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Learning environments. 
Component 1. 
	Activity Plan


	Activity:
The activity will be fairy houses and den building in the outdoors.

	Number of children:
15 children 
	Age of children:
5-6 years
	Number of adults:
2 adults

	Location:
The activity will be set out in the local forest which is a short three-minute walk from the school setting.
	Preparation time:
30 minutes 
	Activity time:
1 hour and 30 minutes 

	Resources:
· Sticks
· String/rope
· Leaves 
· Wood
· Loose parts
· Small pieces of fabric 
· Wellies 
· Raincoats 
· Snacks and water
· Rubbish bags 

	Aim/s of activity:
For children to be able to learn and develop in the outdoors by working together, problem solving, encourage social skills, sustained shared thinking and encourage a child led learning experience. 

	Links to outcomes:
The activity will be linked to the foundation phase framework and the new curriculum for Wales. 
The children will gain balance and skills within this activity, this will be achieved by the children walking on the uneven grounds of the woodland area. 
The children will gain problem solving skills through this activity, the practitioners will encourage problem solving skills by asking questions.
This activity will benefit the children’s hand and eye coordination, confidence building, independence skills, gross and fine motor skills- these link with the new curriculum for Wales. 


	Differentiation:
This activity was set up to include all children.  
Some children will be overwhelmed with the outdoors, the practitioner will ensure that all children will feel comfortable with the outdoors and will make sure the environment is safe for all. 
Practitioners will make sure that all children will be able to access the area and give support to those that may need it. 

	Health and safety:
There will be an adult to child ratio of two to fifteen. 
First aid kit will be made available in the area. 
An adult with the correct first aid training will be present. 
A risk assessment will be done on the area prior to the activity. 
The school’s policy and procedures will be followed. 
Children will walk to the woodland area in pairs with an adult in front and behind. 

	Role of adult/adults:
The practitioners will ensure that the environment is safe and make sure there is enough resources for the children, the practitioners will ask the children questions and let the children use their own imagination and enhance it. It is important that the practitioners know when to get involved and when to step back. 
Within this activity the role of the adult is to encourage sustained shared thinking, to develop children’s speech and language, and to allow children to grasp new ideas and scaffold their learning. 
Practitioners will provide a stimulating environment for all children.  
The practitioners will support the children’s play and ideas, the practitioner should support the child but also give the child time for exploration.

	The activity:
There will be two practitioners that will take a group of 15 children to the wooded local area, before leaving the children will first get their raincoats and wellies on. They will walk to the local wooded area that would have already been set up by the practitioners with loose parts, string/rope, pieces of fabric different shapes and sizes. When the children arrive at the location the practitioner will leave the children get used to the area and their surroundings. 
The practitioner will split the children into three groups of five children where they will go and get their materials and find their own sticks, wood and leaves and then find the area that they would like to work in. the children will also have access to the materials brought by the practitioner. 
They children will then make their dens and or fairy houses where the practitioner will encourage maybe making little swings out of the fabrics and slides out of the wood. 
During the activity, the practitioner will be asking questions such as: how many leaves you think you will need, how much of that stick will you need to break off to make sure it fits secure in the area, to encourage sustained shared thinking and develop speech and language skills.
The practitioner will stand back and let the children carry out the activity unless a child requires or asks for help, the practitioner will scaffold the child’s learning by allowing the activity to be child led. 
When the activity is complete the children will then have 15 minutes to talk about what they have done and how they done it, the practitioner will encourage the children to talk about the activity and how they learnt to problem solve any issues that arose during the activity. 
Before practitioners get ready for snack time and taking the children back to school, it is important the practitioner leaves all the children’s work as it is. To allow children to re visit, recreate and embed learning.
After the activity the children will then have their fruit and water and put all the rubbish into the bag provided, the children will then walk back to the setting where they will all take off their raincoats and wellies and wash their hands. 
The children will go back to visit their activities the next day and have the chance to change, add to, or take away any of the features. The children will have the opportunity to look at the other groups den and fairy houses to encourage social interactions, speech and peer learning.













