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AI- I acknowledge the use of [Chat GPT] (https://chatgpt.com/) on 09/04/2025 to structure the layout of my introduction and literature review. 
1. “What to include in an introduction for an assignment”. 
2. “How to structure an 800-word literature review”

Targets from my previous assignment
 
	Targets
	How I have addressed it in this work

	Revise referencing skills when referencing journals articles, i.e., place title of paper in single quotation marks. 
	I have met this target by consistently using single quotation marks for journals articles titles in my assignment referencing. 

	Continue to develop your criticality skills by engaging more deeply with conflicting perspectives and theorical aspects. 
	I have demonstrated this by contrasting theoretical perspectives critically, evaluating their strengths and limitations within the context of my argument. 



Written assessment: Project proposal for a school-community project
Using your experiences of teaching 7–11-year-old learners, write a proposal for a school community project.

[bookmark: _Int_QzqQ0lRr]	Food insecurity is a raising issue around Wales effecting many individuals and families, particularly in deprived areas (Revie, 2023). Schools are not only places for education but are also a crucial community hub that can provide much more support to those facing economic difficulties (Gross et al, 2015). This project proposes setting up a school community food bank to provide food supplies to those in need, while offering a valuable learning opportunity for pupils and addressing urgent community needs. My second professional teaching experience (PTE2) was located in a deprived area. During my time there, I noticed a gap where a structed food bank could have been implemented to complement the existing “Take what you need” trolley. This is a provision already available to the community needing hygiene items and daily necessities. The school is named a ‘community school’ which implies that they support everyone in the community such as providing resources, services, and economic challenges. A school-led food bank would provide more organized and consistent support for families and the community in need. Engaging pupils in the project will develop empathy, teamwork, leadership, numeracy, literacy, and communication skills which will enhance responsibility. Therefore, I believe that the school would be an ideal setting for this project. 

This literature review will explore the connections between community, belonging, Cynefin and food banks. It will justify the implementation of a school bank project to meet social and educational needs. In Wales, it is crucial for educational practitioners to emphasize the importance of community and community engagement in their teaching. Donaldson (2015) emphasizes that involving the community in shaping education is essential to societal needs and values. This is supported by Welsh Government (2022) whose aim is to enhance educational outcomes by supporting partnerships with families, engaging with the wider community, and collaborating with multi-agency services. This overall approach will address learners' diverse needs, supporting both pupils and the community. To support pupils or community members Bronfenbrenner’s Ecological systems theory emphasizes that children's development is influenced by environmental layers (Bronfenbrenner, 1979). These layers represent different environmental influences that shape a child’s development. The community within the model, influences individuals through interactions in the mesosystem, exosystem and macrosystem, shaping development. However, in a paired review Rosa and Tudge (2013) suggested that Bronfenbrenner’s theory highlighted concerns regarding the applicability across diverse cultural settings. The framework may not explain development well in different societies with different values or beliefs. The idea of cultural variation is particularly relevant in the Welsh context. Cynefin is a deep sense of belonging shaped by a place, community and heritage and plays a significant role in individual development (Davis and Conn, 2024). Beyond education, Cynefin is important in community cohesion as it highlights the significant of local context in Wales where attachment to a place allows a sense of belonging (Welsh Government, 2024). While Cynefin and a sense of belonging in Wales offers strong community ties, there are some drawbacks. Overemphasizing local identity may include newcomers or minority groups, creating divisions. Furthermore, an attachment to traditional values may frustrate social progress and adaptability in Wales. This will increase diverse and globalized society (Adams and Beauchamp, 2022). 
[bookmark: _Int_ZrolO9hc]Food banks have become a social safety net in many areas of the UK, providing emergency food packages to those facing food insecurity (Loopstra et al, 2019). There has been increasing levels of poverty and unemployment that have had a growing resilience on food banks. The Trussell Trust (2024) reported that there was an 94% increase in UK food parcel collections over five years, with 655,000 first-time users. This indicates an urgent need for systemic change to address economic issues. Loopstra et al (2019) also states that food banks serve as emergency food providers aiming to mitigate immediate hunger. However, there role has been critiqued for potentially not addressing underlying causes of poverty. A study by Sosenko et al (2022) explores the rise in food banks used in the UK. They link to welfare and policy changes such as Universal Credit and benefit allowance. They suggest that these polices increase food bank centres to grow food insecurity rather than addressing the root cause of poverty. Food banks emerged in the 1980s in responses to raising food insecurities such as poverty, unemployment, and welfare cuts (Poppendieck, 1998). Organizations such as Trussell Trust, Fare Share and Big Box Bwyd were founded to provide emergency food assistance. Lambie-Mumford (2013) critiques the rise of food banks in the UK, suggesting that whole they support essential relief for those people in need, they also highlight ethical concerns. She suggests that good banks should be up to the government not charities, which then can prevent long term solutions to food poverty. She emphasizes that it should be through policy changes not charities. Reeves and Loopstra (2020) expands on the critique as they suggest there need to be change in the welfare system. Similar to Lambie-Mumford (2013), they emphasize that while food banks offer immediate support, systematic issues such as poverty and welfare policies need to be addressed and changed.
When considering the needs for the school and its community, it's important to assess the academic and social aspects. This includes ensuring pupils and the broader community have access to support for emotional well-being and opportunities for personal growth which are key to fulfilling Maslow's hierarchy of needs (Maslow, 1943). Creating strong partnerships with families, local organizations, and members of the community to create a supporting, inclusive environment for all, promoting a sense of belonging and security. Additionally, addressing basic needs like safety and food securities ensures that pupils are learning about and developing empathy for those in economic issues (Epstein, 2018). 

