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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Final word-Count: 3718 + 1000 (appendices) 4718

Introduction:-
In this assignment I will be carrying out a case study of an individual learner based on a observed critical incident (See Appendix p19). From this I will be identifying next teaching and learning steps in order to analyse and reform my own teaching practice. 
The main questions I will try to be answering are: Why this incident happened; what it means; and what should be done about it. I will describe my observation day, discuss the methodology used for this assignment, link my findings with the Curriculum for Wales’ four purposes, research in to a range of learning theories and review a several literary sources, enabling me to evaluate and reflect on the critical incident.
Tripp (Tripp, 2011, 24) tells us a critical incident is not dramatic and can be a common place event in any classroom, a common place event is rendered critical by our thorough analysis giving us a critical incident. By spending an observation period in a classroom, I have been able to witness and critique several common place events. By conducting this case study, I will be using my findings to develop my own teaching practice, enabling me to be reflective and seek to engage in ongoing professional learning and employ a broad repertoire of teaching approaches.

Observation:-
The observation period took place in a Primary School, on the first day of the school week (Monday). The school is located within a designated area of outstanding natural beauty and close to the coastline. Many of the children arrive by school bus and are from rural / village communities.
There are currently 157 pupils on roll from the ages of three to eleven. Over the last three years, the average number of pupils eligible for free school meals is around 3.7%, well below the national average of 19%. The school identifies around 14.7% of pupils as having additional learning needs, which is below the national average of 25%. (Welsh Government, 2019). No pupils speak Welsh as a first language and very few pupils have English as an additional language. The current headteacher has been in post since September 2009. The school is currently a pioneer school and is working with the Welsh Government and other schools to proceed with developments relating to curriculum reform (Estyn, 2017). There are five classes, three of which have mixed ages. The class I observed was a reception class (children aged 4-5 years old). Nineteen learners were present that day out of a class of twenty learners, with a teacher and teaching assistant.
I feel it is important to note that I will be using the Bera Ethical Guidelines for Educational Research, fourth edition (2018) in order to guide my work and ensure that the learners and establishment I observed in remain anonymous. It also important to note that the observation period undertaken for this critical evaluation was one day, normally observers who be spending three days with the class. This is due to the current global pandemic.

Methodology:- 
The choice of methodology for this assignment was set by the institution at which I am studying. I will be using a non-participant, structured, case study. In a non-participating case study, the researcher is observing from side-lines and has little control over events that occur, as opposed to other research methods such as experiments where the researcher looks to manipulate behaviour directly. A disadvantage of non-participant case study is that the observer can miss out on the context of what is going. The observation element for this Case Study follows a structured approach, using a template adapted from Fletcher-Wood (Fletcher-Wood) 2016, 125. Which sets out specific areas that will be looked at: Lesson Details; Classroom culture; Objectives; Direction; Access and challenge; Assessment and Specifics/Critical Incidents. A disadvantage of using a structured case study is if an event evolves in different way to the structure it cannot be taken into consideration.
There are many advantages to conducting a case study over other research methods. Wellington describes cases studies as “illustrative and illuminating” (Wellington, 2015:174). A case study provides a unique opportunity to look at people in real life situations, catching unique features of behaviour before going onto explain and understand what has been observed, giving a real insight in to the context of these events. Insights gained from a case study can be interpreted and reflections and findings can be put in to use. This idea leads me onto a further advantage of case studies, single researchers can carry out a case study, a single observer is less likely to distract or influence the behavior of the learners and learning environment. This should lead to observing more real-life events, as opposed to a large groups group of researchers in the classroom distracting the learners to the point of deliberate / simulated behavior.
Conversely there some disadvantages to using a case study approach, one of the main being the issues of observer bias. Observer bias is the case study being directed by the observers own suspicions or prejudices, the observer takes a selective approach regarding the information gathered in ordered to influence the findings to support these biases. With Case Study Only “a subject may only demonstrate a particular behaviour once” (Cohen et al, 2011, 293), you could be observing the class on a bad day and the behaviours that observer are not reflective of the learners behaviour on a whole, making it hard to generalise findings. Case studies can also be prone to ‘Observer effect’ a term that means that the act of observation alone may affect the properties of what is observed changing the environment.
Some of these disadvantages can be mitigated by providing a detailed chain of evidence supporting the case study. This will support cross checking and allow for other researchers to review the case study and draw their own interpretations.

