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Developing and supporting physical development in early childhood
Reflective Journal

As part of my training with (Successful Kinaesthetic instruction for Pre-Schoolers) SKIP Cymru, I have been reflecting on my knowledge of and ability to support the physical development of young children, with a particular emphasis on providing well-structured and engaging sessions. For almost 10 years, I have been a Foundation Phase teacher. We are a semi-rural elementary school with about 280 students enrolled. The school is located in a highly underprivileged neighbourhood, with 24% of students receiving Free School Meals (FSM), which is higher than Wales's average, and 32% of students recognised as having special needs for learning (Estyn, 2012). Knowing this, I hoped that the SKIP Cymru implementation would make a big impact particularly on those children from disadvantaged backgrounds. The development of Fundamental Movement Skills (FMS) may be hampered in some kid populations by limitations at home that provide "biological and environmental risk factors" (Goodway and Branta, 2003: 37), according to research.
I saw this as the perfect opportunity to evaluate children's FMS based on their resulting physical capability and experiences from their early years, following my initial training days with Skip Cymru and working in a Nursery class.  My goal was to improve children's competency as competent movers when they enter progression step 1 by scaffolding their movement skills through enjoyable and worthwhile garden activities. Ayres (2003:24) acknowledges this ideal window of opportunity, defining young infants as "mature sensorimotor beings" who will have a better chance of flourishing intellectually if "sensorimotor functions" are well ingrained. This points out the necessity of making physical activity a core component of Foundation Phase instruction. Through interesting and purposeful play-based activities, the SKIP Cymru workshops aimed to improve children's locomotor abilities. As a result, I have noticed the biggest change in the children's interest and drive to take part in the sessions after the initial training days. Children are eager to learn the details of their upcoming time in the garden. According to research, kids find the sessions enjoyable, which encourages them to exercise their FMS and increase their development of sensory integration. Children are meant to appreciate activities that push them to learn new motor skills and experience new sensations, according to Stodden et al (2008:14).
The children' eagerness and desire to participate in the lessons and utilise the play areas they refer to as "gardens" has improved the learning environment in the classroom. There is now a consistent "garden" throughout our classroom's areas of improved service. With the exercise known as "Battleships," youngsters have the chance to hone their object handling abilities in this area, which so far has focused on their under-arm throw. With this new addition to the classroom, there are many prospects for success and frequent practising of skills. This supports the idea put forth by (Ayres, 2005) that kids flourish in a setting that provides opportunities for frequent practise of skills. Following the initial two days of training, as a practitioner, one area that has already had an influence on my practise is my confidence and knowledge to conduct high-quality physical development sessions, which I believe has been missing from my ongoing professional growth. In the first few sessions, I felt confident in my capacity to recognise the different stages of motor development among the kids in my class and to evaluate their object-control abilities through attentive observation, as suggested by Gallaude, Ozmun, and Goodway (2012). I am more aware of how to divide the students in my class into groups based on their various levels of movement competency, and I have done so in accordance with the recommendations made by the Council for Physical Education (2012, cited in Goodway and Branta 2003).
When I got back to school, I was really excited about the potential of leading SKIP Cymru lessons and made a deal with the teaching staff to guarantee two physical literacy sessions per week, initially taking place in the school hall. Reflecting on my first session, it became clear that the current location in the school hall was not the best place for three teachers to work with 36 kids.
The session after that saw my laying out two gardens while simultaneously working with ten kids in the school hall. However, given the constrained space and equipment laid out in each garden, their friends working in the garden next to them were still distracting the other children. Student involvement decreased as a result. This supports Newell's (1986) theory of limitations, according to which environmental circumstances may hinder the accomplishment of the goal and, consequently, the effective execution of activities designed to assist FMS.  As a result, I realised that I needed to set up my physical literacy classes in a setting that was appropriate for the work at hand and that allowed kids to successfully rehearse throwing and catching objects.
The students demonstrated a readiness to learn, and the room was infinite, therefore the subsequent sessions were scheduled to take place there. However, as a series of outside sessions progressed, weather variations once more brought about an environmental restriction. Children were experimenting with various modes of transportation during our obstacle course garden but were hesitant to put their hands on the ground. This also happened in our object control garden since it was risky for the kids to switch gardens in the rain because the ground was slick. One of the students tripped over items that were slipping on the artificial turf. In addition, after considering the weather, we modified our garden plans and I believed that using the equipment I had on hand would have about a task constraint, resulting in the task not being at the correct level for the children practising their aim (Newell, 1986).
Week by week, I began to improve and develop my sessions. When we played the well-known game "Traffic Lights" for our opening warm-up exercises, I noticed that the majority of the kids kept travelling in the same direction and at the same speed. This gave me the chance to alter how I was playing the game, mimicking different types of travel patterns to foster creativity and encourage discovery while moving. This first required some formal training, modelling a range of "green" travel routes for kids, and encouraging kids' imaginations. Children were instructed to imitate various animal movements while travelling low on the "amber" and "red" colours, respectively. As they become more accustomed to the game, kids came up with more inventive techniques to balance on "red." When given a task, "red" people frequently ask to add their own components while also investigating their body awareness and dynamic changes.  Davies (2003) asserts that the growth of children's movements requires proper upgrades, focusing on the variety in movement of children at various ages and stages of development. This assertion acknowledges the need for scaffolding in movement.

