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A Study in to the Perceptions of Primary School Teachers on the Transition from Foundation Phase to Key Stage 2

1. Introduction 
Change is a common occurrence in everyday life for children and adults alike. On occasions, change can be welcomed and can make a positive impact on a child’s life, for example, moving to a bigger house. However, other changes can become more difficult to manage.  Schools produce a variety of change for children to manage throughout their childhood. The inevitable change in schools vary from day to day changes, such as school trips or supply teachers to the annual change of class teacher and classroom. These changes will impact a child’s life and influence their ability to learn, concentrate and achieve (Galton et al., 2003; Csoti, 2009; Goddard et al., 2013). 

Throughout this paper, the process through which a child experiences change will be referred to as ‘transition’. The paper will be looking in to the transition that children experience moving from one key stage to another, specifically the Foundation Phase to Key Stage 2. The past decade has seen a rapid transformation to the curriculum in Wales for 3-7 year olds with the Welsh Government’s development of the Foundation Phase (Welsh Government, 2015). The philosophies and pedagogies of the Foundation Phase differ greatly to those in Key Stage 2, therefore forcing an alteration to teaching and learning approaches (Maynard et al., 2013). Presently, Wales is experiencing a disconnection between the educational experiences of children in the Foundation Phase (from three to seven) and those moving to the Key Stage 2 curriculum (from seven to eleven). In particular, there is a lack of continuity in the pedagogy underpinning the two phases of education. Whilst in the Foundation Phase play and child-initiated learning are encouraged, the emphasis in Key Stage 2 is on adult-led learning with a substantial amount of time given to exposition by the teacher. 

Furthermore, recent developments in Wales see the advancing of a new curriculum following the Successful Futures report by Professor Graham Donaldson (Donaldson, 2015) who highlighted the need for coherence across key stages in order to increase potential. The new proposed curriculum has similar pedagogical values as the current Foundation Phase and also aims to remove all Key Stages that will be replaced with a continuum of learning.  Despite these proposed advances, implementation will not fully take place until at least 2022, leaving 4 cohorts of pupils having to transition between Foundation Phase and Key Stage 2. Furthermore, developments to support transition now, will ease the implementation of a new curriculum, as pedagogical values will already be established. 

This study will investigate teachers’ perceptions on transition from a play-based curriculum to a more formal approach to teaching. The study will be addressed in the context of the Welsh Curriculum exploring the transition from Foundation Phase to Key Stage 2. Despite there being an extensive volume of literature reporting on transition, the studies have primarily concentrated on the transition from various settings before the child starts school, with limited research looking into the changes and transition a child will need to make during their time at school. Furthermore, a careful study of the literature reveals that studies investigating transition from play-based pedagogies to formal teaching are established through an English context looking at the Foundation Stage to Key Stage 1 (White and Sharp, 2007; Fisher, 2009; Fisher, 2010). However, the principles of this research may still be relevant to the curriculum in Wales and will be explored further in the literature review. It may, however be noted that a research report conducted by Morris et al., (2010) did explore education transitions in Wales and has formed a foundation for this paper. 

Further to the ability to provide more research to the current literature, this paper will contribute to my own practice as a primary school teacher. It has been identified that children in our Year 3 class are experiencing a deceleration in progress during the first term. Changes in behaviour are displayed in some children and children seem unsettled. Furthermore, Year 2 children are displaying signs of anxiousness on the anticipated move to Year 3. Similar issues have been raised in research conducted by Walsh et al., (2008), Sanders et al. (2005) and Stephen and Cope (2003) who imply that these concerns can be rectified by a successful transition policy through a whole school approach.  Currently, there are limited strategies in place to support transition from the Foundation Phase to Key Stage 2. It is in the schools interest to identify transition strategies and to increase staff awareness on the benefits to children’s wellbeing.  

This paper attempts to provide a detailed investigation regarding teacher perceptions on transition. Considerations will be made to the effects of teachers training, time of service and to the specific year groups they teach and the perceptions that they carry. It will aim to identify key strategies used to support children in their move to Key Stage 2, with intention to identify and eliminate barriers to the implementation of successful strategies. 

This paper will include an extensive analysis of relevant literature before discussing in depth the methodology of the study. This will include a description and analysis of the method used to conduct the research, ethical considerations and a brief introduction in to the findings. Following on from this, chapter four will present a detailed analysis of the findings before a comparison into relevant literature and the interpretation of the results. Finally the paper will conclude with a review of the aims, recommendations for the school and an evaluation to aid future research. 

This chapter has discussed the rationale for the need to investigate in to teacher’s perceptions of transition from the Foundation Phase to Key Stage 2 in Wales. In the following chapter I will examine the literature around transition in schools, as this is crucial to aid the discussion of the study in order to produce recommendations and an evaluation of findings. 

2. Review of the Literature 
Research suggests that it is inevitable that children will face a number of discontinuities in their lives. However, a considerable amount of literature has been published on the importance of continuity during transition periods in a child’s life. Furthermore they have emphasised the key influence of educational transition on children’s learning and development (Nicholls and Gardner, 2002; Fabian and Dunlop, 2007; White and Sharp, 2007; Fisher, 2010; Allingham, 2012). There have been several studies in the literature reporting that children can be particularly vulnerable at the time of transition (Downes et al., 2007; Mackenzie et al., 2012; O’Kane, 2016). Even children described as secure and confident can encounter challenge during transition (Csoti, 2009; Goddard et al., 2013). 

2.1 Theoretical concepts in relation to transition
Many international studies have considered theoretical concepts when examining educational transition. However, two theoretical concepts have proven to be particularly relevant and remain at the forefront of research on educational transition today. Firstly Vygotsky’s socio-cultural theory (1962, 1978) and Bronfenbrenner’s bio-ecological systems (1979, 1992).

