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Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



I began my social work career within the team where I completed my final year placement, having a protected case load and regular supervision including mentoring sessions. This helped me to reflect and unpick experiences and critically reflect upon these interventions in detail (Ingram, R, et al, 2014). I applied the Gibbs (1998) Reflective Cycle, a model that enables you to analyse your experience, your feelings, understanding the situation and explore what could have been done differently (Bassot, 2013).  

I worked with families that were challenging the concerns that the Local Authority held. I found this hard to manage and sometimes felt the situation was becoming more of a ‘battle’, creating a defensive barrier to the interventions and support offered. I felt I had failed to support in a proactive and preventative manner. On reflection, I have identified a need to develop my communication skills, increasing my skills in communicating with families, thus enhancing a collaborative working base. I plan to do this through training and supervision. 

Working collaboratively with multi-professionals and children and families is crucial to social work practice, and the key to this is confidence and communication. Whilst I am able to implement good skills in this area, I often lose confidence, when faced with challenging professionals in meetings. I would ‘back down’ and lose control of the meeting due to lack of confidence and experience. 

I was able to relate to Baker & Wilkinson (2011), they discuss professional challenge and its crucial role in decision making, however when entering into an environment where other professional’s views are predicted it can create a ‘group think culture’ environment whereby decisions or judgements are not challenged due to other professional’s reluctance to do this.  To enable me to develop my skills I intend to work in more complex areas of child protection, building on my experiences to gain confidence and learning new approaches to effectively working in collaboration with multi-professionals. I will do this using supervision, training, team support and shadowing other, more experienced, social workers. 

I have benefited from being involved in court cases, and was involved in completing a parenting assessment for court. I found this a challenge as it was a fairly new experience to me. I felt daunted initially and lacked confidence in my ability to make a professional judgement. This experience gave me contact with the Local Authority Legal team. The solicitor went through the assessment with me and identified gaps and mistakes within the assessment. I felt as if I was being singled out as a newly qualified social worker, creating a fear that I wasn’t ‘up to the job’, and felt personally criticised. 

However, feedback from the court showed that the assessment was detailed and well informed, eliminating my fears, I reflected that the solicitor had provided me with constructive criticism in order to enhance my development. This is an area that I want to develop and through constructive criticism want to develop my court reports and professional judgement in assessments. I intend to do this by managing court cases and developing my practice, using supervision, reading good examples of assessments, using feedback from others and attending training and report writing for court.  

Word Count 531

Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  26.10.18 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



The observation was regarding a home visit to parents of 5 children who were on the Child Protection Register under the category of neglect. The children ranged from the ages 11 years to 3 years old. The home visit was carried out with just the parents present, as the purpose of the visit was to discuss that very little change had been made on the child protection plan and more recently concerns had escalated whereby it was no longer safe for the children to remain with their parents and a period of foster care was necessary to safeguard them from physical and emotional harm including neglect. The visit was also necessary to inform the parents that the Local Authority was holding a Legal Planning Meeting and advise them of the potential outcomes following this meeting. 

The visit was necessary to ascertain whether the parents would agree to voluntary accommodation under the SSWBWA 2014 whilst parents accessed support to make changes and parenting assessments can be concluded. 

The parents are of white welsh nationality and identify themselves as British. They have lived in Wales for the majority of their lives and their spoken language is English.

Prior to the home visit I had reviewed the child protection plan and was clear about the facts evidencing that the children were no longer safe. however due to their limited understanding and already identified barriers to understanding social work procedures, the home visit was necessary to promote a person centred approach to empower and created a firm base for them to make informed decisions in the future. 

I also confirmed that they were happy for my line manager to be present to which they agreed (Equality Act 2010, Code of Practice, 2015 1.4)

To prepare for the home visit, I arranged a convenient time for both parents, I re read the PLO protocol to ensure I was up to date with all the information and was in a position to answer any questions.
Word Count 329
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)


Using Kolb’s (1984) Experiential Learning Cycle reflective model I have been able to think, reflect and learn from my observation (Bassot, 2013). I felt apprehensive that the discussions I needed to have during this visit were very sensitive and could result in the parents being very upset and even aggressive, I also needed to ensure that I remained clear and honest with the parents, no matter how difficult this was (SCW, 2017a). 
The visit took place at the family house sitting on the sofa as this, I felt, would create a relaxed and calm environment for the parents. I was aware from working with the parents that they were both able to verbally communicate with me, and had already ascertained that their first language was English and they were not able to communicate in Welsh, the active offer was applied in the initial stages of the Child Protection Process. I shared the concerns and identified clearly that very little change had been made within the child protection plan. I did this by giving them practical examples in simplified terms to assist their understanding. I also discussed the recent domestic violent incident which the children had witnessed and explained how I believed this would have made the children feel scared and frightened and could have been hurt or injured in the cross fire. 

