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Introduction

The purpose of this assignment is to investigate whether the use of a wide range of cultural references and artistic genres is necessary to create an effective art education. I will be conducting an investigation to prove that it is necessary to factor in a wide range of cultural and artistic genres into art and design lessons to ensure that learners are receiving a beneficial education. The investigation will be held within School X. School X is an English-medium secondary, 11 to 16 mixed school situated within Swansea. The school consists of 1,105 pupils. The pupils within School X are of a wide range of ability with 20.5% of pupils with special educational needs and slightly over 4% of pupils who have been statemented with special educational needs.
For this investigation, I will be using official school documents, like Departmental Improvement Plans and Schemes of Work, and I will also study display boards and work within sketchbooks that have been completed by the current pupils in Key Stage 3 (KS3).

Literature Review

In Donaldson’s ‘Successful Futures’ (Donaldson: 2015), he notes that local culture should be taught throughout the curriculum to help produce informed citizens out of the pupils. Donaldson also mentions within his report that is it also important to implement knowledge of not only Welsh, local culture, but the cultures of all different nations.
Donaldson noted within his report about how the Welsh Government wants to cover issues about Welsh culture within the arts and within the curriculum (Donaldson: 2015).
After researching Estyn reports and reviews, Donaldson concluded that the curriculum should be ‘authentic’ by including the Welsh culture and values into SOWs across the curriculum (Donaldson: 2015).
Donaldson believes that the old national curriculum in Wales (Welsh Assembly Government: 2003)  (has a strong commitment to implementing Welsh culture into their schools and Donaldson feels that his new curriculum will further develop and strengthen this (Donaldson: 2015).
Within the report, Donaldson notes that he supports including not only national culture across the curriculum, but also international cultures. He believes that it will develop life-long learners with a flexible knowledge about the varying world they live in (Donaldson: 2015).
Donaldson notes in ‘Successful Futures’ (2015) that providing learners with skills and information that roots them to their culture, it will help them become informed citizens with a deep knowledge about their national heritage, which will then ready the pupils to become more informed and understanding about the cultures throughout the world (Donaldson: 2015).
Donaldson talks about the structure of the new curriculum and how it works. One of the four priorities of the curriculum is to create “ethical, informed citizens’ who have knowledge about their Welsh culture and community and also have a rich knowledge on society and the world at present and in the past (Donaldson: 2015).
All of what Donaldson has stated within ‘Successful Futures’ (2015) suggests that Donaldson supports the use of culture within art education as it benefits the learners with the skills and information to become ethical and informed citizens of the world. As Donaldson support this it supports the theory that culture is necessary for an effective art education within secondary education and that it should be implemented within SOW, as long as it is purposeful to the pupils.

Y Cwmricwlwm Cwmreig (Welsh Assembly Government: 2003) mentions that all subjects within secondary education schools should implement knowledge on Welsh culture within schemes of work and lesson plans.
The National Curriculum for Art and Design (NCAD) implements the use of YCC into the education regulations. YCC ensures that learners are receiving an education that teaches them about their culture, community, languages and heritage. The Welsh Government want to create at least one million Welsh speakers by 2050 as an attempt to help stop the Welsh language from becoming a lost language (Welsh Assembly Government: 2003). They also want to ensure that the culture and history of Wales is not forgotten and that Wales keeps its individuality and ‘Welshness’ (Qualifications, Curriculum and Assessment Authority for Wales: 2003). Smith (2010) states that “Welshness” can be created from all the aspects of national, cultural and ethnic identity.
The NCAD (Welsh Assembly Government: 2008) suggests that pupils should use art and design as a way to understand their culture and environment. Pupils should also use art to explore other cultures and the other cultures’ way of life. Supporting what Donaldson states in ‘Successful Futures’ (Donaldson: 2015), the NCAD agrees that exploring culture through art and design helps pupils understand their culture and the other cultures around the world and then results in learners becoming informed citizens (Welsh Assembly Government: 2008).
The Welsh Assembly Government (2003) mentions how pupils will learn about and project ideas and personal beliefs about society, community and environment and religious or spiritual beliefs. It is stated that exploring these concepts through art and design will develop more awareness in pupils for other cultures, once again supporting Donaldson’s (Donaldson: 2015) priority of creating ethical and informed citizens (Welsh Assembly Government: 2008).
In the NCAD there are skills that are expected to be taught to the pupils in art and design. Once of the skills that is noted is that pupils should learn about artists from different periods, places and cultures (Welsh Assembly Government: 2013). The reason for why the Welsh Government feel that pupils should receive and develop these skills are, once again, to help create pupils who have a wide awareness of their own culture and how it varies in other cultures (Welsh Assembly Government: 2008).
Some suggestions are given in the NCAD about what pupils should receive to develop the skills and that is that learners should be given examples of local Welsh arts and images of artworks that show a variety of contemporary cultures and historical contexts (Welsh Assembly Government: 2008).
Taking this advice, when looking through pupils’ sketchbooks in School X and researching the resources used throughout the SOWs, I will look for evidence of these suggestions given through the NCAD to decide if learners are receiving a culturally enriched education in art and design (Welsh Assembly Government: 2013).
Within the skills, it is also stated that pupils should learn about different artistic styles. The method used to teach pupils about different artistic styles is by showing pupils a range of artists who work in different styles and genres. Pupils should then be set tasks to research the artists themselves. When checking the sketchbooks in School X I will look for signs of artist research pages. If these are present then it means that learners should be receiving the corrects range of skills suggested by the Welsh Government.