The project aims to develop the proposal food bank project within a primary school setting is to enhance pupils’ understanding of food poverty and social responsibility, while providing essential support to community members facing food insecurity encouraging social action. The initiative will embed cross-curricular learning such as literacy and numeracy, while also supporting key life skills such as problem-solving, empathy and teamwork. Warsah (2020) suggest that community-engaged learning will contribute to the pupil's social awareness and critical thinking skills. This project will connect to real world issues and the pupils will gain responsibility skills and have the chance to make a positive impact on society and the community. The aim of this project is to create a sustainable school-led food bank that involves pupils in collecting, organizing, and providing food supplies to the local community members in need. The project will also strengthen the relationship between the school and the wider community which will support culture responsibility. Furthermore, the project will provide a learning experience that connects to the Welsh Curriculum four purposes, particularly focusing on developing ethical, informed citizens who are ready to play a full part in life and work (Welsh Government, 2022). By engaging with this project, pupils can have discussions around food poverty and will be encouraged to think about how collective action can make a positive change. By the conclusion of this project key outcomes are expected. There will be an increase in pupil awareness by understanding of food poverty and the factors contributing to it. Research by Waghid (2023) highlights that first-hand experience to social issues helps young learners develop empathy and critical thinking. Community engagement will strengthen as the school and community will enhance community cohesion and will support long-term partnerships. Also, the project will have a sustainable impact to those in need by creating a framework for ongoing food bank contributors. The project will be carried out with the support of the teachers, school staff and volunteers from the local community. There will be a project co-ordinator (a designated teacher) that will oversee operation, making sure that pupils are always actively involved while also maintaining organization efficiency. Pupils will be given various roles such as collecting donations, promoting awareness around the school, and managing the stock. Tympa et al (2024) implies that involving children in financial decisions can positivity impact their money habits and attitudes. Therefore, by including the pupils in the project can benefit them as well as those in need. However, involving children may rias ethical concerns if responsibilities are not age-appropriate or sensitively managed. According to the Ethical Research Involving children (ERIC, 2013) guidelines, children’s participations should be voluntary, informed, and respectful of their evolving capacity. The project will also primarily rely on food donations from pupils, parents, and local businesses. However, there will be a need for a small budget for logistic costs such as package materials, transportation fees and supplies. Community fundraising will also be explored to sustain the project. According to UNICEF (2020), community-based projects that involve both donations and fundraising are crucial for addressing social issues in the community. However, Warshawsky (2022) suggest that relying on external donations and the community fundraising risks the sustainability for community projects especially when the funds are irregular and insufficient. 		

