


Compare and Contrast – Outdoor provision at two differing Primary settings.

This essay will compare the scope and approach in two different primary aged educational settings. The essay is written for assessment as part of the Inclusive Education Batchelor Degree at the University of Wales, Trinity St.David. 

The theory of constructivism emphasizes the importance of learners constructing their own understanding; learners are required to reflect on their experiences, which then form mental images which are then embedded into knowledge (McLoed, 2023). Social constructivism led via Jerome Brunner (1966) and Lev Vygotsky (1978) is a theory which highlights the importance of social learning environments, where knowledge is developed through interactions with others (Jose, Patrick and Moseley, 2017).; Vygotsky (1978) believed that the presence of a ‘more knowledgeable other’ at a time when a learner may be experiencing difficulties with a new theory or concept, provides the support needed for the learner to take their final steps in gaining the understanding of that specific theory or concept; the process would then be repeated for future learning experiences (McLoed, 2023). A leading figure in the development of cognitive learning theory is Friedrich Froebel; Froebel believed that play was vitally important in a child’s development and that the practical aspect of play allowed a child to construct their own learning pathways. Froebel considered all aspects of development as vital: physical and mental well-being as well as social relationships (Early Education, 2021). Brunner developed theories surrounding the importance of children discovering relationships and links between differing concepts and theories; Brunner’s theory hypothesized that the development of knowledge moved through three key stages, they are: enactive; iconic and symbolic (McLoed, 2023). Enactive learning takes place in the first year of life, for example, a baby shaking a rattle would develop muscle memory, enabling the baby to recall and memorize the action. Iconic learning would take place up to the age of six years; in this stage Brunner believed that children have the ability to store ‘mental pictures’ of their experiences to form understanding and knowledge. The final symbolic stage would take place at age seven plus; Brunner believed this stage is the last to develop as it is more sophisticated and utilizes language and symbols to embed learning and knowledge (First Discoverers, 2022). These learning theories highlight the importance of ‘social learning’ which links well with the concept of outdoor education, in fact the social constructivism theories could be seen as the underpinning philosophy for the development of outdoor education approaches (Leather, 2012). 

This essay will now discuss the outdoor education provisions at two differing primary-aged school settings. School A is a Pupil Referral Unit (PRU) provision with mixed ages in one class (ages 5-11yrs); school B is a primary school with a class of 15 pupils in Year 1 (Age 5-6 years). Both settings have ample outside space, with specific areas for play; both have a garden area and the necessary tools for a school vegetable patch. School A is situated by the coast and has a local beach a few miles away, however, this is underutilized; there are two key factors in not accessing the beach regularly, the first is a lack of qualified drivers for the school bus (only have opportunities when certain staff are in) and secondly due to the nature and behavior of the children (many have tendencies for absconding) opportunities are reduced due to the assessment of risk. School A does access a farm provision on a Friday afternoon for two hours; the children get the opportunity to ‘muck out’ and feed and water the animals, as well as having the opportunity to pet some of the animals at the end of the session. School A provides learners with outdoor learning opportunities within the school garden, this occurs mostly on warm, dry afternoons and the children will plant flower and vegetable seeds; weed the garden and search for bugs. This is an excellent opportunity to promote well-being for the children but could be developed further as the activities do not change very often and are not linked to learning themes within the classroom, these sessions do however, provide vital opportunities to play and socialize outside in nature, the value of which cannot be understated. 


School B does not take advantage of the garden area and now it is used as more of a storage area for outside toys. This is a huge area for development within the school’s curriculum and has been discussed with staff and governors as a vital area for development. The school should be utilizing this area to help meet criteria set out in the new curriculum for Wales and local and national sustainability goals; the area would also provide the children with excellent opportunities for ‘hands on’ practical learning which can develop learning processes in a social environment.  School B is situated in a quiet rural town with a river and Wildlife Centre. The Wildlife Centre provides excellent educational opportunities: staff-led visits, outreach programs for schools; multiple outdoor classrooms with bespoke educational packages available; school B takes advantage of the Wildlife Centre’s proximity to the school with half-termly day visits comprising of activities such as den-building, bird watching, bug hunts and nature walks. These visits coincide with a weekly theme within the school, usually based around sustainability and the environment, providing excellent links to the new curriculum’s Areas for Learning and Experience (AoLEs). School B could substantially improve the development and delivery of outdoor educational provisions, the children access one afternoon of sport per week and other than that access the outside area at break times. This is surprising as the school is based in a rural area, with a strong rural heritage, many of the children have parents that are farmers or parents that are involved with working in the outdoor environment; the benefits of learning outdoors are numerous with a wide range of global evidence linking outdoor education provisions with improved physical and mental health; improved critical thinking skills; improved social skills and relationship with nature (Jucker and Von Au, 2022).  

