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1. Critically analyse the implementation of play-based early years curricula referring to evaluative research evidence and reports (2000 words). 

“Our national mission is to raise standards, reduce the attainment gap, and deliver an education system that is a source of national pride and public confidence” (Welsh Government 2017). 
This critical evaluation will focus on new perspectives in the education sector and how we can implement new Welsh Curriculum principles from theory into practice. 
It is time for a fundamental change in the national curriculum. We should focus on new pedagogical approaches and educational theory, psychology and neuroscience. It’s time for a change, according to changes we can experience in a dynamic world as a response to social, political and economic circumstances. Those changes are led by international measures of performance (Donaldson, 2015).
Following Early Years practice from all over the world such as Scandinavia, New Zealand (Te Whãriki) and Reggio Emilia Italian approach (OECD, 2004), the Foundation Phase principals are focused on individual child and highlight inclusive practice and ideas of empowerment and play in children’s learning (Maynard et al., 2013). 
Technology is changing, society is changing, and the work environment is changing. The new approach to education must prepare our children for those changes in the world, to build their knowledge, skills, social and emotional wellbeing, but also prepare young people to be resilient and thrive in a constantly changing environment. 
According to Bell et al. (2017) it is most likely that our future generations will work in jobs that doesn’t even exist today or tasks will look very different than those we know today.
In the new Curriculum professor, Graham Donaldson in 2015 refers to the importance of the principals of the Foundation Phase and assessment arrangements and he is saying how important it is that practitioners will use time in school, which is relatively short, as much productively as they could, so each child as an individual will be able to develop their knowledge and skills, grow healthy and succeed in future which is unpredictable. Donaldson is also talking about the importance of an outdoor environment which will provide direct contact with real nature and in consequence it will have a positive impact on children’s mental health, wellbeing and prosperity. It is necessary that our “Successful futures” are resilient and able to deal with anxiety and stress.  
Likewise, Welsh Government (2020) admit that it is fundamental that each child and young person in Wales will be able to succeed through the new curriculum and assessment arrangements that will highlight their abilities and guide them to thrive in their unknown future lives. 
Therefore, after an independent report, written by Professor Donaldson (2015), the Welsh Government Ministry of Education started to look at the condition of education and consider slowly shaped changes that need to take place to support children’s education which is crucial to building a stronger and a confident society which will enable Wales to improve within the education sector and build a stable position on the international level. New Curriculum for Wales influenced by many different pedagogical and educational approaches from all over the world has been introduced in 2019, available to all primary schools and non-maintenance settings in January 2020 with a plan to be gradually implemented from September 2020 (Welsh Government 2019). 
The idea is that all schools and non-maintenance settings will be able to create and design their Curricula, the Government wants all these educational settings to be more independent in creating their own ideas and be more flexible in their innovative approach, but they need to make sure that they follow New Curriculum statutory guidance presented by Welsh Ministry to make sure that all the purposes are meet and the most important principals are implemented.  (Welsh Government 2019).  
In addition, there are also new ideas and strategies put in place according to assessment, which should from now on focus on the individual child, their individual abilities and development to support their education and maximise individual learner potential (Welsh Government 2019a). 
Within these new arrangements, it is necessary to look at the legislative framework and to make changes within the legislation to apply the new curriculum ideas and individual assessment approach (Welsh Government 2019a).  
The four purposes of the curriculum, that children and young people should develop as: “*ambitious, capable learners, ready to learn throughout their lives,
*enterprising, creative contributors, ready to play a full part in life and work 
*ethical, informed citizens of Wales and the world 
*healthy, confident individuals, ready to lead fulfilling lives as valued members of society” 
highlighted in Donaldson’s report (2015) they are the reference that influences the entire design and development of Curriculum for Wales 2022. This is the starting point for all education providers to build upon those four principles to create their curricula and include their own ideas of learning experiences and assessment methods around the same four purposes for all learners in Wales, what we teach, how we teach and how we assess (Welsh Government 2019). 