In order to simplify the words I used, I steered away from the common social work terms such as ‘risk of harm’ and ‘safeguarding’, and applied the Signs of Safety person centred approach using danger statements and practical examples (Turnell, 2012). For example, ‘like when drugs were posted through your letter box and the children could have picked them up and ate them’. I felt this assisted in their understanding of harm without the use of jargon. 

In addition to this I used a soft calm voice, speaking slowly in order to not elevate anxieties and create conflict. The parents were nodding throughout and at times they looked at each other, giving me confidence that they were understanding what I was saying. Occasionally they began to blame each other saying ‘yeah you had me up against the wall with a stick’, and ‘they were crying when you were shouting’, they were beginning to acknowledge the harm. 

When discussing the need for the children to be looked after in foster care, the parents became upset saying ‘they’re fine, we haven’t hurt them’. I paused to allow for thinking time and re-iterated the concerns discussed again. By doing this, whilst they remained upset, they understood and both began nodding their heads again. Thompson (2009) describes that sensitivity is important to social work practice in that it is important to develop this in highly emotionally charged situations. Also that developing an ability to read body language we are able read the non-verbal ‘signals’ in these situations to anticipate and develop engagement skills. They talked together saying ‘we need time to do this’ and ‘I can’t do this when they are here’ and I could see that they were beginning to acknowledge the risk of harm to the children and the need to make the changes. They then began to ask questions about the foster placement, another sign of their acceptance.

A further difficult challenge was that there weren’t enough resources for the children to be placed together and they would have to be in two separate foster homes. Whilst this was necessary to safeguard the children, this caused further upset and highly emotionally outbursts from the parents. I moved to sit next to the mother who was crying with her hands in her head, rocking back and forth. I reached out and placed my hand on her arm, to offer reassurance. This calmed the mother down and she engaged with me and began to talk calmly asking me ‘where will the foster home be’, ‘who will go with who’. 

Wilson ‘et al’ (2011) says that physical contact can be helpful to establish relationships, relaying important messages of acceptance and respect, however this use of communication is not always appropriate and needs to be applied in accordance to the cultural norm and the situation. My choice in this approach I felt was appropriate as I had built a relationship with the mother and created a sense of empathy and sensitivity. I was able to empower the parents by offering them to take control and make choices in asking them to decide how they would want the children to be cared for in foster care.  I insured that the parents knew that I was listening to them, by maintaining eye contact, nodding my head and paraphrasing to ask if I had understood them correctly. 
I then went on to inform the parents that the Local Authority was proceeding to a Legal Planning Meeting and that the outcome of this may mean instigating care proceedings. By watching the more than words videos, I was able to understand the importance of communication and the use of language in these situations whereby the service user may be disempowered and not challenge professionals. The power imbalance is significant between professionals and service users in child protection. I was advantaged due to holding the knowledge and understanding of the legal terms and processes, whereby they are disadvantaged by this and I must not allow it to create an oppressive practice and must assist in creating balance (Pinkerton and Devaney, 2009). 

Therefore, when I discussed the legal procedures, I used clear and simple terms, without the use of ‘jargon’. The use of such would have created an environment where they may have felt confused and intimidated, disempowering them.  The mother kept her head down, resting it in between her hands and remained silent, this made me feel that I had lost her engagement. I attempted to fill the silence as I saw this as an absence of communication, however on reflection when faced with emotionally charged and painful situations, the service user may become silent (Wilson ‘et al’, 2011). Learning from this in the future I will allow for a period of silence, time for the parents to process their thoughts and feelings. Following this I asked if she was ok, and reminded her to ask me if there was anything she did not understand. 
Very aware that discussing the legal process may give the parents a sense of hopelessness, I needed to be open and honest with them about what this could mean for the children’s permanency, and should they fail to make the changes. This was difficult but crucial to the intervention as without this information they were not able to understand the implications their choices may have in the future (SCW, 2017a). I continued to promote empowerment by asking the parents to explain to me what I had said so I could ensure that they had interpreted my explanation correctly.
Whilst they needed to know the possible outcomes of such care proceedings I also needed to build hope in order to motivate change. I focussed on the previously discussed ability to change, using a strength’s based approach, and was able to identify strengths and use them to create hope and facilitate change. Healy (2014) identifies that a strengths based approach is at the core of social work values and emphasise respect and self-determination in service users, creating optimism and hope and decreasing defensive and risk adverse practice (SCW, 2017a).
In reflection I found this visit difficult and emotional and felt myself sympathising with the parents, I thought to myself ‘this is awful, what am I doing’. However, on reflection considered the importance of empathising as a social worker and not sympathising as this can impact on the effectiveness of our practice (Thompson, 2009).  

I am aware that I had delivered some very difficult and unwelcome decisions and shared a lot of very important information with them. Whilst ideally this would have been undertaken on two different occasions, it was not possible, as the parents needed to understand the legal process and understand potential care proceedings in order to make fair and informed decisions (SCW, 2017a).
In summary I reflect that the visit had gone well, whilst I struggled emotionally by being critical with my own feelings and approaches. I feel that I have built up a resilience and am able to develop my skills to empower parents to make informed choices and facilitate change through the use of communication, whilst the safety of the children remain paramount.