A Vygotskian view argues that the child is an active agent in his or her own learning, which will consist of interactions between the child and the environment. Vygotsky (1978) suggests that the child internalises social interactions through which they learn and develop. Lave and Wenger (1998) state that the specific shared, social practice that a child experiences is what social and contextual learning is attached to. Thus, learning is embedded in, and tied to, a specific situation. In this view, transition will have a direct impact on children as they move between the two cultural differences of Foundation Phase and Key Stage 2. Therefore, during transition children will have to adapt their behaviour according to new insights gained through social interaction with the new environment. Fabian and Dunlop (2007) hypothesize that the vygotskian theory can aid an understanding into the reasons why some children risk loosing existing competencies, have a deceleration in progress or display social and emotional confusion.

Bronfenbrenner’s theory of Ecological Systems explains how the natural characteristics of a child and his environment interact to influence how they will grow and develop (1979, 1992). Through the Ecological Theory, Bronfenbrenner (1979) highlighted the need to study a child in the context of multiple environments, also known as ecological systems, in the attempt to understand a child’s development. A child’s ecological system will represent the wider external environments, for example, family, the school, the curriculum and cultural beliefs (O’Kane, 2016). Referring to Bronfenbrenners theory, O’Tool (2016) proposed that a positive connection between the layers of a child’s ecology will enhance child development, which foregrounds the importance of strong relationships between families, schools and phases during transition. O’Kane (2016) supports this by stating that stronger relationships will create greater support for the child as they transition between phases.  

The socio-cultural and bio-ecological theories will be used to direct the succeeding progression of the literature review. The literature review will go on to discuss the role of curriculum, pedagogy and play in the transition period before discussing the role of relationships and responsibilities. Following this a detailed discussion will explore national policies and proven transition strategies. 

2.2 Child development and the change to curriculum and pedagogy
The Foundation Phase is the statutory curriculum for children aged 3-7 in Wales. Thomas and Lewis (2016: 11) summarize the Foundation Phase as a curriculum offering ‘opportunities to engage in practical, real-life, problem-solving tasks with an emphasis on developing children’s creativity and imagination’. In a recently conducted three year evaluation (Taylor et al., 2015: 1), the move to Foundation Phase has been described as a ‘radical departure’ from formal teaching with a design to implement a play-based approach to teaching and learning. 

Supporting evidence for the decision of a radical change to curriculum is rather lacking, however a report by Hanney (2000) on the provision for 3 year olds in Wales combined with the findings of the Effective Provision of Pre-school Education (EPPE) project (Sylva et al., 2003) a European longitudinal study to investigate the effects of pre-school education, form the roots of the Foundation Phase. The pedagogy and age range proposed in these projects, and the final publication of the Foundation Phase, reflect that of child development research. Tassoni (2007) and Robinson (2008) have demonstrated that children experience a spurt in development around age seven, which leads, amongst other characteristics, to the management of more abstract and adult-led ways of learning. Thus, reflecting in the age coverage of the Foundation Phase. Here we can observe a comparison to Wales’ neighbouring country England, where play-based pedagogy has been said to abruptly finish at the age of 5 (Fisher, 2011). Piaget (1951) states that children at the age of 5, are still motivated by their own desire to make sense of the world. Furthermore, adults have a fundamental role in supporting this process through scaffolding, modelling and challenging (Vygotsky 1978). Therefore, England’s decision to introduce an adult-planned agenda at the age of 5, as a replacement of play-based, self-initiated learning contradicts the child development theories of Piaget (1951) and Vygotsky (1978). 

However, despite the Foundation Phase’s age coverage being a more accurate representation of Piaget’s stage theories, Piaget’s theory has been one of the most criticized and challenged. Steiner (1996) argued that if children are pressurised to succeed at a specific age there is the possibility that they are not ready, as not all children develop at the same pace. He suggests that this can lead to a lack of motivation in later life. Further theorist such as Bruner (1983) and Dewey (1933) support that children must have interactions and experiences with the environment in order to have the ‘readiness for learning’.  Despite the Foundation Phase pedagogies being an accurate reflection of a combination of child development theories, with a key ethos being the concept of stage not age, White and Sharp (2007) highlight the concern for children who have not yet reached the expected outcomes before moving to Key Stage 2. There is increasing awareness that uncompromising, formal school structures with aged-linked curricula and assessment systems do not respect the multiplicity of children’s developmental pathways, nor the differences in their evolving capacities (Vogler et al., 2008).

2.3 Children’s Perspective on Transition
There have been several studies in the literature reporting that children cope differently with the transition to formal learning. In a study by Sanders et al. (2005), teachers reported that some children were coping better than others and that a number of children had found the transition difficult. The study identified children who were younger in the school year, had achieved less academically, had special educational needs or spoke English as an additional language as more likely to experience problems. Yeboah (2002) also presented similar results and concluded that the reasons for differing responses was due to the each child’s personal factors and circumstances. In contrast, a case study by Brostrum (2003) identified a different calibre of children to respond negatively to transition. The study identified how during the first 2 weeks after moving into formal education, children who were previously identified as independent, inquisitive and functioning well academically became less active, changed their attitude towards learning and expressed feelings of insecurity. 

From these studies a conclusion can be made that transition from a play-based to a formal way of teaching has the potential to affect all children. It is important to recognise White and Sharp (2007) who stress that transition cannot just be a label for something that happens; transition must be identified as a process over time from when children begin to prepare until they have adapted themselves to the new environment. Children should be presented with a curriculum that allows for a continuous building of achievement and which allows the child to position themselves according to their own individual learning ability (Nicholls and Gardener, 2002). Within the Foundation Phase documents the importance of continuity is emphasised, however for this to happen strategies and policy on transition needs to be considered thoroughly (Allingham, 2012). 

2.4 Transition Policy
So far the literature review provides evidence of the critical importance of educational transition. However, transition is not seen as being recognised at a national policy level (Harris, 2010; O’kane, 2016). Instead, transition happens informally at a local level within Local Authorities or even individual schools. This is evident in the Welsh Government’s independent stocktake into the Foundation Phase by Siraj (2014) who indicates that transition processes across Wales vary from excellent to none. This is alarming to read when transition processes have been highlighted as critical, particularly with the understanding that the Foundation Phase would have been in place for 6 years by the time the stocktake was completed. Interestingly, their findings imply that efficient transition processes were evident in schools with effective staff training in the theoretical background to learning through play. These schools had embedded and embraced the Foundation Phase by adopting Foundation Phase pedagogy in to their Key Stage 2 practice. 