Four Purposes:-
The four purposes are part of the new Curriculum for Wales and form part of the recommendations set out by Professor Graham Donaldson, in his ‘Independent Review of Curriculum and Assessment Arrangements in Wales’. The aim of purposes should be to “guide all future decisions about national and local educational priorities and underpin all teaching and learning in Wales” (Donaldson, 2015, 30). This puts the four purposes firmly at the heart of curriculum design for schools in Wales.
The four purpose are:
· Ambitious, capable learners who are ready to learn throughout their lives.
· Enterprising, creative contributors, ready to play a full part in life and work.
· Healthy, confident individuals, ready to lead fulfilling lives as valued members of society.
· Ethical, informed citizens of Wales and the world.

The critical incident I observed took place during a spelling/writing activity,  which was part of ‘Read Write Inc.’ phonics programme.  The class were put into groups based on ability, the learners I observed were in a group of 10. They were given a three letter word and were asked to spell it on a spelling tray using magnetic graphemes, part of the task involved rehearsing out loud what they want to say, before spelling. They were given around a minute to spell the word. After which the teacher would put the correct spelling on a large spelling board that was visible for the whole group, then move on to the next word. This exercise was repeated until all the words in the pack had been attempted. This activity links with the purpose of ambitious, capable learners in particular to the characteristic of communicating effectively in different forms and settings, using both welsh and English. 
Throughout the task I observed that learner 2 was not engaging with task, at several points during the exercise learner 2 was looking around the group and watching the other learners. At times it appeared that learner 2 was copying what the others were spelling, for example I watched learner 2 look over to the learner next to them and copy the incorrect spelling, the other learner had put down. It also appeared as if learner 2 struggled to pick up and move the magnetic graphemes on the spelling tray leading me to think that they had not yet fully developed the fine motor skills required to adequately manipulate the magnetic graphemes to where they wanted on the tray. Thus, a lack of dexterity and fine motor skills could be a possible cause for a lack of engagement with the task. Is it also not possible for me to rule out an undiagnosed additional Leaning need (ALN), which could have affect the learners ability to complete the task. This part of incident can also be related to the four purposes  and overlaps with healthy, confident individuals, ready to lead fulfilling lives as valued members of society in particular the characteristics of having the confidence to participate in performance and having the skills and knowledge to manage everyday life as independently as they can.

