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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	The depth of research regarding the Foundation Phase’s influences.

	Which aspects do you consider could have been improved in this piece of work?
	I believe I could have made stronger links to physical literacy, giving more examples of what methods such as outdoor learning develop.

	What have you found most satisfying whilst undertaking this submission?
	Developing a broader knowledge of the Foundation Phase and its influences.
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	Demonstrate Knowledge and understanding of the underpinning philosophy of the Foundation Phase and the learning theories and approaches that underpin this
	1, 2
	
	
	
	
	
	
	
	
	30%

	Evaluate the role of outdoors and physical play in the foundation phase. 
	2, 3
	
	
	
	
	
	
	
	
	30%

	Demonstrate an understanding of the importance of movement in child development
	
4
	
	
	
	
	
	
	
	
	20%

	Understanding of the contribution of the Foundation Phase to the development of physical literacy
	5
	
	
	
	
	
	
	
	
	20%

	It is expected that students will present work that is proof read and follows the School Reference Guide and Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	




Analyse how a range of child development theories and international educational approaches influenced the Foundation Phase.  In particular, examine these influences in relation to outdoor learning and the development of physical literacy.


The Foundation Phase Framework is a statutory curriculum for all three to seven year-old children in Wales, introduced by the Welsh Government in 2008 (Welsh Government, 2008). This framework is supported by the Physical Development Area of Learning (Welsh Government, 2008), which provides guidance on the skills, knowledge and experiences that children acquire via their own learning, both indoors, and particularly outdoors. The vision and strategy of the Foundation Phase is based on the ‘holistic’ development of the child, but there is no indication of what underlying philosophical ideas or child development theories might have informed their thinking. This essay will attempt to summarize the educational theories and developmental approaches that most closely match the ‘child-centered’ learning which is a constant theme throughout this curriculum. Examples will be used from a number of international movements to outline the importance of outdoor learning in the lifelong development of the child.
 Curriculum planning within this Framework takes account of the diverse needs of every ‘developing child’ across the whole spectrum of ability so that all children have the opportunity to become confident learners.  The Foundation Phase supports experiential, play-based approaches to learning, in which teacher-directed activities are balanced out with those initiated by pupils (Maynard, Waters and Clement, 2013). An important part of this framework is the ‘physical development area of learning’ with its own detailed guidance (Welsh Government 2008, 38p).  This guidance highlights the children’s physical development and well-being within the context of a healthy lifestyle.  It focuses on the coordination of large movements, fine and gross motor skills, spatial awareness and balance.  This Statutory Framework for the Early Years Foundation Stage (2017) states that “physical development involves providing opportunities for young children to be active and interactive; and to develop their co-ordination, control, and movement”. Children are encouraged to work at their own pace to give them time to develop their skills.  This may well take place via ‘play’, and the framework acknowledges that “through their play, children practise and consolidate their learning, play with ideas, experiment, take risks, solve problems, and make decisions individually, in small and in large groups” (Foundation Phase Framework, 2015, pg5). The development of attributes such as confidence and self-esteem are acquired through such experiences, which results in motivation to be active, and to persist with an activity (Whitehead, 2010). Importantly, the children are encouraged to discuss their progress and development and reflect on their individual and small group performance.  
Physical Literacy is a term not referred to in the Framework, although it is a key feature of the Foundation Phase curriculum. It is defined by Margaret Whitehead (2013), and adopted by the International Physical Literacy Association (2014) as;
 “a disposition to capitalize on our human embodied capability, wherein the individual has: the motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for maintaining purposeful physical pursuits/activities throughout the lifecourse”. 
This suggests that Physical Literacy is a lifelong journey which needs to be implemented from an early age in order for children to get the best opportunities later in life. It not only means that children need to develop their physical skills, but they also need to develop an understanding of what they’re learning, and how they can use the skills throughout life. The International Council of Sport Science and Physical Education (2013), describes physical literacy as a ‘cradle to grave journey’, which is unique to each person. They also state that physical literacy should be further developed and established throughout the foundation and primary school years, in order for children to correctly form their attitudes, motivations and competences. 
Stodden et al (2008, pg.9) highlighted the link between children’s competence and physical activity, stating that young children do not have the cognitive ability to make precise judgments about their performance, saying that “the inflated perceived motor skill competence might be valuable to drive the acquisition of motor skill competence because children will continue to persist and engage…in activities in which they believe they are skillful”. The sense of perceived competence will change as children become older, and their cognitive capacity becomes more sophisticated. With this change, children will be able to compare themselves to their peers, resulting in a drop in motivation if a child’s physical literacy has not been successfully developed. Therefore, it is crucial to develop children’s physical literacy at an early age, in order to give them the best head-start on their journey. 
Although the Welsh Government sets out its vision and strategy for the Foundation Phase in terms of the ‘holistic development of the child’ it doesn’t refer to any particular philosophy or child development theory, which may have influenced its thinking. Clearly, there is movement away from the more traditional methods of ‘teacher-centered learning’ within specific subject areas towards a much broader and more integrated ‘child-centered learning’. 