The task's differentiation has been further strengthened by repetition over a number of weeks, which has also provided opportunity to scaffold children's requirements. For instance, one student in my class (Child A) showed adept skill improvement in one aspect of throwing and catching after gaining a lot of experience outside of school as a capable young rugby player. His capacity to apply these particular abilities to the right situation and task, nevertheless, was somewhat constrained. Child A was using his skilled and dominant ball abilities acquired via his extracurricular sports to send the ball to Child B across from him during our garden exercise "Me to You" with the goal of demonstrating a successful underarm throw or "rainbow throw".
This resulted in Child B being unable to receive the ball effectively due to the pass being outside of her X-Zone with a Stage 4 catch as noted by (Gallahue, Ozmun and Goodway, 2012). Although Child A’s perceived competence in his ability was high, his demonstration of physical capability and competence for the task was low. This is further supported by research carried out by Stodden et al. (2008) concluding that young children naturally present a higher perceived competence in their ability than their physical competence allows. Clarke and Metcalfe (2002) resonate this, as Child A displays a narrow base camp, demonstrating proficient skills in one area alone and not a broad competency of skills across a variety of areas.
The current lack of attendance in Nursery is one issue that has had an impact on the frequency and participation of the students participating in our Skip Cymru sessions. The persistent Chicken pox and Strep A viruses have shown to be a barrier to engaging children consistently in the three sessions of the course each week, with attendance rates currently standing at 72% on average each week. As a result, many students now find it difficult to continue in refining their object control skills after a series of classes. Nevertheless, it is clear from the comparison between the two sets of students' baselines that the introduction of Skip Cymru has been extremely beneficial for those students who have maintained attendance in class. Coronavirus has contributed to fewer possibilities for kids to engage in active and creative play. We have observed a direct impact on children's ability to perform locomotor and object control abilities, leading to a low baseline, as a result of the majority of children's time being spent learning interactively via a screen at home over the previous year. However, thanks to recent funding from Swansea Council, a variety of Trim Trails have been added to our outdoor learning environment, helping kids' limited movement abilities. Play Wales (2020), which contends that environmental changes can permanently boost children's active and physical activity, supports the deployment of such equipment. However, it is claimed that this benefit is only valid for 6 months after it is introduced. In light of this, and after receiving the necessary training, it is clear that the trim trails are adaptable. In my garden sessions, they have been used to assist and give variety to my obstacle course exercises. Moving forward, this is something in which our school has made early investments.
I will conclude by stating that the training I received from SKIP Cymru was helpful and had a positive effect on my practises. In addition to enabling me to lead engaging and effective physical activity programmes, the knowledge and understanding I have gained have also facilitated my capacity to evaluate the various stages of children's physical development. In addition to the activities students do in class within the "garden zone," more time is now dedicated to physical activity, or "gardens" as it is known to the kids in my profession.
The significance of getting kids moving has long been recognised in conversations with other professionals. To give high quality, developmentally appropriate activities that support motor development, however, is a skill that is needed (Gagen and Getchell, 2006). My confidence to lead activities emphasising movement skills and continue to develop them throughout the sessions each week has unquestionably increased because of this knowledge. The day when children had to wait for teaching or "turn taking" periods is passed.
They are constantly involved in enjoyable and participatory activities that encourage many successes in straightforward movements and high-quality movement. Additionally, I believe that this instruction promotes children's overall growth. In order for children to thrive and keep these positive attitudes later in life, it is important to influence all facets of their physical health and well-being, not just the movement abilities that are key to later learning.
I want to use this training to educate other Foundation Phase practitioners at my school about what I have learned. It is hoped that at least twice a week, physical literacy classes would be offered to all young children. Additionally, I want to help parents and guardians by offering SKIP Cymru sessions after school and by educating people about how we can foster and build a lifelong love of physical exercise, health, and wellbeing through entertaining and beneficial activities.
































[bookmark: _GoBack]


Reference List: 
 
Ayres, A. J., & Robbins, J. (2005). Sensory integration and the child: Understanding hidden sensory challenges. Western Psychological Services. 
Clark, J. E., & Metcalfe, J. S. (2002). The mountain of motor development: A metaphor. Motor development: Research and reviews, 2(163-190), 183-202. 
Davies, M. (2003) Movement and Dance in Early Childhood. London: Paul Chapman.Publishing.  
Estyn (2012). A Report. Available at: https://www.estyn.gov.wales/system/files/2020-08/Penyrheol%2520Primary%25202012.pdf [Accessed on: 23/11/21]. 
Gagen, L. M & Getchell, N. (2006) Using ‘Constraints’ to Design Developmentally Appropriate Movement Activities for Early Childhood Education. Early Childhood Journal, 34(3), pp.227-232.  
Gallahue, D., Ozmun, J. and Goodway, J. (2012). Understanding motor development: Infants, children, adolescents, adults. 7th ed. New York: McGraw Hill Higher Education.  
Goodway, J.D. & Branta, C.F. (2003). ‘Influence of a motor skill intervention on fundamental motor skill development of disadvantaged preschool children’, Research Quarterly for Exercise and Sport, 74(1), 36-46.   
Newell, K (1986). Motor Development in Children: Aspects of Coordination and Control. Available at:  https://grants.hhp.uh.edu/clayne/HistoryofMC/Newell1986.pdf [Accessed on: 26/11/21] 
Play Wales (2020) ‘Thinking About Loose Parts in School’. Available at: https://www.playwales.org.uk/eng/publications/loosepartstoolkit [Accessed on: 26/11/21] 
Stodden, D. F., Goodway, J. D., Langendorfer, S. J., Roberton, M. A., Rudisill, M. E., Garcia, C., & Garcia, L. E. (2008). A developmental perspective on the role of motor skill competence in physical activity: An emergent relationship. Quest, 60(2), 290-306. 













Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!
image1.jpeg
PRIFYSGOL CYMRU
Y Drindod Dewi Sant
UNIVERSITY OF WALES

Trinity Saint David