Literature review:- 
Two specific areas of interest I would like to research further following on from the above critical incident are the impact of fine motor skills (FMS) on the development of foundation age children and how to identify Additional Learning Needs (ALN) in foundation age children.	
To improve my understanding of the impact of FMS on the development of early years I decided to review to several journal articles that studied the effects of FMS on early years children. The first journal article I looked at was Mathisen, ‘Motor competence and implications in primary school study’. This article focused on a study of six-year olds, assessing and scoring their motor performance using Movement Assessment Battery for Children Test (M-ABC-test), M-ABC-tests are used to identify children who have motor function impairment, it tests three elements of motor function. Manual dexterity: threading beads, posting coins, drawing skills. Ball skills: Catching bean bag, rolling balls into goals. Balance: one leg balance, jumping over cord, walking heels raised. The study undertaken by Mathisen found that 9.6% of the children tested had a motor problem, 11.7% had borderline motor problems. Other key findings from the study showed more boys were found to be in the motor impaired groups particularly when it came to assessment of manual dexterity. (Mathisen, 2016, 206-209)
[bookmark: citation]The second journal article I reviewed was Brown, ‘Improving fine motor skills in young children: an interventions study’. Brown explores potential underlying cause of weak fine motor skills, mainly “persistence of primary reflexes beyond their normal time span (12months) with a range of learning difficulties including reading delay” (Brown, 2010, 271) . Brown digresses that a particular reflex, Asymmetrical Tonic Neck Reflex (ATNR) has been found to be associated with reading difficulties. Although required initially to support survival of new-borns if these primary reflexes are retained into early years development they have been found to impact learning, reading, writing, speaking, and listening.  The study conducted by Brown looked at ways to inhibit these primary reflexes and the impact of the Primary Movement intervention, in comparison to a control intervention, on the fine motor skills of sixty five Reception children. The children’s motor skills were assessed using the British Ability Scales II (BAS II) test, as opposed to the M-ABC-test used by Mathisen in his study. The draw backs of the BAS II test are pointed out by Brown in the Discussion of the article.  From this study Browns draws a similar conclusion to Mathisen and briefly outlines that boys are more likely to experience significant problems in motor development than girls. The main finding however, is that, specifically, Primary Movement intervention saw a post intervention mean above the national average for the age group in the BAS II test for almost 75% of the children, versus a pre intervention average below the national average for the same test in the experimental group. Although the control group also saw a post intervention rise it did not take them about the national average for the age group in the test. (Brown, 2010, 269-277).
The title of the third journal article I looked at Suggate et al, ‘Do fine motor skills contribute to early reading development?’ would suggest the that the article would focus on FMS and reading development.  This is not the case and part of focal point of the article is about drawing clear differentiations between FMS, graphomotor skills and writing skills. Defining FMS as “small muscle movement requiring close hand eye coordination” (Suggate et al, 2018, 2) and graphomotor skills as a sub group of FMS, that involves using a pencil without any need to reproduce letters, with writing skills defined as graphomotor skills combined with knowledge of letters and words. The study from this article focused on 144 children aged six looking at whether FMS has  an impact on early reading development. It measured: Demographics, Fine motor skill (using the German version of the M-ABC test), writing, graphomotor skills, intelligence, attention, and emergent literacy skills (vocabulary, phonemic awareness, letter knowledge and reading skill. The key findings from this study offers a different insight to both Mathisen and Brown with Suggate et al. suggesting that FMS are less impactful on emergent literacy skill showing comparably weak relations to the skills of word reading and letter knowledge, and that graphomotor skills, not FMS, play a greater role in emerging literacy.
 	The second area of interest I wish to research further is how to identify Special Educational Needs in foundation age children. “Around 23 per cent of all learners at maintained schools in Wales have SEN.” (Welsh Government, 2018, 2) It is important to note that at this time in Wales the system for Special Educational Needs in undergoing a transition to Additional Learning needs. 
In her book ‘The essential guide to understanding special educational needs’ Thompson details (in the chapter: identification of SEN and the role of the special needs coordinator) a series of triggers that can highlight and identify when action is required for a pupil experience difficulties such as: Making little or no progress even when teaching approaches are targeted in a child’s area of weakness; difficulty in developing literacy or mathematics skills; persistent emotional or behavioural difficulties; communication and/or interaction difficulties. “It is vital that the identification of pupils who may have SEN is made as early as possible, once identified action may be taken and strategies put in place to meet the individual needs of the pupil.” (Thompson, 2010, 17’ The strategies and interventions are detailed as: providing additional support targeting specific weaknesses; School Action in which the class teacher and SENCO will look actions required to assist with progression; School action plus in which help from external services is sought and an Individual Education plan created for the child. If the child is still experiencing difficulty after these interventions the school will write to the local authority requesting a statutory assessment (Thompson, 2010, 14-18). A statutory assessment is a full assessment of the child’s educational needs drawing on information from:
· The school
· Parents
· Educational psychologist 
· Medical doctor
· Social services
The result of this will be a statement of special educational needs, a legal document setting out the child’s special educational need and the additional help that is required to meet those needs. (Welsh Government, 2004).
The central theme of the Book ‘Identifying Special Needs in the Early Years’ (Mathieson, 2007) is about identifying SEN in early years children through strong teacher observation, and collaboration with colleagues. These observations can come from child-initiated play, group play & activities, teacher led activities and continuous provision activities. As a picture about the child’s development is drawn from these observations, patterns can begin to be seen in behaviour, personality, strengths, and weaknesses. Although both authors describe the needs for observation, “Every time inappropriate behaviour commence make a note of what occurred……. it helps to identify key times when behaviour is displayed and whether it occurs in specific environments” (Thompson, 2010, 15) Mathieson goes into greater detail advising the practitioner to conduct usual observation and then focused observation “next step is likely to be more focused observation in order to gather further detail of our concern” (Mathieson, 2007, 8) looking at describing the observable behaviour, context in which the behaviour occurs, and the duration of the behaviour. The purpose of this is to establish a series of targets to assist the child.
Mathieson places a great emphasis throughout on the importance of a good positive relationship with the parents of the child, based on mutual care and interest in the child. With the practitioner being the professional taking the lead in this relationship from the start. Pointing out that fear and anxiety about what parent reaction may be too sensitive or emotional issues is a sign of poor relationship, a poor teacher parent relationship could leave parents feel defensive about their child when they should be feeling supported. Mathieson believes that if steps are taken at the start to grow this relationship it becomes a two way approach. The teacher sharing achievements, next steps, and observational thoughts with the parents, empowering the parents to have confidence to bring concerns to the teacher. “If we ensure that parents are introduced to the idea of our observation processes at the beginning of our relationship with them, these can then form a secure basis to discuss children’s progress” (Mathieson, 2010,33). This idea could be challenge by raising the question ‘How does the approach to the parent teacher relationship change when the parent is not interested in the child’s educational development?’. This challenge is raised this author in that she acknowledges that parents involvement will vary, however as a professional the teachers role is to encourage, communicate and involve (in a variety of ways) parents in the educational development of their children. Encouraging whatever involvement parents are able to offer. (Mathieson, 2010, 35)

