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Introduction

The purpose of this handbook is to provide practitioners with guidance on children transitioning from a home environment into a nursery setting.  It will be the pathway of guidance, support and knowledge to achieve a standard of excellence for each individual child which will result in the best current and future outcomes. The outcomes of exceptional care will extend beyond the child and will also be evident and reflected upon parents, guardians or carers.  This handbook will provide the reader with clear and specific outcomes that are achieved through a confident and structured approach from the practitioner, that guides the child through this journey. The primary objective is to provide each individual child with the best possible outcomes.  It is important for the reader to understand that this is not a step-by-step guide to support each child in the same manner, moreover a handbook providing a catalogue of information covering children’s rights, insight into theories, national minimum standards, and various key skills required including communication, observation and interventions, to ultimately achieve best practice.
It is firstly important to understand the meaning of transition, to be best placed as a practitioner to successfully support the child’s journey.  According to Collins Dictionary the definition transition is described as a gradual movement between one phase to another (Collins Dictionary, 2012).  Birthto5matters.org stipulates that transitioning is not an event but rather a process whereby a successful transition will identify the presence of the child being ‘known’. Early-education (2021) This is also identified on the website earlyyearsmatters.co.uk (2022) who state that transition should be seen as a process not an event within a child’s lifelong journey, not just the destination. 
These are both supported by Gov.wales (2017) who suggests that the transition period runs for the duration of time necessary for the child to complete their journey, for example from a taster visit through to being a comfortable and permanent member within the new setting. 



The needs of the child

Practitioners need to have a clear understanding of the needs of the child. Gov.uk (n.d.) have documented the importance of early years settings providing time to get to know the individual children. Whilst observing, the practitioner will develop a deeper understanding of the child’s personality, what their likes and dislikes are, how they like to learn and identifying what the child needs more support with or shows a dislike towards. Combining this into practice will assist with a strengthened and balanced future to develop. 

 In 1989 the UNCRC was adopted which sets out the rights of the child, a number of these link closely to supporting a child during transition.  Article 3, The best interests of the child. The practitioner’s goal during practice should be to always consider what is best for the child.  Article 12 and 13, Respect for children’s views and Freedom of expression.  Expressing interest and listening to the child and allowing them to form their own opinions to be considered and sharing their ideas with others.  Article 23, Disabled children. Practitioners should treat and provide the same level of support and education to all children.  Article 31, Play and cultural and artistic activities. Practitioners should accommodate the rest, play and taking part of activities. Articles 28 and 29, Education, and Education and children’s development both highlight and summarise the predominant requirements of the practitioner, every child has a right to their education.  Educators should provide respect for the child’s rights and dignity. The practitioner should aid in the development of all aspects of the child, supporting their talents and assisting in their abilities to achieve the maximum potential. A supportive practitioner will ensure a supportive environment to assist with the physical and mental development of the child.  

Every United Nation member state except for America and Somalia have formally approved the Convention, Smidt (2013).  





Lev Vygotski highlights the importance of a child’s environment and social qualities.  The more interaction the child is exposed to will enhance its skillset.  If a child is stimulated and encouraged through learning it will improve the cognitive capabilities. Regarded as an apprenticeship approach Vygotski had a constructivist view that the learner would develop from a more qualified and educated individual (Pound, 2005). 
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The zone of proximal development is a key aspect of psychology today.  This theory has created a range of approaches that aim to maximise development by linking tasks to a child’s ability, whilst also encouraging the possibility of further intellectual growth (Main 2020).

Maslow’s pyramid details the hierarchy of needs, which outlines the structure of a child’s needs within a tiered triangle. To progress onto the next level each step must be achieved, beginning with basic needs, moving up to psychological needs, then reaching self-fulfilment needs.  This is a simple model that is clear to understand, if the initial needs are not satisfied then progression cannot be achieved, and the maximum level of needs will not be attained (Practical Psychology 2020).  





