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Introduction:
Storytelling has been at the heart of humanity from the time of cavemen in sharing feelings and noting history (Drumm, 2013).  It could be said that storytelling can help develop cognition and identity (Hibbon, 2016). For children, storytelling helps to develop communication skills, develop empathy towards the characters, gives opportunity to identify with the characters, affording self-awareness and development of self-identity (Atta-Alla, 2012). Children who have been read to from an early age are given exposure to the written word and to oracy that gives affordance for them to develop their own communication and therefore the ability to express themselves using language (Hibbon, 2016). 
Learning for humans is a complex event and it could be said, heavily influenced by the environment (Skinner, 1957). In the context of early years, the educational setting, as indeed the home setting, of the child has an influence on their overall development, including oracy, language attainment and reading. Humans learn in a rapid way, and for most humans this learning happens using language (Shunk, 2012). Taking this into consideration, practitioners using both traditional storytelling and digital storytelling have an influence over the way in which children develop their language and oracy skills and therefore argued that storytelling of any kind is valuable and should be central in the early years setting. 
When observing both the traditional storytelling and the digital storytelling by the practitioner, it is evident that there is use of intonation in the voice throughout both stories. This includes pace, volume and rhythm which is helping the practitioner to express the meaning of the words through the sounds in the voice (Soleimani, 2013). By using intonation of the voice in storytelling, it helps to engage the child with the narrative, and it helps them to concentrate on the flow of the story and what might be happening (Westlund et. al 2017). Use of characterisation in both stories was also evident, although it might be argued that the traditional story’s characterisation was more evident since each page had a picture that helped to explain the words and what was going on. This practise might make it easier for the children to follow the narrative and in understanding which character is saying what and when. To help this understanding further, the practitioner was also able to point at the pictures to highlight not only what was being said, but also the emotion of the character at that point in the story. Combining both the intonation of the voice with the visual pointing of the pictures helps the child to corollate the meaning behind the words with the physical action (Kredensor, 2013). 
In contrast the digital story lost this characterisation a little more as the practitioner was hindered using their app; ‘Puppet Pal’.  This app only afforded for 8 pictures to be used to form the story. This in turn meant that the practitioner had to choose some of the pictures from the original story and reuse them throughout the narrative. The characterisation was there, but it potentially made it more difficult for the child to be able to connect the meaning of the words with the expression of the character as some characters were off page. However, using the app allowed for the story to be pre-recorded and planned out. The practitioner therefore overcame the lack of pictures in the story through using more language and used the main character to expand the story through narrating the event and asking the children questions. It could be argued that this afforded creativity in the storytelling as well as offering and element of play since the practitioner was able to move the digital puppets around the screen, bringing the characters to life, engaging them with the story too (Laing et al, 2015).

According to Chaiwachiragompol and Suwannata (2016) babies are born with the ability to communicate before they fully develop their whole language. Their communicative language is there to express their needs. Dunstan’s Baby Language theory concluded that there were 5 innate universal sounds that all babies made to communicate their needs and that these sounds needed to be interpreted by the caregiver/s (Iftikhar 2020). Similarly, to ‘Dunstan’s Baby Language Theory’, the work of Chomsky (1965) concluded that language is innate, each child is born programmed to learn language (Lemetyinen, 2012). This is referred to as ‘The Universal Grammar Theory’, pointing to the ability that all humans can develop sentence structures, even without being exposed to those words or that language previously and that humans are born with a set of rules about language. They have the innate knowledge that some sentences are ungrammatical without having been taught this (VanPatten and Williams 2015). He argued that language development was cognitive through the example of Linguistic Nativism, that there are aspects of language that cannot be acquired through inductive methods and that there is part of the human mind that has a key function to develop language, unlike any other species known (Barman, 2012). This is backed up further when we look at the work of Dr Catherine Laing around the use of ‘Motherese’ – a description of the types of sounds and language that are used when communicating with babies in their early year’s development (Laing 2016). Language is heard in the womb, not the specific words, but the rhythm and intonation and influences the ability of language learning once the child is born. With these theories in mind, it could be said that storytelling by practitioners in the early years settings helps to mimic the intonation and the rhythms that the children have been exposed to both pre-birth and in their very early months.  It could also be argued that it helps to promote the innate language ability within the child, and that reading from an early age with children exposes them to further cognitive development. 