These differing approaches to learning are not discussed in detail, although there is a hint on page 40 of ‘Building a Brighter Future’ (Welsh Government, 2013) that a combination of approaches is important –
 “to make sure that each child reaches their learning potential it is essential that they develop excellent literacy and numeracy skills. Key to this for all children in the Foundation Phase is practitioners understanding the principles of the Foundation Phase and achieving the right balance between providing direct teaching and practitioner-led learning and providing rich opportunities for child-initiated learning”.
In terms of the underlying philosophy of the Foundation Stage, discussion on the merits and limitations of ‘Traditional’ vs ‘Progressive’ education were considered in detail by John Dewey (1859 - 1952) in ‘Experience and Education’ (1938). He concluded that the most effective approach was to link new learning to the child’s previous experience and knowledge within the context of its natural environment. This ground-breaking concept recognised that the child’s context and past experiences fundamentally influences its ability to absorb new experiences.  The teacher helps the child to relate present learning to past experiences and to build up knowledge in a meaningful way.  This ‘philosophical’ approach may well have influenced the Welsh Governments ‘child-centred’ approach to learning.     
 Jean Piaget (1971) proposed a broadly similar ‘child-centred’ approach to learning based on his theory of ‘cognitive development’.  Piaget suggested that children mentally ‘construct’ an understanding of the world around them, experience differences between what they already know and what they discover, then adjust their ideas accordingly.  Continuous adjustment allows new knowledge to be ‘constructed’ through assimilation and accommodation - a process called ‘constructivism’.  Assimilation incorporates new experiences into old experiences, creating new outlooks and perceptions.  Accommodation adds new experiences to the pre-existing mind-set.   The teacher becomes the facilitator and the child becomes the self-learner.  Significantly, the Foundation Phase (3 - 7 years) mirrors the ‘Preoperational Stage’ (2 - 7 years) proposed by Piaget and which is critical in the development of language.  Lev Vygtosky (1896 - 1934) believed that speech served not only as a way for children to communicate about their actions, but also served to direct active learning.  His work emphasised the importance of the ‘social context’ in children’s learning.   Much of the Welsh Government’s guidance on ‘Building a Brighter Future (2013) analyses the effects of the ‘social’ influences on children’s learning. 
Along with many learning theories, there are also several international educational approaches which have influenced the Foundation Phase. Forest Schools may be seen as one of the main approaches that may have influenced the curriculum. Originating in Scandinavia, Forest Schools are closely linked to the Danish Early Years programme (Maynard, 2007), and was inspired by Froebel’s (1782-1852) theories. The Forest School concept was brought over to Britain in 1993, after a successful exchange visit to Denmark by staff from Bridgewater College in Somerset (Maynard, 2007). Their focus was on developing children’s self awareness, intrinsic motivation, social and communication skills, independence and positive self-esteem and confidence (Forest Schools, 2017). This relates to the Foundation Phase’s aim of “the development of children’s self-image and feelings of self-worth and self-esteem” (Welsh Government, 2008). Play is a key feature of both Forest Schools and the Foundation Phase, and although there is no specific definition of play, it is known that play is child-chosen, child-initiated and child-centred, which is a key attribute to the Foundation Phase. For children, play is not considered to be a pretend activity, but is engaged in as if it is real. It has been said that in order for children to develop proficient sensorimotor intelligence, it can take up to 7-8 years of moving and play (Ayres, 2005).
Forest Schools focus completely on playing and learning in the outdoors, and participating in achievable activities in woodland environments. Much research has been done regarding learning within natural environments, and projects carried out in pre-school institutions have shown an improvement in children’s physical fitness, motor skills and coordination, along with a higher ability to concentrate when they are allowed to spend time in a natural area on a daily basis (Fjortoft, 1999 in Mygind, 2007). Similarly, research carried out by Mygind (2007) discovered that there was twice as much difference in activity levels amongst pupils partaking in outdoor learning in comparison with those participating in traditional school days. This indicated that outdoor learning significantly increased physical activity levels amongst young children, as well as boosting their concentration, coordination and motor skills. These improved outcomes, relate closely to the physical aim of Foundation Phase to develop gross and fine motor skills, spatial awareness, physical control, and mobility across all areas of learning, both indoors and outdoors (Welsh Government, 2008). The IPLA (2014) also links the development of physical competence to physical literacy, as it helps children to develop a broad range of key physical skills, which can be used throughout the rest of their lives.