Word Count 1411

Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.
Due to the very difficult nature of this visit the parents was obviously very upset and whilst they engaged, there responses within the feedback was limited due to the sensitive nature of difficult decisions they made and wasn’t appropriate at the time of the observation. However, my supervisor has since spoken to the parents and reported the following:

	Was it easy to understand what the SW was saying to you?
	Yes she says it like it is, simple, and I can ask her if I don’t understand anything [parents].

	Were you clear about what the social worker was saying?


	Yes I know we haven’t done a good enough job, I know we are not in a place to look after them [mother].



	Did she tell you what the visit was about?

	Yes we knew that it was because we had a fight and the children saw it [mother]. 



	Do you feel that the social worker listened to you?


	Yeah she does listen, yeah I can talk to her, yeah tell her things [mother].



	  Is there anything else you would like to say/add?


	I know I need to make lots of changes [father], I’m not able to keep them safe and I know that I am not ready to have the children back at the moment [mother]. I need to go to my appointments and get help [mother], we’ve told the children we will do this so than can come home before Christmas [father].




Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


This essay will focus on a complex study of safeguarding children whilst working in collaboration with professionals and families. It will critically reflect on assessment and safeguarding processes, procedures and the legislation underpinning this. In my discussion I will reflect upon my practice using the Kolb’s (1984) Experiential Learning Cycle, a model of reflection whereby you have an experience, reflect on it, learn from it and implement what you have learnt. However, as you will see throughout my essay, I found myself applying a Double Loop Learning method of reflection, addressing my deeper thoughts and challenging my assumptions and personal values (Bassot, 2013). 

Furthermore, I will discuss and critically reflect upon the use of theories and models of approach in child protection and, where appropriate, make reference to the social work values and principles underpinning the Code of Professional Practice and the National Occupational Standards of Social Work encompassing the core values of anti-oppressive and anti-discriminatory practice (SCW, 2017a; SCW, 2011). 
I feel that it is necessary not to confuse the terminology with Child Protection being at the highest point at which a child is/or is likely to experience significant harm, whereas safeguarding is a wide continuum leading from the welfare of a child in need right up the threshold of child protection (Featherstone, White & Morris, 2014). This essay will discuss the wide continuum of safeguarding concerned with the welfare of an un-born baby and leading to the point where the child is at risk of experiencing significant harm at birth. 
I currently work with in the child in need team which carries out long term work with children up to the age of 18. The support is provided within the Assessment Framework of Children In Need (National Assembly for Wales, 2001) and All Wales Child Protection Procedures (Local Safeguarding Child Boards in Wales, LSCBW, 2008) under the statutory legislation on the Children Act 1989 and Children Act 2004 and the Social Services and Wellbeing (Wales) Act (SSWBWA), 2014. The team holds court cases following guidance within the Public Law Outline (PLO), 2008 introduced in April 2008 in England and Wales to manage care and supervision order proceedings under section 31 of the Children Act 1989, and the Adoption and Children Act 2002. 
The team has embraced the SSWBWA 2014 since its implementation in 2016, which holds the fundamental principles of co-production and voice and control at the centre of the people who are receiving support, prevention and early intervention and strong partnership working across multi-agency professionals (Social Care Wales, 2017b). The number of referrals leading to assessment in the Local Authority reported in 2017 was 908, 247 of which led to care and support planning. This increased to 958 with care and support plans being implemented to 268 (Welsh Government (WG), 2018a).
The legislation identified, must underpin the work that is carried out in the team offering support and assessment to families and safeguarding children. It must be considered with the duties placed upon social work practice in safeguarding children. A duty is when the Local Authority ‘must’ fulfil the requirements of such law (Thompson, 2009). However, this must be practiced in conjunction to the ‘powers’ available in implementing such safeguards, for example, giving options to implement if felt necessary; (which are outlined in policies and procedures underpinning this legislation).

The case I will be discussing is of an un-born baby, referred to as child 1, a mother and a father, of which I will refer to as such or simply as just ‘parents’ ensuring that they remain anonymised and their right to confidentiality maintained (Data Protection Act, 1998). The parents are historically known to social services having previously had 5 children removed from their care, the younger two were adopted the previous year, and the older three, living with family members under a Special Guardianship Order. 

The parents are both Welsh British having grown up in small welsh rural community towns. Both parents speak English as a first language, although the father has some welsh language, the active offer was used and they chose to have all communication in English (WG, 2012).
Both parents are enmeshed in their relationship which is characterised by domestic violence, substance misuse, self-harm and suicide ideation, offending, and mental health. Their previous children were removed from their care following a very serious Non Accidental Injury and both parents remain in the pool of perpetrators for causing the injury. 

