Children’s’ education and the construction of practice has moved consistently along with time. Jones (2009) defines childhood as active yet changeable and this is down to the constant changes of digital technologies throughout the years. Technology is a powerful tool used by millions of people every day, including children of a young age. Hallet (2016) states that digital technology has an impact on childhood experiences and that growing up in a digital obsessed world, can be conflicting for the child. Marsh (2014) would support this statement by claiming that because children are ‘digital experts’, they are targets for being the victim in a world that revolves around commercials, advertising and the media. In 2014, Neumann explored how pre-school children were able to use touchscreen devices because they interacted with them in their home. The results proved how those children who had access to touch-screen devices, had better writing skills than their peers who had no access to a tablet device. Whilst tablets may develop the child’s emergent literacy, it could also be down to the amount of time the child has access to the device and how beneficial the digital interactions the child uses are. For example, they could be using educational apps. owned by mainstream media outlets such as BBC, Cbeebies and curriculum owned content. Another benefit of digital media is how it enables early years practitioners to enrich their own practice. In recent years, it has become popular through programmes such as Channel 4’s “The Secret Life of 4 and 5 Year Old’s” to observe, document and reflect on children in the early years’ education and their holistic development by having cameras inserted around the setting. It has enabled practitioners, parents, psychologists, carers and the children themselves to observe how they can learn through their own way of thinking and their own behaviour. It allows practitioners and the children to reflect on their learning through play as well as how the children respond to certain tasks and other children. Media is varied, and everywhere a child looks, they will be exposed to it in some sort of way because there is not only digital media to be concerned about, but there is printed media such as newspapers, visual like the television, audio such as the radio and interactive like the interactive whiteboards they use daily within school. As hard as any parent may try to keep their child away from it, they will probably be exposed to it in the most casual ways because it is everywhere, they look. They may be exposed to newspapers if they are used to cover the tables in school for an art project, a digital device may be used in the setting for tasks or as a treat when they have completed a task. 
The TV or interactive whiteboard may be loaded with a DVD or YouTube videos that are used for music in school or an educational programme. You may not want your child exposed to songs with rude lyrics but could the music played in the car influence their choice of words and expressions. Media surrounds children and no matter what, they will eventually be exposed to it, and the digital media is the easiest for children to be exposed to early on in their life because of the behaviours of their main care givers. 
Kress (2003) recognised how digital tools are embedded in the world around the child and how it implicates their understanding of early literacy. When entering a setting, most children have some sort of experience with digital tools such as iPad’s, tablets and mobile phones (Levy, 2009). A UK study in 2014 conducted by Fromby, supports Levy’s statement as she discovered how three quarters of children between the ages of 3-5 have had some sort of access to a iPad/tablet device, whilst 12% admitted to going online (Ofcom, 2013). In the study, Fromby discovered how in the early years, children are exposed to paper-based texts and digital resources which are not that visible because practitioners find it difficult to integrate digital tools into the early years (Plowman et al., 2010). Brock et al., (2014) (cited in Garvis and Lemon, 2016) stated that children can develop a better understanding of the world around them by getting involved and moving around whilst engaging in exploratory play. Vygotsky (1978) was a pioneer in childhood development and he believed that cognitive and physical development motivates children to interact with their surroundings in the environment. Vygotsky also believed that children construct their own understanding of the world around them and therefore can learn things on their own when given the opportunity to. However, where digital literacy and the media is concerned in the early years, Vygotsky could be contrasting his own theory because he believed that children learn at a higher level when being supported by an adult. Therefore, if children learn at a higher level whilst being supported by an adult, that could entail that children nowadays are so independent whilst using an iPad, and is that because they have learnt it from their parent/carer. If a child is really good at using a touch screen device without much adult help, is the adult to blame for letting the child spend too much time on the device, or for teaching the child how to use the device in the first place? Afterall, children need mentors and if they are used to a lot of screen time or observe their parents constantly on a mobile or iPad, can you expect any different for the child, because this is the norm for them anyway.