Component 2. 
	Location / Activity:
	Local wooded area, fairy and den building.  
	Date:
	04/05/21

	Assessor:  
	Kimberley Janes 
	Review date:  
	03/05/22



	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Fairy house and den making- woodland area 
	The child would benefit from picking up rubbish before they start their activity to teach them how to keep the outdoors tidy, the children will also learn about recycling. 
	Rubbish/ glass 
	Young people and adults. 
	Scan for dangerous artefacts such as glass, cans etc before letting the children help with picking up the rubbish. One practitioner will assess the woodland area that the child will be working in and remove any dangerous rubbish. 
Take a carrier bag/black bag and some cloves to the woodland area 
	Low

	Fairy house and den making- woodland area 
	Being in a woodland area will help children develop their balance skills. It will also develop the child’s gross motor and fine motor skills due to different terrains. 
	Falling on uneven grounds.  
	Young people and adults. 
	Practitioners will assess the area and make sure children are walking, children will not run in the area and have the appropriate footwear. 
One practitioner will be first aid trained and carry a first aid kit. 
	Low

	Fairy house and den making- woodland area 
	Children will be able to develop knowledge of animal faeces and the dangers and germs that it carries.
	Animal faeces. 
	Young people and adults. 
	One practitioner will scan the area and remove any animal faeces within the area, it will be disposed of appropriately. 
	Low

	Fairy house and den making- woodland area 
	Children will be made aware of branches and prickly branches; children will be asked to stay alert and duck under branches that are low. 
	Branches (sharp edges). 
	
	All practitioners should be observant for prickly and sticking out branches (especially if they are sticking out at the height of the child’s face).  
	Low

	Fairy house and den making- woodland area 
	This will develop the children’s knowledge of insects and how they can bite or sting you, different insects can case different bites and or stings. Children that have allergies or anaphylactic shock will still benefit from being in the outdoors. 
Children will be exposed to several insects and animals and learn about natural habitats and how they live and survive in a forest. This helps them with the understanding and knowledge of the world around them. 
Being empathetic towards other creatures.  
	Insect bites.  
	
	One practitioner will be first aid trained and carry a first aid kit. 
Before leaving the children will have a consent form that will tell us if the child could have an anaphylactic shock from insect bites, we will have the appropriate medication for the children if this should arise. These children will be kept a close eye on. 

	Low

	Fairy house and den making- woodland area 
	Children will learn boundaries and the risks of getting lost or hurt. 
Children that learn in a large outdoor environment allows for confidence building.  
Children will have an opportunity to socialise and be responsible. It also enables the children to be part of a team. 
	Children leaving the boundary area. 
	
	Before going out to the woodland area the children will be shown a red flag and these flags will be put around the area that the children will be doing their activities in, children will also help the practitioners to put the red flags in the ground to make children aware of boundaries. children will be aware that these flags will not be crossed. Children will each have a high viz jacket to wear over their raincoats, so it is easier for the children to be seen.
Children will all be told that we must all look out for one another in the woodland area, and we all need to be careful.  
Practitioners will need to always keep an eye on all children.  
	Low














Component 3. 
	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible 

	Trampling over underplants. 



	Using the same area for several times can damage the grass and plants, this will lose plant life and diversity.  
	Try to use the area once or not frequent so when the children have completed the activity, we will use another area of the woodlands for any other near future activities. 
If there are any areas that are becoming bare, then we will need to respond.  
	N/A
	Practitioner 

	Harm to insects. 





	We will need to explain that we do not touch any insects or stamp on them, children will be aware of different insects in the area, and they must not touch in any way. 
	Do a class activity prior to the woodland activity on different insects and how we do not harm or touch the insect to prevent hurt to us humans and the insects. If any insects are in the way of the children`s activity, then we will help the children will take the insect on a piece of paper and carefully move them elsewhere. 
	Piece of paper/ cardboard. 
	Practitioner and children. 

	Rubbish/ littering. 





	Leaving rubbish in the area can pollute the area and cause a mess in the outdoors making the area look very untidy, leaving litter could cause harm to insects and animals. 
	We will dispose of all litter into a carrier bag/ black bag and take it back to the setting to dispose of it appropriately. 
	Carrier bag/ black bags.  
	Practitioner and children. 


