A referral was received from health professionals reporting concerns that the mother was pregnant again and identified concerns due to the history and ongoing chaotic lifestyle the parents continued to lead. A simple assessment was undertaken within 7 days by the Child Care Assessment Team, following the guidance within the All Wales Child Protection Procedures (LSCBW, 2008).
A comprehensive assessment followed and a strategy discussion held between social services and police whereby it was agreed for the case to proceed to Initial Child Protection Conference. It was a unanimous decision made by multi-professionals that the baby’s name would be registered on the child protection register at birth under the category of neglect. In 2016 it was reported that a total of 1,380 children were placed on the register under this category in Wales (NSPCC, 2017), however this decreased to 1090 in 2018 (WG, 2018 b). 

The case was transferred with a child protection plan to be implemented. Child 1 was showing poor growth within the womb and mother, with a history of serious eating disorders, wasn’t eating well and wasn’t attending antenatal appointments. There had also been very recent domestic abuse incidents between the parents. The un-born baby needed monitoring closely by health professionals and the parents needed supporting to understand the risks and to make the changes to safeguard the baby from harm whilst in uteri. 

A crucial aspect of the child protection plan included assessment of the parent’s ability to safely care for the child and the outcome would determine the next stages of safeguarding. 

I embarked on this child protection work by encompassing the need for coproduction and working with families views and wishes at the front of decision making thus empowering them to be creative in their own planning to make changes to achieve better outcomes for children’s’ safety and welfare (SSWBWA, 2014). An approach I used was Signs of Safety (SOS) to assist the parents to understand the concerns of the Local Authority, but also empowering them to make changes and take ownership of their plan, a model of approach to all aspects of social work (Turnell, 2012; SCW, 2011; SCW, 2017a). 
I liked the model’s use of ‘danger statements’ focussing on simple and relative explanations of harm to the parents. Moreover, the ‘safety goals’ clearly related to how things would look in order for us not to be concerned any more. An empowering approach supporting the family to create their own plan to achieve this. SOS is being implemented worldwide (Turnell, 2012). 

SOS uses a person centred and strengths based approach to assess and review risk comprehensively. The mother became very upset on the creation of the danger statements, as she acknowledged what harm had been experienced by her other children. Although difficult this was important in her understanding the concerns of the Local Authority using clear communication relative to her situation. It made me think how much we use ‘jargon’ in every day work with families. What does ‘at risk’ actually mean to families living it every day? It’s a bit of a ‘wholly’ term for families, whereby if stated ‘like when your child ended up in hospital with burns and crying as was in so much pain’ it is relative to their situation and therefore promotes and assists in their understanding (SCW, 2011). 

Following this the mother began to engage with services and started to attend some antenatal appointments. The parents had separated and the father was not putting himself forward to care, just wanted to have contact with child 1. There were no signs of substance misuse, however the mother was still not engaging with substance misuse services or mental health services, which still remained a risky concern. 

It was necessary at this stage to undertake a parenting risk assessment which would ultimately decide the appropriate actions to safeguard Child 1.   In order to carry out the assessment effectively it was necessary to build a relationship and rapport with the mother. The use of SOS initially helped with this as the Safety goals helped her to identify what we needed to see in order for the concerns to be protected. Further, crucial to the assessment, was anti-discrimination and anti-oppressive practice. In order for the mother to share a realistic view and participate in the assessment I needed to provide her with an environment and relationship in which she felt able to share the ‘real’ picture in assessing the needs and risks (Coulshed & Orne, 2012).
During the assessment I felt anxious and nervous as, often in child protection, these were parents with a violent and offending history, of whom were trying to conceal their relationship. In addition the mother was saying she was receiving threats from drug dealers, who had recently kicked down her door. The property was a first floor flat with an entrance door on the ground floor leading straight to steep stairs inside. I remember feeling anxious and every bang made me question whether someone else was in the house.
I was able to relate to Ferguson, (2011) when he describes the impact of professional practice encountering these feelings and emotions when carrying out home visits, on reflection I experienced much of what he wrote about; the thoughts that run through your mind of how to escape if needed; and thinking that an announced visit may alleviate some of the tension and prepare for a less anxious visit in future. I reflected by considering the feelings that may have been encountered by professionals involved in the deaths of children in the case of Baby P or Victoria Columbia, how things may have been missed due to the lack of support and protection given to professionals undertaking such child protection work in the community. 
This was not an assessment on basic parenting but a more complex assessment of risk and change in order to assess the parenting ability for child 1, crucially focussing around the NAI of their previous child. I found this very complex, there were no set questions to assist in my assessment, it was based on my understanding of the risks and the previous judgement made by court proving that the parents had abused their previous child. The cycle of change helped me to consider this deeper in my conclusion. 