Should early years practitioners expect anything less from a child who relies on screen time constantly or easily distracted children in the classroom? When a parent or practitioner supports a child, it is known as scaffolding which is being taught by someone with more experience such as an adult and perhaps a peer, known as the Zone of Proximal Development (ZPD). ZPD puts a focus on the crucial role of the adult who helps to develop and extend the child’s learning of language and thinking. Therefore, Vygotsky could even contradict Reggio Emilia approach because it could be seen as relaying too much on the use of digital media and therefore, encouraging bad habits with the use of electronic devices. Reggio Emilia can be linked to digital literacy and media in the early years because it places a focus where practitioners in the early years use time where they are not working with children, to reflect on a child’s educational progression through the use of any recorded documents they have which could include typed observations and recorded/video tapes of observation for reflection later on. Reggio’s approach places a focus on child-led learning as it is a child-led approach to teaching and when using this approach, practitioners find that children express themselves through a ‘hundred languages’ (Cox, 2014). It could be argued that by applying this approach to education, because of the way this approach uses media to record the child’s progression through a digital narrative by taking photographs and video recordings etc. it may play a part in encouraging children to become reliant on media devices such as iPad’s, mobiles and cameras if they are used to them being put in their face and in front of them constantly. So whilst practitioners think they are benefiting the child’s education because they have their observations recorded to help them know what they need to work on with the child, they could in fact be encouraging the children to relay on devices because if it’s okay for their teacher to constantly use one, surely it is okay for them to as-well because as stated previously, children mirror their role-models.
In Wales, practitioners have to adhere to the ‘Curriculum for Wales’ when teaching children in the early years. The National Literacy and Numeracy Framework (LNF) (2014) was developed to support practitioners to include literacy in the curriculum. In literacy for children aged 3-14 must develop reading, writing and oracy skills. Language, literacy and communication skills are one of the main aspects of the seven areas of learning identified to encourage the skills and development of all ages. 
Children are encouraged to ‘’make choices through a variety media… a range of stimuli, including audio-visual material and ICT interactive software…’’ (WAG, 2015). The oracy strand enables children to experience opportunities such as using different resources like Information communication technology (ICT). The reading strand places a focus on how the child should be using different resources to read, including ICT and given the opportunity to experience or use ‘media including emerging technologies. For the writing strand children should have the opportunity to use different resources such as paper, typing on different devices etc. 
The Digital Childhood Report (2017) addresses the developmental milestones in a digital environment. It explores how growing up in a digital environment has an impact on a child’s development. children from birth to five have a high dependency on carers for security and guidance. The report states that whilst there are many risks to consider when letting children use devices that give them access to the internet, if we just include educating them on the safety of using touchscreen devices in their ICT education, they would become more aware on how to avoid the risks. A big problem is that the adults in the children’s’ lives do not know how to bring it up without being embarrassed, embarrassing the child themselves or simply because a lot of parents are not up-to-date with how to use the apps. their children are so familiar with and therefore avoiding a conversation about it because they are unaware of the dangerous themselves. The report recommends having a training programme that is child-centred to reflect the ‘changing nature of technology’ so the children are free to ask any questions they may have. Therefore, it is beneficial for practitioners to go on courses or familiarise themselves with apps before letting children on them so they know what to do if something goes wrong. The report agrees with this by stating it should be comprehensive and fully resourced training for teachers which should include digital training. For children in the early years that use digital devices for literacy, they believe everything they see is real because they have no experiences to compare it to, know there are ‘social rules’ to adhere to and build friendships yet are majorly influenced by their family. When they use technology, it is usually guided by an adult because they may be exposed to an iPad to FaceTime a family member or play their parents game. They probably have access to YouTube and music apps., know how to use the camera app. sometimes the adult in their life may expose their child harmlessly online with a photo of them in their uniform. 
As harmless as it is to the parent, there are many factors to consider such as the child’s voice – did you have permission? Many parents overlook this because they think they know what is best for their child and as their parent, they can do what they like. Afterall, we are aware as practitioners that children have rights but this Is usually overlooked by parents/carers.