Besides the four purposes, educators should organise learning including six areas of learning and experience such: 
expressive arts, health and wellbeing; humanities; languages, literacy and communication; mathematics and numeracy; and science and technology’ (Welsh Government, 2019). Traditional school subjects and holistic approaches enable the provision of comprehensive and balanced education (Gatley 2020). This was also highlighted by Professor Donaldson in his report Successful Futures (2015) which state that a wide range of rich learning experiences should stimuli children’s and young people imagination and creativity and encourage enjoyment throughout the interdisciplinary learning process. Moving from a coverage-based curriculum to a purpose-driven curriculum will promote much more effective learning to support young people to find themselves in the future world. As Professor Louise Hayward (2019) say those purposes are created to improve the life chances of young people and make sure that the teaching and learning process will be more interesting, practical and exciting. 
Teachers and educators need more autonomy to be able to decide, based on the new curriculum, how, when and where they want to deliver knowledge. Blending the areas of learning and experience will help to make the learning process more adequate and interesting so children could develop their knowledge and understanding in their own paste and way. “The overwhelming majority of children and young people indicated that they ‘do not think it matters if you study different things from your friends at school” (WISERD 2015) 
The reason for changing the whole educational approach comes from ongoing concerns and questions about the present curriculum and assessment methods in Wales. According to Programme for International Students Assessment (PISA) surveys, and also Estyn reports and evaluations, there is evidence that the level of achievement of children and young people in Wales isn’t as good as it should be in the international arena (Donaldson, 2015). 
Learning, and teaching methods should be improved so children and young people would have a chance to improve performance in international assessments (The Teachers Union 2016).
The New Curriculum for Wales 2020 also reflects on the strengths that the Foundation Phase already brought upon the education in Wales and its ethos, principals and pedagogy approach will be continuously delivered as a crucial part of early years education (Welsh Government 2019).
It is essential to understand children’s development to be able to plan and design an appropriate curriculum and be able to assess children’s ability and further progression (Welsh Government 2021). 
Over the years it is well known that children learn through hand-on experiences through play where they can express themselves, take a risk, solve problems, make their own decisions and learn how to coexist with others. Play helps children to build their physical, cognitive and emotional skills. Through play, children develop their imagination, perception of themselves and surrounded world and they build their self-esteem and self-worth which is crucial for them to be happy individuals as a part of today’s society (WAG, 2008).
Minister of Education called an Independent Stocktake of The Foundation Phase in Wales (2014) led by Professor Iram Siraj and Denisse Kingston from Institute of Education, the University of London to take a deeper look at how principals of the Foundation Phase has been embedded across the country, to throw light on how language development, literacy and numeracy skills are implemented according to the aspects such as individual children’s learning process and at the role of the practitioners, their qualifications, training, assessment approach and transitions processes from the Flying Startup to Key Stage 2. They deeply analysed the situation in education and presented recommendations to improve standards of education to support educators so they will be able to enhance their understanding and abilities to teach children and young people in ways they will enjoy being in schools and flourish in future life. 
There was always a fundamental need in the early year's sector to work closely with children and their families. And we can observe all over the world that community networks are necessary to provide a holistic approach to education. Where we can see that this kind of mindset is needed to support children’s development. Parents should have an understanding that they are also responsible for their own child’s education and learning and should also be engaged in this ongoing process, not that they expect that only school to be the one to teach. It should lead to changes in cultural aspects so that people from the very beginning of their parental journey can understand their child’s development and how important is their role to stimuli their child and support their abilities from the very beginning and recognise that an appropriate parenting approach will lead their children to flourish in future. Welsh Government should support parents and families and share this positive mindset around children’s development so there will be a chance to build trust between parents and educational settings and all these people working together as a team, will have a positive impact on individual child (Macdonald 2018).
Since Wales introduced quality improvements by gradually implementing Foundation Phase principals in schools and non-maintained settings, there’s evidence that the pedagogy and practice have a positive impact on children’s provision (Sylva et al, 2004). However, to rich effective implementation of Foundation Phase, we still need fundamental changes to happen in culture and quality provision which is not only based on support from the government but also require motivated and qualified teachers and practitioners. It is necessary for all adults working with children to enhance knowledge about key principles associated with Foundation Phase play-based pedagogy and understanding of children’s development and learning process. Each one of those practitioners must understand and interpret research and evaluation evidence (Siraj, 2014). This leads us to understand that we shouldn’t focus on structural changes, but we should reach the fundamental aspect of education by enhancing the quality of delivering knowledge which will have a direct impact on children’s and young people achievement (Hopkins, 2013).
