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                                                                  Element 1:
 Individual Development Plan 
(Use template provided.
Taken from ALN Code of Practice  Wales 2021, pages 353-355)
· Section 1C IDP : Profile (About me) 
· 2A IDP : Description of the child or young person’s additional learning needs (ALN)
· Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)

	
Section 1C: Profile (About me)

	

• What is important to the learner

· To feel calm, safe, and understood in class so they can focus.
· To have a quiet place to learn with few distractions.
· To have frequent breaks around the school corridors when feeling overwhelmed.
· To follow a predictable daily routine and know what comes next, as this reduces anxiety and helps them feel secure.
· To receive positive feedback and encouragement to build confidence.

• What is important for the learner

· To feel calm, safe and understood in class, so I can focus.
· Clear step by step instruction will help. 
· I need to have positive feedback on how everything is going, to help me build my confidence. 
· I need to follow a routine day-to-day structure, knowing what comes next as this reduces my anxiety and helps me to feel secure.
· I need time to think before I ask questions 

• What is working and should be built on

· Using a fidget tool helps me to stay focused and engaged during tasks. 
· Keeping my hands busy reduces distraction and significantly improves my concentration. 
· To give more positive reinforcement and a calm workplace, consistent support makes me feel on track.


• What is not working and needs to change.
· Rushing me to finish work increases anxiety, causes me to disengage leading to more frustration where I loose of focus. 
· Speed does not equal quality for me, I need time to process and work at my own pace. 

	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	
Cognition and Learning
Due to their autism and ADHD, Pupil X struggles with focus, attention, and processing speed. He feels overwhelmed by lengthy tasks and requires information that is condensed into manageable chunks. Requires time to react without hurrying. Easily sidetracked by movement, noise, and visual disturbances. Learns best when concepts are taught in detail, reinforced as necessary, and connected to topics he finds interesting. This relates to Skinner's Learning Theory which indicates that special education students can achieve higher motivation and reduce negative behaviours by reinforcement (Nawi and Nordin, 2025).
Communication and Interaction
He requires more time to comprehend a question and often knows more than he can demonstrate. Responds better to straightforward, calm language; steer clear of lengthy sentences. He occasionally needs encouragement and needs to feel encouraged and at ease enough to talk. Experiences anxiety when speaking with strangers Maslow’s Hierarchy of Needs explains that by encouraging self-esteem pupils can become more confident (McLeod, 2025).
Sensory and/or Physical
Fidget toys and movement breaks aid with self-control and keeping hands occupied enhances concentration. may become distracted, feel overpowered in noisy environments, and require a movement break. Avoiding windows and doors is the best approach to maintain focus. He must move frequently; taking quick walks or stretching exercises will help him avoid physical tension. After this, he will be prepared to return to his job. Aspiranti and Hulac’s (2021) study showed ‘large immediate and sustained increases in on-task behaviour during fidget spinner use’. Although Kriescher et al. disagreed (2022, p. 454) claiming ‘there is not sufficient support for the implementation of fidget toys in the classroom’.
Behaviour, Emotional and social development
He makes a lot of effort, but when he is hurried, misinterpreted, or presented with too much information, he may become agitated or nervous. He enjoys knowing when he performs well, which boosts his self-esteem. He feels more secure and less anxious when there are clear boundaries and he knows what will happen next. ‘Structured instruction when implemented consistently, can impact positive learning environments in the classroom for ADHD pupils’ (Musich, 2026.)
His communication skills are improving, and he gains from kind direction, unambiguous expectations, and encouraging role models. 




Identify and complete 2 separate targets (showing the ALP for each). 
                                                                                                  1.
	Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Pupil X will receive support to stay seated at his desk and participate in learning activities until his timer expires. This daily strategy across all lessons aims to enhance his concentration and attention. A Teaching Assistant will utilize a visual timer, offer gentle prompts, and provide positive reinforcement. The duration will be progressively extended as Pupil X's focus improves, with movement breaks incorporated as necessary. 
Support will be provided by the Teaching Assistant during each lesson. The Teaching Assistant will collaborate with the class teacher to track Pupil X's progress and ensure consistent application of the strategy throughout the school day. 

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	· Use a visual timer so Pupil X can clearly see how much time remains and understand the expectation.
· Chunk instructions into manageable steps so Pupil X can have process the information at their pace
· Provide positive praise and rewards immediately when Pupil X remains seated until the timer ends, reinforcing success.
· Start with shorter periods of sitting time and gradually increase the duration as confidence and stamina develop.
· Offer a planned movement or sensory break once the timer has finished, giving Pupil X a clear incentive and helping to regulate attention
· Adult reminders to decrease over time.
	Yes / No
	Teaching Assistant (primary support)

Class teacher (ongoing reinforcement)

	Start of September 2026 
	By the end of the Christmas term (December 2026), Pupil X will remain seated and engaged at their desk until the visual timer finishes for a set period of 10 minutes during lesson activities, in 4 out of 5 daily opportunities.


	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	School staff take onboard the parent concerned about 10 minutes being too long when using a visual timer. However, the pupil needs to engage with learning. By giving the learner more visual timers he can see what and when something’s happening in order to experience successful academic outcomes.  
(Takeda, 2021).


	


2.
Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Pupil X will be supported to recognise the signs that he needs to use the toilet and communicate his needs to staff in a way that is comfortable for him. This may include using speech, eye contact, visual prompts, gestures or other agreed communication methods. Staff will provide regular reminders, encouragement and reassurance to help him develop his confidence and independence. A consistent toileting routine will be followed throughout the school day to help Pupil X understand when it is time to use the toilet and reduce the likelihood of accidents.
Top of Form
Bottom of Form
(Locke, 1968) 
  

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	• Visual toilet reminder: Remind students when it's time to use the toilet by using a tiny picture or visual symbol. This can help him understand the process, recognise the visual cue, and become more independent when using the restroom. 
• 30-minute timer: Use a timer to remind students to use the restroom every half an hour. This establishes a regular schedule, lessens the need for spoken cues, and aids in his acclimatisation to frequent bathroom breaks.
 • Consistent routine: To help students know what to expect, use the same image and timer throughout the school day. Don't rush him; give him ample time to react to the reminder.
 • Positive encouragement: To boost the student's confidence and aid in the development of autonomous toileting abilities, commend and encourage him for adhering to the routine.
	Yes / No
	School support staff 

NHS nurse
	Start September 2026
	At the end of September 2026, an annual assessment will be conducted to gauge the student's progress toward his own goals and the efficacy of the assistance methods. Staff will assess whether the 30-minute timer and visual toilet reminder are assisting him in maintaining a regular toileting schedule and gaining more independence. Any advancements, challenges, or modifications to his requirements will be talked about and documented. To make sure the support is still appropriate for the student's needs, input from the staff, the student, and his parents or carers will be taken into account

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	It is important to have clear instruction for when he needs to see and use the visual timer to know when to go to the bathroom. That the parents know the strategies being used with timers. 

(MacAlister, 2024)
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