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1. [bookmark: _Toc54700378]Introduction
Note of report word count excluding appendices as per module lead advice: 4072
Through four lesson observations in a secondary school setting (Appendix A) four critical incident have been identified (Appendix B). One specific critical incident (Appendix B, Reflection 3) has been selected and will be discussed in this report by tackling learning theories, child development and barriers to learning. The report will show how the critical incident is implied in and linked to the developing curriculum in Wales and the Four Purposes as reported in Successful Futures (Donaldson, 2015).
In conclusion the report will reflect on and evaluate the selected critical incident identifying the next follow on steps for the teacher.
To aid the reader the following are important definitions in the practice of teaching:
Critical Incident
Critical incidents are produced by the way we look at a situation: a critical incident is an interpretation of the significance of an event (Tripp, 2012).
Reflection
Reflection is important in enabling teachers to critically question their assumptions and deepen their awareness. By being proactive in seeking opportunities to develop, a teacher will remain open to the idea that all teaching is an opportunity to learn (Jackson, 2019).
2. [bookmark: _Toc54700379]Observation
To allow the author to operate within an ethic of respect for any persons – including themselves – involved in or touched by the research carried out here, the author followed the BERA Ethical Guidelines for Educational Research (2018).
The following bullet points provide context of the school and lessons observed.
2.1. [bookmark: _Toc54700380]School Context and Socio Economics
· 11-19 secondary1
· Circa 1,200 pupils1
· 8% of pupils are eligible for free school meals (below national average)1.
· Estyn judge the school as excellent in all five inspection areas1
1 (Welsh Government, 2020)
2.2. [bookmark: _Toc54700381]Class Context
· Child’s age: 12 – 13
· Year: 8
· Key Stage: KS3
· Subjects observed: English, Geography and Science
2.3. [bookmark: _Toc54700382]Covid-19
To help make the school safe for staff and learners the school used the Operational Guidance For Schools And Settings From The Autumn Term (Welsh Government, 2020). Pupils remain in the same classroom for the whole of the school day (apart from break times), the teachers move from classroom to classroom. There are three teaching periods per day and each period is 100 minutes long.
Prior to Covid-19 pupils moved from classroom to classroom, receiving four teaching periods each of 60 minutes duration. This is a change that both pupils and teachers have had to adapt to.
It’s worth noting for example The Varndean School a secondary school of similar size which changed from 60 to 100 minute lessons prior to Covid-19 had an experimental phase prior to full implementation (Young, 2006). Post implementation the English education regulator Ofsted reported good 100 minute lessons at The Varndean School (Metham, 2009). The school observed for this report were unable to experiment prior to lengthening lesson times. The author has taken account of the quick and required mitigations against Covid-19 the observed school has had to implement without experimental time.
3. [bookmark: _Toc54700383]Methodology
This section will discuss and give rational for the observation methodology used by the author. For context, during classroom observation the following are looked for: Classroom Culture, Lesson Objectives, Pupil Direction, Pupil Access and Challenge, Pupil Assessment, and Specifics i.e. moments that could be telling (Fletcher-Wood, 2016). To observe these with validity and reliability an observational method must be chosen. Broadly, observational research is separated into two groups Participant Observation and Structured Observation.
3.1. [bookmark: _Toc54700384]Participant Observation
This type of observation is a method used for qualitative data collection. There are strengths to this type of observation such as the observer being in or around the social setting and gaining first-hand knowledge (Zikmund, 2000) and it allows the observer to feel what is happening (Gill & Johnson, 2002). Although to allow participant observation to have validity and reliability the observer is required to be highly trained (McCuen, 1996). Due to the author not trained in this type of observation a weakness is apparent.
3.2. [bookmark: _Toc54700385]Structured Observation
This type of observation is a method used for quantitative data collection. Strengths to this method are it enables the researcher to gather evidence on the physical, human, interactional and programme settings. Also, to achieve reliability the observer should practice completing the schedule using video material (Cohen, et al., 2011). A strength of the author is they have used video to practice prior to the observation. 
3.3. [bookmark: _Toc54700386]Case Study or Experiment
The specification for this research required the author to observe a critical incident, which can be “unremarkable and everyday events that make up our routine professional lives” (Tripp, 2012). To comply with the specification the author is required to have no influence over the observed incident. Therefore, what is being observed should remain within its natural limits. This approach would fit the case study method which can be defined as “A single instance of a bounded system” (Creswell, 1994). Whereas an experiment approach would have required the author to influence the observation.
3.4. [bookmark: _Toc54700387]Constraints
The specification for this research provided the author with structured Lesson Observation Sheets (Appendix A) and Critical Incident Reflection Sheets (Appendix B). Through the specification and the structured sheets, the author was clear on what they were looking to observe.
The lessons observed by the author were organised and importantly approved to meet BERA research ethics by the observed school where the observer was a non-participant observer i.e. was:
· introduced to the teacher.
· positioned at the rear of the classroom.
· not introduced to pupils.
· not interacting with the pupils.
3.5. [bookmark: _Toc54700388]Error and Bias
There are errors and biases the author addressed for observation
	Error / Bias
	Mitigation