Another international educational approach which may have influenced the Foundation Phase is the High/Scope curriculum. This curriculum was first developed in America, and it focuses on developing consistent relationships with adults, and developing decision-making and problem-solving skills whilst engaging in active learning experiences. It is based on Dewey’s (1859-1952) concept of experiential learning, in which children use their past experiences in order to absorb new knowledge. 
This model gives children a sense of routine by incorporating a ‘plan, do, review’ regime in the classroom. This routine gives pupils the chance to choose what they want to learn, and to perform their own plans of work. This gives children the opportunity to develop knowledge and understanding about what they are learning, and is a key component of physical literacy. In addition, teachers simply suggest areas of interest before joining in with the pupils’ activities, and engaging in conversations with the children to help their plans (Weikart and Schweinhart (2004) in Roopnarine and Johnson, 2004).
Findings from previous studies have indicated that such high-quality pre-school programmes for children living in poverty have a positive, long-term impact on their lives. This leads to later school success, fewer social issues (e.g. crime), and higher employment rates (Marcon, 1992). This research links to the Foundation Phase’s first main aim, which states that pupils should be given “a flying start in life and the best possible basis for their future growth and development” (Welsh Government, 2008). 
Reggio Emilia’s educational philosophy is a further international influence to the Foundation Phase. Originating in Italy, it is an educational philosophy which focuses on the image of the children, viewing them as human beings with potential for development, allowing them to work alongside their peers in the discovery and development of solutions to meaningful questions and problems (Hewett, 2001). Whilst engaging in projects, pupils have the opportunity to observe, discuss, question, represent and then revisit their initial ideas in order to further clarify their understandings, and therefore broadening their depth of thinking (Forman, 1996). This links to the Foundation Phase as it promotes and stimulates “children’s development and natural curiosity to explore and learn through first-hand experiences” (Welsh Government, 2008), as well as giving the children opportunities to build on their interests, and what they already understand. Furthermore, it allows them to communicate their ideas, and to solve problems and discuss outcomes, which are key points in the Foundation Phase’s Personal and Social Development unit. 
 Reggio Emilia’s philosophy also focuses on creativity and the importance of children’s symbolic language, believing that a child has one hundred languages, thoughts and hands. These ‘one hundred’ are a symbol of the methods children can express themselves and learn, whether it be via art, music, tools etc. Within the Reggio Emilia curriculum, teachers allow pupils to use these skills to develop as individual learners, and to become their own ‘teachers’. Though this curriculum doesn’t relate very closely with the development of physical literacy, it does link quite closely to the Foundation Phase’s approaches to learning and teaching (Welsh Government, 2008); “A well-planned curriculum gives children opportunities to be creatively involved in their own learning”. Furthermore, it links with the curriculum’s ‘Personal and Social Development’ unit by giving children the opportunity to “use their senses, to be creative and imaginative”, as well as allowing them to become independent learners.
To conclude, the Foundation Phase Framework sets out its vision and strategy in terms of the ‘holistic’ development of the child. This vision is informed by the progressive ideas and philosophies of John Dewey and Jean Piaget, both of whom put the child at the forefront of learning. Dewey linked new learning to a child’s previous experiences, and Piaget linked new learning to a process of adjustment of what was already known by the child. Len Vygotsky emphasised the importance of the ‘social context’ in children’s learning, and Reggio Emilia recognised the role of curiosity, creativity and discovery in the learning process, giving children the opportunity to learn in as many ways as possible. 
International educational approaches such as Forest Schools and the High/Scope curriculum highlight the importance of outdoor play, where the child chooses, initiates and experiences self-learning and potential peer-teaching. This is considered to be very positive in the development of physical fitness and physical literacy, which improves the child’s motor skills, self-awareness, and self-esteem.
The Foundation Phase fully recognises that its curriculum is at the beginning of a lifelong journey of physical literacy in the pursuit of a healthy lifestyle for every child.