Elizabeth Wood in 2004 in her book “Developing a pedagogy of play” pay attention to international models of early years play-based approaches where learning through play is understood by practitioners as an engaged and correlative relationship between children and adults and it is not left unprepared or unplanned. It is crucial to understand that practitioners are responsible for providing play and for making opportunities even if it comes to child-initiated activities, that’s why it is so important to design or choose a learning environment and make all pedagogical approach, using techniques and tools to support or enhance teaching and learning process through play. In international models’ practitioners must be creative, motivated and dynamic to create a learning environment and adapt teaching techniques to individual child’s interests and abilities. Resources must be available for children to inspire them to play and to challenge their curiosity and support their holistic development (Wood 2004). 
The power of Learning through play should finally be recognised by all policymakers and governments all over the world. Studies show that active play-based experiences through play guided by adults but led by children, enable children to make their own choices, to challenge themselves and test their ideas and by giving children enjoyment and satisfaction all these new skills will last a lifetime (Dowd and Thomsen, 2021).
New Curriculum for Wales 2020 is bringing lots of opportunities for children and young people to gain knowledge and skills necessary for them to progress recognised as an individual. There is a chance for all schools and non-maintained settings practitioners to engage and express their ideas in critical evaluation and reflection on today’s practice. Hopefully, Welsh Government will support the development and improve qualification levels of the early year’s practitioners, those who work with children and who manage and inspect early years settings. Fundamentally, all those professionals can understand the meaning of an adult present in children’s development and learning process and are confident enough to understand why certain pedagogical technique or approach works better than others (Waters, 2015).




















Considering the concept of the ‘Unique Child’, critically evaluate methods of assessment, progress tracking and age or stage related development models within play-based curricula (2000 words).
Each child is unique and from birth is in an ongoing process of learning and discovering new things with a natural ability to connect and interact with other people and with the surrounded world. As we know, the development of each unique child isn’t happening without certain stimuli and opportunities to build positive experiences and relationships with people and enabling environments. All children develop in their own time so they shouldn’t be assessed in the same way using a checklist (Moylett and Stewart, 2012).
At the heart of the Foundation Phase is individual child, their social development alongside cultural diversity and well-being. As Professor Christin Pascal talks in Teachers TV about Unique Child (2015), very important approach in concept of the Unique Child is inclusive practice, where all children are recognised as an individual with different background and culture. All children have different beliefs, and their identity is recognised, valued and respected so all children could feel included as an important part of society. 
The principals on Foundation Phase are highly focused on the development of the relationship between peers and adults. The great importance of motivation, determination, self-esteem play part in children’s ability to learn and further develop. “Empowerment is seen as a central concept so that children are better equipped to take greater charge of their lives to enhance their self-confidence, competence and self-esteem” (WAG 2008).
Therefore, the Welsh Government obligate to create a new education system by introducing the New Welsh Curriculum 2022 to give all children and young people equal opportunity to access high standard education adjusted to their personal development so they could reach their full potential. It is essential to recognise that all children develop in a different way and in their own time, they all got different interests and abilities and they all come from different culture and background, so to be able to support everyone we need to look at each child as a unique individual (Welsh Government 2020).
However, to be able to follow new rules and implement the new curriculum principles, which has been analysed and reviewed followed by Professor Graham Donaldson report in 2015, changes must be made according to the assessment approach. Professor Donaldson in his Successful Futures report recommends that instead of judging children and comparing them according to the progression of others, teachers and practitioners should focus on children’s own individual achievements and progression steps (Donaldson 2015).
Welsh Government, (2013) admit that all children progress in their way, which is the key principle of the Foundation Phase and enable teachers to ensure that they all deliver appropriate skills for all children. The National Literacy and Numeracy Framework (LNF) focuses on learners’ ability to use the skills they have learnt to accomplish realistic tasks according to their stage of development. However, teachers state that the LNF doesn’t clearly define what is appropriate according to age-related skills and knowledge.