	Participant error - Any factor which adversely alters the way in which a participant performs.
	· The pupils were not informed who the observer was.
· The teacher was informed who the observer was.
· The school informed the observer that both pupils and teacher observation was a normal part of school operations. 

	Participant bias - Any factor which produces a false response
	The school informed the observer both teachers and pupils were in a normal classroom setting.

	Researcher error - Any factor which alters the researcher’s interpretation.
	The observer observed a day in the classroom and received regular comfort breaks which coincided with teachers and pupils. 

	Researcher bias - Any factor which induces bias in the researcher’s recording of responses.
	The observer used sampling to stay objective and considered sampling methods – Time, Event and Snapshot.


Table 1 - Error / Bias Mitigation
Based on the above reasons, strengths, and weaknesses a structured case study for this observation is used.
4. [bookmark: _Toc54700389]Critical incident linked to Donaldson’s Four Purposes
A description of the specific critical incident and how it is linked to Donaldson’s Four Purposes.
4.1. [bookmark: _Toc54700390]Specific Observed Critical Incident
Teacher asked class a closed question during the lesson, then asked pupils to put their hands up if they wanted to respond. Within one second the teacher selected a pupil with their hand up to answer the question (not all pupils had their hands up). The selected pupil provided a response the teachers feedback to the pupil was that their answer was “not quite right”, the teacher gave the correct answer to the pupils then moved on with lesson. (See Appendix B, Reflection 3).
4.2. [bookmark: _Toc54700391]Links to Donaldson’s Four Purposes
A review of Curriculum and Assessment Arrangements in Wales from Foundation Phase to Key Stage 4 was carried out by Professor Graham Donaldson CB. In 2015 the outcome of his review titled ‘Successful Futures – Independent Review of Curriculum Assessment Arrangements in Wales’ was presented to the Welsh Government, it contained 68 recommendations all of which were accepted. Recommendation 3 of 68 relates to purposes of the curriculum and states:
The purposes of the curriculum in Wales should be that children and young people develop as: 
· ambitious, capable learners, ready to learn throughout their lives
· enterprising, creative contributors, ready to play a full part in life and work
· ethical, informed citizens of Wales and the world
· healthy, confident individuals, ready to lead fulfilling lives as valued members of society.
(Donaldson, 2015)
The specification for this report refers to the above as ‘Donaldson’s Four Purposes’.
[bookmark: _Toc54700392]4.2.2. Ambitious, capable learners, ready to learn throughout their lives.
In the critical incident the teacher moved on with the lesson without a pupil giving the correct answer to the question asked of them, and not all pupils put their hand up. The teacher could have missed the opportunity to adapt materials to meet the needs of the individual pupils in the class.
The teacher could have also missed the opportunity to provide feedback to pupils regardless of whether pupils provided a correct or incorrect response.
Both above points help pupils raise standards and nurture ambition in pupils.
[bookmark: _Toc54700393]4.2.3. Enterprising, creative contributors, ready to play a full part in life and work.
Potentially with the pupils having one second to respond and not receiving feedback they could miss out on the opportunity to think through the question that has been posed. The process of the teacher providing feedback can trigger group discussion and peer collaboration in a safe environment allowing pupils to articulate and test their ideas.
[bookmark: _Toc54700394]4.2.4. Ethical, informed citizens of Wales and the world.
