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This assignment will reflect on and critically evaluate my own experience of planning and delivering a thirty-minute micro teach lesson to my peers at university. I’m going to use Gibb’s (1988) model of reflection to critically reflect on various aspects of the lesson by analysing the teaching strategies including discussions, questions and answers and overall evaluating the experience. It will include a critique of the use of emergent technologies that I planned to use in the lesson and explain and outline how using the PowerPoint presentation and the online quiz enhanced the teaching and learning experience. It will conclude by making recommendations for my own future improvement, personal and professional development in alignment with reference to the relevant professional standards quoted in brackets at the end of each paragraph when appropriate. 
 
I planned and delivered a thirty-minute micro teach lesson that included an introduction, a lead in and three activities. The topic of the lesson was leisure activities, I chose this topic because I had previously taught it to a group of students learning English as a second/ additional language (ESOL) and I thought that the lesson went well and that the activities were effective. I chose to teach a task-based lesson because my aim was to improve students’ ability to use the productive skills of speaking. Initially, I was apprehensive of the subject because I was teaching my peers from the course and the majority are native English speakers and the lesson plan and level was aimed at (B1) pre-intermediate (ESOL) students. This made me feel anxious and I thought that the lesson would not be challenging enough for my peers. However, my lecturer reassured me that the group were supportive and understanding and that I would be marked on the content and how I delivered the lesson rather than the subject/ topic itself. Ultimately, this gave me the confidence to continue with my plan and to be mindful of the students’ levels in the future. Overall, after completing the lesson, I thought it went well and I was happy with the experience. I felt very comfortable standing up in front of the class because I have previous experience of teaching and by having the experience, I felt that I was mentally prepared and organised for the lesson. (A1)

At the beginning of the lesson I introduced myself and displayed the objectives of the lesson. According to Reece and Walker they suggest that, “determining our objectives is first in the sequence because knowing where we are taking the students, means there is more likelihood of us getting there” (2007, p.5). When I had planned the lesson, I included two objectives. First, ‘the learner should be able to practice talking about leisure activities, hobbies and free time.’ Secondly, ‘the learners should be able to practice describing leisure activities.’ Initially, I questioned this, but reflecting on this after the lesson I chose practice because the lesson was a productive skills lesson and my overall aim was to improve the students’ vocabulary and speaking skills. Yet, objectives unlike aims should be specific, achievable and realistic and they involve what the students should be able to do at the end of the lesson. After the lesson I reviewed the feedback from my lecturer, he suggested that I should review the learning objectives using Bloom's Taxonomy and to see if I could create a hierarchy of learning objectives. In hindsight, If I were to teach the lesson again, I would change the objectives using Bloom's Taxonomy as a guideline. Therefore, I would change the first objective to, ‘the learners should be able to make a list of leisure activities,’ and the second to, ‘the learners should be able to describe leisure activities.’ These objectives would have been more suitable for the tasks and activities that I had prepared for the lesson. I will discuss the tasks in more detail throughout the assignment and explain how the new objectives would have been more suitable for the tasks set. (A1)

For me, the most important aspect was the lead-in to the lesson because I tried to create interest and personalised the topic so that each learner could relate to the lesson. Firstly, I used the PowerPoint slideshow to display images of my own hobbies and interests and asked the learners what leisure activities they could see and gave feedback on answers. I briefly talked about what I like to do in my free time and tried to motivate the learners to speak about their own hobbies and interests. Likewise, Jarvis (2015) states, “we should always try in good faith to personalise our learners’ experiences and consider what strategies will help us meet individual needs.” (p.130), he emphasises the importance of setting the scene, generating interest in the topic and personalising it for the learners. In addition, one of the teaching strategies I used was questions and answers. This teaching strategy is useful when beginning a lesson as it promotes thinking and understanding. I elicited responses and asked simple questions then moved on to more complex questions to challenge the learners and then moved on to the first activity. I boarded the letters A-Z on two white boards and asked the learners to form two teams and to work together to brainstorm a word for each letter of the alphabet. I specifically designed the task to be student lead in order to assess what the learners already know about the topic and to activate their passive knowledge. The brainstorm was timed which created a sense of competitiveness and allowed all learners to participate and encouraged teamwork. Therefore, having analysed the objectives of the lesson and changing the first objective to, ‘the learners should be able to make a list of leisure activities’ I believe that I would have met this objective regarding this specific activity. 

The second activity was designed to encourage the learners to describe different activities in line with the second objective. Firstly, I modelled the activity by displaying a leisure activity on the OHP and posed questions for the learners to discuss in their groups. I then clarified the rules of the game and explained that each team member had to nominate another member to sit on the ‘hot seat’ with their backs to the board. The other members had to describe the activity without using the actual word. The team who guesses the word first gets a point. To assist the task, I used visuals as Fender and Snyder (2017) have noted that, “the use of visuals to support the understanding of key ideas and vocabulary is another effective tool for ELs” (p.64). The PowerPoint was a tool I used to introduce and reinforce new vocabulary items to support the learners throughout the activity. This activity was fast-paced and very interactive. I think it’s important to incorporate an element of fun into the classroom. The game motivated the learners and encouraged them to participate. 

