning is a social activity which is intimately associated with teachers, peers, family and casual acquaintances. (3) Learning is contextual. Learners are influence by their early experience. Their cognitive, sensory and affective styles differ from each other result from different culture and environment. (4) Learning is a long-term process. It takes time to think it over and apply it.

To sum up, learning is an active constructing process. Knowledge, meaningful construction, can be acquired on the basis of existing knowledge and with the assistant of teachers, peers and useful materials. The process of acquiring knowledge is conforming to the one of autonomous learning. They lay stress on active construction and learners’ individual differences.
3.3 Two Core Issues in This Research: Autonomous Learning & Blended Learning

3.3.1 Autonomous learning

Autonomous learning has been a burning research and discussed since Henry Holec first introduced the term in language teaching in 1981. There appeared a great many terms such as learner autonomy, self-regulated learning, active learning self-monitor learning and so on, which has the same meaning with autonomous learning. With different perspectives and philosophy, researchers show different viewpoints of definition of autonomous learning.Table 3
 Definitions of Autonomous Learning
	Author
	Definitions of Autonomous Learning

	Holec

(1981)
	Learner autonomy is the ability to control all aspects of one’s own learning. It involves determining one’s own learning objectives, the methods of attaining those objectives and monitoring and assessing what has been learned and acquired[2].

	Dickinson

(1987)
	Autonomous learning refers to situation in which learners are responsible for making and implementing every decision related to their studies[3]. 

	Bond

(1988)
	Autonomous learning is a method or means of educational practice concerning the final objectives of education. It doesn't mean learning on one’s own, but the abilities to learn autonomously[4].

	Nunan

(1995)
	Nunan deems that autonomous learner refer to the one who has the ability to define their own goals and create their own learning opportunities[5].

	Littlewood

(1999)
	Autonomous learning can be defined as the independent capability in learning apart from teachers[6].

	Benson

(2005)
	Benson figures that learner autonomy is the ability to take control of , or responsible for one’s own learning[7].


From the definitions above, the common characteristics of autonomous learning can be concluded as follow.

(1) Students are equipped with the capability to responsible for their own learning, which contains reaching objectives and attaining ways of assessing what they have learned,

(2) Autonomous learning not equals to study alone, but the comprehensive ability to make it clear about teachers’ teaching process, to select learning strategies base on one’s own condition and to monitor the learning process. 

(3) It is an active and constructive way to facilitate and evaluate learning.

3.3.2 Components of Autonomous Learning
Table 4
 Components of Autonomous Learning

	Author
	Components of Autonomous Learning

	Holec

(1988)
	Autonomous learning includes the following contents: (1) to determine learning goals; (2)to establish the contents and progress of learning; (3) to choose methods and techniques;(4) to monitor learning progress (pace, time and place); (5)to assess learning effects[8].

	Dickinson

(1995)
	Autonomous learning are supposed to master the following four basic capabilities: (1) learners can identify what has been taught; (2) they can map out their own objectives; (3) learners are capable of selecting and using proper learning strategies; (4) they could monitor their own study; (5) they can conduct self-assessment[9].

	Benson & Voller

(1997)
	Autonomous learning manifests itself in the following five aspects: (1) learners complete their study on their own; (2) learners can handle and implement the learning skill while learning; (3) inborn ability which has been restricted by dull and repeated way of education;(4) students can control their own learning;(5) learners can decide the studying contents[1].

	Xu Jinfen et. al. (2004)
	In terms of the particular background of English teaching in China, Xu conclude the following respects: (1) students can make sense of the purpose and requirement of teachers; (2) students have the ability to set their learning goals and plans; (3) students are able to effectively employ learning strategies; (4) students can monitor the use of learning strategies; (5) students are capable of controlling and accessing their learning process[10].


Five components are concluded in autonomous learning: Students’ ability of (1) identifying what has been taught in class; (2) formulating appropriate learning objective and plan; (3) selecting and employing learning strategies; (4) monitoring the use of learning strategies; (5) monitoring and evaluating process of English learning. 