Leading on from feedback triggering pupil discussion; discussion develops listening skills where both pupils and teacher can listen to pupils’ ideas. Developing good communication skills can help with society challenging assumptions and beliefs that lead to stereo typing.
[bookmark: _Toc54700395]4.2.5. Healthy, confident individuals, ready to lead fulfilling lives as valued members of society.
As pupils and teachers develop their conversation and communication skills, they will develop confidence in developing their own ideas, understand their effect on others helping to develop empathy.
To round up the critical incidents’ links to ‘Donaldson’s four principles’: Feedback is a part of assessment for learning which forms part of the seventh Pedagogical Principle in ‘Successful Futures’. Linking to the four purposes; feedback used effectively can encourage collaboration, support social and emotional development and positive relationships, and creative thinking.
5. [bookmark: _Toc54700396]Literature Review
From the linking the selected critical incident to ‘Donaldson’s Four Purposes’ this report naturally leads onto the following areas for research
· Emotional literacy and mental health
· Assessment and progress
5.1. [bookmark: _Toc54700397]Emotional literacy and mental health
Referring to why some pupils did not put their hand up to respond consideration is given to the classroom environment. Did the children feel safe in putting their hands up? The Personal, Social, Health and Economic (PSHE) Association suggest that to make a safe teaching and learning environment its fundamental that ground rules are in place, a safe space enables pupils to express their opinions and listen to others without fear (PSHE Association, 2019). One of the ground rules suggested is ‘the right to pass’ but we should be mindful that not all children will want to put their hands up to answer a question. In Wales “levels of stress and anxiety among pupils are rising” (Welsh Government, 2018) and some children could be experiencing symptoms in these situations.
To allow children to cope better and play a part in feedback, discussion and to increase thought we should be aware of their levels of emotional intelligence. Emotional intelligence can be defined as:
the ability to carry out accurate reasoning focused on emotions and the ability to use emotions and emotional knowledge to enhance thought (Mayer, et al., 2008).
As feedback is used to trigger discussion in the classroom children and teachers learn how their actions can have a positive or negative effect on the learning of others. There becomes the opportunity for children to learn how to use their emotions in a positive way.
We should also be mindful that children might be afraid of answering a question wrong as there are “relatively high levels of ‘fear of failure’ among 15 year olds in the UK compared to other countries” (The Children's Society, 2020). The teacher could possibly address this fear by using positive feedback and encouraging children to justify their answers in the safe environment and for pupils who are not actively engaging to be encouraged to take part.
There are techniques that can be used to measure involvement for example The Leuven Scale for Involvement (Appendix C) created by Professor Ferre Laevers. The teacher could use this scale to judge the levels of involvement of the pupils. If pupils are not engaging there is a possibility according to the Leuven Scale for Involvement that the pupil’s wellbeing could range from moderate to extremely low.
Encouraging discussion, creating a safe space, improving emotional intelligence could help the teacher increase children’s wellbeing, by meeting their needs above the basic physiological needs. Creating a safe place can help the child feel secure, the discussion can aid friendships develop, positive feedback can help self-esteem, and improved emotional intelligence can improve morality, creativity, lack of prejudice and acceptance of facts. These needs fit with human needs that can lead to a child achieving self-actualisation (Maslow, 1943).
