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Part B (i)

In this part of the assignment, I will evaluate the resources I used to complete my scheme of work and consequently my micro-teach session which was based on a cultural lesson surrounding the Spanish speaking nation of Colombia. This particular lesson was the second in a scheme of work that aimed to teach students about countries and nationalities in Spanish. 

Planning this lesson was a challenge made easier by applying Bloom’s Taxonomy (Bloom, 1956) to the way in which the lesson was to progress. Remembering was made apparent with a starter activity which lead into applying that knowledge to an independent research task which would later lead them to “create” a piece of writing ready to make a presentation on their own. Digital competency was also part of the activities outlined in the lesson plan and as it states in the Digital Competence Framework document from the Welsh Government (2018), the independent research task falls under the strand of “producing” as the students will be researching the information they need for themselves in order to complete the final task. I therefore deemed it necessary for the students to develop their IT skills in this lesson as Donaldson considers this to be a cross curricular activity and should be present in all subject lessons, according to his “Successful Futures” document. (Donaldson, 2015).  

In preparation for this lesson I decided to conduct the entire session in the target language; which in this case would be Spanish. Given that this was a cultural session, my aim in using the TL entirely with very little use of the L1 was to create the impression of pure immersion in the language. What’s more, according to the Department of Education for Northern Ireland, using purely target language in the classroom “…avoids interference from the sound and syntactical patterns of the mother tongue…” (Macaro, 2010) which I felt was an appropriate approach to this particular lesson as I expected all questions and answers to be in the target language. 

Supporting further my decision are the comments made in “The Target Language Revisited” where it’s said that exclusively using the target language motivates the students and that the L1 “can interfere” with intonation and pronunciation. It goes on to say that students may feel “success immediately” rather than having to wait an extended period of time for this (Chambers, 2013). These two factors combined greatly influenced my decision to stick to exclusive use of the TL in the classroom as students would feel far more motivated in the classroom situation. 

Furthermore, by immersing the students entirely in the target language I felt this would create a more authentic atmosphere and in turn encourage the students to use the TL more effectively in the classroom to communicate. Research to support this decision suggests that effective language teachers conduct their lessons entirely in the TL and only a small minority of language teachers disagreed with this (Macaro, 1997). I therefore felt that this would be the most effective way to use the target language in my lesson as the research suggests a general consensus of “good language teachers” take this approach. 

[bookmark: _GoBack]I also focused on the “Natural approach” to language learning in that ““Language is best taught when it’s being used to transmit messages, not when it’s explicitly taught for conscious learning.”(Kreshen, Terrell, 1995, p55). By adopting this method together with visuals on the PowerPoint presentation used, it could be argued that these visuals “supply extra linguistic context” (Kreshen, Terrell, 1995, p55) further supporting the students’ understanding of the materials they have in front of them.

Contrary to the document “Developing Y Cwricwlwm Cymreig” (2003) I opted not use Welsh at all in this lesson as I felt it would not be appropriate in the MFL classroom. Also in contrary to Donaldson’s beliefs in “Successful Futures” that the use of Welsh is to be present in all subjects, (Donaldson, 2015) using Welsh in the classroom was not something I wanted to promote as I wanted to avoid confusion between the use of another language in the classroom. 

The decision for this lesson to be cultural was supported by the comments made by Donaldson the writing of the new curriculum for Wales. Successful Futures says that the new curriculum should aim to form “ethical and informed citizens” (Donaldson, 2015) and in making this session a cultural one, I feel that it fits well into the ideology for the new curriculum in Wales as students would be informed not only of Spain as a Spanish speaking nation but Colombia. This decision I felt would broaden students’ horizons and of course make them into more globally aware citizens. 

Gianfranco Conti also influenced my decision to make this lesson cultural with his comments about teaching a cultural lesson in MFL. He mentions that “most teachers have knowledge and personal experience they want to share…” (Conti, 2016 p225) which was my case after having lived in Colombia; urging me to use my personal knowledge to make the class more dynamic. He also mentions the motivation involved in using authentic resources (Conti, 2016) which influenced my decision to use a native speaker, “Mariana Mundo”, to guide the class through her trip to Cartagena, Colombia. 

This resource lead me to create a listening exercise based on the information seen in the video in the target language. Given that the task was set entirely in the target language, scaffolding had to be provided in the form of a vocabulary table on the front page in order for the students to complete the task efficiently. According to Vygotsky, the students would be in the ZPD (Zone of Proximal Development) (McLeod, 2018) at this stage as they would be working with new knowledge and applying it to the base of Spanish that they already have. 