3.3.3 Background of blended learning

Since the 1990s, multimedia technology and network communication technology developed rapidly, traditional classroom teaching without any innovation is difficult to arouse learner’s interest. Then E-learning which concentrate learning on the Internet appeared and has been rapidly developed and widely applied in the field of education. There is no doubt that E-learning strike the traditional classroom teaching. However, when carrying on E-leaming, people have found many unsatisfactory with it, such as lack of communication and feel of loneliness and depend highly on equipment and environment (Hara, N, N & Kling, R. 2000[11]; Kinshuk & Yang, 2003[12]). Consequently, blended learning, which combine face to face classroom teaching and online learning, began to arouse attention around 2000 and gradually became a trend.

During 2000 and 2002, scholars continually try to develop a combination of e-learning and teaching. Cooney et. al. (2000) first try to put the idea of blended learning into practice though his attempt seems quite far from what blended learning has achieve today. He still the pilot to carry out blended activities by combining elements of play and work in a prekindergarten school. Although Cooney et. al.(2000)’s study is not general use of blended learning which commonly consist of online learning and face to face learning, it is still meaningful start of blending learning[13]. Bonk et. al. (2002) experiment internet-based learning through virtual collaborative chat tool together with face-to-face learning in different phases of a military course. They try to identify the effect of blended approach on students’ professional development. Their research is an crucial steps to closer connection between web-base learning and face to face learning to some extent[14]. Stewart (2002) start the “blended” attempt in intercultural training by mix of self-paced asynchronous work-based learning with synchronous face-to-face instructor-led learning . Although these designs are not completely combine learning online with face to face learning, it turned out to be crucial and meaningful attempt to begin the study of blended learning[15].

3.3.4 Definition of Blended Learning

At present, the general understanding of blended learning commonly recognized as combination of face-to-face learning and online learning. Different scholars define the term “blended learning” differently base on what they focus on.

Osguthorpe and Graham’s (2003) focus on both teaching and learning, they  define blended learning as a teaching mode combines face-to-face with distance delivery systems. This kind of teaching mode as they proposed is a means to trying to maximize the benefits of both face-to-face and online learning in an blended setting. Furthermore, they proposed three different models of blending: the blend of learning activities, blend of students and blend of instructors. For learning activities blending model contains face-to-face classroom and online learning activities, students can benefit from both of them; in students blending model, students mix together with those who are in face to face classroom and other students in virtual environment e online; in instructors blending model, students can not only benefit from instructors in the face-to-face classroom, but also from other instructors through online learning environment[16].

Graham (2006) stressed that the blended is an “organic integration” which is “thoughtfully selected and complementary” [17].  

Garrison(2004) emphasize on effectiveness. He consider blended learning as an optimal way combine online and classroom learning activities together to improve student learning outcomes and to address important institutional issues [18]. Garrison and Kanuka (2004) discussed the potential and problems of blended learning in higher education. They stated that blended learning is the thoughtful integration of both two learning experiences. In addition, they explored benefits of blended learning in higher education from aspects of administration and development characteristics such policy, planning, resources, scheduling and support benefits. Their results indicated that blended learning can further promote learner centered learning process in higher education institutions and facilitate higher learning experience[19]. Additionally, they put forward that research on the effectiveness of blended learning in critical and reflective thinking is needed in future study.

Bliuc Goodyear and EHis (2007) define blended instruction as a systematic interaction not only between teacher and student, but also learning resources and technology[20]. 

Singh (2002) concentrate on the content of blended learning, he argued that blended learning can be blending of offline and online learning, self-paced and collaborative learning, structured and unstructured learning, custom content with off-the-shelf content, learning, practice and performance support. He indicated that since technology changes, organizations will also support blended learning programs instead of single delivery mode programs[21].

3.3.5 Literature of Blended Learning and Autonomous Learning

Reviewing on literature related to both blended learning and autonomous learning, we can obviously conclude the trend and necessity of the present research.

(1)Blended learning is an inevitable trend in higher education nowadays in new technology era. Johnson et al.(2016) predicts in Horizon Report (Higher Education edition) that the widely applied of blended learning is one of the important trends of higher education reform in the next few years. With the increasing trend of blended learning continued, the effectiveness of blended learning have been concentrated[22]. Autonomous learning become one of the important aspects in researches of blended learning. It is also the same situation in China.Lilan Lin (2018) review on researches from 2004 to 2017 on core journal in China, and found that the empirical study of autonomous learning in China tend to be under the new technology background since 2009[23].