5.2. [bookmark: _Toc54700398]Assessment and progress
When researching this section, the work by Geoff Petty (2009) was informative. Did the information the teacher asked the pupils to recall go into their memory? The memory can be separated into two parts Short Term Memory (STM) and Long-Term Memory (LTM). Unless information is processed and structured in seconds the memory will forget it, if the information is processed and structured it will pass to the LTM. To process and structure the information making use of the child’s other senses is important. If the information passes to the LTM it needs to be recalled and used or else, it will be forgotten.
Would giving the children the opportunity to recall the information by answering the question? B.F. Skinner built on the work of J.B. Watson who said that remembering depended on ‘frequency and recency’ (Skinner, 1938). Therefore, it could be that the children would have had more chance to start forming memories as shown by the graph below based on the work by B.F. Skinner:
[image: Diagram
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[bookmark: _Toc54699613][bookmark: _Toc54699701]Figure 1 J.B. Watson remembering depended on 'frequency and recency'
There are exceptions to the belief that recall will retain information in the LTM such as the event having an emotional significance on the child.
Petty (2009) advises the use strategy of a strategy represented by the mnemonic ‘educare?’.
· E. Explanation
· D. ‘Doing-detail’
· U. Use
· C. Check and Correct
· A. Aide-memoire
· R. Review
· E. Evaluation
· ?. Queries
Focussing on the selected critical incident the teacher could have missed out on the opportunity to correct some misconceptions pupils had before moving on. The pupils might have lost out on the Use of skills that develop their learning, for example if the children and teacher had created a conversation which could have led to a more emotional significant experience in the classroom.
This leads onto pupils becoming successful learners during the critical incident there could have been the opportunity to develop the children’s habits of mind as identified by Arthur L Costa & Bena Kallick (2008). The sixteen habits of mind are proposed to develop skills and strategies to use when the answer is not known, so the incident could have missed out on developing these habits. The habits include ‘Listening with understanding and empathy’ and ‘Thinking & communication with clarity and precision’, these seem ones that could have been developed in the incident.
Moving on with the child’s learning there are three schools of learning in psychology namely:
5.2.1. [bookmark: _Toc54700399]Constructivist School
Constructivists aim to teach for understanding with learners constructing their own learning. Constructivism asks pupils challenging questions so they can make sense of what they are learning. At secondary school age according to Jean Piaget a more mature person i.e. twelve years of age and above will be able to perform deductive reasoning (Ginsberg & Opper, 1969). There should be some caution when using the theories of Piaget as he studied his own and his colleague’s children only. Therefore, he could have underestimated the children’s cognitive ability and not paid enough consideration to the children’s environment.
A psychologist who put emphasis on a child’s society and environment when studying child development was Lev Vygotsky. Vygotsky is most famous for the ‘Zone of Proximal Development (ZPD)’ (Vygotsky, 1978). Vygotsky says that development cannot be separated from social context and that the social context can help the child develop. His theory works on the premise that children can become bored if the challenge they have is to easy or frustrated if the challenge is to hard. In between the two is the ZPD which is the right amount of challenge for a child where if they receive help they can develop the ability to do what previously they could not, this is represented by the diagram below:

[bookmark: _Toc54699614][bookmark: _Toc54699702]Figure 2 - Zone of Proximal Development
The help the child receives to pass through the ZPD can come from a More Knowledgeable Other (MKO) which can take many forms such as:
· Teacher
· Peers
· Parents
· Resources
· Scaffolding
5.2.2. [bookmark: _Toc54700400]Behaviourist School
The behaviourist view is that a pupil is passive and will change their behaviour and learn by receiving positive or negative reinforcement (Watson, 2013). To change behaviour and learn there are two main ways to condition the child:
5.2.2.1. Classical Conditioning
As Ivan Pavlov discovered, in a process where an external neutral signal is introduced to a subject before a natural reflex happens the subject’s behaviour will change (Nobel Media AB 2020, 2020).
5.2.2.2. Operant Conditioning
This type of conditioning was first coined by B. F. Skinner, it involves giving reinforcement or punishment post behaviour so that the subject has their behaviour weakened or strengthened (Skinner, 1937).
The behaviourist approach could lead the pupils changing their behaviour but not thinking cognitively about what they are learning (Mayer, 2004).
5.2.3. [bookmark: _Toc54700401]Humanistic School
The important values in the humanist area are personal growth and development; that a school should meet the needs of the pupil. If a child is constantly forced to do something that they are afraid to do the child can become more fearful of the situation and withdraw (Holt, 1984). Also, there is the belief that the current school system might be harming the emotions and mind of pupils (Holt, 1969).
6. [bookmark: _Toc54700402]Reflection / Evaluation & Next Steps
Reflection was defined in the introduction to this report, here this definition will be used to reflect and evaluate the identified critical incident and identify the next steps. There are several reflection models that have helped when structuring the reflections in this section.
6.1. [bookmark: _Toc54700403]Reflection Models
Kolb’s learning cycle (Kolb, 2014)