Another factor most do not consider is once a photo is shared online, it only takes one person to screenshot it and or ‘like’ the photo for it to possibly appear on a paedophile’s page and for them to share it to a network of paedophiles. The thought is horrid, however can anyone say they know every single friend on their own page? Many parents are less vigilante than their teenage children, and may post an innocent picture of their because their intention was to show their family and closest friends their child’s first bath, yet it could fall into the wrong hands. 
Therefore, it should be said that technology provides children in the early years with effective opportunities to progress their education if used correctly. Children need to be educated on the risks of using digital media, the more their educated, the less risks they will come across. Parents, carers and practitioners should also be educated and familiarise themselves with the possible risks of the apps. their children use. Parents should also learn to trust their children and make their child aware that they can come to them if an issue arises on an iPad. Parents should set up child-safety features such as locked content or protecting payment details so the child does not run up a bill. Media devices can help benefit a child’s reading, writing and oracy skills if they use apps approved by education boards, or educational media outlets.  
Activity Plan
Whilst creating and planning the activity, there will be links made to Foundation Phase, the curriculum in Wales and the Digital Competence Framework will also be referred to. For the activity, it was decided that the focus of the age of the children will be children from an early year’s class between the ages of four-five. The actual activity will be a storytelling renactment of a fairy-tale of the children’s choice. The children will dress up in fancy dress clothing of their choice and role play the story to the rest of the class. The children will work in groups of five-six and share the roles out fairly between themselves without the practitioner interfering as the activity should be child-led. 
The role of the adult is to only intervene if there is a disagreement or if somebody becomes upset over something. The children will decide together who is acting and who will be filming the renactment on the iPad. They will then have to work out together who is going to edit the footage. If the child is struggling then it is fine for the practitioner to intervene but instead of taking over, they can just guide the child into the right direction. After the children have acted it, filmed and edited it, then if the children are all in agreement, they can show it to the rest of the class on the interactive whiteboard. Again, if the children need help to set this up correctly then they can ask the adult.
The adult’s role is to let the child come to them, rather than seeing something going wrong and interfering. The role of the practitioner in any early years setting must understand how children develop and adapt a curriculum that is appropriate by taking in the developmental skills and needs that children need to become independent and confident. Play is an important aspect to education that is sometimes overlooked by practitioners. Sensory and physical play are as important as each other. All the holistic aspects of the child need to be taken into consideration such as the cognitive, emotional and physical development of the child; this helps practitioners plan a curriculum that suits the ability of the child. The background of the child needs to be taken into consideration because before they come to school, children’s only experiences are their own family and sometimes a pre-school. Practitioners need to provide opportunities for children to express themselves and use their imagination in a purposeful way. This task encourages this whilst also providing access to a variety of media to use. It is also gibing children the opportunity to practise new skills, reflect and evaluate their work to feel valued, respected and encouraged. 
Early years practitioners should provide a curriculum that takes in the consideration of the child’s holistic development, but more importantly putting the child at the centre of the curriculum and also the Foundation Phase. Practitioners should be inspiring, challenging and understanding of what children need to learn. A practitioner may be the only role model a child has and therefore their interactions with children should include open questions and sustained, shared thinking. Learning needs to be balanced between structured play that is child-led and play that is adult-led. 

A good curriculum lets children be involved in their own learning as it usually includes something their interested or interact with daily – in this case, this could link to digital literacy because nowadays children are drawn to iPads and mobile phones, and if they are incorporated into their everyday routine, they will become familiar with the potential risks but also the benefits these have to their education. Giving children choices makes them feel like their work is more play, and therefore do not feel like they are really working. It is a good task for the children to do undertake because not only does it link to the curriculum, but it will help ensure that the children are learning literacy skills, whilst also developing their oracy and reading skills. The first part of the task is for the children to pick a fairy tale book that they are comfortable and confident reading. Then they will write a script as a group, it is up to them if they want to use different resources such as paper, an iPad, the laptop or even use the interactive white board to write codes on with pictures known as a pictogram. This task will link to the curriculum for their age group. In Wales the statutory areas of learning cover many things but the areas that will link to this task are Personal and Social Development, Well-Being and Cultural Diversity, Language, Literacy and Communication Skills, Knowledge and Understanding of the World and Creative Development. 