It appears that the schools identified in the stocktake have considered the recommendations set out in the report Exploring Education Transitions for Pupils Aged 6 to 8 in Wales (Morris et al., 2010). Extensive research has identified this report as the only report conducting research solely into transition processes across Wales. With this document being regarded as imperative to this study the literature review will critically analysis the study when considering possible barriers and strategies. 

2.5 Barriers and Strategies to Successful Transition
Morris et al. (2010) conducted a case study with the overarching aim to advise the Welsh Government in their preparation of providing guidance to practitioners in the Foundation Phase and Key Stage 2 and to advise on the future evaluation of the Foundation Phase. The case study identified 44 schools for the sample however only successfully engaged a total of 14. Further to this, only 7 schools had experience of 2 cohorts, the maximum possibility at this time, moving through transition. 5 schools used in the case study were described as non-foundation phase schools. The limited amount of schools used in this sample, questions the reliability of the recommendations used to inform Government publication. Despite this, the study’s comprehensive discussion around the results provides a valuable insight into the barriers and strategies to successful transition. 

Many researchers have identified factors that can affect a successful transition processes from play-based pedagogy to a more formal curriculum. Five of the most commonly discussed are listed below:
· An abrupt change in the curriculum (Sanders et al., 2005; Fisher, 2010; O’Toole et al, 2014).
· Fewer support staff in formal teaching than play-based learning (Sanders et al., 2005).
· Heightened expectations in Key Stage 2 with an expectation to work independently (Galton et al., 2003; Fisher, 2009).
· A diminishing level of parental involvement as the child gets older (O’Toole et al., 2014)
· Poor planning during the transition process, which fails to identify underperforming children (Fisher, 2009; Sharples et al, 2011)
· Allocation of weaker teachers to the Year 3 class (DCSF, 2009).
Again here, it is important to note that the research above was completed with regard to the English curriculum, where fundamental differences are apparent. However, Morris et al. (2010) does identify similar issues when evaluating into the transition process in Wales, particularly the need for support staff in Key Stage 2, the need for practical support and training for all teachers and an improvement of better communication across phases. Furthermore, Morris et al. (2010) quite rightly identifies that in Wales, we should not see heightened expectations or a change to working independently as an issue as the Foundation Phase aims to develop autonomous learners. Additionally, Morris et al. (2010) identifies an issue that is specific to Wales. The authors identify a concern to be the mapping of Foundation Phase outcomes to the Level descriptors in Key Stage 2.

Morris et al. (2010) goes on to make recommendations in light of their research, particularly on strategies that could be adapted to improve transition. For a successful transition it is recommended that teaching staff should work closely across the two phases of education and that they are provided with time to communicate in order to find additional support for any children identified as finding it hard to adapt. Similar conclusions are obtained by other authors, for example O’Kane (2016) and Allingham (2012) who state that a lack of communication and understanding between the two phases have the potential to impact negatively on children’s transition experience. In this instance the two phases can be described to represent two layers of the child’s ecological system, as defined by Bronfenbrenner. A bio-ecological perspective on educational transition identifies a responsibility for practitioners to be proactive in developing relationships to support children during this time (Hayes et al., 2017). Findings by O’Toole et al. (2014) and O’Kane and Hayes (2007) support the bio-ecological perspective by suggesting that teachers, should work together to form strong connections which will ensure successful transition in order to provide the foundation for future academic, social and emotional well-being.

An additional recommendation by Morris et al. (2010) draws attention to the teaching staff in Key Stage 2, by stating that there is a need for Foundation Phase philosophy to be shared with Key Stage 2 staff. They must have an understanding of the curriculum and the classroom practice. It is highlighted that year 3 teachers in particular, play a crucial role in the transition process. It was identified that year 3 teachers need to develop their understanding of educational experiences and academic and social skills acquired in the Foundation Phase. Furthermore, they must have a willingness to adapt their pedagogical practice by taking risk and experiment. Blatchford et al. (2008) present a similar argument by concluding that there should be a continuity of pedagogical approach, routines and activities when moving from a play-based curriculum. These findings could prove pinnacle when considering the findings of DCSF (2009), who identified an issue in transition to be the deployment of weaker teachers in year 3 classrooms. Clearly the findings of Morris et al. (2010) identify the need for a strong teacher, willing to develop and take risks, as key to aid successful transition. 

This literature review has identified the crucial need to develop a successful transition process for children moving from the Foundation Phase to Key Stage 2 in Wales. Many strategies and issues have been raised and will be used to inform the research methodology of this paper. Furthermore, the discussion of the results will draw on the research from the review of literature in order to validate and compare. The following chapter will discuss the methodology used for this paper. 