In addition to having fun in the classroom, encouraging active learning is equally important. Throughout the lesson I posed questions for the learners to discuss in small groups. According to Cambridge International Education, “teachers scaffold learning by providing guidance and support that challenges students based on their current ability” (2019). For instance, promoting a successful discussion in class promotes higher order thinking and helps the learners to ‘think hard’ and to develop their understanding in stages. Summey (2013) highlights that, “the most effective presentations are situated within a session that engages participates in active learning” (p.38). Bearing this in mind, I created and included open-ended questions in the lesson plan to encourage the learners to say and think more. I encouraged all learners to contribute by inviting them to speak and by asking ‘follow-up’ questions to expand on their existing knowledge. I accessed the students speaking skills and provided feedback on the use of language and sentence structure. Therefore, having analysed the objectives of the lesson and changing the second objective to, ‘the learners should be able to describe leisure activities.’ I believe that using the question and answers strategy during this activity the learners would have participated in speaking and describing the leisure activities. Therefore, I would have achieved my second objective. (A3)

Reece and Walker emphasize and comment on “the importance of the various learning styles and being aware of students' preferred learning styles while planning lessons” (2007, p.141). This understanding is essential for me in the workplace because I have experience of planning and delivering English lessons to adults from various backgrounds. I am aware of the different learning styles and the importance of being aware of additional learning needs. As a result, I am a compassionate and dedicated professional who is sensitive to students' unique needs. However, when planning the micro-teach lesson it was difficult for me to determine the students’ current abilities, learning styles and needs because I had not taught them before. Thus, I tried to include visual, auditory and kinaesthetic activities into the lesson plan to support all learning styles and gave the learners the opportunity to share their experiences and ideas in a relaxed and non-judgemental environment. (V1) 
Likewise, Fender and Snyder suggest:
“Providing EL’s opportunities to share their backgrounds, experiences, and ideas benefits other students as well. Listening to and responding to diverse perspectives helps prepare all students to live in a multicultural society” (2017, p. 14). 
Over the years, I have learned that students learn by relating subjects and lessons to the real world and their own life experiences. The students learn from each other by listening, speaking, repetition, re-capping and re visiting vocabulary and grammatical rules. These elements of learning and teaching English can be made interactive, fun and engaging for all learning styles and needs. We can deliver and apply this using various forms of digital literacies to enhance the learning and to assist the learners during each lesson. (K3)

The gaming or quiz strategy brings an, “element of competition and it can be an interesting way of obtaining feedback on the quality of learning and motivating students” (Reece and Walker, 2013, p.125). Based on this use of methodology I began researching the effectiveness of digital literacies and gaming and how they may enhance adult learning. Thus, I watched a video on the British Council website where Gavin Dudeney (2011) comments on the importance of using digital literacies in ESOL classes. He gave his views of what is happening with technology around the world and the value of using games in the classroom. As teachers we can create games that are student centred and that relate to real life situations and events. Cambridge International Education concludes, “the main idea is that we learn best when we can see the usefulness of what we learn and connect it to the real world” (2019). Therefore, based on the research of gaming and how it enhances learning. For the final activity I created an online quiz. I designed this activity to amend knowledge and to challenge the learners. Initially, I was apprehensive because technology can be known to be unreliable, so I had prepared hard copies of the quiz as a backup plan. Yet, the game was a success and I would use it again in future lessons because it gave instant feedback of results and using it saved some valuable teaching time. Nevertheless, using technology in the classroom may have its risks and as teachers we must be aware of the risks if they occur. I noted that the activity took some learners more time than others to access the internet and to set up the quiz. Although most or all the learners will have used the internet, we must be aware and take into consideration that the learners may not recognize how to use it effectively.  Equally, some learners took more time than others to answer the questions which could have had an impact on the timings of the lesson. (K4)

Overall, I enjoyed the experience of planning and delivering the micro teach lesson. I personalised the lesson and I was aware of the different learning styles and needs. I designed the lesson plan to support learners and to encourage learners to connect the lesson with the real world. Previously, I questioned the objectives of the lesson, therefore, having a better understanding of the use of objectives and by reviewing the objectives using Bloom's Taxonomy. I will try to create a hierarchy of learning objectives while planning my lessons so that the objectives are measurable and more specific to the lesson activities. In addition, I have discussed the various teaching strategies I used in line with the professional standards to promote active learning, including discussions to encourage deep learning, questions and answers to involve all learners and follow up questions to assess the learners speaking skills.  Indeed, I have highlighted the importance of using technology in the classroom and how these digital literacies supported the tasks and enhanced the learning by reinforcing new language and vocabulary and revising the students’ knowledge. Looking back, I believe that my micro-teach was successful, mostly because I have experience of teaching. However, I am still learning, and I will continue to learn and expand on my current knowledge. I will continue to develop on my professional development and performance as a teacher. I will expand on my current knowledge of digital literacies and to be more creative with using technology in the classroom. I will expand on my existing knowledge of teaching in post compulsory education by researching and having more in debt knowledge of my subject area.  I will use The British Council website as a platform to develop my teaching, they have a wealth of information and training videos specifically for teachers of ESOL that gives recommendations on training and professional development as teachers. (A5) 
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