The impact on the food bank project will be measured by looking at how the project supports families and the community, how the school community is strengthening and how it has helped those who may be struggling with the cost of living. Rather than focusing on only statistics and numbers, the aim is to identify the changes that the project has brought to the community. One of the most effective ways to see the impact is by taking to community members involved. They can share how the food bank has supported them and whether it has made a meaningful impact on their lives. Staff members can also share what they have noticed such as children coming into school more settled, happier, or more engaged throughout the day. These observations have been used in school-based evaluation, highlighted by the Education Endowment Foundation (EEF, 2022) which emphasise the value of stakeholder's feedback on the impact. Another useful way of reflecting on the project is looking at the children’s feelings about their school environment. When children see that their school is helping families and the local community in need it can create a sense of kindness and belonging. This links to the idea of schools being places where children not only learn academic subjects but also grow as healthy confident individuals, ambitious capable learners, enterprising creative contributors, and ethical informed citizens (Curriculum for Wales, 2022). Booth and Ainscow (2002) highlight that where emotional well-being and inclusive values are central to school life. The foodbank project can address immediate needs of children. This in turn can enhance their overall wellbeing and supporting the development of the inclusive values within the community. 
The foodbank project is also about reducing shame or embarrassment for those who need help. Research by Garthwaite (2016) explores how individuals navigate the stigma associated with food bank use. The research reveals how food bank users often feel isolated and judged. This highlights the need for a supportive environment that reduce these feelings. In the school environment we want the members of the community to feel safe and a non-judged environment where the food bank feels like a natural part of the school community. The school will also have to think about how the project will develop over time. Are more of the community feeling comfortable to use it? Are staff and pupils coming up with ideas to make it better? These small changes show that the project is becoming a valued part of the school, reflecting on the importance of reflection and improvement as suggested by Estyn's self-evaluation guidance (Estyn, 2023). From my recent professional teaching practice, I have seen how powerful community projects can be. When children are part of something that helps others, it gives them a sense of purpose and helps them feel more connected to the school and their community. Community projects like this can help support collaborations supporting those in need and promoting empathy and solidarity. 

