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ECEY6008 – Section 2 – Reflective Paper
Dahlberg et al (2013) considers that ‘quality’ is real, objective and is a ‘thing’ out there ready to be found and measured by the experts. Quality is taken for granted and is something that everybody wants to have and to offer. Similarly Tanner et al (2006, cited in Cottle 2012) refer to the government vision of quality as being an ‘official’ definition which considers quality as an objective reality that can be defined, evaluated, assured and is measurable. Rudoe (2020) suggests that in many ways, educators are made to set aside any other indicators of quality in order to pursue 'excellence' as defined by government criteria.
 Quality has reached a general ‘common-sense’ status and as a result is advocated through a range of quality assurance procedures and national standards, goals and targets (Cottle, 2012). However, Moss (date) suggested that quality was not a necessity but a choice, and that the term quality in the context of early childhood services is a constructed concept which is not an objective universal reality but is centred on values and beliefs and subjective by nature. Furthermore, Pascal and Bertram (2018) agree that quality is subjective and suggest that it varies according to perspective, time and place. Moss suggests that a ‘quality’ early childhood service is one that is assessed as corresponding to the norms set out by experts who have realised and measured these universal norms.
Quality is difficult to define, and the concept of quality has been debated all over the world over past decades, partly due to the varied perspectives of the many stakeholders involved. Stakeholders from such varied backgrounds such as parents, managers, practitioners, government, and the children themselves are likely to hold a wide range of perspectives on what signifies quality and on intended benefits and the main purpose of early years care and education (Cottle, 2012). According to Rudoe (2020) despite early years practitioners having a complex and multi-dimensional understanding of ‘quality’ they are often left out of discussions around what defines quality and what are desired outcomes in the early years and how these can be accomplished. Rudoe (2020) explores the importance of allowing practitioners to have a voice in such debates and suggests that policy-makers should listen more carefully.
Prosperity for All – Welsh Government (2017) state the significance of early childhood experiences in shaping their future and recognise how these early experiences are critical in how they will go on to live a fulfilling and healthy life. Similarly, Tayler (date) suggests the actions and knowledge of adults surrounding children, both at home and in early childcare settings are significant to their development. What these adults pay attention to, recognise and act upon heavily influences outcomes for children throughout their lives (TAYLER, date). Furthermore, Welsh Government (2022) recognises that high quality settings can lessen the impact of adversity on children by encouraging the development of skills needed to develop resilience. Provision of High-quality early education is essential to the development of children. The skills required for lifelong learning and future employment begin in the early years.
A culture of continuous quality improvement in settings should be promoted through improvement processes which encourage settings to go above and beyond the national minimum standards which are set out. Educational quality is an on-going and continuous journey, there is no ceiling to be reached Pascal and Bertram (2018) 
According to Pascal and ,Bertram, (2018) EEL, if children are to achieve positive long term outcomes and social mobility is to be gained for the disadvantaged then provision of high quality early education is essential. Similarly Welsh Government (2017)b state that when children receive high quality childcare and play provision the long term benefits and effects are profound and have a strong influence on future life chances. with children with additional learning needs, disabilities or from disadvantaged backgrounds benefitting the most. In a study of practitioner understanding of quality education Rudoe (2020) found that teachers consider quality as relating to having a strong understanding of each individual child and enabling progression in the child’s learning. There was a consensus among teachers that quality provision stems from the professionalism of staff in providing for the child and their well-being holistically.



During the Study of Early Education and Development (SEED) Callanan et al (2017) identified characteristics of good practice relating to early education in the areas of leadership and management, engagement with parents, learning and development, recruitment, retention and development of staff and home learning. Reflecting on these areas and on how good practice looks, three significant cross-cutting themes have arisen, the most significant being the value of practice being tailored to meet the needs of the child. Other areas are having experienced and skilled staff and a reflective and open culture.  
Callanan et al (2017) noted that high quality interaction between adults and children were viewed as vital, alongside home learning and parent and child interactions. Furthermore, Siraj-Blatchford et al (2002) state that staff who were highly qualified used the most SST and were the most effective in their interactions with children.
Welsh Government (2017) believes that getting the early years right for all children increases the likelihood they will benefit from moving into more formal education. 
The critical time for shaping life chances are in the early years, experiences of individuals during childhood are crucial to their prospects of leading a healthy and fulfilling life in the future. Welsh Government (2017)
Siraj et al (2015) state that the Sustained Shared Thinking and Emotional Well-being (STEWW) Scale is designed to think about how to help children aged 2 to 5 years old develop skills in sustained shared thinking and emotional well-being, as well as healthy relationships, self-regulation and effective communication.
The SSTEW scale can be used for self-evaluation as well as research, improvement, and regulation. It can be used with ease by anyone who has previously had training on the earlier environment rating scales as it has a similar format, although the content will require specific training (Siraj et al, 2015).
The concept of sustained shared thinking has been used widely across the world in several curricula, with practitioners actively engaging in children’s learning and helping to extend their thinking.
Sustained shared thinking (SST) is recognised as a pedagogical approach associated greatly with child outcomes. It has influenced key work in many countries, including the Early Years Foundation Stage in England and the Early Years Learning Framework in Australia. Despite this, the practices related to SST are still somewhat poor.
Siraj-Blatchford  et al (2002) state that when SST occurs, it has been proven to develop children’s thinking and that studies of interaction between adult and child have led to a belief that periods of SST are  a necessity for the most effective early years settings. Unfortunately, it appears that this doesn’t happen often enough. While the most effective settings encourage SST, it was noted that excellent settings used significantly more SST interactions. 
Donaldson (2015) recognises that interactions between teachers and children and young people, as well as among children and young people themselves, are the essence of individualised learning. Having a flexible approach and being responsive to developing needs should characterise these interactions. Welsh Government (2020) recognises that good health and well-being are important to enable successful learning.
According to CIW (2019) the quality of care review should be part of a culture of quality improvement and should not be a one off exercise. Various tools and methods should be used as a way to improve outcomes for users of the service and quality of care.
Reflective practice can support practitioners to continually improve and achieve better outcomes for children. Parents may also notice changes to practice and recognise that the care provided is of high quality and constantly improving (Pacey,2016).
According to Pacey (2016) Reflective practice should be a continuous cycle of reflecting and improving, a practice of reflecting with an aim to modify, develop and improve. To be truly reflective a practitioner need to take a balanced view. 
According to Callanan et al (2017) it was identified that good settings had self-evaluation and reflection rooted into their approach to CPD. There was a culture of self-evaluation that drove continuous improvement where staff at all levels are encouraged to consider and reflect upon their own and their colleagues’ practice.

Reflective account
This module has made me aware of further Quality Assessment tools available, such as the SSTEW scale. Previously the only quality of care I had carried out was informal reflection on my practice along with the quality of care review and SASS required by CIW. 
In the future I may try out using the SSTEW scale in my setting by observing my assistant and possibly by having someone video me working with the children so that I can watch it back and reflect on my scores and my practice from a different point of view. I have always carried out sustained shared thinking but am now more informed of the benefits it has and the overall impact of quality education and care.
It has made me really think about what is meant by quality and how others may interpret quality. In my statement of purpose and on my Facebook page I have referred to my setting as quality childcare in a home from home environment. When writing this I didn’t give much thought as to what others would consider quality. 
Raised my awareness of the importance of reflection and getting feedback from stakeholders.
I will take more time and go into more depth when completing my quality of care report in the future. Although I have been completing this for a few years, I now feel I have more understanding of the importance of taking the time to reflect and look for areas that may require improvement for the future. I am more aware of the reasons behind it and the benefits I can get from completing it fully and with more thought.
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