Component 4. 
Introduction. 
Outdoor learning environment affords an amazing opportunity for learning for young children, supporting this Council for learning outside the classroom (2010) states that children having the opportunity to learn and explore in the outdoors is an essential and should not be seen as an optional extra. Similarly, The Chelsea Magazine Company (2021) suggests that outdoor learning develops the child`s healthy and active lifestyles by offering the child opportunities for freedom, movement, physical activity and promoting a sense of well-being. 
Furthermore, Learning Teaching Scotland (2010) states that children with outdoor learning experiences will remember for a lifetime whether through play or adventures, children that have outdoor learning experiences will grow responsible and confident. Within the activity children will be moving around gathering natural resources and making individual and group decisions throughout. Supporting this Welsh Assembly Government (no date) states that outdoor learning for young children offers unique opportunities to be creative, to move around, to be noisy and to take risks, the outdoors can enhance a young child`s learning through the different stimuli such as sounds, textures and weather.  
Sustained shared thinking.
Within the activity practitioners was enhancing sustained shared thinking, Kathy (2021) states that a good practitioner will use sustained shared thinking without even realising. Furthermore, Kathy (2021) suggests that in practice sustained shared thinking would work better for the child in a calm and quiet environment, in settings this is not always the case so taking children outdoors is a much better environment for the child to get more out of sustained shared thinking. Within the activity the practitioner will be asking questions and having conversations with the children within the woodland area. 
Similarly, silky steps (2021) states that sustained shared thinking in the outdoors can enable more open-ended questions about nature for children to gain more knowledge about the natural world.  Agreeing to this, Anne (2014) states that the outdoors is an open space and open-ended natural resources will allow practitioners to ask open ended questions to children that will encourage speech and social interactions. 
Child led.
Within the activity the children were able to choose their own resources, there will be resources provided by the practitioners and the children will also be able to find their own natural resources within the woodland area, this will create a child led experience for the children. Early years carers (2016) states that children led activities should allow the child space and time to extend the resources and ideas given by the practitioner to create their own ideas. 
Furthermore, Alex (2019) suggests that a child will learn if there are engaging resources and materials within the environment, children’s environment and the experiences they have in these environments shape their learning timeline and motivates the children. Children usually enjoy being in the outdoors states Teresa (2013) and through different resources and fun activities a child will be able to explore and enhance in child led learning. 
According to Chris (no date) child led activities is designed to be led by the child this should allow a child to control the direction and narrative of their play experiences, outdoors is the best environment for the child to do this as there is more room for the child and natural resources. Chris (no date) also states that child led activities promotes children’s cognitive, social, emotional, psychological and physical development.
Furthermore, Montessori states (cited in Chris, no date) that children from 3 to 6 years old to be free willed, conscious and eager to explore their environment, practitioners should provide A resource rich environment, freedom to explore and Chances to improve language, physical and cognitive skills through child led experiences. 
Problem solving.
There is a lot of problem solving within the activity, one of the main problem solving skills in the activity is maths, the children will use problem solving to balance their resources, what resources they would need to use for what object they are trying to create, nursery world (2011) suggests that practitioners can help with problem solving skills by modelling strategies and encouraging children to talk about their methods, children can develop a range of methods by reflection. Within the activity children will be asked questions and, they were able to go back to their activities the following day to reflect with one another and the practitioners. 
The practitioner in the activity will ask the children questions such as: what do you need to make that balance, or what materials are you using and why? these types of questions will enhance the child’s problem-solving skills. Agreeing to this Miracle (2021) states that when children are asked questions within an experience or activity it will develop their problem-solving skills. 
Within the activity practitioners will ask the children questions and if a problem should arise the practitioner will identify the problem with the child and test the child with possible appropriate solutions, the practitioner will work with the child to help and scaffold the child’s learning and problem-solving skills. agreeing to this Marlborough School (no date) states that problem solving skills in early years is important for the child’s learning development and young children will learn to problem solve in manageable steps such as: identifying the problems, brainstorming all the possible solutions, testing the appropriate solutions and analyse their results. 
Movement.
Within my activity children will develop their movement skills, the children will gain coordination skills through the activity through walking in the woodland uneven surfaces and walking to and from the local forest, music and movement (2018) states that children will gain good coordination skills in small or big movements, children will also develop their fine and gross motor skills through movement. 
Furthermore, early childhood Ireland (2015) states that movement is essential for children’s development and a lack of movement could result in poor health development. Movement wires up the neural pathways in the brain which will help the child with concentration and understanding. Supports awareness of themselves and others through creative movement. Furthermore, Lara (2016) states that children will gain more through movement rather than sitting still, young children usually enjoy being active and benefit from movement as it is a fun for a young child. Outdoor learning environments has endless limitations for children and children’s health development. 