3. Methodology
It appeared from the aforementioned literature review that numerous investigations have been conducted on the process of transition from a play-based to a formal curriculum. However, only a singular attempt was made to investigate transition in the context of the Welsh Education System, specifically the move from Foundation Phase to Key Stage 2. Furthermore, the report was dated almost a decade ago. A clear understanding of transition between Foundation Phase and Key Stage 2 is essential for the wellbeing and academic achievements of all children, therefore this investigation was necessary to deepen research and to inform practice.
3.1 Research Methods
Many research methods were considered to gather data suitable for investigation into teacher perception, identifying common barriers and pinpointing successful strategies for transition. It was apparent from the start of the research project that the methodology to be used would need to gather opinions and perceptions of a large number of teachers. Firstly, the interview method was considered for this study as it provides extensive opportunity for personalisation (Tuckman, 1972), provides opportunity for rich, narrative qualitative data (Lodico et al., 2010) and allows for the interviewer to gain clarity or expansion on answers (Burton and Bartlett, 2009). Cohen et al. (2011) describes interviews as a widely used form of data collection. However, key issues became evident during the planning stage. Immediately, it became almost impossible to arrange interviews with teachers across such a large area. To do so would have resulted in a significant cost in terms of time and money. Furthermore, it is a known fact that teachers carry a large workload and it could very well have resulted in a limited number of teachers willing to participate. 
Cohen et al. (2011) suggest that a questionnaire is a more economical option than the interview. Furthermore, the questionnaire can be seen as more reliable as participants will be more willing to express greater honesty than face to face in an interview (Lodico et al., 2010; Cohen et al., 2011). Despite research suggesting that questionnaires have a low percentage of return rates and questions have a possibility of being interpreted differently by different people, it was decided that the questionnaire provided the most economical and efficient way of gathering teacher’s perceptions on transition. For this study, both qualitative and quantitative data was required for detailed analysis. For example, quantitative data proved significant when trying to obtain thoughts on perceived barriers to transition or to extract new strategies that may not have been highlighted in current research. As well as this, quantitative data proved valuable when investigating the amount of specific transition training each teacher had attended. To further develop the quantitative data, a Likert Scale was used for 6 questions. Cohen et al. (2011) describes the scales as a useful device as they allow for a degree of sensitivity and differentiation whilst still generating data in number form. 
To further improve the economical advantages of the questionnaire, an online version was considered. Brace (2018) describes the advantages of an online questionnaire as being more pleasurable for participants as they are quicker to complete and have visual appeal, which in turn increases the return rate. Furthermore, a study by Couper (2008) identified that web based questionnaires produce more comprehensive quantitative data. However, this is contrary to the meta-analysis conducted by Medway and Fulton (2012) who identified a lower response rate to online questionnaires compared to paper. It is implied that this is due to technical difficulties and an increase in the complexity to respond. Bryman (2012) appears to acknowledge these findings but suggests that researchers are to be sensitive to this and should make necessary adjustments. This is relevant advice as many researchers have presented the advantages to online questionnaires to outweigh the disadvantages (Couper, 2008; Smyth et al., 2010; Brace, 2018). Therefore, the questionnaire will be created on an online platform that the teachers in the sample are already familiar with and use in everyday teaching. Clear instructions will be given on how to access and complete the questionnaire in order to eliminate difficulties highlighted by Medway and Fulton (2012).

3.2 Pilot Study
Brace (2008) identifies the key to gathering accurate and good quality information is the excellent preparation and planning of the questionnaire. In this study careful consideration was made when compiling the questionnaire and reference was made to several similar studies, in particular the report by Morris et al. (2010) into the transition between Foundation Phase and Key Stage 2. After completion of the original questionnaire a pilot study was conducted. Brace (2008) describes piloting as an essential part of the process in order to best meet the specific objectives. The pilot was carried out informally with a small number of colleagues of who met the eligibility criteria for the study.  They went on to identify discrepancies in the Likert Scales, for example, one question asked how successful they thought certain transition strategies were, however it did not give the option for someone to say they had not had experience of each particular strategy. During the pilot study, 100% of the participants completed it online without any technical errors. Furthermore, comments were made on the ease of the questionnaire, both completing it and returning it. Following the pilot study the questionnaire was ready. 

3.3 Chosen Sample
The ideal population for this research project would have been Year 2 and Year 3 teachers across Wales, however ideal populations are not realistic with time, money and resources being a restraint to reach all members (Lodico et al. 2010). Therefore, a realistic population was selected as year 2 and year 3 teachers in a specified postcode, reducing the population to just 62 schools. Cohen et al. (2011) recommend samples to have a minimum of 30 participants in order to increase the validity of the data. With this in mind and the knowledge of questionnaires being known to have a low percentage of returns it was decided that all schools within the realistic population would be invited to participate. 
 
3.4 Ethical Considerations
Burton and Bartlett (2009) state that all researchers need to be aware that if research was to be conducted without care and consideration, it has the potential to induce harmful effects for those taking part. Therefore, ethics has been a central consideration for all aspects of this research study, particularly with the understanding that educational research can often struggle to fit in to traditional guidelines. In her guide to ethical issues, Zeni (1998: 10) describes how educational researchers do not ‘deal with big numbers, random samples or manipulated variables but with the human drama as lived by self-conscious actors’. As the researcher studying transition in order to inform my own practice and the practice of colleagues around me, I often found myself needing open communication and dialogue with those I work with. Zeni (1998: 10) describes this as a common occurrence as ‘we are not outsiders peering from the shadows into the classroom, but insiders responsible to the students whose learning we document.’ Therefore close consideration was given to guidelines such as Zeni (1998) and British Educational Research Association (2011) and has been noted in the E2 form (Peters, 2017) specifically for this project. During the course of the project further ethical concerns were highlighted that are discussed here. 

Following the release of the questionnaire via email, I found that I was receiving emails from individuals confirming that they had completed the questionnaire. With the questionnaire being on a live system, if I was to logon following the confirmation email, there was the possibility that I would have been able to identify individual responses despite the questionnaires being anonymous. I was aware from the onset that the questionnaires needed to be anonymous, as anonymity can increase the amount of questionnaires returned and participants are more likely to provide accurate information under the understanding that their answers and comments cannot be traced (Lodico et al. 2010; Costello, 2011). Therefore, the decision was made not to login to the system until a specified date on which the questionnaire responses would be downloaded and removed from the live system. In addition to this, an additional email was sent to participants asking them not to respond to the email. 

3.5 Evaluation of Research Methods
Overall I was satisfied with the chosen research method. The execution of the questionnaire was completed without encountering any difficulties other than that previously discussed in the ethical considerations above. The online platform allowed for easy extraction of the data in to a spreadsheet, which aided a successful and efficient analysis. Despite the implementation of the questionnaire being successful I did encounter limitations in the data collected. During the analysis of the raw data I felt that many responses could have been explored further. Lodico et al. (2010) describe this as a disadvantage to anonymous questionnaires. However, as previously discussed the questionnaire was chosen as the best option for this particular study, which I still feel is relevant. 