The practitioner needs to apply critical thinking whilst considering these needs.  Reflecting in action and questioning, has the child got access to water, and a suitable place for rest breaks. Is the child sufficiently clothed and supplied with food? If these needs are being met, then it allows the scope to develop onwards up the chain.
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What also needs to be considered is attachment.  According to Elfer et al. (2003), a primary person approach is central to attachment, which places significant focus on the connections between the practitioner, co-workers, parents and the child (Nut-brown (2011).  John Bowlby based his theory upon ethology and evolution. Bowlby’s foundational assumption for attachment (Bowlby, 1969/1982) was developed due to a singular reason, protection of children passing through physical proximity against dangers. Bowlby also suggests that limited interaction with a main carer can have severe and irreversible implications (Main, 2023).  In contrast to Bowlby’s theory, Vorria et al. (2003) discovered that the maximum potential for attachment is based upon behaviours, character, psychological and cognitive development of the child and the nature of the caregiver Nutbrown (2011).






The role of the adult

A crucial role during transition is that of the adult.  This extends from practitioners to   family, and multi-agency workers.  All parties need to identify that this is a major milestone in the child’s life, which may be seen as an insignificant event to many adults.  
According to Clark and Moss (2011) the inclusion of children’s opinions should be regarded within the parents and practitioners.  Understanding, analysing and reflecting in conversation, to piece together each part of the story.  Each jigsaw piece plays an important role in the story, without input from all sources the jigsaw would be incomplete.  The mosaic approach is split into three stages, stage 1 is to gather all documentation, stage 2 you will piece together the information and Stage 3 you will reflect and make decisions for improvement in some areas and continuity in successful areas. 
Pen Green Centre, Sheffield believe that rights for both the children and parents are central to success and that its workers are the catalyst in achieving this. A key principle at Pen Green is for children, their parents and staff are encompassed in a culture of  high expectations.   The powerful quote from Janusz Korczak “ Only an education that takes very seriously the child’s view of things can change the world for the better” is an indicator of how important respect for children at Pen Green is. Channelling communication between all individuals involved in the transition should be a primary focus.  Somewhat more than structured events such as diarised parents evenings and monthly emails, more thought and reflection needs to be considered. Having an open-door policy, inviting parents into the setting to reassure the child is being provided with exceptional services, just getting to know and familiarising yourself with not only the child but his or her family, and individual circumstances (Brock, 2015).  
Another key aspect is to understand that children learn through play.  Freedom for children within a setting allows for them to explore, discover, challenge and 



understand at their chosen pace.  Piaget’s theory of cognitive development stipulates that children within early years environments achieve the best levels of development when they enable all of their senses, explorative activities and sensory play (Hold and Meier, 2017). Maria Montessori had a similar view within her theory, this was developed from observation of how a child responds to activity if it is left to freely play without any intervention. Actively supporting a child by observing from a distance and allowing the child to become immersed in what interests them will have a positive impact on their development (Pound, 2006).  Montessori claimed that this was formed by observing, and learning starts when you are born. Having this approach will encourage the child to develop and improve its needs at the times when they are best focussed and showing an interest in their own learning. Similarly, Urie Bronfrenbrenner’s ecological system theory places the child at the central focus and the holistic approach is what drives the development of the child (Green and Hogan 2005).
The Welsh Government created a foundation phase framework (2015) which has many similarities to the holistic approaches within Bronfenbrenner and Montessorri’s theories.  This new curriculum is led by freedom to teach holistically instead of a more structured approach.  There should be a shared involvement of practitioner guided activities, and also learning opportunities initiated by the child.  It states that the contribution of the practitioner needs to be inspiring and display and interest and understanding of the child’s topic of interest.  The foundation phase framework runs parallel with the National Minimum Standards also set out by the Wesh Government in 2016.  This framework sets out seven core aims which include acts from the UNCRC international agreement. Aim 1, to have a flying start in life, aim 2, access to a range of education, aim 3, enjoy the best health, free from abuse, aim 4, have access to play, aim 5, listened to and treated with respect, aim 6, having a secure home and environment that supports wellbeing, aim 7, not to be 