Due to the high risks involved a legal planning meeting was held. This involved senior solicitors, senior managers and myself. I was overwhelmed at the experience and professional power difference with the meeting as I was only one year qualified. It was decided that an application to court for an Interim Care Order and removal upon birth was to be made. I struggled to understand and contemplate this at first, I felt it was unethical to separate the baby from its mother, and reflected during the meeting about the mother still having chance to make the changes during the PLO process. I began to question my own assumptions and personal beliefs and began to consider that the law can be oppressive and disempowering unless decisions are made in conjunction with social work ethics and values (Dalrymple & Burke, 1995), for example empowering the family to explore different plans and orders in the court proceedings to empower choice and wishes where possible (SCW, 2017a).
I was able to critically reflect upon this during the Legal Planning Meeting. Whilst the Law is there to ensure that the correct steps are taken in safeguarding children, it is important to consider the different options available within safeguarding decision making in ensuring that it is ethical (Brammer, 2010). I concur with Dickens (2013) when he discusses that the law and ethics are sometimes not compatible and can conflict and related this to my thoughts. The rights of the child needed to be paramount however ethically in balance with the views of the parents; implementing duties within the legislation whilst maintaining a balance of non-judgemental values and anti-oppressive practice (Wilson, et al, 2011; SCW, 2011; SCW, 2017a).
To separate the mother and child 1 at birth seemed unethical to me and I considered the impact this would have on the mother. I thought she would lose all hope of parenting her child in the future and therefore spiral into further chaos and destruction minimising the chances of making further changes. I reflected about the danger statements and the safety goals and recalled that a plan to safeguard would be for 24/7 support and supervision of the mother and Child 1. In considering that any intervention in private and family life must be necessary, proportionate and in accordance with the law (Dickens, 2013; Human Rights Act 1998, Article 8).  
However, following a paperwork assessment from all of the residential placements nationally available to this mother, there was not one willing to offer an assessment placement due to her recent history and lack of change since this. Experts did not support a plan for further assessment in her ability to care for child 1 within the child’s timescales. Research states that a child who experiences abuse and one or more temporary placements before moving onto permanency disrupting their attachments has been evidenced to show behavioural and developmental difficulties in the future (McNeish & Scott, 2013). 

I began to reflect on how the Local Authority plan would impact on the mother’s ability to make changes prior to the birth of child 1, and furthermore started to question the use of Signs of Safety in this case. I questioned if the safety goals/plans had given the mother a sense of ‘false hope’; that she could care for child 1 and further entrench a mistrust in social services. I became concerned for the mother, in that if she lost hope it could be detrimental even further to the safety of child 1. 

I began to think about the mother and child 1 throughout the day, concerned about its safety and my anxieties began to grow surrounding the recent decision to make an application to court for removal and informing the mother of this. This was a case whereby the risk of the mother fleeing or concealing the birth was very high. By this time I had built a rapport with the mother, and I felt that she had begun to trust me. Moreover, after informing her of the plan I became increasingly nervous in undertaking home visits as I felt the parents were unpredictable. 

However, after supervision with my manager I reflected upon my feelings and was supported to focus on the best interests of child 1 and the high level of risks presented. Supervision helped me to consider and understand that a plan to safeguard did not focus on preventing the mother from taking drastic actions, it focused on the risks and the necessary steps in order to safeguard the child at birth. I was able to critically reflect on my practice by acknowledging that I was worried that the mother may conceal the birth, or flee, which evidenced the need for such a draconian measure of removal due to the unpredictable and chaotic lifestyle she leads.

This was an important supervision for me, which gave me confidence in understanding the necessity in such high measures of safeguarding, and returned my thinking to the child as paramount and whilst the parents’ wishes and feelings are important they are not paramount to the safety of the child. It is crucial for social workers to use supervision to critically reflect and unpick their emotions, values and beliefs, which will enable a better quality of practice and therefore better relationships with families (Ingram et al, 2014).
The mother went missing for 4 hours on commencement of labour and reportedly she had been seen with the child’s father, after having stated they were separated. I was immediately very concerned and my previous thoughts became reality. I felt that I had failed child 1, both parents were refusing to answer the phone and I instantly felt disappointed that the mother had lied and manipulated me into thinking that she was working with social services in the best interests of her baby. 

I considered disguise compliance and reflected that during the assessment the changes made was all an ‘act’, a way of the mother retaining control and deceiving professionals into thinking she had made the changes, whereby not understanding the risks posed at all. By reflecting on the assessment, I gained a better understanding and deeper insight into the risks presented to child 1 by its parents. I can see how it is easy to be coerced into believing that parents have made changes for simply ‘saying the right things’ and attending appointments to ‘tick a box’, this was a crucial point of my professional development. 
I was able to see how engagement is more than a tick box exercise and whilst there are many parents out there ready and able to make changes, some parents are able to manipulate professionals by attending in person without effective change being made. This I feel is more pertinent to placing children at risk of harm as without knowing the full extent of the risks, through disguise compliance, the correct level of support to safeguard is not able to be implemented.
At this point of crisis, it was crucial for me to work with multi-agencies in safeguarding child 1. I worked closely with the midwife, hospital and police and support workers to ensure the mother and child following the birth were supervised until the court would hear the case.  This was a difficult time for me, it was a point of crisis whereby I was working in reaction to my concerns for the safety of child 1, but also in reaction to my emotions. My managers and solicitors supported me, they gave me confidence and reassurance that I had done everything I could to safeguard child 1 and support the mother to make the changes, however it was now ultimately down to the choices the mother made.