4. Analysis and Discussion
This chapter will be structured according to the key themes that have emerged through the literature and results. To start, analysis will consider the demographic of teachers that have completed the questionnaires. I will move on to discuss the understanding of continuity and the participant’s knowledge of the foundation phase. Following this, I will draw on the participant’s own experience of transition. Finally, the key theme of strategies, barriers and communication will be explored.
4.1 Questionnaire responses
The questionnaire was sent out to all schools in the identified postcode via email, with a detailed explanation of the research to be undertaken and requesting Year 2 and Year 3 teachers to complete. The questionnaire gained a total of 72 responses, however during analysis it was clear that not only year 2 and year 3 teachers had responded. 12.5% of the questionnaires were completed by non-teaching Senior Leadership, 27% completed by key stage 2 teachers of which 77.78% were year 3 teachers and 50% were completed by Foundation Phase teachers of which 66.67% were specifically teaching in Year 2. What is interesting in this data is that some participants were not originally invited to participate in the research, however have chosen to do so. Furthermore, these questionnaires are the ones with the most quantitative data as they have chosen to express their opinions. Mathers et al. (2009) imply that participants are more likely to complete a questionnaire if it is of interest to them. Therefore, it can be assumed that these participants feel strongly around the issues of transition from Foundation Phase to Key Stage 2, which reiterates the need for research around this topic.
4.2 Continuity from the Foundation Phase to Key Stage 2
The literature review discussed the possibility of Year 3 teachers being a barrier to continuity throughout transition. Furthermore, research highlighted how Key stage 2, and in particular Year 3 teachers, have the responsibility of understanding the Foundation Phase pedagogy. The questionnaire gave opportunity to identify any differences between key stage 2 and foundation phase teachers’ personal ethos and values. 



4.3 Knowledge of the Foundation Phase
4.4 Experience of Transition
4.5 Strategies and Barriers

The above graphs show a significant difference between Key Stage 2 teachers and Foundation Phase teachers. From this data we can see that Foundation Phase teachers are clear in their pedagogical views unlike teachers in Key Stage 2. It is particularly interesting to see that more Key Stage 2 teachers have a preference for children sitting at desks. Irrespective of Foundation Phase pedagogies, sitting quietly at desks contradicts several theories of learning, which have been at the forefront of research for many decades. For example, Morgan and Saxton (1991: p.7) argue that effective teaching takes place when learners are active participants in their own learning. Teachers should provide experiences for learners that ‘get the adrenalin flowing’ and ‘get’s them thinking and feeling’, which implies that learning should not be behind desk with heavy focus on exposition from the teacher.
In contrast to the tables discussed above, the following table demonstrates a more positive outlook on the participant’s views on the Foundation Phase. 

As illustrated in the above graph the majority of the participants agree or strongly agree with all of the statements, which suggests that there is consensus of belief in the Foundation Phase pedagogies. Combining these findings with the findings discussed above could indicate that Key Stage 2 staff believe in the effects of the Foundation Phase curriculum on children’s learning, however do not understand the key pedagogies and philosophies used to gain these outcomes. Furthermore, when looking at these results in detail, it is apparent that all participants who selected disagree or neither agree or disagree are all Key Stage 2 staff that have been in post for longer than 10 years. 
These findings raise the question around the training of staff. Earley and Porritt (2012) describe how continuing professional development is essential to the success of a school and will improve the quality of provision. Furthermore, in a report by Siraj-Blatchford et al. (2006) it was concluded that well trained staff with a good understanding of child development and pedagogy produce a higher quality of provision. Here we experience a limitation to the questionnaire, as I would like to have found out if any of the Key Stage 2 staff have had any form of training on the pedagogies and philosophies of the Foundation Phase. However, the questionnaire does provide us with some information, which could be an indirect link. The questionnaire asked participants about their knowledge of the Foundation Phase. The table below shows the results:
	
	Foundation Phase Teachers
	Key Stage 2

	I have a good knowledge of the Foundation Phase
	89%
	11%

	I know quite a lot but I would like to know more
	11%
	41%

	I am aware of the Foundation Phase but don’t know a great deal about it
	0%
	48%

	I have very little knowledge of the Foundation Phase
	0%
	0%



Again, the difference in the two groups of participants is visible. In addition to this data, participants were asked if they had received any training specifically to support transition in the last 3 years. Only 18% of all participants had received such training. The data implies an insufficient amount of training, which has resulted in teachers, specifically Key Stage 2, not having a solid understanding of the Foundation Phase curriculum. These findings are inline with the findings of Siraj (2014) and Morris et al. (2010: p7), who combined, have a total of 13 recommendations related to continued professional development, including the recommendation that all ‘Schools need to ensure that staff across all phases (from Foundation Phase through to upper junior) are trained in Foundation Phase approaches’.
4.3 Experiences of Transition
Participants were asked about their experiences of transition within their own settings, two questions in particular raised concern when analysing the data. The following table shows the responses:

It is clear that in the majority of schools children are not being prepared for the transition and are finding it difficult to settle in to Year 3. Similar outcomes were discussed by Thomas and Lewis (2016) who established that Key Stage 2 teachers found children to be disruptive and difficult to manage following their move to Year 3.  The literature review has previously highlighted the need for Key Stage 2 staff to alter their teaching to reflect that of the Foundation Phase. Interestingly, the only participant who strongly agreed that pupils in their school were prepared for transition had introduced the pedagogy in Key Stage 2. Their comment reads:
I have worked in Year 1 and taught according to Foundation Phase practices for 2 years. This year I have taken those practices into Year 3. To manage workload and various practicalities, the Foundation Phase practices are used in the afternoons during theme work. This ensures a balance between more traditional Key Stage 2 teaching methods and Foundation Phase practices.