The new curriculum for Wales has been developed to meet the needs of our ever-changing world; informed by the United Nations Convention for the Rights of the Child (UNCRC) and Well-being of Future Generations (Wales) Act (2015), the new curriculum aims to provide flexibility for teachers in the planning and delivery of their topics and lessons, with the goal of meeting the requirements of the four core purposes. Articles; 3 (best interest of the child); 6 (development); 28 (education); 29 (goals for education); 31 (play, leisure and culture) (UNICEF, 2023) alongside the 7 well-being goals (Welsh Government, 2015) aim to give the children and young people of Wales the best possible opportunities to become; ambitious capable learners, ready to learn throughout their lives; enterprising, creative contributors, ready to play a full role in work and life; ethical informed citizens of Wales and the World and healthy, confident individuals that are ready to lead fulfilling lives as valued members of society (Welsh Government, 2022). The provision of outdoor learning experiences for children can play a vital role in meeting these requirements; outdoor learning experiences need to be taken seriously they are not just an opportunity for teachers to relax, maximizing opportunities within the outdoor environment could provide children with the vital boost in skills, knowledge and development that could improve their opportunities in life exponentially. This seems to be the best opportunity for success, many will hope that it is not an opportunity missed. 
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Communication
Working with others
BRAMBLE LANE
OUTDOOR CENTRE





Come and enjoy a day outdoors with Bill and Sharon, a master carpenter, and a nature enthusiast.
Bill and Sharon have over 20 years’ experience working with young people in Pembrokeshire and are excited to offer this learning experience.
Bramble Lane is a woodland retreat with open spaces and natural habitat located on the outskirts of St Davids, Pembrokeshire. You will spend the day in the woods getting back to nature.







[image: ]An exciting opportunity for children ages 6-11 at Bramble Lane. We welcome you to enjoy a fun filled day of activities.
Including:
· Bird box making
· Bug hotel building
· Shelter and den building
· Bug hunts
· Stone painting
And many more!!
Improving own learning





[image: ]Figure 1. The Land Trust

Problem-solving




We offer a thematic approach to learning in-line with the current curriculum plan in Wales and link closely with the environment and sustainability. Experiences are planned around problem solving and team working allowing your child to develop using social interaction as part of their learning experience in line with the theories of Vygotsky and Bruner.
You will use re-cycled materials to make a range of builds which you can take home and bring some nature to your home gardens!
Full day experience are fantastic value at just £20 per child and we will provide all materials, a healthy lunch and home picked snacks from our very own walled garden (please provide details of dietary requirements and allergies on booking). 
(Whole class booking available)
Figure 2. Littlelife.com



	





For more information and to book, please contact Bill and Sharon on: bramblelane@gmail.com or on 07822 932451[image: ]
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HEALTH AND SAFETY RISK ASSESSMENT:
SERVICE  – TEAM 

	Person responsible:
 
Andrew Palmer
	Place: 
Fresh water West
	Assessed By:  

Andrew Palmer 

Date:   28.04.2023

	Manager:

Head Teacher
	Activities 
Driftwood collection, 
Winter barbecue, 
 
	Re-assessment date:

 




	
Risk = severity x likelihood
	
Severity of harm

	

Likelihood of occurrence
	
(1) Slight   
(All other injuries and illnesses)
	
(2) Serious 
(Over 3 day injury or serious illness)
	
(3) Major 
(Death or major injury)

	(1) Low 
(Harm will seldom occur) 
	
Low (1)
	
Low (2)
	
Medium (3)

	(2) Medium 
(Harm likely to occur)
	
Low (2)
	
Medium (4)
	
High (6)

	(3) High  
(Harm certain to occur)
	
Medium (3)
	
High (6)
	
High (9)



	  

    HAZARD


	

WHO MIGHT BE
HARMED AND HOW?
	           
              
       EXISTING CONTROL MEASURES              
	
RISK
(severity x likelihood)

	     

WHAT MORE NEEDS TO BE DONE TO CONTROL THE RISK?
	
   BY WHOM?
    BY
 WHEN? 

	Traffic
Sea
Cliffs
	Pupils and staff
	Traffic - Car parking zone. Roads safety codes to be followed by all. 


	2
	All pupils given information on safety implications prior to trip.

All staff highly experienced with pupils and have good knowledge of locations.

Staff to visit location prior to trip

Additional risk assessments completed for some pupils.