[bookmark: _Toc54699615][bookmark: _Toc54699703]Figure 3 Kolb's learning cycle
Gibbs reflective cycle (Gibbs, 1988)

[bookmark: _Toc54699616][bookmark: _Toc54699704]Figure 4 Gibbs reflective cycle
‘Reflection-in-action’ and ‘reflection-on-action’ (Schon, 1991)

[bookmark: _Toc54699617][bookmark: _Toc54699705]Figure 5 Reflection-in-action’ and ‘reflection-on-action’
6.2. [bookmark: _Toc54700404]Where next
Safe space
The experience in the critical incident was that not all children raised their hands to answer the teachers’ question. Did the pupils feel they were in a safe space to answer question? To help create a safe space the next steps will be to introduce a set of ground rules in collaboration with the pupils and have the ground rules displayed in the classroom. To create the ground rules with the pupils guidance from the PHSE Teacher guidance: teaching about mental health and emotional wellbeing (PSHE Association, 2019) and ‘Ten maxims for creating a safe learning environment’ (Prashanti & Ramnarayan, 2020).
Feedback
Maybe the teacher could have provided more constructive feedback to the pupil? The use of an effective feedback model in the classroom could have made for more involved learners. The next steps could be to use an effective feedback model which can be ‘Kind, Specific and Helpful’ as per Berger’s Feedback Mantra (Berger, 2003). This type of feedback would help with the humanist approach to learning.
Involvement
Did the teacher take the correct course of action when deciding to give the correct answer to the class and move on with the lesson? Could the teacher have used questioning techniques to initiate class involvement? In conjunction with creating a safe space there a question form that can aid with class involvement. Next steps could be to give pupils thinking after question is asked to allow students to contribute above a superficial level the key to changing such a situation is allow longer waiting time which can lead to more involvement (Black, et al., 2002). Involvement can then lead to the increased chance that the pupil will experience an emotional event that will lead to learning.
Recall
By moving on with the lesson did the teacher give the pupils chance to make memories. Should the teacher have given all the pupils the chance to recall information? The next step could be to use a ‘no hands up’ technique and move to a technique where all pupils get a chance to recall the information. Making use of mini white boards allows all pupils the chance to recall information, mini white boards allow students to record and share their thinking with the teacher. Waller (2020) makes use of mini whiteboards when questioning to effectively develop students LTM through retrieval.
Level of challenge
Did the teacher challenge the pupils at the correct level as described by Piaget? Did the teacher move the pupils through the ZPD as described by Vygotsky? The next steps are to use techniques that pitch the lesson at the correct challenge level. Challenging activities can be introduced to the lesson, so the next step is to find challenging activities. Hodgen and Wiliam (2006) recommend working collaboratively with other teachers in the school to perfect challenging activities that can be implemented into the classroom. The teacher can look at setting up a ‘challenging activities’ workshop with colleagues. Along with setting the correct level of challenge a way of moving through the ZPD should be implemented. As discussed earlier to move through the ZPD a child makes use of a MKO which can come from several sources. One way and the next step to introduce an MKO is to develop students’ verbal peer feedback in the classroom. Introduce the concept of thinking together in the classroom with pupils given ‘guidance on working collaboratively so that they are able to use talk in ways that enable them to hypothesise, reason and critique’ (Boon, 2020).
After the next steps
Once the above next steps are implemented an important next step is that the teacher should move through the reflective cycle once again until improving becomes a cyclic habit. The teacher should always with the aim to increase the pupils learning and using this process to inform their own learning and practice also.
7. [bookmark: _Toc54700405]Conclusion
In conclusion this report has analysed a critical incident that has been observed in a lesson setting within a secondary school. The critical incident has been observed and data collected using a structured case study methodology with justification for its use of detailed in section 2 of this report. The identified critical incident has been linked to ‘Donaldson’s Four Purposes’:
· Ambitious, capable learners, ready to learn throughout their lives. *
· Enterprising, creative contributors, ready to play a full part in life and work. *
· Ethical, informed citizens of Wales and the world. *
· Healthy, confident individuals, ready to lead fulfilling lives as valued members of society. *
* (Donaldson, 2015)
The links identified the possibilities that feedback used effectively can encourage collaboration, support social and emotional development and positive relationships, and creative thinking. The linking naturally leads on to the report researching two area with education, these are:
· Emotional literacy and mental health
· Assessment and progress
Various texts have been used to inform the research from highly important contributors in their fields that have stood the test of time to more modern thinkers. The research has allowed via the use of reflective models the identification of the next steps post the critical incident.
To help meet the standards of the professional teacher with respect to Pedagogy, Leadership, Professional Learning, Innovation, and Collaboration (Welsh Government, 2019) in bullet point the following next steps have been identified:
· Safe space – Create class rules with pupil collaboration.
· Feedback – Use effective feedback models that provide kind, specific and helpful feedback.
· Involvement – Increase wait time after questions, allow pupils to think and get involved.
· Recall – Use mini white boards so all pupils get to recall information and make memories.
· Level of challenge – Use peer feedback, make other pupils the MKO to help each other move through the ZPD. Collaborate with other teachers to create challenging activities.
· After the next steps – Continue to make use of reflective models and keep identifying next steps.
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[bookmark: _Toc54700407]Appendices
APPENDICES (equivalence to 1,000 words) Include your annotated lesson observation sheets and your four Critical Incident reflection sheets. It is considered good practice to cross-reference so that you refer to your numbered appendices in the body of the assignment.
[bookmark: _Toc54700408]Appendix A – Lesson observation sheets
[bookmark: _Toc54700409]Observation 1
	Date and time, year group: 28th September 2020 / 08:45 – 09:25 / 8