The digital storytelling by the practitioner differs to the traditional storytelling as there are no words to be seen on the screen as the practitioner has pre-recorded the story with the digital puppets. Even though there are no words used in the digital storytelling, it is still exposing the child to language and the art of storytelling. Bruner’s (1966) Constructive Theory states the link between learning and the child’s cognitive development; that a child is developing the links between experience and action and that these experiences afford for problem solving through trial and error (Ardana et al, 2017). Bruner’s (1966) theory was based a lot of Piaget’s (1934) theory, however disagreed with Piaget’s (1934) sequential element of children learning things at a specific age, Bruner (1966) believed that anyone could learn anything at any age if the scaffolding of instruction and organisation was appropriate. It could be argued that the use of the digital storytelling by the practitioner affords for the child to experience that trial and error (Bruner, 1966), as with the use of the app, there is further ability for the child, once finished listening to the story, to rerecord the story from themselves. They have the ability to go and use the ‘digital puppets’ to tell the story in their own words, or even go and choose other digital puppets from the story, offering affordance in the development of their story telling skill. This is an important part of language development as oral story telling is a different skill set for children to attain, and in the early years, engages them with language before the ability to read words has developed. It gives them the ability to form communication skills, building on the innate language abilities that both Laing (2016) and Chomsky (1965) believed children are born with, developing social literacy and exercise their imagination (Berkowitz, 2011). It could be argued that with the traditional storytelling, it does not give affordance to this, as the words and pictures of the characters are set in place and the story must be followed how it’s laid out.
 As part of the digital competence framework for the national curriculum in Wales, children need to learn to develop their ability to use the digital, starting in the early years (Digital Competence Framework). The app used by the practitioner is a downloaded app and is a creative and interactive way of expressing oracy and literature. The work of the practitioner and potential further work of the children would come under the heading ‘producing’ in the digital competence framework, helping the children to develop content for themselves and then sharing it with others. This also fits in with Donaldson’s Report (2015) which concluded that digital ability in the curriculum in Wales needed to be expanded, giving a broad educational experience to 3 – 16-year-olds; ‘creating ambitious, capable learners who are also enterprising and creative contributors. The report also focused on language and literacy across the age ranges, and through using the digital form of narration, and the choice of this app by the practitioner, combines a cross-curriculum way of learning. (HWB Curriculum for Wales.)
Where the traditional story does work better however in practise on the videos is when the practitioner stops to ask the children questions. The practitioner has embedded questions into the pre-recorded video but has had to choose the length of pause beforehand, which might be either too long or too short, and disturbs the natural rhythm of the story. In the traditional story telling when asking questions, the practitioner is in control of the length of pause, and it also gives the children opportunity to develop their oral vocabulary through interacting with the questions and gives affordance to children questioning the story for themselves. Part of Skinner’s (1938) theory focused on the trials and errors of children using language correctly and the input that adults had into the child learning language. In the traditional video the practitioner stopped to ask questions, to point out words and explain things further, in more depth, to expand the knowledge of the words for the children (Vaahtoranta, 2019). 
It was observed that in both the traditional storytelling and the digital storytelling, the practitioner used facial expressions to help covey the meaning of the words to the children. A difference was seen in the use of facial expressions by the practitioner when telling the digital story to that of the traditional story. In the digital story the facial expressions were used as a way of responding to what the story was saying, laughing or being shocked as a reaction to what the characters had said or done, mainly reacting to the intonations of the voices. Since there were no words in the digital story, the practitioner was required to respond to the story at the same time as the children, to engage them with the emotions and the meaning of the words, to help develop their listening skills and the literacy using oracy. This helps the child to develop an affective aesthetic experience from the storytelling (Cekaite and Björk-Willén, 2018). In contrast, although facial expressions were used in the traditional storytelling, this time the practitioner used them to emphasise the words of the characters; to convey the emotions of the characters, how the characters felt, and not how the listener should be feeling in response. For example, when a character shouted out loud the practitioner’s facial expression mimicked the expression of the character. This difference shows the practitioner using the same method, with two different outcomes for the child’s learning in the digital and the traditional. This correlates with the work of Vygotsky (1934) socio-cultural theory, that storytelling can help children to interact with others that this is part of their experiential learning (Adam, 2017). 
Questioning was also observed as a method by the practitioner in both the traditional storytelling and the digital storytelling. This method helps to engage the child with the story and gives the practitioner the opportunity to see how much the child has been able to grasp the content being shared (Medlicott, 2019). Tomasello (1986) like Vygotsky (1934) believed that the cognitive development process was based on social interactions and learning through them (Tomasello and Farrar, 1986). The theory believed that this was the way that children attained language. This contrasts with Chomsky’s (1965) theory that language is innate and that children are pre-programmed to learn. As well as an innate ability towards language, it is believed and can be attested to children’s innate ability to question and ask why. Asking questions allows for a child to show and have curiosity about the world they live in, and through these questions helps them to build concepts, vocabulary, and an understanding of the unknown (Palacios, 2017).
Conclusion:
Observing both the traditional and the digital storytelling has shown that there are similarities in the skills used to express the language and help the development of literacy skills in children, but that these skills, although the same, emphasise different aspects of language attainment. As a result of this, both practises have a place in storytelling to children. They are equally important in helping promote language and cognitive development in children and it gives both practitioner and child access to being creative in promoting the child’s imagination to engage with language and oracy.  Both too offer opportunities for children to question and show interest in their world and to build on their knowledge, learning self-awareness, self-identity, and communication skills (Hibbon, 2016).
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