(2)Several researches state that autonomous learning is the key factor which affect the success of blended learning.

Richard Lynch & Myron Dembo (2004) identified five aspect of self-regulatory which attributes to academic success in a blended education context. The five category include intrinsic goal orientation, self-efficacy for learning and performance, time and study environment management, help seeking, and Internet self-efficacy.  94 participants were from a west coast American research university who taken a blended undergraduate marketing course. They revealed that compared with the instructor-centered traditional teaching modality, the self-regulation of students seems more significantly to performance[24].

 Chandra and Fisher (2009) revealed in their study that web-based learning has been proved to promote autonomous learning, interactions between peers. On the other hand, students would rather asking questions in face to face setting. They stated that blended learning dose not simply refer to e-learing in web-based environment, but a blending of both online learning and face to face learning[25]. 

Launer (2010) pointed out that blended learning requires a new understanding of teachers and learner’s role. Autonomous learning which conclude time management, self management, cognitive competence, metacognitive competence challenge learner most in blended learning. There are five factors to success of blended learning, one of which is whether learner and teachers can change their traditional roles. However, being lack of competence of learner autonomy, most learners still accustomed to traditional teacher-centered learning, and fail to optimize the advantages of blended learning[26]. 

 Haibo Shen &Wenyu Liu (2011) conducted a survey on the overall situation of students’ self-regulation efficacy in a blended context in Dalian University of Technology. They found that postgraduates’ self-regulatory ability outperformed than that of undergraduates. Students’ self-regulatory ability in English learning under the blended learning context can be improved by appropriate instruction learning[27].

 Komarnicki & Qian, Y, F (2015) remarked that students with low autonomy were posed to be in new challenge in the blended learning context nowadays. They examined students’ learning achievement and satisfaction by companion study of in two different condition in a course, with one blended class group and the other a face-to-face class group. It turned out to be that students in the traditional class they scored slightly higher in the final exam. Students with lower ability of autonomous learning in blended learning condition, tend to perform inferior to those who took the face to face class and monitored all the learning process by teachers. Learner’s autonomy was perceived to be more important in a blended class than it is in a face-to-face class[28]. 
Literature above have identified autonomous learning as an important factor in success of blending learning. A great deal of studies have been conducted concerning its effectiveness and advantages of blended learning over traditional teaching approach, as well as course designs. What’s more, previous studies have greatly investigated in undergraduate or postgraduate students’ autonomous learning ability in blended learning context in integrated university, relatively few studies has paid attention to the participant of arts major students in a blended learning context. What’s the situation of autonomous learning of arts major students in blended learning context, and how autonomous learners effectively learn in blended learning, or what specific factors are involved in successful autonomous blended learning. More and further studies on autonomous learning in blended learning context are in necessity.

4. A Description of the Evidence Intend to Collect

The purpose of this study is to investigate the situation of arts students’ autonomous learning in blended learning; how better apply and improve effectiveness of blended learning; and put forward reasonable suggestions for ESP teaching. Following are the research questions addressed in this study.

Q1: What’s the overall situation of autonomous learning in blended learning context?

Q2: What’s the difference situation of autonomous learning between performance major (such as music, dancing, and hosting) and fine art major( such as painting, designing and sculpture) ?

Q3:What are factors inhibit autonomous learning in blended learning context?  How to improve autonomous learning of arts students base on blended learning?

In this section, guided by the theoretical framework of autonomous learning and blended learning, a questionnaire adapted to investigate Q1 and Q2. English Autonomous Learning Questionnaire (EALQ) developed by Xu Jinfen et al (2004) will be modified by adding elements of blended learning to identify autonomous learning of arts students in a BL context. In purpose of avoiding language barrier, all the questions are translated into Chinese, and reliability and validity has been confirmed to measure students’ English autonomous learning in Chinese context.