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Subject – English
· Indoors
· Mixed ability

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Attitude – Positive
· Disposition – Leaning towards happy
· Bahaviour - Curious

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
Teacher used a smart board to communicate lesson objectives.
Teacher used a white board to communicate success factors throughout lesson.
Teacher used ‘real life’ examples for pupils.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
Teacher made use of examples of what a good answer looks like.
Teacher made use of real-life news articles to convey the purpose of the lesson.

	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
Teacher made use of techniques for differentiation setting targets such as ‘all of you will be able to do’, ‘some of you will be able to do’, ‘most of you will be able to do’.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
Teacher started lesson with review of last lessons topic through cold call questioning.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
When teacher asked questions, pupils were identified to answer, there were no hands put up by the pupils. It did not seem that the pupils did not want to put their hands up, it seemed more that there was a rule that the teacher chooses a pupil to answer. This technique looked like it allowed the teacher to assess the whole class as the lesson progressed. There were a few incorrect answers given by pupils during the questions, but the incorrect answers were built on with the teacher engaging the other pupils. Interestingly pupils were not embarrassed about giving the wrong answer, but it could also be seen that pupils were considering their answers. In the future I would consider using a ‘no hands up’ leading me to consider how useful questioning is for assessment.


[bookmark: _Toc54700410]Observation 2
	Date and time, year group: 28th September 2020 / 09:45 – 11:25 / 8

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Subject – English / Geography
· Indoors
· Mixed ability

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Attitude – Positive
· Disposition – Leaning towards happy but becoming a little fidgety
· Behavior - Curious

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
Teacher used a smart board to communicate lesson objectives.
Teacher used a white board to communicate success factors throughout lesson.
Teacher used ‘real life’ examples for pupils.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
Teacher made use of examples of what a good answer looks like.
Teacher made use of real-life news articles to convey the purpose of the lesson (English)
Teacher made use of white board to explain how to construct a coherent argument the PEEL technique (Point, Evidence, Explanation, Link) (Geography)

	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
Teacher made use of techniques for differentiation setting targets such as ‘all of you will be able to do’, ‘some of you will be able to do’, ‘most of you will be able to do’.
Teacher was asking questions of the pupils to check they understood it was often the same pupils putting their hands up and answering the teacher.
Pupils who missed the last lesson seemed to be lagging.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
Teacher started lesson with review of last lessons topic through cold call questioning.
Teacher interacted with pupils to develop their skill of developing arguments.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
There seemed to be a rule in this class that pupils must put their hand up before contributing to the lesson or responding to a question. This was observed through the teacher informing a child who contributed that they must put their hand up. It seemed that several the same pupils were putting their hands up and answering most of the questions the teacher asked. It was observed that a few of the children did not put their hands up once on the lesson and so did not contribute or respond to a question. It was observed that one pupil had his head on the desk for a period while a questioning session with the teacher was ongoing. How powerful is questioning technique in pupil engagement?


[bookmark: _Toc54700411]Observation 3
	Date and time, year group: 28th September 2020 / 11:55 – 12:55 / 8

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Subject – Geography / Science
· Indoors
· Mixed ability

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Attitude – Positive
· Disposition – Leaning towards happy but increasingly fidgety
· Behavior – Curious mixed with distraction

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
Teacher used a smart board to communicate lesson objectives.
Teacher used a white board to communicate success factors throughout lesson.
Teacher used ‘real life’ examples for pupils.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
Teacher made use of examples of what a good answer looks like.
Teacher made use of white board to explain how to construct a coherent argument the PEEL technique (Point, Evidence, Explanation, Link) (Geography)
Teacher explained went through last week’s homework (Science)

	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
Teacher was asking questions of the pupils to check they understood it was often the same pupils putting their hands up and answering the teacher.
Pupils who missed the last lesson seemed to be lagging.
Pupils who had not handed in homework seemed a bit at a loss (science)

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
Teacher interacted with pupils to develop their skill of developing arguments.
Teacher feedback in general terms what the most common mistakes were in the homework (science)

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
Teacher asked class a closed question during the lesson, then asked pupils to put their hands up if they wanted to respond. Within one second the teacher selected a pupil with their hand up to answer the question (not all pupils had their hands up). The selected pupil provided a response the teachers feedback to the pupil was that their answer was “not quite right”, the teacher gave the correct answer to the pupils then moved on with lesson.


[bookmark: _Toc54700412]Observation 4
	Date and time, year group: 28th September 2020 / 13:20 – 15:00 / 8

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Subject – Science
· Indoors
· Mixed ability

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
· Attitude – Positive but becoming distracted
· Disposition – Fidgety
· Behavior – Curious mixed with distraction

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
Teacher used a smart board to communicate lesson objectives.
Teacher used a white board to communicate success factors throughout lesson.
Teacher used ‘real life’ examples for pupils.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
Teacher made use of examples of what a good answer looks like.
Teacher explained went through last week’s homework
Teacher asked pupils to create a one page information sheet relating to sound waves and showed practical example.

	Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
Pupils who had not handed in homework seemed a bit at a loss.
Teacher used an electronic interactive quiz not all pupils had devices to access the quiz.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
Teacher feedback in general terms what the most common mistakes were in the homework.
Teacher encouraged pupils to use date about waves they had collected in previous lessons.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
After a detailed explanation what was required of pupils to perform a task teacher asked, ‘are there any questions?’. Should teacher have asked pupils to explain back what the requirements were?
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[bookmark: _Toc54700414]Reflection 1
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes.
	28th September 2020 / 08:45 – 09:25 / Year 8
· Subject – English
· Indoors
· Mixed ability
· 1 Teacher / 25 Pupils
· Attitude – Positive
· Disposition – Leaning towards happy
· Behavior - Curious

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	When teacher asked questions, pupils were identified to answer, there were no hands put up by the pupils. It did not seem that the pupils did not want to put their hands up, it seemed more that there was a rule that the teacher chooses a pupil to answer. This technique looked like it allowed the teacher to assess the whole class as the lesson progressed. There were a few incorrect answers given by pupils during the questions, but the incorrect answers were built on with the teacher engaging the other pupils. Interestingly pupils were not embarrassed about giving the wrong answer, but it could also be seen that pupils were considering their answers. In the future I would consider using a ‘no hands up’ leading me to consider how useful questioning is for assessment.


[bookmark: _Toc54700415]Reflection 2
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes.
	28th September 2020 / 09:45 – 11:25 / Year 8
· Subject – English / Geography
· Indoors
· Mixed ability
· 1 Teacher / 25 Pupils
· Attitude – Positive
· Disposition – Leaning towards happy but becoming a little fidgety
· Behavior - Curious

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	There seemed to be a rule in this class that pupils must put their hand up before contributing to the lesson or responding to a question. This was observed through the teacher informing a child who contributed that they must put their hand up. It seemed that several the same pupils were putting their hands up and answering most of the questions the teacher asked. It was observed that a few of the children did not put their hands up once on the lesson and so did not contribute or respond to a question. It was observed that one pupil had his head on the desk for a period while a questioning session with the teacher was ongoing. How powerful is questioning technique in pupil engagement?


[bookmark: _Toc54700416]Reflection 3
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes.
	28th September 2020 / 11:55 – 12:55 / Year 8
· Subject – Geography / Science
· Indoors
· Mixed ability
· 1 Teacher / 25 Pupils
· Attitude – Positive
· Disposition – Leaning towards happy but increasingly fidgety
· Behavior – Curious mixed with distraction

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Teacher asked class a closed question during the lesson, then asked pupils to put their hands up if they wanted to respond. Within one second the teacher selected a pupil with their hand up to answer the question (not all pupils had their hands up). The selected pupil provided a response the teachers feedback to the pupil was that their answer was “not quite right”, the teacher gave the correct answer to the pupils then moved on with lesson.


[bookmark: _Toc54700417]Reflection 4
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes.
	28th September 2020 / 13:20 – 15:00 / Year 8
· Subject – Science
· Indoors
· Mixed ability
· 1 Teacher / 25 Pupils
· Attitude – Positive but becoming distracted
· Disposition – Fidgety
· Behavior – Curious mixed with distraction

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	After a detailed explanation what was required of pupils to perform a task teacher asked, ‘are there any questions?’. Should teacher have asked pupils to explain back what the requirements were?


[bookmark: _Toc54700418]Appendix C - The Leuven Scale for Involvement
The Leuven Scale for Involvement
	Level
	Well-being
	Signals

	1
	Extremely low
	Activity is simple, repetitive, and passive.  The child seems absent and displays no energy.  They may stare into space or look around to see what others are doing.

	2
	Low
	Frequently interrupted activity.  The child will be engaged in the activity for some of the time they are observed, but there will be moments of non-activity when they will stare into space, or be distracted by what is going on around.

	3
	Moderate
	Mainly continuous activity.  The child is busy with the activity but at a routine level and there are few signs of real involvement.  They make some progress with what they are doing but do not show much energy and concentration and can be easily distracted.

	4
	High
	Continuous activity with intense moments.  They child’s activity has intense moments; always they seem involved.  They are not easily distracted.

	5
	Extremely high
	The child shows continuous and intense activity revealing the greatest involvement.  They are concentrated, creative, energetic, and persistent throughout nearly all the observed period.
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