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Introduction

This handbook has been designed to support practitioners as they work with parents and outside agencies while a child transitions through milestones, stages, and environments. This handbook includes a range of references to support a variety of theories when encouragement and support is needed to make a smoother transition for a child as they move through the stages necessary for their development.

What is a transition?
Birth to 5 Matters (2021) define a transition to be as a child moves from one stage, setting or change in their life to another. Transitions can occur regularly in a child’s early years, although the process can be difficult for some children to deal with alone. According to Education Scotland (2023) when a child is struggling with transitions the parent and practitioners must work alongside each other to support the child making the transition smoother. 
Transitions can be categorised into three different groups: Developmental Milestones (HSE, 2018), Environmental Changes (PACEY, 2016), Care and Educational Transitions (Kirklees, 2013). A developmental milestone is the transitions children make within their development, such as learning to crawl progresses to learning to stand, after that a child will learn to take steps and finally learn to walk independently. The child will need support in the beginning of their development, as the progress move along, they depend less and less on their parent. An environmental change brings the focus into the family and home life and experiences of the child. These changes can present in a variety of ways, such as moving house, arrival of a new sibling, or a separation within the family. A child may look to their caregiver for reassurance within these situations, this is where the adult may support the child to regulate their emotions and deal with the transitions. The final group of transitions comes as a child starts school and begin to move around different settings. Many children begin the transition to starting school with several visits to their new class during the summer term. After starting school, the transitions within the school day come along regularly as they move from different environments throughout the day. Often children will move from their school setting to a childminder setting before they transition back home with their parents. 
The Welsh Government (2022) also state that transitions can be catagorised into three groups. These are all listed in the document ‘A Curriculum for Funded Non-Maintained Nursery Settings’. Horizontal is the first type of transition, these include changes that happen throughout the day. Transitions as simple and low key as moving from period of play to meal times or indoor play to outdoor play. The second transition type is a vertical transition, an example of these types of transitions would be moving from a childminder or nursery setting to a school environment. These transitions are considered a major change in the child’s life that may require a child to adjust to a new set of social or cultural rules. The final type of transition would be a multiple transition where a child may move through several transitions within a day or week. These transitions may seem small to an adult but can have a greater affect on a child. These transitions may include moving from home to breakfast club, moving to nursery from there, next step would be to a grandparent’s care before finally heading back home again.






















The Needs of the Child

Early Years Matters (2023) believes getting a transition right for every child is vital and a transition is not an event that just happens, adults must support each child in their care to achieve an effective and smooth transition.
When considering the needs of the child during a transition process, a practitioner should consider the many theories regarding a child’s development that can help inform modern society and practice (Lindon, 2010).
[image: Maslow's Hierarchy of Needs Explained]Maslow’s theory looks at the needs of the child, this is shown in the pyramid model showing the hierarchy of needs. In order to reach self-actualization, the basic human needs must be met, as the needs are met a person is able to move to the next stage of the hierarchy (TES, 2019).
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‘Maslow’s Hierarchy of Needs’ has been used and influenced within practice at schools and childcare settings, helping to create varies policies within the setting (TES, 2019). It is made clear that schools and settings are aware of a child’s basic needs by incorporating these theories into everyday practice. To ensure a child’s physical needs are being met a setting may encourage children to bring a healthy snack and have water accessible to them throughout their time at the setting. Having a safe and stimulating environment to play and learn with their peers helps to meet a child’s needs of safety. In order to ensure children’s need to be loved and feel a sense of belonging a school may make connections with the community, bring parents in to school for a range of activities as well as encouraging co-playing and sharing within the classroom. Many settings incorporate circle time into their daily routines and focus on the well-being of the children in the setting, making each child’s voice important and heard.
According to Maslow when a child can reach each milestone within the hierarchy, in time they will achieve self-actualization. On the other hand, TES (2019) also believes Maslow’s hierarchy can be viewed as limited and potentially biased, suggesting there may be other more complicated circumstances to be considered. Practitioners should keep the child at the centre and in mind as they support development during transitions (Lindon, 2010).
An example of a theory where the child is at the centre of the process would be by Bowlby, research carried out in the 20th century that looked at attachment and the effects good attachment can have on a child’s development. This is also supported by the research of Ainsworth (Van Rosmalen et al., 2016). 
Bowlby’s theory has helped to shape a practitioner's understanding of childhood development, suggesting that the emotional and social development of a child begins as an infant where it is shaped by their relationship with a primary caregiver (Main, 2023). 
[image: Attachment Theory In Psychology Explained] (Simply Psychology, 2023)