Evaluation:- 
Reflecting on the critical incident and having reviewed literature relating to the critical incident, I have identified a series of next steps that I would put in place had I come across this critical incident in my own professional teaching practice.
Based on Mathieson’s approach “if children’s learning does not seem to be progressing effectively, we should firstly consider the learning activities we are providing” (Mathieson, 2010, 6). I would evaluate my own pedagogy and revise my approach to focus on the child and specific needs, 
Simplify language and vocabulary, build on strength and interest, and be inclusive, encouraging participation. Looking to the 12 pedagogical principles for guidance would assist with this. As well as talking to my colleagues to share ideas on best practice, I would also ask the learners if they had a preferred approach and see if more of their interests could be considered.  I would also critique my lesson plan for the activity to see where improvements could be made for example smaller group sizes -allowing more time for instruction, and a more one-on-one  teaching experience to the learners. In order to improve the engagement of Learners in the activity I could try alternative methods such as giving the learners the opportunity to take it in turns being the teacher, or offering them choices such as ‘which word set they would  like to spell’.
From my observations of Learner 2 in the critical incident, I would have enough concern to conduct a focused observation of Learner 2, as advised by Mathieson. A focused observation would also help to mitigate against the possibility of “a subject may only demonstrate a particular behaviour once” (Cohen et al, 2011, 293) which I explored in the methodology, if there was behaviour was repeated in the focused observation I would bring my concerns to the SENCO for the school. Following the correct procedure for escalation of the issues and in order to set small achievable targets for the learner and look at options for Additional support 1-1 provision.
 	From the first part of my literature review it seems conclusive that issues with fine motor skills can affect learners. (Mathisen, 2016, 206) states that children must master different motor skills, and that difficulty with this can lead to a reduction in the child participating in activities. Although suggate et al attempts to differentiate between FMS, graphomotor skills and writing skills, FMS are important in the development of graphomotor skills which in turn, are linked to reading and writing. In order to intervene against the impact of FMS issues I would increase opportunities for learners to develop fine motor skills and support learning of this with increased range of activities such as painting, drawing, colouring, line drawing (i.e. mazes, dot to dot), playdough, threading, Lego, scissors and even practicing the task they are having difficulty with. I would also look to introduce whole class movement sessions, opportunities for learners to develop gross motor skills of movements and directionality such as dance, action songs and rhythms that will support fine motor skills.  
Part of my practice that I will look to develop would be forming good relationship with the parents of all the learners in my class, the idea of having “fear and anxiety ……experienced by practitioners with regards to talking to parents” (Mathieson, 2007, 3) raised by Mathieson is something I would like to avoid. I would want to feel comfortable discussing observations, raising issues and celebrating the achievements of their children with all parents whilst enabling them to feel comfortable bringing their concerns to me.