Developing the Curriculum Cymreig (ACCAC: 2003) talks about the use of culture YCC in secondary education. The cultural aspect of YCC focuses to help learners develop skills and knowledge about the different cultures within Wales and to celebrate the different cultures, traditions and religions of Wales. Creating pupils who understand that there is a variety of cultures in Wales will also give them the understanding that there are many other cultures in the world. This will provide the learners with a ‘growth mind-set’ (Dweck: 2015) and prepare them for learning about the other cultures through artworks and crafts.

The National Society for Education in Art and Design (National Curriculum: 2008) (NSEAD) state within their report that teachers find that pupils experience difficulty understanding Aboriginal Art without receiving any context about the culture and history of Australia and the Aboriginals.
The same goes for SOW that involves creating African styled masks (National Curriculum: 2008). Learners must understand the history and meaning behind the art and crafts that are create in different cultures. If the pupils understand why these artefacts are created then it will help pupils understand the purpose behind them and exactly why they are created. The NSEAD (2008) then suggests that when teachers introduce these cultures and their artworks to the pupils, they should implement the artwork into the pupils’ own culture. An example given by the NSEAD is when pupils are to create their own African tribal masks, they should incorporate elements of their own cultures and beliefs into the masks. By doing so, learners will have a clear understanding of how they would relate the other cultures to their own. If the pupils are able to make this comparison with their own community, teachers can conclude if the pupils have understood the artwork and culture and can then apply it to their own life and environment (National Curriculum: 2008). This teaching strategy follows the suggestions given in Donaldson’s ‘Successful Futures’ (Donaldson, 2015) where pupils must be able to use the skills they develop within school and then transfer those skills to their community and environment (ACCAC: 2003).
The NSEAD further supports Donaldson’s Report by noting that art and design should have meaning to pupils on a more personal level. Giving their artwork part of their own identity will make the pupils have a better ability to contextualise their lives with others when looking at the examples of the original artwork from other cultures. Not only will pupils develop these skills, they will also benefit from using their own imagination to create their artwork instead of simply copying the examples of artwork given (National Curriculum: 2008). This creativity complies to the skills developed in the NCAD when pupils are understanding, investigating and then making their artwork (Welsh Assembly Government: 2013).

I recently visited an exhibition in The Barbican in London. The exhibition was called “Boom for Real Exhibition” by Basquiat. Basquiat’s work has reoccurring themes throughout his artwork, and one of those themes is culture. A lot of his work represents aspects of his life and what happens in his local community. Basquiat felt that there was a number of issues within his local community that expanded out to the further world. (think of how to expand this and give examples of his artwork). Basquiat also created a collection of artworks I collaboration with Andy Warhol. This collection involved bringing together two different genres of art – Graffiti and Pop Art as the two artists worked in different styles. Looking at the “Boom for Real Exhibition” required the knowledge of the two different genres of art to understand how to artwork was created.
Andy Warhol also created artwork that related to his culture. He created screen prints of objects that were popular within everyday home life, for example the “Campbell’s Soup Cans”(1962) and the “Brillo Box”(1964) screen prints; both of these store bough products were used in almost every home around this period, and still to this day. Although Warhol’s artwork does not relate as deeply to culture as Basquiat’s as Basquiat uses more personal symbols of culture within his work (example). Both these artists create artwork within different artistic genres that suggests culture is an important topic within art which supports the theory that both cultural references and a range of artistic genres are necessary for a more effective art education.

I also visited an exhibition in Amsterdam’s Moco Museum. The exhibition included both Bansky’s and Roy Lichtenstein’s work. Like the “Boom for Real Exhibition”, the Moco exhibition included two different genres of artwork, although there was no collaboration of artwork between the two artists included. The genres of work were, once again, Graffiti and Pop Art. Both the exhibition included two different genres of artwork, also supporting that artistic genres are important to an effective art education because pupils need to learn about and experiment with different genres to then have the ability to either create their own artwork within that genre, or even eventually create their own genre of artwork. Both exhibitions required the knowledge of more than one genre of art to enable the viewer to understand and appreciate the artwork in front of them. Although people can appreciate the art looks, without the knowledge of how the artwork was created and what techniques were used, then the viewer would lack the appreciation about how long and difficult it could have been to complete all the artwork within the exhibitions.