Donaldson argues that in the future determination of progression should focus on a broader range of outcomes than just higher measures of achievement and he notes that outcomes should be described from the learner's perspective using a wide range of assessment techniques suitable for different outcomes (Donaldson, 2015). In addition, Donaldson recommends moving towards long-term benchmarks designed as achievement scores for each of the stages of progression in the new curriculum: progress is to be measured every three years, which will allow teachers to plan learning and assessments methods. The introduction of progression steps will remove references to the core phase and key milestones as part of the new curriculum (Titley 2020).
According to Hayward et al. (2017) CAMAU project, in each Area of Learning and Experience achievement outcomes will be seen as broad expectations rather than a specific list of knowledge and skills that each child must present in a certain moment of their development. The CAMAU project also advises that progression of learning should be used by teachers, professionals and parents to support children’s learning and development most appropriately. And children also could be involved to make suggestions on how to support them.
From now on Headteachers will be responsible to set those achievement outcomes of the new progression steps and ensuring that the whole school system follows the guidance of assessment of literacy and numeracy skills across the new curriculum (Welsh Government 2019). 
According to Welsh Government assessment guidance (2020) assessment is crucial to ensure that each child learning process is supported and challenged in the right way. It should come up with a holistic picture of a child, how they learn, and how can practitioner help and challenge each individual child to make development and progression happen. Assessment should not be made to judge children’s abilities, but it should help the practitioner to know which educational methods to choose for a child to flourish. 
At the heart of the early years practice should be ongoing assessment. All practitioners working with children should observe children and assess their abilities and learning process on a day-to-day basis, reflecting on children’s individual needs and progress. 
Observation is an integral part of the day working with children to monitor their understanding, thinking process, concentrations abilities, social interactions, independence, strengths and points to improve and to highlight some additional needs if it’s necessary. Assessment needs to focus on each individual learner strengths, achievements should reflect on areas to improve and if needed any barriers to learning. Such an understanding should cooperate with individual child’s needs to support their learning and progression. It can also be a good base in case of communication and engagement with parents. Different types of observations can be undertaken for specific purposes when planning to support an individual child’s learning and development process. Practitioners should engage children in planning their learning process and should consider individual child opinions which will enhance their empowerment and self-worth which will lead to a learning experience (WAG 2008).
Observation as a qualitative research method is an ideal approach that includes children’s observations during free play, which helps to identify numerous voices and actions of different children (Burton and Bartlett, 2009).  
There have been concerns around the form of assessment which practitioners should follow. But looking at Reggio Emilia approach where photographs, narrative descriptions and children’s drawings were used to record children’s involvement and plan further progress of a child (Malaguzzi, 1995) and following this approach teachers and practitioners developed Learning stories, using photographs, narrative descriptions of child actions and learning throughout the activity which they can review and reflect on children’s work and progression further and it is accessible for children, their families and other professionals (Carr 2001). 
Professor Siraj in independent Stocktake highlights as one of the recommendations to implement New Curriculum, that significant training for all practitioners working with children will be essential so all staff will be equally competent to use the Early Years Development and Assessment Framework: 
‘Such training should emphasise teacher and practitioner assessment and will require training in the use of observation as a way of measuring impact and children’s progress, as well as supporting ongoing and future teaching and learning’ (Siraj 2014). As we move forward with the new educational system with New Curriculum for Wales 2022, a new approach to assessment methods will enable practitioners to see learners in a more holistic approach. Schools and teachers need to have knowledge and confidence so they can safely move away from old educational assessment methods in order to support individual learners within the Curriculum for Wales new principals (Titley et all., 2020).
Taylor et al. (2015) in Evaluation of the Foundation Phase Final Report Recommend that there should be support for lower ratios of children per adult in certain age groups and funding to employ additional practitioners should be more transparent. Also, they recommend that all practitioners working with children must have a certain education level and understanding of Foundation Phase pedagogy and principles.