The Role of the Adult

Vygotsky believed that the social setting and environment of a child are closely connected to the child’s learning (Kurt, 2020). He suggests a child’s family, community, socioeconomics, education, and culture are all factors used to help shape children. Therefore, the practitioner’s role includes ensuring the learning environments a child spends their time in should be engaging, intriguing and safe. Helping to keep the transition process smooth to support the child and provide opportunities for them to develop and progress. 
A practitioner should be aware and understand key skills and knowledge needed to support and facilitate successful transitions within the early years. Education Wales (2022) believes it is the role of the practitioner to provide a safe learning environment for a child which sets the expectations for learning. It is the job of the practitioner to make connections to the child home and community in order to strengthen the child’s sense of belonging and embrace their past experiences. 
Communication is one of the skills needed by an early years practitioner to facilitate smooth transitions for the children in their care. Effective communication is needed to help a practitioner begin to build trusting relationships with the children and their parents. In order to develop a trusting and positive relationship, a practitioner may consider getting to know each child individually. Learning about their likes and dislikes, interests, and understanding how to help them succeed by begins to create a bond of attachment between the practitioner and child, as mentioned in the Bowlby theory (Van Rosmalen et al., 2016). Practitioners may need to consider with whom they are communicating, being aware of the culture, background, and circumstances of the child’s family and homelife. 
One aspect of the practitioner’s role is to begin introducing the rights of the child in the form of the UNCRC, in particular article 12 in which it is stated the need to respect the views of children (UNICEF, 2019). 
Norfolk County Council state a transitions quality is at it’s highest when the practitioners organise the event with the child’s needs at the centre of the process. Practitioners should set time to support both the children of their settings and their families, ensuring the policies and procedures are followed to help give a smooth transition for the children. These policies should be inclusive to all children and families and meet all their needs. (Norfolk County Council, 2023). 
Bandura’s theory of social learning is one of the theories that show the need of the adult within a transition. Bandura (2019) states that humans best learn from other by observing, imitating and modelling the behaviours they see. 
[image: Albert Bandura's Social Learning Theory In Psychology] (Simply Psychology, 2023)
During his ‘Bobo the Doll’ experiment children watched adults treat the doll with violent acts therefore went on to imitate the same behaviours to the doll themselves. It’s suggested that if the children seen the adult treat the doll badly get punished, they would be less likely to copy and continue those behaviours, instead use positive reinforcement (Sprouts, 2022). 
Piaget’s theory shares a group of stages for the cognitive development of children during the transition process. Breaking down each milestone that has been divided into four stages of development for the cognitive development, being shared into groups based on your stage, similar to the theory of Bandura’s suggestions in his theory of development.
















Partnerships
 
Frobel believed all children should be equipped with practitioners that are knowledgeable and well-educated that understand the development and growth children make as they progress through varies stages (Tovey, 2020). An effective relationship between a practitioner and the children in their care should be warm, respectful, interactive and intellectually engaging. Froebel argued that it is important to have a close relationship with the parents and families of the children within a setting. 
During the transition process the parents will need reassuring as much as the child, building strong relationships with the parents helps develop the trust needed to help make the transition happen smoothly for the child (Early Years Alliance, 2019). 
GOV.UK (no date) supports these views. They have found research to state the involvement of parents is an important factor to consider while enabling children to learn and develop, giving them the tools to do well regardless of background and circumstances. Involving parents in daily achievements and learning can be an effective tool to build a relationship between practitioners and parents. Practitioners may do this by:
· Having daily chats with parents/care givers
· Giving a child time to settle into a setting
· Showing parents the learning their child has done in the setting to enable them to continue the learning at home
· Arranging trips where parents can attend
· Arranging visits and workshop within the setting, sharing the learning and environment with parents and care givers 
(GOV.UK, no date)
An effective way to begin to build relationships with parents before a child starts at a setting would be through arranging visits and settling in sessions for a child before their start date at the setting. Provide an information evening, telling parents about the care and education they will receive at the setting when they start, giving parents the opportunity to see the learning environment their child will be visiting each day. Also including a settling in session for the children to attend, parents can see first hand how a practitioner interacts with their child and others within the setting helping to reassure their nerves and anxieties that arise for parents during the transition process.