I also strategically placed my MAT learners in the classroom in order to take advantage of the “more knowledgeable other” technique where less capable students learn from their “more knowledgeable” peers. (McLeod, 2018). According to Van der Struyf, the “more knowledgeable other” isn’t always the student sitting next to them but anyone around them with more knowledge (Van der Struyf, 2002); something that I considered while providing scaffolding myself in the form of providing unknown vocabulary on the board during the video. 

Starting the lesson I opted to use a drill style exercise using the Communicative Learning technique in getting my students to repeat a particular grammatical structure various times to eliminate a very common mistake. According to Jack C. Richards, “…by performing drills the chances of making mistakes were minimized,” (Richards, 2006) which was my aim for my teaching session to consolidate a structure I would have previously covered in other lessons. Although this particular exercise didn’t seem to fit into the lesson on the whole, I felt it was important to revisit what would have been seen in the previous lesson in order to move on effectively. 

In giving the students an independent research task, which involved using the internet to search for their own responses to questions I posed on the PowerPoint slideshow, it allowed the students to be more autonomous in their learning. According to Mike Gershon, the teacher standing at the front of the class “should be kept to a minimum” (Gershon, 2014), which was the strategy implied in using this particular task. Students would be able to discover for themselves information that I could very easily have provided myself however it could be argued that in doing so, I would be creating passive learners. Digital competence was another area that would have been further developed in this task as Dr Vuorikari mentions there are five areas in which we should be “digital savvy”; problem solving being one of them (Vuorikari, 2015). This task allows students to solve the problem of answering the questions posed to them via the use of the internet thus improving not only their subject knowledge but their IT skills also. 

Differentiating my tasks was somewhat of a challenge when it came to planning this lesson as it was mainly cultural however, according to an article by Caitlin Tucker, differentiating in the classroom is now essential given the numbers of students that can be in one particular class and the mixed abilities of these students (Tucker, 2011). I therefore made a decision to slightly raise the complexity of the questions given in the listening exercise as they progressed thus challenging higher and lower level ability students in the same exercise. 
The final task of the lesson, producing a paragraph on a Spanish speaking nation of their choice, required the students to do even further independent research. Given that this task was a writing task, I opted to use the WAGOLL technique on the board in showing an example of my work. According to Mr Andrews Online, giving an example of the task in hand will “reinforce the expectations and support the pupils…” (Andrews, 2018). This example would then also act as scaffolding for the students to produce their work effectively and have a clear outline of my expectations from them. 


Part B (ii)
In light of my experience on my first PTE assignment, I will now revisit my micro-teach session and critically analyse the elements I would change in the context of a real-life school situation. For the purposes of this assignment I will be referring to the school in question as “School X” when referencing the centre in which I am currently undertaking my PTE 1. 

The first part of the lesson that would need to be addressed is the use of Target Language in the classroom. As the context of my micro-teach session was to aim the lesson at Year 9 pupils, it became apparent that conducting my lesson entirely in the TL would prove difficult for a number of reasons. 

The explanation of the tasks would have proved almost impossible in the TL as firstly students wouldn’t have had a sufficient level of language to understand the basics of what would have been required from them. Although Douglas Crousee (2012) defends a 90% approach in that the TL is used 90% of the time in the classroom, the reality at school X is that students would not thrive in a 90% environment, let alone a 100% environment; which was my approach. Davina Hardwick from the British Council (Hardwick, 2015) also suggests that immersing students in the target language is something that students enjoy as it’s “real” and that the use of English in the classroom may only be sometimes necessary. Taking both of these opinions into account, I would absolutely continue to try and immerse my students in as much TL as possible however, in light of my experience at school X, this would not be a feasible for a number of reasons and I would have to use English more often in the classroom, especially when giving explicit instructions. 

Furthermore, this particular placement has taught me the importance of forming social relationships with the students; something that would prove very difficult by using 100% target language in the classroom. According to William Littlewood and Baohua Yu, the L1, which in my case would be English, is the language of choice by many language teachers when it comes to forming social relationships with students (Baohua, Littlewood, 2009) which would later be backed up by studies carried out by Ernesto Macaro (1997). Taking this into account also, it could be argued that English should be used far more in the MFL classroom in order to form these relationships with students and after my experience on PTE 1 this is definitely an element that I would have changed in my micro-teach session. 