However, I faced challenges with the managers of the support team, questioning the need for supervision following birth. I struggled with this challenge and took it personally, believing that they were playing on my newly qualified status in order to spare resources. I found myself having to argue that this support was necessary in order to safeguard the child at birth. I found legislation conflicting at this point as the SSWBWA 2014 states that multi-agency professionals must work collaboratively, however health professionals refused to supervise the mother and baby on the ward, stating that the safety of the child was not their responsibility, due to the other commitments. 

This is where I questioned the legislation, and whilst numerous reports of child deaths have highlighted the need for joined up working in child protection, legislation does not place duties on multi agencies do so and the policies state that it is the social services responsibility to do such. I feel that there is a long way to go in creating a seamless link between legislation and policy in the protection of children. 

This added further pressure to the situation I was in, I felt frustrated and angry and I struggled to understand that at a point of crisis and very serious need to safeguard that multi-agencies were placing barriers in order for me to do this effectively. I was also being pressurised by our legal team to update my statement to court with the day’s events, evidencing further the need for separation. This was crucial to recording the evidence that led to the decision made within the application to court requesting the need for the Order. 

The parents presented at hospital together and safeguarding measures were implemented instantly upon birth, with 24 hour supervision of her care of child 1. Separation was ordered at court and the PLO process implemented.  It transpired that the parents had in fact colluded and had remained in a relationship throughout, deceiving professionals, whilst also continuing to use legal highs throughout the pregnancy. Child 1 was admitted to hospital on a number of occasions following birth due to withdrawing from substances. 

This made me feel deceived and lied to. I thought that I had built a good relationship with the mother, and whilst it evidenced the decision in safeguarding the baby and that separation was necessary, the manipulation I received by the mother made me question my own practice. Maybe I had focused on the mother too much and her needs, rather than that of the baby. Critically analysing this I came to the conclusion that in order to safeguard the baby I needed to focus on the mother, as I had no control over the un-born babies’ health development in the uteri, however not at the expense of the child’s safety. 
The Laming report (2003), whilst addressing the needs for better multi-agency working and sharing of information in order to better protect children, did not acknowledge the emotional impact of child protection work on professionals. By just addressing legislation and policies will not ensure duties are carried out. I also concur with Cooper (2005) when stating that, only when it considers the emotional impact it has on the worker in relation to the situation they face, will they be able to implement appropriate action following reflection in understanding how the two interject. I believe this is a crucial consideration for The Local Safeguarding Board who are responsible for scrutinising practices, raising awareness and implementing policies and procedures, ensuring that national policies and procedures are fit for purpose, including advice and guidance being overseen by the National Safeguarding Board (SCW, 2015).
I also reflected on the importance of unannounced visits, the element of seeing the true picture without the potential for the parents to ‘prepare’ for the visit. In this case it was very clear to me that this is what was happening, as I never was able to gain entry on unannounced visits; in hindsight it was because the father was there, who had may have left before an announced visit, or that there was evidence of drug use, which on an announced visit would have been removed. 
Whilst these were not classed as statutory Child Protection visits, as the child was not yet born the visits were for assessment purposes and crucial to informing the assessment of risk. Ferguson (2011) discusses how child protection processes have advanced in ensuring children’s safety. Historically child protection visits were seen as an intrusion on the parents Human Rights to privacy, however the growth and understanding of the importance of this practice has led to a necessity of home visits to asses risk and protect children from harm. It is now acknowledged, throughout professional understanding and legislation that it is the children’s space and home also and they have a right to ensure their needs are being met. Should the mother make changes then this is the environment in which the child would be living, hence crucial to the assessment. 
I felt that whilst there was a ‘roller coaster’ of emotions, personal and professional in this case, this was pertinent to my development, moving from managing a variety of cases to addressing the complexities within safeguarding children. In reflection, I constantly questioned if I was up to the job, however on reflection I realised that child protection is a difficult and a challenging responsibility, that is constantly developing my practice with more critical thinking and reflection. It helped me to understand the importance of being aware of my own emotions and feelings and how this may impact on my professional judgement and furthermore my resilience. This case highlighted to me the importance of training, supervision, theories and reflection in child protection social work.
In the future I would use the cycle of change in conjunction with the Signs of Safety Approach in any assessment carried out. This enables professionals to assess the real understanding of risk with parents and therefore the point at which change is implemented. In the future I would be more confident in assessing the risk of disguised compliance to enable me to ascertain the true risks pertinent to the current time and situation. I would also carry out more unannounced visits, and to minimise my feeling of anxiety and emotions which may impact on the quality of my visit, visit with another professional. 
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Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