Clear guidelines of where is accessible- use pathways stay on beach, away from cliffs


	all staff

	Activity Hazards
Picking up wood
bbq
	
	Activity Hazards
· Appropriate footwear/clothing worn for activity
· Sharp objects
· Dirty objects
· fire
	2
	List of contact details for all staff and pupils on mobile phones.

All staff have phones.

First aider and bag in each group.

Schools insurance.

Qualified and experienced staff.

Organizational responsibilities clarified

Activities are suitable for the age/experience of the pupils.

Child safeguarding procedures followed 

Rubber gloves offered 

only staff to cook on bbq
	

	Live Hazards
Birds
snakes
	
	Live Hazards
· Walk on the paths
· Leave any nests

	1
	
Clear guidelines of where is accessible- use pathways stay on beach, away from cliffs

	

	Potential Weather Hazards
Rain
Wind
tides

	
	Weather Hazards
· Participants to be appropriately clothed/protected from the weather/sun
· Weather forecast to be consulted before start of activities
· Groups to be diverted or pulled out of an activity in the event of dangerous weather conditions
· Closer supervision if weather is poor

	2
	Access to detailed regional forecasts and tide times obtained via internet


Extra clothing taken 

Coats provided if necessary
	

	Human Activity
Traffic
Anti social behaviour
Strangers
	
	Human Activity
· Avoid areas of concern
· Observe local warning notices
· Advise pupils of stranger danger
	1
	Pupils to stay with staff at all time
	

	Other Hazards
Separation
Medical conditions
Medication 
Injuries 
	
	Other Hazards
· Procedures followed for missing person/s
· All staff have knowledge of pre existing conditions
· First aiders to accompany group
	1
	Basic first aid kit taken
	

	Transport
Moving vehicles
Disembarking from vehicles
Accident/ breakdown

	
	Transport
· All group members to sit forward facing wearing seatbelts at all times
· Members of staff to sit in designated seats to ensure fair distribution of support
· Staff and pupils to be aware of the emergency exits
· Passengers to disembark from the bus on the side away from moving traffic, if this is not possible they should leave the bus in small groups, single file under close supervision
· Passengers to use hand railings on dis/embarking onto boats
· Staff must do a head count at any stop point on any journey before continuing 
· Nobody to distract the drivers in any way
· Seatbelts checked
· High standard of behaviour insisted upon

	1
	Only staff who are minibus trained can drive 
	








Outdoor Education – A brief exploration

This literature review has been written for assessment as part of the Inclusive Education Bachelor’s Degree at the University of Wales, Trinity St.David. The review will consider the role of outdoor education, discussing prior research and literature to form evaluations; discuss links to current policies; and the theories that have informed them. This review intends to provide a brief history of outdoor education and will consider how potential successes and failures have influenced the current policies and provisions of today. Prior research will be critically analysed to provide evaluations; conclusions could provide suggestions for the development of future policies and practice. There is a wide range of global literature available surrounding outdoor education, of which there have been many forms; discussions surrounding learning in the outside environment date back to the early 1900’s; it is understood that the first time the term ‘outdoor education’ had been referenced in literature was E.W. Curtis’ ‘outdoor schools’ document (1909). However, the meaning of the term ‘outdoor education’ in 1909 was more simply to be outside rather than inside (Quay and Seaman, 2013) and did not relate to the experiences that the children would have, unlike the wide-ranging experiences that are available today. An important figure in the development of educational theories surrounding the outdoors is John Dewey; Dewey has made significant contributions within educational philosophy and psychology; his impact on education can still be felt today (Nickerson, 2023). Dewey challenged the educational theories and policies of the time, his influence has helped to develop the ‘child-centred’ approaches we see throughout education today (Quay and Seaman, 2013), emphasizing the importance of interactions and experiences within the outside environment and their strong associations in the development and growth of children and young people (Nickerson, 2023). 