disadvantaged by poverty. In addition to these core aims, standards have been documented setting out key responsibilities and expectations of practitioners.  Each standard that has been set out is critical to achieve the overall goal, however, when considering the role of the adult during transition there are fundamental standards to follow.  Standard 4, is the requirement to meet the individual needs of the child. It states that all children needs should be considered, a child centred approach should be implemented to plan for provisions and growth. This also includes children with additional needs where al users are expected to work in unison to  ensure the relevant support and help is offered. Standard 6 highlights the practitioners responsibilities to work in partnership with parents.  Sharing information about the child’s achievements should be given, availability of policies and procedures need to be accessible, and showing a respect towards parents with primary responsibility.  Creating  a welcoming setting where parents feel comfortable to approach and communicate with the practitioner will support this partnership.  Standard 7 details the play and learning requirements.  Opportunities to learn and explore a range of activities and educational tools.  This includes indoor and outdoor play allowing for the child to be active or having its own space to relax.  The practitioner should value and take in what is being said by the child and responding with interest and encouraging  them to further develop.  Standard 8 lists the responsibilities of the practitioner to nurture and ensure wellbeing. The early years setting should be a safe haven for the child to flourish, feeling safe, warm and comfortable to allow them to grow in confidence and self-esteem.  It also highlights the requirement to ensure the internal process for transitional settling is adequate for each individual child to limit the scale of distress from the parents.






Interventions and partnerships


Early years, school and extended services incorporate partnerships with parents and is regarded as good practice (Lindon, 2012). Forming strong communications with all stakeholders, and having a broad knowledge of understanding will grow the relationship between practitioners and families, and to attain a positive outlook and maintain good morale within the workplace will influence the level of successful interaction with the child (Rodd, 2013) .  The preliminary focus is to reassure the child.  There is also a large spectrum of interventions within a transitional stage to achieve a positive outcome. Taster sessions are encouraged to provide reassurance to both that of the child and the parents / carers.  This provides opportunity for the child to settle into a new environment with the security of their parent sharing this new experience with them.  During this time familiarisation with the practitioners, the new surroundings and other children will all take place.  There are numerous changes that need to be processed by the child and it needs to be addressed in a cautious and considerate manner. These sessions can begin with maybe an hour shared with their parents at the new setting, and gradually building up to being dropped off and spending time independently within the setting in preparation for the intended hours of attendance. This is regarded as the handover which is gradual and will aid the child’s developing confidence levels in their surroundings and familiarity with practitioners and peers. The Teach Early Years website (2019) suggests that the mental wellbeing and transitional period for children should be regarded as a priority.  It also suggests that informative welcome packs are provided, and key information is shared including details of the child’s religion, social abilities and heritage. Within Bronfenbrenner’s ecological systems theory, the microsystem is at the primary stage within the model. This is the stage where the emotional territory of development grows and the individual’s exposure to relationships and environmental settings has a subsequent impact upon them and will shape their future development (Guy-Evans, 2023).
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Implementing this model within practice allows the practitioner to understand the importance of their role within the child’s journey and the positive impact it will have upon them. Communication between partnerships, and intervention when require are vital for a transition to be smooth. Parry (2013) suggests that positivity of the transition from all stakeholders is paramount to its success; this will involve input from parents, practitioners, health visitors and all key workers involved with the child. This is also supported by Early Years Alliance (2017) who report that “Partnerships are key”, they highlight the magnitude of emotions within relationships during transition and that all factors are considered and that all parties involved are working together to communicate all aspects of key information whilst managing the process effectively. 










Proposed outcomes

The desired outcome is inevitably for the child to make its way through the transitional phase in a smooth manner with a limited amount of disruption and distress. With this in mind, a child who is in an environment that feels love, confidence and safety will be far better placed than that of a child whom has been denied this attention. Achieving this desired affect has a variety of routes in its approach, but many share common key principles. Structured values and a clear outcome which everyone shares; constantly hearing the child and being respectful to their thoughts; encouraging creativity; providing time to expand the child’s interests; providing a welcoming environment in which they can enjoy and develop; and respecting input from parents and other key workers (Brunton, Thornton, 2008).
Utilising the Froebel approach in practice does not require a method or expected level standard.  The practitioner should provide respect and common principles to allow the child to develop as a great communicator and confident learner.  This fluid approach in the everchanging environment will guide and shape the child to grow with wisdom and confidence (Tovey, 2017). The Reggio Emilia approach has been introduced across many educational environments after such positive outcomes.  Similar to the Froebel approach, this also has no set method to follow, it constantly adapts and develops from the reflective practice of educators who are understanding the learning  
process from the setting.  Applying the Reggio approach, the successful practitioner will utilise what they themselves have learned, to develop and apply their practice positively, sensitively and in a non-judgemental way, and providing continuous improvements in the key principles of success (Brunton, 2007).
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