There are limitations to movement skills in early years, YPO (2020) states that children in early years setting need movement to develop however children also need to be safe from significant harm, children will need a safe environment and space to move around, when children are in the outdoors there needs to be practitioners present to ensure children are safe. 
Proprioceptive.
The activity was a proprioceptive activity where children had to lift wood, branches and other materials, walk to and from the forest where the activity had taken place. Furthermore, tatty bumpkin (2017) states that proprioceptive activities can stimulate a child’s sensory skills and help children stay focused and clam during outdoor learning. 
Furthermore, NHS foundation trust (no date) suggests that a child’s proprioceptive system has receptors located within their muscles and joints. These receptors or sensors are triggered when they are squashed or pulled apart during movement. Many outdoor movement activities stimulate this sensation as it is so useful to the body and brain. However, according to centre for autism (2021) children will show signs that they are seeking proprioceptive input by becoming unsettled such as: biting clothing, banging their table, sit with knees tucked under themselves, centre for autism (2021) also states that practitioners that provide proprioceptive activities will enhance a child’s learning development and help the child achieve a clam and alert state which enables the child the ability to engage and learn. 
Loose parts.
Within the activity children were provided with loose parts, these resources were free and collected by practitioners and children from home prior to the activity day. Inspiring Scotland (2017) states that Loose parts for children will provide real word learning, children having access to lose parts will provide the child’s development of sharing thinking, problem-solving and decision-making where the outcome is evident – better play experiences. Within the activity children were able to choose their own resources and take them to build their project, they were also able to go and look for their own resources within the area. Furthermore, early years outdoor learning (2019) states that loose parts don’t need to cost and can even just be found in local beaches, forests etc, children will learn a lot about nature and develop their imagination skills through natural resources. 
Furthermore, play Wales (2020) suggests that children will access to loose parts and resources results in the child being happier and returning to class with the “ready to learn” attitude. 
Structured play.
Within the activity structured play was used, it was a new experience for all the children that had not been done within the setting beforehand, according to playgroup SA (2017) within structured play children will be introduces to new opportunities and ideas, this will develop and enhance their learning abilities. Within the activity the children had a purpose, the practitioner set a task for the children and helped them reach their goals. Furthermore, raising children (2021) suggests that children benefit from and enjoy structured play, children enjoy building and creating things with resources and natural things that they will find outside. This activity would be greatly beneficial for children and enhance their hand and eye coordination states raising children (2021).  
However, according to Sidrah (2018) structured play organising everything for a child’s play activity can hinder a child’s creativity and imagination, within the activity there were resources that were chosen for the children and the children was able to look for their own resources to ensure that this was not a limitation within the activity. 
Role of the adult.
Within the activity the practitioner provided   children with resources and supported the children in finding natural resources within the woodland area, Judith (2021) suggests that the practitioners role within the outdoors is to develop a stimulating environment for the children with enriched areas of provision. However, within the activity practitioners should let children be free and let the children take small risks and challenges this is because according to Helen and Shirley (2013, pp 34) states that challenge and risk, during outdoor play, allows children to test the limits of their physical, intellectual and social development.
However, Tim (2011 pp.35) suggests that the role of the adult within the outdoor area is to support children’s play and ideas, the practitioner should support the child but also give the child and time for exploration. furthermore, outdoor matters (2011)     states that children need the support of attentive and engaged adults who are enthusiastic about the outdoors and understand the importance of outdoor learning.
The foundation stage (2015) states that outdoor play will be enjoyable and developmental for children only with the right support from the practitioners, practitioners should provide quality outdoor activities to enable it to have a peripheral effect on young children. The foundation stage (2015) also suggests that children will become confident and independent with good outdoor activities, practitioners should enjoy being outdoors and committed to developing the outdoor area. 
Conclusion.
[bookmark: _Hlk71747842]To conclude my activity, I offered children an open-ended learning space in the outdoors. However, reflecting on the activity plan I could have used more resources from the local community, by putting up local ads on social media. This would have allowed for a more affordable experience and less damage to the allocated outdoor area. Supporting this, the ESDGC (2008) explains how practitioners can ask for help in the local community with resources for learning, this will help in areas suffering with poverty.  
Furthermore, looking back at the activity plan, for future reference I could have chosen an area with less terrains to allow all children to participate. Supporting this the Welsh Assembly Government (no date) explains how practitioners should allow activities to include all children. However, the activity was planned for children who did not have any mobility or mental issues to stop them getting involved and enjoying the outdoor space chosen.
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