Another gallery I visited within the past year was Cardiff Museum. Cardiff Museum has artworks from many different artists and from all over the world. This includes fine art, sculptures, ceramics and fashion. Within the gallery, there was a piece of artwork created by Laura Ford. Laura Ford is a Welsh artist and is known for creating artwork inspired by Welsh culture. 




School Policy and Practise

The Departmental Improvement Plan (2018) (DIP), has many priorities for whole school improvements and departmental improvement. However, there is not anything in the DIP (2018) about implementing any genre or international cultures into the SOWs. The only priorities in the DIP (2018) that are to help develop culture within art education are priority 3.3(b) [Appendix 1] and priority 5.4 [Appendix 1]. Priority 3.3(b) is to ‘Further develop bilingualism across the curriculum’. The action that School X has put in place for art and design to reach this goal is to use Welsh artworks to focus on Welsh language. This action supports both the NCAD (Welsh Assembly Government: 2013) and ‘Successful Futures’ (Donaldson: 2015). Priority 5.4 is for the art department to continue creating display boards around the school that are meaningful and helps promote positive learning by displaying high standard work to celebrate success. An action that has been placed in the department for priority 5.4 is to use Welsh Bacc Projects and KS3 SOW to create opportunities for pupils to collaborate and create the display boards. Creating displays through Welsh Bacc pupils would be developing skills in display making and through Welsh Bacc Projects, the work that is created and then displayed will relate to Welsh culture and the pupils’ community in and outside of school. This action also follows the advice of ‘Successful Futures’ (Donaldson: 2015) and (Welsh Assembly Government: 2013).