The instrument is randomly distributed with 25 questions. The questionnaire measures (1) Students’ ability of identifying what has been taught in class (Item 1, 16, 13, 23); (2) Students’ ability of formulating appropriate learning objective and plan (Item 3, 4, 5, 9,16); (3) Students’ ability of selecting and implementing learning strategies (Item 2, 7, 8, 14,15); (4) Students’ ability of monitoring the use of learning strategies (Item 11, 12, 17, 19,21); (5) Students’ ability of monitoring and evaluating process of English learning (Item 10, 18, 20, 22,24). The last question aims to explore students’ overall English learning autonomy. The total 25 items are base on a five-point Likert Scale ranging over 1(strongly disagree), 2(disagree), 3(not sure), 4(agree) and 5(strongly agree). Subjects can only choose one of the choices in each item. Their responses are reflected by the scores, the higher scores they get, the better they perform in English learning autonomy.

Additionally, eight open-ended questions were designed to investigate the third research question: What are factors inhibit autonomous learning in blended learning context? How to improve autonomous learning of arts students base on blended learning? Furthermore, it will give individual voice to the students, and present some supplemental examples or supporting information to the analysis of the quantitative data results.
Question 1: How much do you know about “blended learning” ?

Question 2: How much do you know about“blended learning” developed in your university?

Question 3: What do you think of the blended learning in your university? Why?

Question 4: How do you study based on blended learning? How is it different from the learning before? 

Question 5: What challenges have you met in your autonomous learning? How do you deal with them?

Question 6: What changes have taken place in your autonomous learning based on blended learning ? Why did it happen?

Question 7: What inhibit you from autonomous learning? 

Question 8:In your opinion, what can you do to develop autonomous learning ability?
Methodology and Data Collection

The analysis of the data and all the processes abide the following steps.

(1)A mix study of quantitative and qualitative method will be conducted in the present research. As for research question 1 and 2, English Autonomous Learning Questionnaire (EALQ) will be use. Descriptive statistics are conducted to check the overall situation of art students’ English autonomous learning. With the help of SPSS,detailed information involving frequencies, means and standard deviations of each item in questionnaires are calculated so as to make a clear map on overall situation of art students’ English autonomous learning in blended learning. On the basis of five-point Likert Scale ranging from 1 (strongly disagree) to 5 (strongly agree), the higer scores students obtain, the better they perform in autonomous learning.

(2) In order to test whether there is an obvious difference between performance major (such as music, dancing, and hosting) and fine art major( such as painting, designing and sculpture) , an Independent-Samples T Test will be conducted with SPSS. This test will used to determine if the two groups differed by the measurement and comparison of two means and at what the significance level by p-value.

(3) An interview together with eight open-ended questions will be conduct to clarify the third research question. Questions will be incorporated with data in discussion of the results. 

The subjects of the investigation are planed to be students majoring in performance and fine arts from Grade 2020 and 2021 in GuangXi Normal University (GXNU). The total number of participants are expect to be 400. The survey will conducted with the help of 8 English teachers from Guangxi Arts University in China. Investigation is designed to investigate blended learning conducted by Chaoxing platform. Subjects cover 400 freshmen and sophomores from different art majors with almost the same number. All the questionnaires will be distributed and collected on Sojump platform and 15 among the subjects will be chosen randomly to make an interview face to face. 
6. A Description of the Settings 
The research study will be conducted at Guangxi Arts University which has an existing blended learning model utilized on Chaoxing teaching platform over the three years. This blended learning mode includes online pre-tasks before class, face to face English class on campus, weekly online homework and discussion forums and the use of various online educational activities. Under this circumstance, study apply with quantitative design and supplemental qualitative in the form of open-ended responses  were collected to help interpret the data collected. 

7. The Ethical Issues 
All the subjects were informed to take a voluntary part in the research. Before involving, students were told that their answers would be collected only for research purpose. During the process, detailed instruction on the questionnaires will be made by colleagues from GXAU. Since the questionnaire will be distributed on Sojump platform online, participants completed the survey voluntary without signing informed consent forms. Once the data was collected, only the researcher has access to the data and recorded of interview. The original data will be stored on the researchers personal computer on a secure network. The only risk to participants is relative to confidentiality, addressed via the procedures noted above.

8.The Timetable 

(1)10.2022  Distribute questionnaire on Sojump and collect data.

(2)11.2022  Collect and analyze the data, then interview 15 subjects.

(3)12.2022  Research analysis and essay writing.
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