Despite this being very little data to conclude from, this data does reflect that of previous research.  Morris et al. (2010) found that successful transition was present when common classroom practices and philosophies of learning were consistent across both phases.  Fabian and Dunlop (2007) reiterate this by stating that schools must strive to combine the phases to allow for successful transition. This will support children in experiencing continuity, which will aid them in seeing life as a clear pathway for progression. 

4.4 Sharing Practice and Communication 
Tension between the Foundation Phase and Key Stage 2 have the potential to impact negatively on transition processes and in turn children’s learning, therefore it is priority that staff across phases have an understanding of each others roles and communicate effectively (O’Kane, 2016; Thomas and Lewis, 2016).  The participants in this study were asked a series of questions in relation to how easy they find it to communicate with other practitioners. The results are shown in the graph below:
 
Siraj (2014) highlighted several strategies to support the transition process, with one specifically supporting the need for observation across phases, in particular Key Stage 2 teachers observing Foundation Phase practice. As this was a Welsh Government recommendation in 2014, it is alarming to see that practitioners still find this the most difficult part of communication with others. However, the graph demonstrates that not one participant finds it difficult to discuss Foundation Phase pedagogies with other teachers, which is promising to future developments. 
4.5 Barriers and Strategies
Within the questionnaire, participants were invited to express their own thoughts around the topic of transition, including barriers and strategies that they had experience of. 62.5% of participants chose to complete the box. 3 key barriers have been identified from these comments, limited funding; the introduction of national tests and the disjunction between Foundation Phase outcomes and Key Stage 2 level descriptors. The introduction of the National Literacy and Numeracy framework in Wales is a much-debated topic. Many researchers have stressed that since its introduction, teachers have an increased amount of pressure and are choosing to loose Foundation Phase pedagogies as a result. This is understandable as testing and having to follow a prescribed framework that does not dovetail with the Foundation Phase pedagogies (Thomas and Lewis, 2016). Participants in this research project highlight these concerns by stating: ‘National tests for Yr2 should be abolished as their format does not reflect Foundation Phase pedagogy’ and ‘I am keen to introduce Foundation Phase pedagogy into Year 3, however the demands of the curriculum and pressures faced with national tests and levels has made it difficult to set up’. 
Furthermore, many participants highlighted the barrier of limited funding and in particular the effects this has on teaching support. Participants raised these concerns by stating: ‘Further funding should enable at least 1:8 support in Yr1 and Yr2 but also 1:15 support in Yr3’ and  ‘in many cases there just isn’t enough staff to implement changes in Key Stage 2 properly’. These findings are consistent with studies by Sanders et al. (2005) and Walsh et al. (2008) who stated that classroom support is needed in the form of teaching assistants from Nursery to at least Year 3. However, Moyles (2007) highlights that the mere presence of teaching assistants does not guarantee the success of an effective classroom. The role of the teacher has now changed and effective and continual management from the teacher now determines the success. This can be seen in Morris et al. (2010) whose findings draw attention to many participants expressing their concerns on the change in their role from classroom teacher to classroom manager. A recommendation was drawn from this to alter the training for Foundation Phase staff. 
The data from this study identifies 2 strategies that are most commonly used: transition visits at the end of Year 2 and practitioners working together across the two phases. Furthermore, the data reveals that these two strategies are the most successful. Research supports both strategies to aid transition (Sanders et al., 2005; Gloucestershire Children and Young People Service, 2007) however, they do not prevail all strategies. The most researched and proven strategy to aid transition is the continuity of curriculum pedagogies from the Foundation Phase in to Key Stage 2. When asked about this particular strategy, again, a difference was clear between Key Stage 2 staff and Foundation Phase. 








Among the plausible explanations for these findings is that again, Key Stage 2 staff have not had enough training or experience of play-based and experiential ways of learning. The Foundation Phase pedagogies are more recent than that of Key Stage 2 and have a solid basis in child development. Moreover, the Foundation Phase pedagogies derive from theories that are known as a valuable tool throughout the primary phase and even beyond (Waite and Rogers, 2011). Therefore, research suggests that it is more valuable to the child for Key Stage 2 to adapt their teaching with little alteration needed in the Year 2 classroom. 

The questionnaire used in this study, despite limitations being present, has presented interesting findings that are in relation to previous research and provide new concepts to explore. This paper will now move on to forming a conclusion in relation to this discussion and to provide recommendations for further research and informing practice.  



5. Conclusions and Recommendations 
This study has shown the relevance of a successful transition process to aid the wellbeing and academic progression of all children. Here is a conclusion of the results of the study including recommendations for schools.

5.1 Outcomes of the Study
The research identified 2 barriers that participants felt prevented them in delivering successful transition processes. These were the need for funding, specifically in the form of resources and classroom assistants and the introduction of the Literacy and Numeracy Framework, which includes national testing of all children in Year 2 – 9. Thomas and Lewis (2016) believe that the messages about the underpinning philosophy of the Foundation Phase differ greatly to that of the philosophies of the Literacy and Numeracy Framework. It is important at this time to consider the key theories discussed in the Literature review. The Foundation Phase provides practitioners to embrace a socio-cultural view of the child by taking an alternative vision where they view the child as competent and creative. Unfortunately, the Literacy and Numeracy framework does encourage otherwise by pushing practitioners to measure them against targets, goals and predetermined stages. 

Taylor et al. (2015) has stated that guidance is needed about merging the Literacy and Numeracy Framework with the pedagogies of the Foundation Phase. However, 3 years on we are yet to receive guidance in this. Until this guidance is available it is recommended that schools take the time to look at the pedagogies of the Foundation Phase and identify key ways in which the Literacy and Numeracy framework can be integrated in to their own practice. This must be a whole school approach with continuity between classes.

It was clear from the results that many schools were not using any transition strategies, which would be the reason for so many participants reporting that children moving to Key Stage 2 found the transition difficult. Additionally, the study also revealed that out of the schools using strategies the most commonly used was transition visits at the end of Year 2. Despite research advising schools that this is a plausible strategy, one of the more significant findings to emerge from this study is that the key transition strategy is to have a continuity of agreed pedagogy across the Foundation Phase and in to Key Stage 2. When this is in place, transition visits will become of more value than an individual strategy used alone. 