[bookmark: _Int_koP4WTll]A SWOT analysis is a useful tool to assess the projects internal strengths and weaknesses, as well as external opportunities and threats. Identifying these areas, the school can reflect on the projects current value, future plans and potential challenges. This section explores the strengths, weaknesses, opportunities, and threats of the school-based food bank project proposal. The food bank project encourages a strong community involvement by bringing together pupils, staff, parents, and local organisations. It promotes hands-on experiences that develops lots of skills such as responsibility, teamwork, and leadership. Additionally, it supports real-world learning by helping pupils build empathy, think critically, and develop social awareness. It promotes inclusion by engaging with diverse community members which enhances respect and understanding. This reflects on the value of community-based learning in building inclusive educational environments. Goodall (2017) emphasises that when schools engage families it will benefit pupils both socially and academically. Similarly, Harris and Goodall (2008) highlight how strong home and school partnerships support achievement and help schools build trust with families. The project will support those in needs, promote compassion, enhance the school’s reputation and encourage broader community involvement. 
A significant weakness of the food bank project is it reliance on external funding and donations. This can be unpredictable. Without consistent financial support, the project will face difficulties in maintaining operations that could lead to service disruptions for those in need. Additionally, the school may lack in storage facilities for large quantities of food donations which could lead to overcrowding or unsuitable storage conditions. Accessibility is another challenge that could be faced; families without transportation or those living in remote areas may find it difficult to read the food bank. Moreover, food donations may not always cater to the diverse cultural needs, religions or dietary needs of the community, risking exclusion, or food waste. Baker (2023) highlights that schools are increasingly becoming frontline providers for food aid, often without the necessary resources, which can strain their end goal of supporting the community. In addition, Sabet (2024) emphasises the importance of integrating sustainable food practices within the educational setting, suggesting that without appropriate planning and resources, the initiatives may face significant operational challenges.  
The food bank project offers several valuable opportunities for community engagement and support. One key opportunity is partnerships with local businesses such as supermarkets, restaurants, and farms. These businesses can provide regular food donations or other services they may offer such as transport which can help sustain the project and raise its profile within the community. Therefore, businesses will be happy to help the growth of the project. Another opportunity is collaborative fundraising events. Events such as bake sales, raffles, and sports tournaments not only raise funds for the project but also brings the community together. Additionally, whole school participation plays an essential role. Involving teachers, pupils and staff allows collaboration and a sense of belonging. Technology can expend the projects reach by using virtual campaigns, social media awareness and digital documentations. This allows the community to engage online and expand the projects impact. These opportunities ensure that the project is sustainable, inclusive, and impactful. Recent research by Hill (2023) highlights how food partnerships allow collaboration between schools, businesses, and charities to create sustainable, community-led responses to food insecurity. Similar to a study by Stein and Brinkley (2023) who shows how partnerships between farms and food banks strengthen community resilience and effectively address food insecurity through local food production and charitable support. 
The project could face a few threats that could impact its effectiveness. Food safety and health risks. Arise if volunteers fail to follow proper protocols, potentially leading to foodborne illnesses that harm recipient and damage the project’s reputation. Taylor, Boyland and Hardman (2024) emphasise that it is important that volunteers are given standardized training as it can help minimise the risk of mistakes and ensure more professional handling within the food bank system. Stigma surrounding food assistance may discourage individuals from seeking help, leaving them hungry or in need. High demand could overwhelm the projects capacity, leading to shortages long ques or dissatisfaction among recipients. Additionally, inflation and price increases may make it hard to for the project to purchase enough supplies, especially when donations decrease heightening food insecurity in the community. This is supported by Gorb (2022) that imply that there has been an increase in food banks due to inflation being predicted to rise to 10 and 11%, they also highlight that there is a surge in demand for food banks around the UK. 

In conclusion, the proposed food bank project emphasizes the significance of school-community collaboration in addressing social issues such as food insecurity. Through effective partnership with local businesses, families, and community members, this initiative can support a strong sense of social responsibility and empathy among pupil's and supporting their academic and social development. By connecting pupils with real-world applications of their learning, the project can promote a deeper understanding of the value of community involvement and a develop a broader perspective on social issues. This aligning with the findings of Warsah (2020), who emphasises the value of service-based learning in cultivating social awareness and civic responsibility in pupils. Additionally, UNICEF (2020) highlights the critical importance of addressing food insecurity to ensure children's rights to a healthy and nourishing environment, reinforcing the projects alignment with global standards for well-being. 
In alignment with the QTS Professional Standards particularly collaboration and leadership, this project emphasises the significance of building relationships that extend beyond the classroom, strengthening the school community and enrich pupil's educational experiences. The project does not only address immediate community needs but also promotes long-term values such as solidary and collective action, essential to holistic educational development. 
Moreover, the food bank project could have significant positive effects on the community and school by offering support to families in need, allowing a culture of kindness and demonstrating a commitment to social justice. However, one potential limitation of the project is the risk of dependency where recipients may become over reliant on the food bank. This could potentially overlook more sustainable long-term solutions to food insecurity. 
Overall, this food bank project proposal stands as a promising initiative, aligning with educations values and community needs, while offering a valuable opportunity for pupils and staff to engage in meaningful social action. 
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INTERNAL
(Within the school)

Strengths

e Community involvement- The project will connect a unity
between pupils, parents, teachers, local community. It
encourages hands on experience by collaborating, taking
on responsibility, teamwork, social skills, promoting
leadership and building respect through meaningful
engagement and responsibility.