The final argument for maybe reducing the amount of TL used in the classroom would be that of explaining grammar in the lesson. Also according to Davina Hardwick from the British Council, “grammar is the foundation for building language skills.” (Hardwick, 2015); a statement which I’m inclined to agree with in MFL. However teaching grammar in the TL would prove fundamentally difficult as my experience on placement has brought to light the deficiency in the level of English competency in the area that I’m in. Thus, with this in mind, grammar is something that would have to be taught in the L1 and something that I would definitely change in my micro-teach session and my scheme of work. Furthermore according to Littlewood and Yu (2009), “it’s not surprising” that teachers revert to the L1 to give instruction or even to maintain discipline in the classroom. This analysis further supports my decision for wanting to use more of the L1 in the classroom as I didn’t take into consideration the possible issues regarding discipline at this stage. 

Continuing the theme of discipline, behaviour management was not an element to which I had previously thought in planning my micro-teach session and my experience at School X has shown me its importance in any classroom; especially that of an MFL classroom. According to Baumrind (1971) there are four different styles of behaviour management; the “authoritative”, “authoritarian”, “permissive” and “indulgent”. School X opts for a more “authoritative” approach as it sets high expectations of the students in regards to what is considered acceptable and unacceptable behaviour; not complying with those expectations then leads to unfavourable consequences for the students. In light of this experience I feel this would be the approach I would have also applied in my classroom as students are clear on what my expectations would be in the classroom and would ultimately lead to a more productive environment in the MFL setting. 

Also in light of my PTE I have discovered there is a very defeatist mindset amongst young people in School X when it comes to learning languages; in this case Spanish. Many students will simply imply the tactic of “I can’t do it, Sir.” With this in mind, I feel it would be appropriate to refer to Dweck’s work in applying a “Growth Mindset” to the students’ learning. According to a scenario set up by Dweck where a student is not doing particularly well in Maths, a growth mindset feedback would sound something like “If you catch yourself saying I’m not a Math person, just add a “yet” to the end of the sentence.” (Dweck, 2015). With this in mind I feel I would have ensured that my objectives were clear throughout the lesson and I would have frequently revisited them to ensure students were on track and offer support to students throughout the session. I also feel it would be appropriate for students to have a visual of these situations in the classroom not to feel discouraged in the classroom. Furthermore, according to Language Trends Wales (2018) MFL are considered to be difficult at examination level and this has resulted in a decline in the uptake of these subjects at KS4 level. However, with the use of growth mindset in mind, this could encourage students to use their language skills and be confident in their abilities thus reinforcing my decision to employ this technique in the classroom. 

Another issue I didn’t take into consideration when planning the lesson or constructing my scheme of work was in fact the socio-economic factors surround the area of the centre in which I would be teaching. Considering the socio-economic areas of the centre where School X is situated, activities that involve using technology in the classroom would be strictly limited to using my own devices and not those of the students as not all students would have one. School X has 19.7%  of its students on Free School Meals (My Local School, 2017) which indicates that almost 20% of its students’ families are considered not to have the economic means to pay for their school meals thus indicating that not all students would have smart phones or tablets to be able to participate in such tasks that involve independent research on such devices. Taking this into account, I would have changed my independent research tasks to reading tasks where the information would have been provided to the students as a group in order for them to be able to access the learning. Homework would have also been a problem with this in mind, given that the task was to research independently on a country of their choosing, I feel I would have had to change this exercise to one that was more accessible to all the students. Furthermore, according to the American Psychological Association (2018), socio-economic status can impact academic achievement as the opportunities that people can afford themselves have an impact on their education. This also supports my decision to change the type of exercise I originally outlined in my lesson plan that involves independent research on an internet enabled device as it could result in excluding certain students from the exercise. 

Differentiating my tasks was a challenge I faced from the offset with this cultural lesson as it involved some very challenging elements that were of course in the TL. Taking into account my experience at School X, it became apparent that differentiation is fundamental at all levels in the MFL classroom and especially at KS3; the level at which this lesson was aimed. According to Iranda Bajrami, differentiation “is directly linked to students’ learning” (Bajrami, 2013, p150) and “if tasks are too difficult, the brain downshifts into the limbic area”. Taking this into account, coupled with the mixture of abilities in all MFL classes at school X, I would have opted for more differentiated tasks to ensure that all students were involved. For example, making the questions of my listening exercise progressively more difficult to challenge the more able students in the class but also ensuring that the questions in the first part were accessible to the lower ability level students. I would have also opted for asking the questions in the L1 rather than in the TL as this is the expectation from the WJEC GCSE Spanish specification when it comes to taking the exam. 