For the Personal and Social Development, Well-being and Cultural Diversity area of learning aspect can be applied to this task because it is experimental learning, as the children have to come up with their own ideas, script, costumes etc. the children can decide weather they want to film indoors or out. This area of learning enables children to be able to discover themselves, other children and understand relationships between family, friends and practitioners. They are developing their confidence and self-esteem, whilst also creating their own morals, values and beliefs. This task will do that because the children may not agree on all the decisions they have to make, therefore helping them understand people have different views and beliefs. The children will also learn about what is important to different cultures around the world, including Wales. The children are given the opportunity in this activity to adopt a range of roles that include leadership in a small group and working as a team, letting them become independent learners, using their senses to be imaginative and creative and solving conflict.

 For the Language, Literacy and Communication Skills area of learning, the children will develop their literacy skills through speaking to each other, singing and listening to each other – which is so important for this task because the children will have to write and read their own scripts, whilst learning the social cues of letting others speak before them without interrupting. The script will enable them to communicate their feels and possible difference of opinions. This task will encourage them to voice and express themselves as well whilst using different forms of media, building on top of their current knowledge of media devices. They need know though to listen to one another and no one’s opinion is more important than anyone else’s. They will use different stimulating devices of their choice such as an iPad, a recorder or a laptop. The children should be given the opportunity to express themselves imaginatively, use media including emerging technologies and be given access to stories and traditional tales.
For Knowledge and Understanding of the World area of learning, children need to be familiarised with being ‘detective of the world’ in safe, outdoor and indoor environments in the early years setting (WAG, 2015). The experiences that children are provided for in this task may help them be more curious about the world around them, helping to understand people and living things, places and past events. They should be encouraged to ask and answer questions and this will help them become more confident as well. They may learn to be caring, respectful and learn to have concern for others and their environment. They will develop their own ways of being creative through their imagination. Therefore, it is important that practitioners provide children with all these opportunities through a safe, fun and educational way. This will be done through this activity in many ways, as spoken of above. 
The Digital Competence Framework (DCF) was created in 2016 to help practitioners to help them know what skills, attitudes, knowledge which enable the use of creative, critical and confident use of systems in technology. Learners must be informed in able to succeed in the world today (Welsh Government, 2018). There are different strands to the DCF which include citizenship; interacting and collaborating; producing; date and computational thinking. The four elements of the citizenship strand look at the identity, image and reputation; health and well-being; digital rights, licensing and ownership’ online behaviour and cyberbullying. 
The interacting and collaborating strand look at three elements that include communication; collaboration; storing and sharing. The producing strand explores the three elements planning, sourcing and searching; creating; and evaluating and improving. The data and computational thinking strand look at two elements problem solving and modelling; data and information literacy.  The DCF helps practitioners and educators develop policies/procedures to prepare for embedding digital competence, a clear vision for digital learning, incorporating digital competence in schools’ and undertaken staff audits. The DCF is for leaders of settings so that they take into consideration the actions they need to take to ensure that children are safe when using online media devices and they do not share personal information. 
Practitioners should have a set of actions they need to follow. They need to discuss the importance and values of digital learning to children’s well-being. They could conduct a pupil voice regarding tech such as letting children voice their concerns openly and freely to the teacher. It is also their role to stay up-to-date with policies within the setting that link to digital matters such as cyberbullying policy and internet use policy. Practitioners should also have a good understanding of how they can use media across all varies of subjects and how it benefits the child’s learning. Using technology for larger projects is both beneficial to the practitioner and the children because it is easy to access. One thing that educators must take into consideration is providing children with the knowledge of keeping personal information secret, especially when it concerns school, like letting them know not to share their passwords, not with friends or anyone. Educating children properly about the risks may help to stop a problem in the arising in the first place. The DCF is not currently in place in Wales, as it is an ongoing development. 