e Educational Impact- The project will integrate real-world
learning, empathy development, critical thinking, and
responsibilities through community engagement. It will
also promote the children’s cultural and social inclusion by
interacting with different members of the community. It
will also teach the pupil’s the importance of diversity and
respect.

e Direct support for the community- Helps provide
essential food supplies to those in the community facing
financial difficulties and ensuring that they are provided
with nutritious meals. It will also inspire volunteerism and
reinforcing the collective action and compassion with
those in the community.

e Enhances school reputation- The school will benefit by
being seen as a leader in social responsibilities,
strengthens community trust, attracts pupil’s and families
and recognition from partnerships. It will also motivate
members of the community to join positions at the school
as a role model for others.

Weaknesses

Funding and sustainability- The school may rely heavily on
donations, funding events and grants which can be
unpredictable. This could result in the project may lack in
financial resources to operate effectively. Without consistent
donations or funding the project may struggle to cover costs
which could lead to the service disruptions and failure to meet
the communities needs.

Storage and logistics- The school may not have enough storage
space to store the large quantities of donations, especially non-
perishables. With no designated space, the area could lead to
overcrowded storage areas, improper organization or the food
being stored in unsuitable conditions.

Lack of assess- The location of the school food bank may not be
easily accessible to all members of the community, especially
those who lack in transportation or live in remote areas. Those
finding it difficult to get there may find it hard to find transport
limiting the effectiveness of the project.

Cultural or dietary considerations- Food donations may not
provide diverse dietary needs of the community, such as
cultural or religious food preferences, allergies, and dietary
requirements. This may exclude some members of the
community or could lead to food waste if the food is not
suitable for everyone’s needs.
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External

(Outside the
school)

Opportunities

e Partnerships with other businesses- The project can
partner up with different parents such as local food stores
(Tesco), restaurants, farms, financial support, and
corporations to receive regular food donations or in-kind
services such as transport. This could create resources
and help raise the awareness of the projects profile within
the community.

e Collaborative fund-raising events- The school can
organise charity events such as bakes sales, raffles, or
sports tournaments to raise awareness and generate
funds and donations for the food bank. These events
provide an opportunity for the community to get together
and making a difference to the community. It will also
promote a spirit of kindness and social responsibility
within the school community.

e Whole school participations- All schools members can get
involved by integrating pupils into school activities, pupil-
led initiatives, engaging with local partners and creating a
sense of belonging and opportunity for pupils and staff to
take ownership and contribute meaningfully. By allowing a
shared purpose, everyone can feel part of the project and
its impact.

e Use of technology- Technology can play a big role in the
project by creating virtual awareness campaigns, using
social media to share awareness, and organizing virtual
meetings for collaboration. The pupils can also use digital
tools to document the project, track contributions and
share updates with the wider community.

Threats

Food safety and health risks- If the volunteers do the follow
proper food safety protocols, it can lead to cross-contamination.
This could lead to foodborne illnesses, putting recipients’ heath
and risk and damaging the project and the school’s reputation.
Stigma- Many individuals may feel embarred or ashamed to ask
for help. This stigma can prevent people from using the food
bank project. This could lead to potential community members
going hungry or suffering in silence, reducing the food bank
ability to serve the community fully.

High demand- High demand of members of the community may
quickly surpass the projects’ ability to source or store enough
food to meet everyone’s needs. The project may have to turn
people away or offer smaller portions, this could lead to
dissatisfaction and potential harm to those who are at most risk
or in need. Also, more people seeking help may lead to long
ques, overcrowding and a longer wait time. Some individuals,
especially the elderly or disabled may struggle to wait in long
ques or miss out on food supplies run out before they turn.
Inflation and price increases- If the inflations go up the prices of
essential foods items will also. This will make it more expensive
for the project to purchases additional supplies when donations
are low. The food bank project may struggle to afford required
foods, leading to shortages or lower quality foods. As the cost of
living increases people may not be able to donate as much as
they may have less disposable income.
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