As previously mentioned in this essay, I opted to use authentic resources to complete the listening task in the form of a video clip of a native speaker talking about Cartagena, Colombia. Also previously mentioned is that according to Conti (2016) authentic materials motivate language students far more. Therefore I wouldn’t change my decision to use this resource however I would absolutely change the way that I used the resource in that I would provide far more scaffolding during the video clip in order to support understanding of audio. I would do this by adding subtitles to the video first of all in the TL and then in the L1 as it would act as a scaffold for understanding the content. According to Zanón (2006), it could be argued that subtitles make viewers lazy and they simply read what’s in front of them however he also argues that subtitles in the TL essentially allow students to follow what is being said and would therefore act as a sort of scaffold to listening to authentic material. With this in mind, I would opt for this method in using this particular resource in the future. 

One of the biggest learning curves since beginning my PTE 1 has been time management in the classroom and timing activities. According to Doug Lemov (2010), achieving “pace” is the way in which a teacher times an activity and transitions from one exercise to another. He mentions that “maximising mileposts” creates the illusion of speed (Lemov, 2010, p200). This is one of the elements that I would have changed in my microteach session as I didn’t achieve what I set out to achieve in the time that I had and planning time constraints for each exercise has proven fundamental in keeping the students engaged at School X. Planning the lesson more effectively i.e. rigorous time constraints, is something that I should have stuck to in the microteach session. 

In conclusion, considering the points made in this assignment, I believe that my micro-teach session was a step in the right direction as regards to my professional development as a Secondary Modern Foreign Languages teacher of Spanish. However, taking into account my original lesson plan coupled with the criticisms I have made about my micro-teach lesson, I will now put these changes into action on my professional teaching experience placement thus improving my skills as a secondary school teacher. I firmly believe the main element that will have to change in the long will be my use of target language in the classroom, as mentioned in this text, along with rigorous differentiation for mixed abilities across the key stages. Timing will also be an element that I will have to work on continuously along with the rest of the elements aforementioned. 
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	OBJECTIVES
(relate to QTS Standards
 where appropriate).
	
	ACTIONS TO BE TAKEN
	
	SUCCESS
	CRITERIA
	
	TARGET
	DATE

	To develop my planning stage to allow for more differentiation in my lessons to ensure all students are able to participate in the lesson.
	· Ensure that all resources used are differentiated effectively for all students to be challenged in the lesson.
· Ensure that there is scaffolding available for lower level ability students so that they can complete the work effectively and keep up with the class.
· Provide extension tasks for those who finish sooner than others to maintain the pace in the lesson.
	
· All resources will be differentiated and scaffolding according to the ability levels in the class
· Sufficient scaffolding will be provided to all students when completing tasks inside and outside of the classroom i.e. placemats given in the lesson or help words on the walls or the board.
· All students who finish before others will have the opportunity to go further with their learning as extension work will be provided to them upon finishing. 
	


	To be more aware of my own progress and implement the suggested changes into my lesson plans more effectively.
	· To ensure that I implement any changes suggested by my mentor into my lesson plans for the lessons to follow. 
· To use a greater range of activities in the classroom to ensure that all pupils are continuously engaged in the learning. 
· To ensure that I use the scheme of work more effectively and not veer from what has been stipulated in the document.
	
· All changes suggested by the mentor will be implemented into the lesson plan and checked 48h before taking the class.
· There will be a variety of activities stipulated in the lesson plan 
· All topics to be covered in class will adhere strictly to the scheme of work provided by the mentor/head of department.
	

	To plan more effectively and stick to my stipulated timings to ensure to get the most out of the lesson.
	· To make sure that activities have a smooth progression from one to the next and are logically placed in the lesson context. 
· To be strict with timings to create a sense of pace in the room as to ensure pupils’ engagement at all times .
· To ensure that all the activities stated in the lesson plan are at least started during the lesson as to create a sense of movement through the progression of activities.
	
· Activities during class time will be strictly timed before moving on to the next activity. 
· Activities stipulated in the lesson plan will follow a logical progression of learning; accessible to all students in the classroom. 
· All activities stipulated in the lesson plan will be at least started in the class-time. 
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