The Social Services and Wellbeing (Wales) Act 2014, (SSWBWA 2014) underpins legislation for adults in Wales, one single statute replaced the previously complex, confusing, and conflicting statutes in adult legislation following the Law Commission undertaking a review (Law Commission, 2011). An underpinning principle of the Act is Well-being, including protection from abuse and neglect, stating that ‘Safeguarding is everyone’s business’. Part 7 sets out the duties around Safeguarding, and is supported by statutory guidance (WG, 2016a; 2016b; 2016c; 2018c). 
If relevant partners have cause to suspect that an adult is at risk of abuse or neglect they must report this to the Local Authority (SSWBWA 2014, s 128). The Act places a duty on Local Authority’s to make enquiries within 7 days and decide if action should be taken if they have reasonable cause to suspect that an adult is at risk (SSWBWA 2014, s.126; WG, 2016a). If it is deemed that the person is not at risk then the person may need sign posting to other support services or offered assessment (SSWBWA 2014 s19/24).
The implementation of the SSWBWA 2014 saw the abolishment of section 47 National Assistance Act 1948 enabling the Local Authority to apply for a court order to remove a person at risk from their home or hospital, and saw the creation of the Adult Protection and Support Order. This enables an authorised officer to apply to court to enable them to speak with the person believed to be at risk in private to assess whether they are making decisions independently to fully assess whether they are at risk (WG, 2016c). 
Established safeguarding boards are set across Wales, they scrutinise practices, raise awareness and implement policies and procedures, ensuring they are fit for purpose; protecting adults and children who at are risk. A National Independent Safeguarding Board has been implemented providing advice and support to local safeguarding boards and reporting and recommending improvements to Welsh Ministers (SCW, 2015).
The Act ensures that there is a co-ordinated person centred approach to safeguarding featuring two main principles; safeguarding is everyone’s responsibility and should be empowering as far as possible for the individual, placing a duty to have due regard to the United Nations Principles for Older Persons and the European Convention of Human Rights in balance with their safety (WG, 2018c).
The Mental Capacity Act 2005 states that an adult must be assumed to have capacity until established otherwise. Importantly, adults are not treated as incapable just because their decisions may be unwise and are not treated as unable to make decisions unless all steps have been taken to support them to are unsuccessful. 
All safeguarding decisions must take into account the legal framework set out in the Act and the Codes of Practice associated when a person is deemed to lack capacity (WG, 2018c). There is no duty to comply with the code, however sets out guidance if making decisions on behalf of someone lacking capacity, any decisions which haven’t given due regard to the code will have to be fully explained (Department for Constitutional Affairs, 2007). 
A standard document outlines the steps to take in safeguarding adults across statutory sectors, private sectors, voluntary sectors, including the police, social care and health professionals was created, ensures that adult safeguarding is managed consistently throughout Wales (SCW, 2013). 
Word Count 549

	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



Wales, being devolved, has different legislative groundings than England, and Wales saw the creation of the SSWBWA 2014 which incorporates safeguarding of both children and adults which differs from England’s Care Act 2104 which only considers the needs of adults. Previously there was no specific legislation that dealt with adult safeguarding (Ray & Phillips, 2012). This historically, being different to child protection which has always been embedded in the Children Act 1989. 
Whilst the types of abuse categories for children and adults in Wales are the same, there is an additional category for adults of ‘financial abuse’. Consent is a crucial part of safeguarding in both children and adults, however, when a child is at risk of harm, the procedures enable consent to be overridden in terms of sharing and gathering information. 
Whilst initial steps in investigating abuse of children and adults and children in Wales is the same, for example, when a disclosure or suspicion of abuse is made an investigation will take place either by a single agency, or jointly between police and social care, there is very different guidance setting out the justification of the use of powers available to protect from abuse between children and adults. 
The main difference of safeguarding between adults and children is the matter of capacity. An adult with capacity has the right to refuse services, support and assessment and has a right to make their own choices even if unwise or posing a risk to themselves. Only when a person is deemed not to have capacity, will decisions be made for them and the powers to protect them from harm may be lawfully implemented (The Mental Capacity Act 2005; Department for Constitutional Affairs, 2007). 
Exceptionally different is that a child is not able to make these decisions themselves when they are at risk of significant harm, and the All Wales Child Protection Procedures enables professionals to make decisions and use their powers to make decisions on their behalf to ensure that the child is safe from harm or abuse (LSCW, 2008). 