Conclusion:-
To conclude, in terms of my role as practitioner in Wales working toward new professional standards for teaching and leadership I have been supported to identify areas for further professional development. This approach has allowed me carry out professional learning, I have used a case study observation method in order to assess a critical incident, review current literature and research. The findings of my professional learning have also helped me reflect on and improve on my own teaching practices, refining my own pedagogy and allowed me to explore a broad repertoire of teaching approaches.
“early years teachers and professionals are well placed to identify those children who would benefit from early intervention” (Brown, 2010, 270) as a result of this one of the main findings that I think will stay with me throughout my professional teaching career is the importance behind improving and developing the fine motor skills of children in foundation years in order support areas of learning experience such as Languages, Literacy and Communication. 
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Appendices:- 
OBSERVATION / FIELD NOTES 1
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
28/09/2020. AM session through to lunch, Reception (19 Learners)

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Area of Learning and Experience: Languages, Literacy & Communication; Mathematics & Numeracy.

Through the session activities were split in to: whole class activities, group work, individual shared reading with a member of the teaching staff, and play/continuous provision activities.

Whole class activity:
· Learning the letter and sound for ‘U’ and identifying U from a series of Letter Cards, and writing ‘U’ on a large sheet of paper.
· Learning to add 1 more by singing ‘One elephant came out to play’ with visual aids such as number line.

Smaller group activities:
· Spelling tray
· Letter bingo
· Maths practical and written task




	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The classroom vibe was positive, and open. This was evidenced by the morning checking with the learners, followed by a ‘wake and shake’ dance, to get the learners up and moving before the first lesson.

Almost all the children were engaged with the sessions, and task. If attention lapsed the teacher used a variety of engagement tools to help regain focus, for example the whole class took part in a ‘daily puff’ exercise to break up the morning session.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?)

The literacy, language and communication experience is related to a larger objective of learning the alphabet, which the teacher made clear to the learners at the start of the session, before introducing the letter they were going to learn that day.

· link and identify a growing number of spoken sounds to letters
· begin to use spelling strategies such as sound–symbol correspondence and oral segmentation with support such as clapping sounds in vowel-consonant and consonant-vowel-consonant words
· discriminate between letters
· use spelling support such as phonic mats, flashcards and other resources

The Mathemtalical developement expirence is related to the objective of adding one more to a number, this was told to the learners at the start of the lesson.
· Children can distinguish between adding 1 and not taking 1 away
· mentally recall ‘one more’ of a number within 10
· present work orally, pictorially and in written form, and use a variety of ways to represent collected data
· use checking strategies to decide if answers are reasonable
· listen to and join in with rhymes, songs, stories, and games that have a mathematical theme





	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
 
Before the session, the teacher took the learners through the plan for the morning’s activities, this was displayed on a board and activities were represent by pictures.

The learners were directed by the teacher staff but there were opportunities for them to choose to play and continuous provision activities 

Tools such as the Interactive white board, letter cards, large number line, large spelling 
and use of songs were all used to help direct the class in what they were engaging in.






	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The learners had individual engagement tools such as letter wands

Were able to get hands on with elements such as practising writing the letter U.