However, in Wales there is no certain route to early years teacher accreditation, although the Minister of Education highlights the value of good quality education and the importance of qualifications of all teachers in Wales (Lewis 2015). The better-qualified adult, the better quality of education and outcomes for children, but unfortunately not every adult hold qualification necessary to support children education and fully understand and implement the New Curriculum principles (Sylva et al. 2010) and focus more on the unique child.











Is Outdoor learning principals well understood by everyone?
Play and fun is a fundamental right of child as stated in Article 31 of the United Nations Convention on the Rights of the Child.
Over the centuries outdoor play has been acknowledged and valued by many early year’s pioneers such as for example Froebel, who believed that outdoor environment is ideal for children to observe, discover and learn about the nature and how to care of it (Bruce 2012), and Steiner who believed that children develop through active play and real expirience (Newcombe 2020). Annie Woods (2016) discusses how outdoor play supports child to engage in self-led expirience which links to another famous theorist Maria Montessori, which believed that in ideal world there wouldn’t be separation between classroom and outdoor where children would fallow their own interest’s trough hands on learning and collaborative play in well organised space with simple sources available (Lillard et all, 2013).
It is proved that outdoor environment has significant impact on children’s cognitive and physical development (Waite and Pratt 2011). As Durant state (2013) outdoor play support children social and emotional development. Being outside classroom inspire children to explore the space, use different sources, which often led to learn how to share and take turns, and develop their understanding of working in partnership, solving problems and communicate with others. Outdoor learning allows children to develop their confidence and to build their own self-esteem which is crucial for children’s well- being and ability to learn new skills.  Outdoor play also includes physical activities and competition, which can help them to cope with success and failure, which will help them develop in future a sense of fair play.
According to Foundation Phase Framework for children’s Learning age 3- to 7-year-olds in Wales (2009) outdoor environment is a crucial factor which influence children’s learning by encouraging their independence giving them opportunity to discover outside world and to make their own choices, take risk, express themselves and enhance their skills. All sorts of natural open-ended resources promote development of imagination, creativity and curiosity (Welsh Government 2021). In order to support outdoor learning Welsh Government published Outdoor Learning Handbook (2009), guide for teachers and practitioners to follow to accomplish statutory curriculum. 
The aim of the educational reform and New Curriculum for Wales 2020 focus on creating system which will enable all children and young people in Wales to become ‘ambitious, capable learners, enterprising, creative contributors, ethical, informed citizens and healthy and confident individuals’ (Welsh Government 2021a). This transformation is a key contribution to well-being of our future generations.
Educational settings are responsible to provide opportunities including ‘indoor and outdoor environments that are fun, exciting, stimulating and safe’ and to ‘promote children’s development and natural curiosity to explore and learn through first-hand experiences’ with ‘greater emphasis on using the outdoor environment as a resource for children’s learning’ (WAG 2008 p.4) The Foundation Phase principals requires balance between structured learning through child-initiated activities and directed led by practitioners’. Interaction between child and engaged adult is also highlighted to support the learning process throughout children’s play and ‘shared and sustained thinking’ (WAG 2008).
However, according to the Estyn report on Outdoor Learning from 2011, the outdoor wasn’t used enough to support children’s learning. Practitioners does not use outside space to teach children reading or writing. Practitioners tend to not to assess children in outdoor environment and there is a lot of data missing while children use outdoor play and develop their skills and knowledge, while not being assessed. 
Managers and Heartaches not always receive enough training and understanding to identify good Foundation Phase practice. 
Estyn’s report showed that despite support by local authorities, there are still settings where practitioners are sceptical about the benefits of outdoor learning for children, and outdoor space is not used well enough. In order to gain knowledge and understanding but also to feel more confident supporting children outside classroom, Welsh Government founded further training for all practitioners, such as “Learning Though Landscapes” and “Sports Wales Chwaraeon Cymru” to provide guidance, ideas and resources (ESTYN 2011). 
The Welsh Government evaluation report from 2015 shows that still use of outdoor environment isn’t being used to maximum, even when the facilities has been improved and sources provided, but still difficult to join indoor and outdoor and use this space potential equally. 
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