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Part 1 
Iceland and similar countries consider that it is very important that children play outdoors throughout their lives. Noradahl and Johannesson (2014) wrote about government papers explaining that playing outdoors is beneficial for children. In the curriculum guidelines they included how playing outside is an effective learning environment, allowing children to think positive about the natural world. They also outline playing outside as a place to encourage exercise and healthy living. 
In Iceland the emphasis on playing outdoors has been encouraged for a long time. Children ages one to six our outside daily whereas children ages six to sixteen then only go outside at breaktimes. There is not much research on what different schools teach outdoors although it is different depending on the school and the teachers. According to Oladottir (2008, cited in Noradahl and Johannesson, 2014) there have been signs that teaching outdoors has increased over the years. It has been proven that encouraging children to play outside is practiced more frequently now than it used to be. Statistics show that in Iceland capital, Reykjavik 70% of schools admit to practice outside education.

Noradahl, K. and Johannesson, I. (2014) ‘Icelandic teachers’ views of using the outdoors’ Education 3-13: International Journal of Primary, Elementary and Early Years Education. Vol 44, No. 4, September 2014, 391-406. 
Part 2a
This essay will be focusing on Forest Schools. Forest School Network defines itself as a developmental process for children, young people and adults. The process includes events to develop confidence and self-esteem based in a woodland environment to encourage a hands-on learning experience. Although, people have raised their concerns that children in schools are not able to experience woodlands and the outdoors as much as their parents might have. This is purely because some parents are distressed that something might happen to the children whilst being outside in these environments. They believe that there are plenty of indoor activities for children to participate in (Murray and O’Brien, 2006). According to Thompson and Aspinall et al, 2004 there is research that explains that is children do not go outside when they are young then they are likely not go outside when they are grown up either. Which then leads to them potentially missing out on the physical and emotional benefits of the access to nature. It is believed that learning outdoors is very diverse to learning in a classroom environment. The Welsh Government are now encouraging teachers to participate in Forest Schools in their own schools now, especially in the foundation phase.
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Part 3 
The article “Schooled to fail? The underachievement debate in Wales” (Smith, 2005, p.84) was written by Emma Smith in 2005. The article considers a debate on the underachievement in schools from a Welsh perspective. The aims of this article are to look at renewed anticipation that suggests schools in Wales are no longer being schooled to fail. 
The main findings of the article are that labelling schools in Wales as ‘underachieving’ is not straightforward nor accurate, according to Smith (2005). Smith demonstrates this by comparing Wales to its most economically similar region, the North East of England. Smith believes it is unreasonable to compare Wales to England as a whole, even when setting aside economic factors simply as Wales is only a nation of 3 million and England just below 50 million. Smith (2005) also identifies the such little evidence of a general underachievement in schools and students in Wales compared to England. Smith (2005) then goes on to compare gender in specific subjects such as English, Maths and Welsh. What is learn from this is there is very little difference again with achievement, only those male students are affected more by the new introduction of coursework in subjects. It then states that it is no abnormality to assume males don’t do as well as females in English and Welsh. To conclude Smith (2005) mentions that labelling just one school or one group of students as ‘underachieving’ is inaccurate as she progresses with statistics on Welsh students achieving. The purpose of Smiths article is to spread awareness that not only has Wales been painted out to be underachieving it is actually achieving in comparisons so certain areas of England with same economic status. Smith’s intentions are also to shed light on the topic and be informative to educate people on facts that have been proven otherwise.  			
The article as a whole has been presented in a persuasive form as Smith has organised her words delicately in order to persuade the reader to only believe Welsh schools and students are not underachieving rather than let the reader have their own view from a non-bias point of view. On the other hand, Smith has presented her statistics in the body of her article well to correspond with her points. Although, considering the relevance of Smiths statistics in the appendices of her article, Smith has included enough evidence to support her points on why Wales have been compared to England as a whole. For example, including statistics on resident populations, economic activity rates and average weekly earnings. Smith has done this to give the reader solid facts in order to support her views. Noticeably, throughout Smiths article she doesn’t always support the argument, putting forward assertions that have no evidence to support. The language style throughout the article can recognised as formal but also persuasive which fits the audience well as Smith is trying to prove that Wales are not schooled to fail nor underachieving. Smith has also considered her language style by being subjective and not objective thorough the article. This has not worked in Smiths favour as Smith has targeted specific audiences. For example, academic audiences. It would have been more effective for Smith to target all types of audience types to have a greater effect and raise awareness on the issue. 
Smith portrays a clear argument at certain points in the article. On the other hand, Smith should have improved the focus on the main argument, are schools in Wales schooled to fail? One positive to this is it would not be so off putting to the reader having to look and read through so much data. Over all Smith states a clear problem that schools in Wales have been given a bad name. Smith claims that the use of the term ‘underachieving’ is somewhat unfair and untrue as it is not straightforward or accurate (Smith, 2005). Smith also claims that schools in Wales are not schooled to fail as in 2002 statistics show that half of Welsh sixteen-year-olds achieved “five or more A*-C grades at GCSE” (Smith,2005, p.93). Smith the goes on to claim, back to supporting her main argument that schools in Wales are no longer being schooled to fail. Smith (2005) also claims that even now students who come from a poorer home are performing worse off in school in comparison to those students who come from a better off home. Smith mentions this twice in the article without supporting this once. The articles text relies purely on statistics of past results and comparing them to just a more specific part of England which was found more fairly comparable by Smith. On the other hand, the evidence is fairly effective in supporting Smiths arguments as it is all proven relevant. Smith (2005) concludes the article with stating how there is only little evidence to support that Wales is underachieving and Welsh students are no longer being schooled to fail. Smith may state this in the conclusion but follows with no hard evidence that this is the case. 
Overall, Smith used a useful wide range of statistics to shed light on her views and support her words. On the other hand, Smiths article would have been better off focused on a specific aspect to get the main point across more effectively. The article includes appropriate academic tone used effectively and also puts forward a good argument. Although, Smiths argument was too broad and supported by too much data that may not all be relevant which should have been made more specific as stated. On the other hand, smith does include evidence that Wales are not schooled to fail. Smith also shows a good critical approach. Finally, Smiths article informed people on the accusations of Wales schooling system and supported her views. 
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