Therefore it is recommended that schools prioritise the introduction of a continuation of play-based and experiential learning pedagogies across phases. For this to take place, schools must ensure that all staff, including Key Stage 2 teachers, have an in depth understanding of the Foundation Phase pedagogies, a clear view of the educational experiences and academic and social skills acquired by children and a willingness to adapt and take risk in their teaching. Following the successful implementation of Foundation Phase pedagogies into Year 3, schools could then reinforce with further strategies such as, transition visits. However, it must be noted that research suggests that too many transition strategies can have the opposite effect (Fabian and Dunlop, 2007), therefore it is important to monitor children at all times. 

The continuity of pedagogy, which has been identified as key to successful transition, assists in our understanding of the role of the Key Stage 2 teacher. This study has highlighted the need for teachers working in Key Stage 2, especially Year 3, to have a clear understanding of the pedagogies and philosophies of the Foundation Phase. Moreover, the research has shown that it is more valuable to the children when Key Stage 2 teachers adapt their teaching than Year 2 teachers introducing formal strategies. The research also highlights that Key Stage 2 teachers lack in knowledge and understanding and have received limited support on developing their practice to reflect the Foundation Phase. 

It is recommended that Senior Leadership teams consider deploying knowledgeable, risk takers to the post of Year 3 teacher to work together with the Year 2 teacher to aid transition. Furthermore, schools should take a whole school approach in understanding their transition process and how to aid its success. It is important that all staff have an understanding of each others roles and that tension between phases is eliminated completely. 

5.2 Professional and Personal Development
Undertaking this research has accelerated my professional development. I have a greater understanding of the processes of successful transition but have also learnt how it is key to perform as a whole school. During the process I have evaluated my own practice and found that I need to allow more time into my schedule for communication, collaboration and sharing practice with other colleagues. I have developed my confidence to contribute to discussions within school and to present my findings to the Senior Leadership Team. Therefore, I aim to drive change forward within my setting by improving the transition process in order to recover the wellbeing and academic achievements of Year 3 pupils. 

5.3 Suggestions for Further Research
Despite this research project being a reflection on literature with an extensive amount of relevant data it does only provide a very broad view of transition processes from Foundation Phase to Key Stage 2. Further work could be done to gather more specific data, for example, analysing specific strategies and the efficiency of each. Further research regarding the implementation of play-based pedagogy in to Key Stage 2 would be of great help to practitioners as guidance and training is necessary for Key Stage 2 teachers to move forward. There is a limited amount of research available in Wales, which includes children’s perspective on transition. Furthermore, Article 12 of the United Nations Convention on the Rights of the Child states that children have the right to say what they think should happen to them and to be listened to (Children’s Rights Wales, 2018).What is now needed is a study involving children’s perspectives on transitions in order to aid further planning. 
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Appendix 1: Questionnaire (Format is due to it being an online form – This is a copy of the original questionnaire). 
Research Questionnaire
Required
You are being invited to take part in a study, which will contribute to a research project as part of a Masters Degree in Education at University of Wales Trinity St David. Before you decide whether or not to take part, it is important for you to understand why the research is being done and what it will involve. Please take time to read the following information carefully. The purpose of this study is to gather teacher perceptions on the transition between Foundation Phase and Key Stage 2. The research will support the identification of effective pedagogy. It will offer suggestions of ways to ensure transition from the Foundation Phase to Key Stage 2 is efficient and maximises the opportunities for learners. You have been invited to participate in this research as you work within a primary school setting. Your participation in this research study is voluntary. You may choose not to participate. If you decide to participate in this research survey, you may withdraw at any time. The University of Wales Trinity Saint David have strict ethical procedures on conducting ethical research with teachers and young people, consistent with current British Educational Research Association guidelines. The information provided by you in this questionnaire will be used for research purposes. It will not be used in a manner, which would allow identification of your individual responses. If you have any questions about the research study, please contact petersk13@hwbmail.net 

Clicking on the "agree" button below indicates that: 
• you have read the above information 
• you voluntarily agree to participate 
• you are at least 18 years of age
[image: ] 
Agree

2. What is your role within your school?

3. How long have you been working in a school setting?
[image: ] Less than 1 year
[image: ] 1-3 years
[image: ] 4-6 years
[image: ] 7-9 years
[image: ] 10 years or longer

4. How familiar would you say you are with the Foundation Phase?
[image: ] I have a good knowledge of the Foundation Phase
[image: ] I know quite a lot about the Foundation Phase, but would like to know more
[image: ] I know of Foundation Phase, but don't know a great deal about it
[image: ] I have very little knowledge of the Foundation Phase





5. To what extent would you agree or disagree with the following statements?
	
	Strongly Agree
	Agree
	Neither Agree or Disagree
	Disagree
	Strongly Disagree

	I am comfortable with the notion of play based learning
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	The key factor determining what and how a child is taught is their age
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	Children should be taught according to developmental stages
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	I prefer children to sit quietly at their desks
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	I think the curriculum should be subject based
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	Areas of learning provide a broad and balanced curriculum for children
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	I am happy working / teaching outdoors
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 






6. The Foundation Phase allows children to:
	
	Strongly Agree
	Agree
	Neither Agree or Disagree
	Disagree
	Strongly Disagree

	become independent learners
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	to work with others
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	become better at solving problems
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	achieve more academically 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	better manage their behaviour 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	gain self confidence
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	take responsibility for their learning
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 











7. To what extent would you agree or disagree with the following statements?
	
	Strongly Agree
	Agree
	Neither Agree nor Disagree
	Disagree
	Strongly Disagree

	Pupils moving from Year 2 to Year 3 are prepared for the change in teaching and curriculum
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	Pupils settle into Year 3 with ease
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	I have changed the way I teach since the introduction of the Foundation Phase
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	I am open to changing the way I teach to include pedagogies that reflect the Foundation Phase
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 


