Learners were given individual spelling trays and asked to spell words using magnetic letters, from phonics sounds they had already learned.

Adding on to the new number 
 increase each time during song adding an element of challenge
with the help of white board activities, the class were able to look at adding 1 to numbers all the way to 10.

Rolling dice, then counting number of teddies that dice indicates out onto a plate then adding 1 each time and correctly saying number.
Number line also given to the learners








	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The teacher showed the class a series of Letter Cards containing letters they had previously studied, they were asked to sound the letter on each card, with emphasis placed on the letter they were learning that day ‘U’.

At the end of the session the teacher took on the learners in a ‘Beat the teacher’ challenge. This was used to get the learners to recall what they had taken in from the session.

To develop the learner’s knowledge of adding one they took part in a challenge activity that involved recording their knowledge down workbook. - In workbooks draw circles in large circle corresponding to dice number, then in different colour adding one more, then correctly identifying new number and writing the number down

The teacher went recap what the learner had learned at the end of the Mathematical development lesson by going through the ‘One elephant went out to play song’ and asking questions to checking understanding.







	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Learner ‘1’ – did not joining in with the ‘wake and shake’ morning Dance

‘Flat Tyre’ – engagement technique used by the teacher to encourage the class to stop talking and focus

Learner ‘2’ not engaging in spelling tray task, copied from fellow learners, and waited for teacher direction.

Learner ‘3’ saying ‘What about everyone else’ when only 5 learners were selected to take part in the ‘one elephant came out to play song’




OBSERVATION / FIELD NOTES 2

	Date and time, year group:
28/09/2020, PM Session through to the end of the day, Reception (19 Learners)

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Area of Learning & Experience:  Languages, Literacy & communications; Welsh Language Development, Health and Well-being, Expressive Arts

Through the session activities were split into whole class activities, group work, independent reading with a member of the teaching staff, and play/continuous provision activities.


Whole Class activity: 
· Welsh, Video (where do you live).
· Tidying up the classroom
· End of day Story Time

Group activity with 
· Painting with TA (rotated)
· Independent reading with the teacher
· Continuous provision activities – Shop, Farm, Trains, Dinosaurs, Colouring, Building blocks.







	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Children were keen to take part in independent reading group tasks, this is evident as offered little resistance when being asked to join in with these activities at the first time of asking.

Almost all the children were engaged with the session, and tasks. If their attention lapsed the teacher used a variety of engagement tools to help focus, for example the whole class took part in outdoor play, where they could use bikes, ride-on/push along cars and the sand pit.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The purpose of watching and taking part in the whole class welsh activity is to support welsh language development, one of the objectives from this was the children took it in turns to ask partner where the live in Welsh (having learnt the words).

Independent reading is linked to the Area of learning experience of Languages, literacy, and communication – in particular understanding languages is key to understanding the world around us.

Continuous provision activities are to provide the learners with activities that enhance social and physical development. Related to what they have learnt for example a topic at this school was ‘Jack and the beans stalk’ this was related to growing things – and the shop the children played in had been turned into a garden centre to support this.  





	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Before the session, the teacher took the leaners through the plan for the afternoon activities, this was displayed on a board with activities represented by pictures.

The learners were directed by the teacher and TA, but there were opportunities for them to choose a play activity. Planning hoops were used as way for children to choose which provision activity they wanted to take part in.

With the less confident readers the independent reading was teachers guided, with the more confident readers being able to pick and read their own books with the teacher.







	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Children were given a book to take home to read with parents, and  children showing good levels of emerging literacy were also given phonics books to take home and learn as an additional challenge.  






	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The Welsh languages lesson was assessed at the end of the lesson when the task was for the learners to ask each other where they lived. Existing knowledge of place names was used by the learners to answer the question.

During the independent reading, the teacher assessed the learners continuously and made notes in their personal reading records denoting progress and feedback.