Final Word Count – 2,365


References

Ayres, A.J. (2005) Sensory Integration and the Child: Understanding Hidden Sensory Challenges. Western Psychological Services, USA.

Clements, R. (2004) An Investigation of the Status of Outdoor Play. Hofstra University, Hempstead, USA.

Dewey, J. (1938) Experience and Education. Touchstone, New York.

Fjortoft, I. (1999) Outdoor learning and physical activity. In Mygind, E. (2007) A comparison between children’s physical activity levels at school and learning in an outdoor environment. Journal of adventure education and outdoor learning. Vol.7.

Forest Schools. (2017) What Are Forest Schools? Available at;
http://forestschools.com/what-are-forest-schools/
(Accessed on 23/3/18)

Forman, G. (1996) The project approach in Reggio Emilia. In Fosnot, C.T (1996) Constructivism: Theory, perspectives and practice. Teachers College Press, New York.

Hewett. V,M. (2001) Examining the Reggio Emilia Approach to Early Childhood Education. Early Childhood Education Journal, Vol. 29, Issue 2.

International Council of Sport Science and Physical Education (2013) Physical Literacy. Journal of Sport Science and Physical Education, Bulletin 65.

International Physical Literacy Association (2014) Definition of Physical Literacy. In Guy. C, Corbin. C, Baker. K, & Byl. J. (2016) Fitness for Life Canada: Preparing Teens for Healthy, Active Lifestyles. 

Marcon. R.A. (1992) Differential effects of three preschool models on inner-city 4-year-olds. Early Childhood Research Quarterly, Vol. 7.

Maynard. T. (2007) Forest Schools in Great Britain: An Initial Exploration. In Contemporary Issues in Early Childhood. Vol. 8 (2007) SAGE Journals.

Maynard. T, Waters. J, and Clement. J. (2013) Child-initiated learning, the outdoor environment and the ‘underachieving’ child. Routledge, London.

Piaget. J. (1971). The theory of stages in cognitive development. In D. R. Green, M. P. Ford, & G. B. Flamer, Measurement and Piaget. New York, NY, US: McGraw-Hill. Human Kinetics, Canada.

Play Wales (2014) What is play and why is it important? Available at;
https://www.playwales.org.uk/login/uploaded/documents/INFORMATION%20SHEETS/what%20is%20play%20and%20why%20is%20it%20important.pdf
(Accessed on 21/3/18)

Statutory Framework for the Early Years Foundation Stage (2017) Physical Activity Guidelines. Available at;
https://www.gov.uk/government/publications/uk-physical-activity-guidelines
(Accessed on 21/3/18)

Stodden, D.F. Goodway, J.D. Langendorfer, S.J. Roberton, M.A. Rudisill, M.E. Garcia, C. Garcia, L.E. (2008) A Development Perspective on the Role of Motor Skill Competence in Physical Activity: An Emergent Relationship. National Association for Kinesiology and Physical Education in Higher Education, USA.

Vygotsky, L.S. (1978) Tool and symbol in child development. In Cole, M. John-Steiner, V. Scribner, S. and Souberman, E. (Eds.) Mind in Society: The development of higher psychological processes. Cambridge, Mass: Harvard University Press.

Weikart, D. and Schweinhart, L. J. (2004) The High/Scope Curriculum for Early Childhood Care and Education. In Roopnarine, J.L. and Johnson, J.E. (2004) Approaches to Early Childhood Education. Prentice Hall, USA.

Welsh Government (2013) Building a Brighter Future: Early Years and Childcare Plan. Available at;
http://gov.wales/docs/dcells/publications/130716-building-brighter-future-en.pdf
(Accessed on 21/3/18)

Welsh Government (2008) Foundation Phase. Available at;
http://gov.wales/docs/dcells/publications/150803-fp-framework-en.pdf
(Accessed on 21/3/18)

Welsh Government (2015) Foundation Phase Framework. Available at;
http://learning.gov.wales/docs/learningwales/publications/150803-fp-framework-en.pdf
(Accessed on 21/3/18)

Whitehead. M. (2010) Physical Literacy: Throughout the Lifecourse. Routledge, London.

Whitehead, M. (2013) Definition of Physical Literacy and Clarification of related Issues. International Council of Sports Science and Physical Education (ICSSPE) Bulletin No. 65.







1