8. Generally, how easy do you think it is for pupils in your school to move from Foundation Phase to KS2?
	
	Very easy
	Quite easy
	Neither easy nor difficult
	Quite difficult
	Very difficult

	In terms of Curriculum?
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	In terms of different classroom rules/expectations
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	In terms of learning
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	In terms of homework
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
























9. Generally, how easy is it to...
	
	Very easy
	Quite easy
	Neither easy nor difficult
	Quite difficult
	Very difficult

	talk to other teachers teaching the same year group
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	talk to staff in your setting about transition
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	talk to other teachers about Foundation Phase pedagogies
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	observe other practitioners in other phases to your own
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 



10. Have you attended training in the last 3 years to help you understand / prepare / work with children moving from year 2 to year 3?
[image: ] Yes
[image: ] No

11. If yes, was the training helpful?
[image: ] Yes
[image: ] No
[image: ] 
[image: ] 











12. How effective do you think the following strategies are in supporting transition from Foundation Phase to KS2?
	
	Very effective
	Quite effective
	Not very effective
	Not at all effective
	Strategy not used in my school

	Having one practitioner moving up through the school with the class
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	KS2 practitioners adapting their teaching methods to ease the transition (such as adopting the Foundation Phase approach to learning)
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	Practitioners working together across different phases of education (i.e. by talking, sharing practice, planning together)
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	Transition visits at the end of Year 2
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	Year 2 teachers adapting their teaching to reflect pedagogies of KS2
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	Engaging with parents and making them aware of the change
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 

	Staff training on the Foundation Phase for all staff in KS2
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 
	[image: ] 



13. Do you have any other comments / strategies / information that you feel would be relevant to this research study?
[image: ] 
Submit

[bookmark: _GoBack]
I believe the Foundation Phase allows children to...
Neither Agree or Disagree	become independent learners	to work with others	become better at solving problems	gain self confidence	take responsibility for their learning	-0.084	-0.021	-0.041	-0.0625	-0.104	Agree	become independent learners	to work with others	become better at solving problems	gain self confidence	take responsibility for their learning	-0.666	-0.583	-0.668	-0.708	-0.625	Strongly Agree	become independent learners	to work with others	become better at solving problems	gain self confidence	take responsibility for their learning	-0.166	-0.375	-0.167	-0.167	-0.167	Neither Agree or Disagree	become independent learners	to work with others	become better at solving problems	gain self confidence	take responsibility for their learning	0.084	0.021	0.041	0.0625	0.104	Disagree	become independent learners	to work with others	become better at solving problems	gain self confidence	take responsibility for their learning	0.0	0.0	0.083	0.0	0.0	Strongly Disagree	become independent learners	to work with others	become better at solving problems	gain self confidence	take responsibility for their learning	0.0	0.0	0.0	0.0	0.0	
Pupils moving from Year 2 to Year 3 are prepared for the change in teaching and curriculum	Strongly Agree	Agree	Neither Agree or Disagree	Disagree	Strongly Disagree	1.0	3.0	12.0	41.0	15.0	Pupils settle into Year 3 with ease	Strongly Agree	Agree	Neither Agree or Disagree	Disagree	Strongly Disagree	1.0	3.0	17.0	48.0	13.0	Number of participants

How easy do you find it to...
Neither Agree or Disagree	talk to other teachers teaching the same year group	talk to staff in your setting about transition	talk to other teachers about Foundation Phase pedagogies	observe other practitioners in other phases to your own	-0.0069	0.0	-0.1388	-0.0347	Quite Easy	talk to other teachers teaching the same year group	talk to staff in your setting about transition	talk to other teachers about Foundation Phase pedagogies	observe other practitioners in other phases to your own	-0.4166	-0.1388	-0.3888	-0.0277	Very Easy	talk to other teachers teaching the same year group	talk to staff in your setting about transition	talk to other teachers about Foundation Phase pedagogies	observe other practitioners in other phases to your own	-0.1666	-0.5416	-0.3333	-0.0138	Neither Easy or Difficult	talk to other teachers teaching the same year group	talk to staff in your setting about transition	talk to other teachers about Foundation Phase pedagogies	observe other practitioners in other phases to your own	0.0069	0.0	0.1388	0.0347	Quite difficult	talk to other teachers teaching the same year group	talk to staff in your setting about transition	talk to other teachers about Foundation Phase pedagogies	observe other practitioners in other phases to your own	0.4027	0.3194	0.0	0.3611	Very Difficult	talk to other teachers teaching the same year group	talk to staff in your setting about transition	talk to other teachers about Foundation Phase pedagogies	observe other practitioners in other phases to your own	0.0	0.0	0.0	0.5277	
Year 3 teachers adapting their teaching to reflect that of the Foundation Phase
Ks2	Very effective	quite effective 	Neither effective or not effective 	not very effective	not at all effective 	0.0	0.2593	0.2593	0.4814	0.0	Fph	Very effective	quite effective 	Neither effective or not effective 	not very effective	not at all effective 	0.6944	0.3056	0.0	0.0	0.0	
Year 2 teachers adapting their teaching to reflect that of Key Stage 2
Ks2	Very effective	quite effective 	Neither effective or not effective 	not very effective	not at all effective 	0.7037	0.2593	0.037	Fph	Very effective	quite effective 	Neither effective or not effective 	not very effective	not at all effective 	0.1667	0.0556	0.8148	0.1667	
I prefer children to sit at desks quietly
KS2	Strongly Agree	Agree	Neither Agree or Disagree	Disagree	Strongly Disagree	22.22	62.96	14.81	FPh	Strongly Agree	Agree	Neither Agree or Disagree	Disagree	Strongly Disagree	72.22	27.78	Percentage of Participants

I am comfortable with the notion of play-based learning
ks2	Strongly Agree	Agree	Neither Agree or Disagree	Disagree	Strongly Disagree	11.11	22.22	33.33	33.33	0.0	fph	Strongly Agree	Agree	Neither Agree or Disagree	Disagree	Strongly Disagree	33.33	66.66	Percentage of participants
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