	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Learner ‘4’ – awarded a point for using prior knowledge to answer a question correctly

Planning hoops – used by the children to choose the continuous activity they wanted to take part in

Learner ‘1’ kicked Learner ‘4’ after an altercation regarding fruit from the shop 

Learner ‘1’ did not listening and pay attention to story at end of day































CRITICAL INCIDENT ONE IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	28.09.2020 / 09:10
Reception 4-5 years old
Whole class ‘Wake and shake’ activity








	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	After the class register and morning checking with the learners, the next activity was a ‘wake and shake’ dance. 

The learners and teaching staff all stood up and followed a video on a large screen and copied the movements.

Throughout the dance learner ‘1’ did not watch the screen or attempt to copy any of the dance moves, instead they walked slowly in between the rest of the learners.

As one of the smallest learners in the classroom it’s a possibility that with everyone else standing up they were unable to see the video on the whiteboard, another issue could have been that they had not yet learnt or developed the range of movement skills in order to take part

Could the learner have been fatigued?

Underdeveloped gross motor skills?

What are the benefits of morning exercise activities for foundation classes?

Why don’t some children do not participate in activities?


















CRITICAL INCIDENT TWO IDENTIFICATION RECORD 

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	28.09.2020 / 09:30
Reception 4-5 years old
Teacher and 10 learners
Learners were taking part in a group exercise with the teacher. Sitting in rows of 3 / 4 on the carpet.






	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The learners were given individual spelling trays (which were homemade, comprised of a household baking tray and magnetic letters). Learners were told a 3 letter word and were asked to spell it on their spelling tray using the magnetic letters. They were given around a minute to spell the word. After which the teacher would put the correct spelling on a large spelling board that was visible for the whole group, then move on to the next word.

Throughout the task I observed that learner 2 was not engaging with task, at several points during the exercise learner 2 was looking around the group and watching their fellow class mates, and copying what they were doing, even in putting the wrong letters down for the spelling.

At some points it appeared as if learner 2 struggled to pick up/move the magnetic letters on the spelling tray, difficulty with the fine motor skills required to take part in the task could have been a possible cause for the a lack of engagement.

Possible undiagnosed ALN issue for learner?

Teacher used engagement such as getting learners to phonically spell the word to help them, and asking them directly which word they though went where

Areas of interests relating to incident:
Developmental stages of children in particular  observation stage to participation stage. 
Fine motor skills development in primary school children
Identifying ALN in primary children.













CRITICAL INCIDENT THREE IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	28.09.2020 / 11:15
Reception 4-5 years old


Mathematics & Numeracy.







	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
As part of the lesson, the teachers and learner sang a song called ‘One elephant came out to play’ and 5 learners got to come out to the front of the class to represent the elephant’s in the song. 

At the end of the song learner ‘3’ who had not been chosen to go up said “what about everyone else?”

This comment was ignored by the teacher and the lesson continued, it is important to note that as part of the recap at the end of the lesson the class repeated the song activity. Once again learners ‘3’ was not selected to represent an elephant and made a similar comment about the lack of inclusiveness with the task.

Frustration with teacher? 
Lack of inclusiveness with task?
Could this dissatisfaction impact on future learning?






















CRITICAL INCIDENT FOUR IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	28.09.2020 / 14:30 
Reception 4-5 years old





Learners 1,4 & 5, and the teacher.



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Most of the learners were taking part in some sort of continuous provision activity,  whilst the TA took a small group for a creative development task and the teacher undertook independent reading with individual learners. Whilst I was observing a reading session, one of the learner’s learner 5 interrupted and informed the teacher that Learner ‘1’ kicked Learner ‘4’.

The teacher called Learner 4 over and asked them to explain their side of events,  then the teacher called Learner 1 over to explain theirs. At the end, the teacher asked Learner 1 if they had actually kicked Learner 4, Learner 1 admitted do doing this and was asked to apologise.

Why did learner 5 inform the teacher of the event?

Areas of interest:-

Mediation for foundation children

Behavioural management techniques
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