Interventions

Education Wales (2022) suggests it is important for the practitioner to carefully observe a child within the learning environment. The practitioner must then use the observations made of the child’s interactions and interests to help influence and mould future learning and activities. Practitioners can use these observations to support the learning and development of these children as well as to help support any transitions they move through.
Transitions can become difficult for a number of reasons, such as when a child is tired, hungry, confused or simply not ready to transition to the next activity or phase of the learning or development (Butler et al., 2018). Another common reason for a difficult transition can be when a child has communication delays, limited social and emotional skills and disabilities.
To support the difficult transitions, a practitioner will need to develop strategies catered for each individual child and share these strategies with parents to help make the transition easier on the child as well as the parents (Butler et al., 2018). Every transition should be seen as a journey for a child, needing support to move between each aspect of the journey from parents and practitioners.
[image: Bronfenbrenner's Ecological Systems Theory | Simply Psychology]Bronfenbrenner’s Ecological Theory
					    (Simply Psychology, 2022)
Bronfenbrenner’s ecological theory looks at many aspects of interventions when considering the process of transition for a child, placing these aspect into groups a child may work through as they develop and progress through the milestones and stages of development.  Bronfenbrenner’s theory always has the child’s needs at the centre.
On strategy of intervention can include the parents, strategy that are parent-focused techniques (Antony, 2022). She believes these techniques can target the circumstances surrounding the child’s home and family life. These techniques can help support the parents as well as the children, strengthening the parent-child attachment within the relationship. These techniques can improve the security the child needs from their parent, helping them to become more confident, secure, happy and engaging with others.
Making a plan for the child can support a more effective and smooth transition, such as setting a realistic goal for the child, having a visual aid to help the child understand the steps of the transition. These plans can help practitioners with supporting the transition of a child. Cork City Partnership believe as a child transition from nursery to the reception class the observations a practitioner has collected over the child’s time at the nursery should be passed on to the next class with the child. The new teacher can use all the information gathered by the observations to help continue to support the child and help them transition into their new setting. 
[image: A diagram of a flower
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Using ‘all about me’ or ‘transition flower’ can help support the transition process, giving the practitioner information on the child they are supporting, listing a variety of things about the child such as the kind of skills the child may have, targets the child may have and learning needs that must be considered in order to support the transition.







Proposed Outcomes

Curriculum For Wales (2020) focuses on four key purposes to develop well rounded learners, ensuring children to become:
Ambitious, capable learners
Enterprising, creative contributors
Ethical, informed citizens
Healthy, confident individuals

Many early years settings are influenced by practices from all over the world as they develop the most effective learning environment for children. For example, the Early Years Learning Framework followed in Australia focuses on the child and all aspect of the process are centred around the needs of the child. The outcomes expected within this framework are ensuring the development of a strong sense of identity, having a strong sense of well-being and becoming effective communicators.
Te Whariki is used in New Zealand, which means ‘woven mat’ is an approach used to support the child as they become woven into the community and society. This encourages the child to become aware of the diverse culture around them (Ministry of Education, 2017).
When the practitioners creates a safe, secure and nurturing environment for children who are transitioning between stages, events or milestones the outcomes should include:
· Helping to create settled and happy children
· Supporting children to build secure relationships with staff members
· Build confidence and curiosity within children
· Developing a child’s understanding of daily routines
· Making a child aware of their rights, values, needs and develop their understanding their voice should be heard
(Welsh Gov, 2018)
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