The activity chosen takes into consideration all aspect of the curriculum and foundation phase that relate to it. Therefore, letting children use media to benefit their digital literacy is beneficial to them when certain aspects are in place, such as having trust and rules set. If the child is confident using the technology, practitioners should let them use it. However, practitioners must not let children become reliant on digital forms of media because as advanced as some apps and games are based for children, they will not learn in the traditional manner everything they need to know off a device. Therefore, time on devices should be limited to certain tasks. Children should not be dependent on any device that may alter their way of learning. 
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The United Nations Conventions on the Rights of the Child (UNCRC) (2010) also has some advice that can be applied to internet safety and the use of digital devices. Article 2 is being non-discriminative, teaching children to be respectful to people online. Ensure you are putting the best interests of your child first. Let them know they have a freedom to express their thoughts but to do it in a respectful way. They have a right to privacy, it is the law but it is also your job to protect them from unlawful attacks that can harm them. Article 17 states how that have access to information from the media, sometimes as much you try to keep them from accessing the internet, if they want to, they will through a friend. You can avoid this by following the suggestions above by being open, honest and letting them go online if you trust them and they are at the legal age for it. 

Limiting the amount of time your child spends online and on digital devices. Every Child Wales (2019) suggests keeping screen time limited to below two hours a day. You should be setting a good example which means maybe reflecting on how much time you spend on a digital device in front of your child. You can go places that are fun like parks and local farms which have no screens to use. You could make it time to spend together like watching a film together. Suggest alternative’s at home like stories, music and dance, jigsaws and chores. The BBC (2019) also suggests having rules such as no devices at the dinner table, no devices in the bedroom at bedtime, not using mobiles when crossing a road. They should take regular breaks from the screen by being active and spending more time as a family with no devices present. 

As a parent it is scary reading the news everyday about children who kill themselves over being bullied, or how social media creates mental health problems. The Guardian (2018) reported that parents are unaware of the negative effects that the game ‘Fortnite’ has on their children. Children as young as six years old, are playing a game that is rated PEGI 12.  Strangers are using the game to target children via the audio chat function. Could it be a possible target for paedophiles in the future? A Dr suggested playing the game first with your child, before letting them play alone – therefore you can determine whether you think it is safe. You can still keep them safe by observing them, only give game consoles to children if they are old enough to play the games. 

Children’s role models are usually a family member or an early year’s practitioner. Children place a value on feeling safe, being fed and being happy, as Maslow discusses in his Hierarchy of Needs, to feel fulfilment, children need to reach self-actualization. That means having all their needs met to be happy. As a parent, you feel good when you have been able to reward your child with something they want, when they have done well in school or when they may have cleaned their room. Did you know that you may not be the biggest role model in your child’s life? These days, a child’s biggest role model is the media. Children in Wales.org (2014) believe that society has revolutionised us because news and information from around the world, is available at the few clicks of a button. Whilst children can benefit from the media, there are concerns about how the internet, games and applications are affecting children’s health and well-being. In 2018, Wales Online reported that just by innocently posting a non-sexual picture of your child on Facebook, for example a picture of them on their first day of school, strangers may be able to access them, send them to paedophile rings who end up sexualizing your child’s picture. Barnardo’s Cymru suggests to avoid this happening to you, make sure your privacy settings are set high and do not accept friend requests off strangers.  In school settings, your children are protected by cybersafety policies, and practitioners who are educated on cybersafety education. If you are not confident in the apps you let your children download, familiarise yourselves with them. for instance, if it is a social media app, consider creating an account yourself and familiarising yourself with the safety features. Befriend your child on the app, if they do not accept you, ask other family members to befriend them. as much as you want to keep your child safe, trust is more important to them. If you are letting them use social media, set rules such as only certain times, or you have to know their passwords and ensure they have top safety across all accounts. NSPCC (2019) has great advice on how to talk to your child about how to stay safe. They suggest to ask your child what apps they like, and be positive about it yet open, be appropriate for their age and let them help you make decisions about the rules. Being open and letting them know you are there for them if something is making them feel uncomfortable. Teach them how to block or report someone and how to keep their personal information private. Ensure they know NEVER to share their full name, address or any personal/financial details about themselves. Tell them to be Share Aware; know what is okay to share. Remember the rule – if you would not like your gran to see it, do not post it! 
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