Assignment 1 for HPEN7005 (1904440 Li Zhiping)

[bookmark: _Hlk35465862][bookmark: _Hlk35030558]Motivation: an Important Factor Affecting Second Language Learning
Second language learning is a cognitive process where the learning of another language takes place once the first language acquisition is established. It involves multidisciplinary knowledge, including psychology, physiology, linguistics, pedagogy and sociology, etc., so it is a complex research topic where various factors such as a learner’s aptitude, attitude, motivation need to be taken into consideration. Patsy M. Lightbrown and Nina Spada explore and explain some prominent affective factors in their article titled Factors Affecting Second Language Learning (2000).  
I. Overview of the Article 
[bookmark: _Hlk35030913][bookmark: _Hlk35202260][bookmark: _Hlk35031005]The authors of the article conduct a comprehensive research into the six factors affecting second language learning: intelligence, aptitude, personality, motivation, learner preferences and age, based on such research methods as questionnaire, test and case study, etc. They draw a conclusion that these factors are all important to influence the rate of learning and eventual success in learning, but it is difficult to predict precisely to what extent these learning variables affect learning, since they interact in complex ways in this process. 
1.1 Intelligence
Intelligence may play more important role in learning reading, grammatical rules and vocabulary of the second language than the skills of communication and interaction. Since not all aspects of intelligence can be measured or assessed by traditional IQ tests, weak academic performance does not necessarily represent impossibility of achieving a tremendous success in second language acquisition.
1.2 Aptitude
Aptitude is a very favorable factor for a student to succeed in second language learning, especially when teachers adopt grammar translation or audiolingual methods in teaching, instead of communicative approach. For teachers, knowing their students’ aptitude level can help them to select more appropriate classroom activities.
1.3 Personality
It is not shown by the available research that personalities, such as extroversion, inhibition, self-esteem and empathy, have a definite relationship with second language acquisition. One reason is the great difficulty in identification and measurement of personalities; the other reason is that personality variables may affect mainly acquisition of conversational skills, rather than literacy skills. 
1.4 Motivation
[bookmark: _Hlk35117454]Motivation in second language learning can be investigated in terms of learners’ communicative needs and their attitudes towards the second language community. A learner’s internal needs for social communication or professional ambitions can motivate him or her to acquire proficiency in the language. Motivated students usually take positive attitudes toward learning, such as participating actively in class, showing interest in the teaching content, and studying hard. Teachers can motivate students through various classroom activities, tasks and material, as well as by using cooperative rather than competitive learning activities. 
1.5 Learner preferences
Learners have clear preferences for how they set about learning a new language, because of their natural and habitual learning styles, or because of their beliefs about what type of instruction is the most suitable way for them to learn. Learners’ preferences for learning will affect their choice of learning strategies. Teachers can help learners enrich their learning strategies and thus choose language learning approaches in a more flexible manner.
1.6 Age
Age may limit or hinder the development of native‑like mastery of a second language, and this restrictive impact especially applies to accent and even the ability to distinguish between grammatical and ungrammatical sentences in a second language. Two explanations for this phenomenon are respectively biological difference explained by the Critical Period Hypothesis and different conditions for language learning. By comparing among of three groups--child, adolescent, and adult language learners, the researchers found that the group of adolescents were far more the most successful learners. 
II. Response towards the Article
Overall, the authors of the article make an objective analysis of the factors influencing second language learning, through exemplification, comparison and citing other researchers’ study results, etc. They think that these factors are all important and dependent upon each other in the process of second language acquisition, but they do not intend to determine which factor is the most important one. Instead, they explain the circumstances under which each element may exert its roles to a greater extent, as well as their respective limitations, from the viewpoints of students, teachers and researchers. I agree with their idea and arguments about the factors above mentioned, but meanwhile, I think the authors mainly focus on age of acquisition, paying relatively less attention to other five factors. Whereas motivation may provide students with exhaustible impetus to learn a new language, it is of paramount significance for teachers to understand how to arouse students’ motivation. As a teacher, I think that motivation is a topic worth more in-depth research. Therefore, I intend to explore further the role of motivation based on the study conducted by Patsy M. Lightbrown and Nina Spada. 
[bookmark: _Hlk35267341]Motivation is a psychological factor which provide an individual with action strength, reason, direction, goal and persistence, etc. in engagement in an activity. Motivation in second language learning refers to “the extent to which an individual works or strives to learn the language because of a desire to do so and the satisfaction experienced in this activity” Gardner (1985: 10). There are mainly four types of motivation which contribute to the development of second language learning to different degrees.  
2.1 [bookmark: _Hlk35363771]Types of Motivation
Gardner and Lambert (1972) put forward two basic types of motivation: integrative motivation and instrumental motivation while McClelland and Atkinson (1953) divided motivation into intrinsic motivation and extrinsic motivation. Different types of motivation, whether integrative or instrumental, intrinsic or extrinsic, may be overlapped or transformed each other. 
The integrative motivation applies to language acquisition for individual development and cultural enrichment. We can say that a person is driven by integrative motivation, if he or she learns a language for communicating with the native speakers of second language and integrate himself or herself into their cultural  and social environment. The instrumental motivation applies to learning a language as an instrument for purpose of realizing practical objectives, such as passing exams, promoting a career, and getting a high salary, etc., so this kind of motivation is usually featured by an interest in learning for pragmatic and utilitarian benefits. 