In summary, whilst there is now legislation in place for the protection of adults at risk, the main difference in safeguarding is that adults have the right to make decisions and refuse support if they hold capacity. However children do not have this choice, and a duty is placed on the Local Authority to investigate and consider the use of with powers to intervene and prevent harm to a child.
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Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


Remaining in the same team throughout my first 3 years of practice as a Social Worker has enabled me to have the opportunities to develop and build my confidence emotionally and professionally, something which I am able to reflect upon having re-read section 2. 
To develop my skills in communication and assessment, I attended PAMS training (Parenting Assessment Manual Software) and Signs of Safety (SOS) Training. The PAMS training was more frequently being ordered by court and only trained social workers in this field could undertake this assessment. The SOS model of approach was adopted by the Local Authority and I attended the full training programme, a course which was limited to just a few social workers and managers within the Local Authority. For further development I have attended training in the Social Services and Wellbeing Wales Act 2014, person centred planning and SOS workshops.
I embraced the SOS approach and liked the way it assisted with communication. The strengths based model is an approach to assess risk and safety empowering families to create their own safety plan. It helped me to build rapport with families, without defence, a tool to assist communication and understanding. It also enabled me to overcome the challenges faced with professionals as using this tool created a sense of ‘ownership’ of the plan, minimising the challenges I previously encountered (Department of Education, 2017). 

I initially lacked confidence to fully implement SOS, as others were asking for my advice I felt vulnerable and lacked confidence in my ability. Supervision helped me to discuss my anxieties and was empowered through feedback I received that my use of SOS was good, this was further enhanced by the feedback received from families and how I had achieved the skills necessary through training to develop my communication. 
Using the Gibbs Model of reflection (Bassot, 2013) I discovered some limitations, SOS does not provide the assessor with a base line ‘checklist’ to consider, this is dependent on their experience. I reflected on this in supervision, and as a result was asked to deliver SOS case studies in team meetings to assist the development of the team. I felt nervous about facilitating group supervision however, embraced the opportunity and the feedback from the team gave me further confidence.

I had numerous opportunities to use the PAMS assessment and as my experience and understanding has grown, I am able to reflect deeper into the concept within these assessments. Through the use of the double loop reflection, I found myself challenging the use of the assessment and identifying the strengths and limitations within. I also identified that a PAMS assessment in its structured conclusion of competencies or failures and does not allow for an analysis of safeguarding against the risk, using an SOS approach. 

I reflected on this in supervision and was able to identify that the assessment needed to be carried out earlier, for instance with a mother whilst she was pregnant, then the teaching implemented using SOS and an addendum PAMS carried out to show the change and safeguard against the risks. This was discussed by management and decided to implement this between the intake team and our team.

I attended training on the PLO process and have had a lot of experience in managing cases within this. I have learnt from other good examples of reports and assessments to benefit my development. I am now undertaking complex risk assessments for court and have found the critical feedback from managers, solicitors and judges, crucial to my development. I have utilised feedback and supervision as a way of developing my knowledge and practice and can see the growth within my experiences. 
Whilst I embraced the opportunity of having such experiences in my first few years of practice, I have also experienced extremely difficult and challenging times. I found myself being one of the more experienced members of the team very quickly, and was being relied upon to undertake a significant amount of court and complex cases. I found myself under a lot of pressure, and realised how social workers can ‘burn out’. Supervision and mentoring became very much crucial to my practice, providing me with an opportunity to ‘offload’. I have reflected upon my abilities and I need to develop a more manageable case load, whereby I am not anxious about rushing assessments to benefit ticking a box. 

I found myself seeking ‘informal’ supervision to alleviate my personal anxieties which were driven from the difficult tasks within child protection and the pressure I was under. I felt that shorter yet more frequent supervisions with my line manager were more effective for me and it helped provide me with a settled and supportive work environment (Ingram et al, 2014).
I embarked upon an opportunity for promotion within the team and considered the interview as further experience for me to develop. Through supervision I was encouraged to apply for the position and I was overwhelmed to find that I was given the post of senior social worker. I was nervous to supervise other staff initially and now once again found myself lacking confidence within a new role. This is an area for future development and I am going to develop this through shadowing other supervisions, training and reflecting during my own supervision. 
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Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


I have been the students mentor throughout the time she has undertaken this consolidation programme however as I am the team manager within the team she is based (and has been since she qualified as a social worker) I have watched the student grow in confidence and her ability to reflect on her practice is a great skill she has developed this has been evidenced through supervision and in her day to day practice.
The service user did give feedback on the observation and although the feedback was limited it was a credit to the student that although this was a very difficult situation the service user gave positive feedback in relation to her.
I have been able to observe the student on a number of occasions and have been able to observe that the student is able to pick up on the service users body language and when they have become angry or upset the student has been able to change her body language and tone of voice to be empathise with the service user but at the same time continue to get the information over to them in an appropriate manner. 
This case has been a very demanding and emotional case for the student to work on however she has managed this very well. The student was aware of not getting too emotionally involved with families and decisions but is aware that this is an area that she will constantly have to be aware of and gain support in her supervision sessions.
During her time in the team the student has developed a good set of skills which has given her the confidence and knowledge to challenge and support families in a non- confrontational way but also ensuring the children’s safety and well-being is paramount.
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Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Georgina Scott

	Name of Team/Agency 
	

	Name of Mentor 
	

	Name of Line Manager 
	


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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