Outdoor education can be described as an inclusive, challenging and adventurous provision that aims to transform experiences into skills and knowledge whilst building respect and empathy for the natural world (OEAP, 2018). The provision of outdoor education can occur in many different environments, they could occur on a school site, a local park or further a field on a multi -day residential trip; outdoor learning provisions could include: a coastal or forest school; bushcraft; an outdoor adventure provider (Kayaking, canoeing, sailing, climbing, hill walking); all of which are designed to provide a practical, experienced based educational provision (OEAP, 2018). Prior research has provided evidence of strong associations between the development of both personal and social skills and the outdoor learning environment (Rickman et al, 2004), whilst also providing opportunities for cross-curricular learning in an environment that has proven to increase creativity and innovation and improve mental health and well-being for learners (Marchant et al, 2019). Despite evidence positively reflecting the benefits of outdoor learning, some prior research has made suggestions that some educators may not take the provision seriously, seeing it as an opportunity to relax and lessen the focus on learning, concentrating purely on the safety of the children instead of planning and implementing engaging learning experiences for the children (McClintic and Petty, 2015). Evidence highlights the importance of the role of the educator within an outdoor learning environment (Emilson and Koch, 2010), especially regarding their engagement with the children and the environment. Children today do not have the same opportunities for outdoor play as many previous generations; their physical environment is in an ever-growing state of development, reducing ‘green’ areas; fears over the safety of children is also becoming an increasing factor in children staying indoors more often, with many parents concerned about crime, an increase in traffic and unsafe streets (White, 2004). Alongside these challenges a significant increase in the usage of digital technology has negatively impacted engagement with the outdoors, raising the importance for educational settings to provide quality outdoor educational provisions as it may be the only opportunity some children have to engage with their outdoor environment (Marchant et al, 2019). Outdoor learning not only provides practical learning experiences that help develop knowledge and skills, they can also become a key factor in: reducing stress and improving concentration (Frumkin, 2001); improve self-esteem and provide a setting to support children with poorer mental health (depression) (Louv, 2009). The mental health and well-being of children has strong associations with their ability to learn and develop skills; the early identification of mental health issues for children and the implementation of strategies to help support them is paramount in helping to assist them in reaching their potential (Maller, 2009). Prior studies have provided strong associations between interactions with the outdoors and nature in increasing levels of creativity and imagination, which in turn improve intellectual and cognitive development, whilst also positively impacting social skills (Kellert, 2002). Biophilia hypothesis is a theory which has been developed since Erich Fromm first used the term in 1973; the theory was developed further by Edward Wilson in 1984; the theory suggests that humans are naturally drawn towards nature due to our evolutionary history (Rogers, 2019). Historically humans have interacted much more closely with nature; it is only since the developments in technology that interactions have lessened. Developments in technology are a new experience for humans, dating back to the late 19th Century, with huge growth in the 1900s changing our world, thus our interactions with nature (Rogers, 2019). Prior knowledge suggests that practical experiences in nature have the biggest impact from early years to the age of 13, with activities such as ‘den’ building, providing opportunities for children to create their own natural habitats, developing their problems solving skills and building their self-confidence (Kellert, 2002 and Maller, 2019). 
Recent legislation (the Environment Act (Wales) 2016 and the Well-being of Future Generations (Wales) Act, 2015) has outlined the importance of improving the economic, environmental social and cultural well-being of Wales (OEAP, 2018). In addition to this legislation, Wales has now implemented a new curriculum following Professor Graham Donaldson’s ‘Successful Futures’ review of Welsh education; the new curriculum has four core purposes designed to be met via six Areas of Learning and Experience (AoLEs). Although Welsh Government has produced guidance on the delivery of outdoor education provisions (High Quality Outdoor Learning, 2018 and the Foundation phase – outdoor learning handbook, 2009), there seems to be a gap in literature for children of an older age, especially in secondary schools, suggesting that opportunities for outdoor learning may be more limited for those children. However, schools across all age groups now have opportunities to develop a curriculum that can include an increase in outdoor learning experiences; with the development of the new curriculum, schools and teachers now have more freedom in their planning of learning experiences. With the creation of the four core purposes, the new curriculum allows for flexibility; allowing for the historical subject-based learning of previous years but also emphasising the importance for supplemental skills-based learning which will relate to the ever-changing world we live in (Donaldson, 2015). 
Prior to the development of the new curriculum, it could be said that the historical or more conventional schooling has not provided sufficient successes (Allison, Carr and Meldrum, 2012). The new curriculum provides a certain level of freedom for teachers to design and implement innovative and exciting educational experiences for their learners; outdoor education could provide vital opportunities for educational settings to enhance their curriculum allowing for the best possible outcomes for their learners. Outdoor learning experiences are opportunities to potentially help children and young people make life-enhancing decisions; develop their awareness of their surroundings; enhance a variety of social skills, whilst also allowing for a deeper understanding of the natural environment that surrounds them (Allison, Carr and Meldrum, 2012). Educational provisions need to understand the vital importance of the outside environment and the impact that nature can have on the development of children and young people; there seems to be a lack of evidence surrounding outdoor learning and secondary aged children; questions should be raised locally and nationally if children are not able to access outdoor educational provisions. Children and young people are facing many more challenges today that in past generations, nature and the outdoor environment can provide them with so many positives, it is the responsibility of the older generations to support and guide them to these interactions, it would be unfair for them to miss out on these vital experiences.  
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