Intrinsic motivation refers to internal driving force to do something based on complete voluntariness, pleasure and satisfaction. When learners are truly interested in the language, the learning is driven by intrinsic motivation and it may be enjoyable. Extrinsic motivation applies to actions for functional reasons or for realizing instrumental aims. When learners are purely under external pressure, such as from parents or employment situation, the learning is driven by extrinsic motivation and it may be burdensome. Intrinsic motivation represents a self-determined or autonomous behavior which is regulated by inherent interest and enjoyment and aimed at producing certain self-satisfactory results such as feelings of competence, sense of fulfilment and sense of belongingness. Extrinsic motivation represents behaviors induced by rewarding consequences from outside. 
[bookmark: _GoBack]There are many similarities between integrative motivation and intrinsic motivation. They both refer to positive attitudes held by learners towards learning contexts and learning process. The difference between them may lie in that integrative motivation does not contain the issue of second language community. Instrumental motivation can be included in extrinsic motivation, but the latter covers more factors or variables.  
2.2 Roles of Motivation in Second Language Learning
Motivation have important impact on academic performance in second language acquisition through intermediate roles of learning strategies. It is helpful to enhance determination to learn, alleviate learning anxiety, mediate the relation between learning attitudes and achievements. Compared with unmotivated ones, motivated learners are usually more willing to learn the language, make effort in the learning and persist in it for a long term (Gardner, 1985: 10). Therefore, they tend to have more positive attitudes towards language learning and thus obtain high level of competence in the target language. 
2.2.1 Roles of Integrative Motivation and Instrumental Motivation
It is widely recognized that integrative motivation is closely associated with successful second language acquisition. It is beneficial for learners to sustain a long-term persistence and enthusiasm in language learning. Gardner and Lambert (1972) proposed that an integrative orientation led to higher motivational levels and more successful learning than instrumental orientation. Integrative motivation is a kind of strong motivation to learn a second language which arises from an aspiration to be accepted as a member of the new linguistic community (Gardner,1959:272), so it is usually accompanied by higher levels of proficiency in a foreign language. Dörnyei (1990) thought integrative motivation as more powerful than instrumental. The students with integrative motivation tend to seek all possible opportunities to engage in dialogues in the target language so that they may become more fluent in oral expression and more confident in communication. Baohua Yu (1010) found that integrative motivation is very helpful for international students in China to adapt themselves to the local sociocultural environment sooner and achieve satisfactory academic performance. 
Instrumental motivation is treated as less significant than integrative motivation in many researches, but its importance to language learning also gains much attention and recognition by some scholars. Lukmani (1972) proved that instrumental orientation led to more effective learning by elucidating that instrumental motivation was a more important factor than integrative motivation for non-westernized females in Bombay to learn English as the second language. Brown (2000) pointed out that integrative motivation and instrumental motivation were not necessarily mutually repulsive. To illustrate it, he took the international students in the United States for example. Many of them learn English not only for academic purposes, but also for becoming integrated with the people and culture of the country. A learner’s excellent academic performance in second language learning may be affected by his or her integrative motivation or instrumental motivation, or mixture of two kinds of orientation. 
2.2.2 Roles of Intrinsic Motivation and Extrinsic Motivation
Many researchers more emphasize the importance of intrinsic motivation, thinking extrinsic motivation provides learners with greater pressure and discomfort rather than impetus and enjoyment. In my opinion, with their own advantages in language learning, both intrinsic motivation and extrinsic motivation can launch and maintain learners’ learning autonomy, but meanwhile, they may have different impacts on the process and result of learning. 
As a more strongly self-determined type of motivation, intrinsic motivation is derived from a learner’s inherent pleasure, interest and satisfaction in the language learning. Driven by intrinsic motivation, the learners may keep more strong and enduring passion about learning. Intrinsic motivation becomes evident when the students’ learning activity is energized by their natural curiosity and interest. This motivational force in learning may bubble out vigorously like a wellspring when the educational environment provides them with optimal challenges, rich sources of stimulation and a context of autonomous learning (Deci and Ryan, 1985:245). It can make learners interested and satisfactory in learning process so that they are willing to spend more time and energy in study and device more positive and effective study strategies. Therefore, intrinsic motivation is more beneficial to development of an individual’s ability of self-supervision and autonomous learning. Unlike intrinsic motivation, extrinsic motivation means participation in an activity for some reasons other than fondness. In fact, the roles of extrinsic motivation are very complicated. If the learning activity initiated by extrinsic motivation fails to activate learners’ intrinsic motivation, they may cause psychological resistance which is harmful to learning; conversely, if it inspires learners to understand the value and utility of learning activity and then enjoy it gradually, the learners may devote themselves into learning and strive for high levels of proficiency. In such a sense, extrinsic motivation can also urge students to autonomous and successful learning for achieving a goal. The only difference may be that extrinsic motivation cannot arouse so strong and lasting aspiration and willpower for learning as intrinsic motivation. 
III．Conclusion 
Any type of motivation above mentioned is an important factor leading to success in second language acquisition. Integrative motivation and intrinsic motivation may be more favorable to support learners’ more lasting efforts in learning while instrumental motivation may stimulate learners to improve learning efficiency for substantial rewards or benefits. Extrinsic motivation can play its role to a greater degree in language learning when it helps learners further activate their intrinsic motivation. Therefore, it is extremely significant for teachers to motivate students in classroom. Besides the strategies suggested by Patsy M. Lightbrown and Nina Spada in their article, I think that teachers should design carefully interesting activities to create a relaxing and friendly classroom atmosphere where students can feel comfortable and enjoyable to learn a language, such as inviting some native speakers to simulate an cultural community of second language and encourage students to place themselves in this stimulated environment and communicate with others in the second language through role play. In a word, the key to motivate students is to find, arouse and guide their interest in language learning.   
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