I have reviewed the old Unit 3 in the Schemes of Work for year 8s and 9s in School X. I then compared the old and new SOW for year 9 to find whether or not the learners will receive a more effective art education with their new SOW compared to their previous. The previous year 9 SOW involved learning about Native American artwork. Learners would be given information about Native Americans, including their origin, the artwork they developed, what their artwork was inspired by and what their artwork symbolised, the different forms of artwork and how they would create their artwork. This SOW provided learners with both cultural knowledge and provided them with a new art genre as they would not have previously learnt about Native American artwork in their previous KS3 years. Providing the learners with culture and genre within the SOW shows that School X followed the NCAD (Welsh Assembly Government: 2013) and also ‘Successful Futures’ (Donaldson: 2015). This SOW would have had a positive effect on the learners’ knowledge as they would have a wider range of knowledge of a culture different from their own, enabling them to understand the culture and developing the learners into culturally informed individuals. However, there is a negative to this SOW and that negative is the pupils would only be learning about one new culture and art genre within the entire SOW which doesn’t support Donaldson’s (2015) report of implementing a rich amount of culture to help create informed citizens of the world. Because of this, it was decided within the department to create a new SOW that doesn’t limit the intake of different cultural and genre knowledge. The new SOW of year 9 is called “The Elements of Art”. This SOW is a very open SOW where pupils decide how they will create their artwork and have the freedom to do so. It was designed so it can prepare the pupils for the GCSE course in Art and Design. The elements of art are line, form, texture, tone, pattern and colour. The SOW begins by teaching the learners about the elements of art and how to use and experiment with them throughout their artwork. This freedom enables learners to express their own individuality in their artwork and like the NSEAD (National Curriculum: 2008) suggests, learners should create artwork that relates to themselves personally and culturally so they are then able to compare their artwork to the examples provided from other cultures. The leaners are given a starting point, in the case of my current year 9s, they are shown a piece of artwork of an eagle drawn in biro, and they must then create a copy of this artwork. After creating the artwork learners are given workshops on different artistic techniques and how to use different types of materials. The learners must then choose what and how they would like to implement these new techniques into their artwork. This SOW shows that it uses the process of understanding, investigating and making (Welsh Assembly Government: 2013). The teachers’ roles in this SOW is to show learners techniques by giving workshops, and then to give advice when needed. The pupils are the leaders within this SOW. They must develop their work from the beginning point that is given to them. Learners can carry on layering and developing the eagle drawing that they create, or they can even develop further and move on from the eagle drawing. At the end of the SOW learners should have a final piece of artwork that should look completely different from the biro drawing that they began with. 
This SOW is very beneficial the learners in a number of ways. The first benefit to this SOW is that learners have the freedom to experiment, develop and create their artwork, giving them the experience they need to become independent artists. The chance to experience what it is like to be independent will give the learners an insight of what it would be like to take Art and Design through Key Stage 4 (KS4). Not only will this SOW provide them with an insight, but it will prepare the pupils who have chosen Art and Design for a GCSE. Another positive of this SOW is that the learners have the opportunity to experiment with different art genres. Most of the SOW in KS3 were based around one or two, maybe three different genres, but there is a set limitation due to the artists that the teachers felt would be suitable to teach to the pupils. This shows that although the DIP (2018)  The new SOW doesn’t give any limitations as teachers provide some artists of influence, and the pupils can research artists of their own to use within the work, broadening their knowledge on different art genres. The new SOW is also effective for learners’ as, like having the ability to research and learn about different genres, pupils can research and learn about different cultures within art. They are able to do this because many genres, like Aboriginal art, Mandala art and Native American art are inspired by cultures. Aboriginal art was created by Aboriginals in Australia before people from other countries began congregating to Australia and changed the Australian culture (Japingka Aboriginal Art: 2018). Mandala art is inspired by Indian culture. The Mandala is a circle and represents a spiritual symbol in Hinduism and Buddhism (Merriam–Webster Online Dictionary: 2008). The circle is usually created with a symmetrical pattern. Native American art Is based around animals, patterns and totem poles. Their artwork is usually of animals as Native Americans believe in spirit animals. The patterns they incorporate into their artwork usually tell a story, a lot like Aboriginal Art. Totem poles are created for tribes, each totem pole is specific to their own tribes (Siteseen Limited: 2017). From this information, it supports that the SOW would be beneficial to learners as they will be learning about artwork from other cultures.
A negative for this SOW is that pupils in KS3 may find it difficult to have this freedom to research, experiment and develop artwork; pupils may find it difficult because they may find it a drastic change between being told about what steps to take throughout the process of a lesson and a SOW. This could result in learners becoming disheartened as they may feel as though they are not strong within the subject, leading on to the possibility of pupils not wanting to take part in the lessons or competing any work within the lessons. However, this problem could be solved with implementing differentiation throughout all the tasks and lessons. A good example of differentiation would be to use the workshops shown to guide the learners through their processes and giving the learners some advice and examples on artists’ work and names of artists to research. Another strategy to help learners who may be finding the unit difficult would be to constantly check the progress of the learners to gain an understanding of where the learners are with their work and to check the quality of the work that is being produced. From here, the teacher can decide which learners may need some extra guidance and where they may need the guidance within their work. The overall effectiveness of this SOW is positive and will provide learners with cultural knowledge and art genre knowledge.
Another restriction to this SOW is that there does not seem to be any research work into the artists, cultures or genres; there is also no contextual information on the PowerPoint that is used for the SOW. The lack of information in the resources suggests that learners are not benefitting from any contextual information about the artists, cultures or genres. A strategy that could be implemented to improve this is simply adding the information into the resources and lessons. Giving context to the artwork can help give reason to the lesson. Donaldson’s four priorities in ‘Successful Futures’ (2015) suggests that lessons should be purposeful. Without giving context to the artwork it could result in learners not understanding why they are completing the work.

The old unit 3 SOW for year 8 in School X was focussed on Welsh folklore. The unit explores the myths and legends of Wales, mainly focusing on stories of castles. They will then create artwork inspired by the mythical creatures within the stories. This SOW would provide learners with Welsh culture which can be considered as a positive for the SOW. However, this would be the only type of culture that the learners wold receive. The type of genre used within the unit was realism landscapes. This SOW clearly lacked the use of various genres, depriving the pupils from learning about other art genres. This SOW could have been improved by adding myths and legends from other cultures. For example, Ireland, Greece and New Orleans, have many mythological stories and beliefs that could have been explored in this unit, instead of only investigating the myths and legends within Wales. If these cultures were to be explored, the pupils would have benefited from learning about the cultures of these other countries and places. They then could have compared the myths and legends to the myths and legends that they grew-up learning. From there, learners could have investigated whether the present culture of these countries and places have been affected by the myths and legends on the past. This research and knowledge may have lead onto a variety of different artwork that could have been based purely on the myths and legends, or even artwork that may show a comparison between the myths and present culture.
The new year 8 SOW has not yet been written, however it is in the process of being created. The SOW will be based on Masks. Masks are used in various cultures, for example, Mexican, African, Native American and Japanese cultures use masks. All these cultures will be incorporated into the unit 3 SOW, providing learners with a rich amount of cultural knowledge. Along with seeing the different styles of masks, pupils will learn about why the cultures use the masks, what the masks mean and what they stand for, or even why they use masks to celebrate events. The availability of culture in this SOW is a benefit provided by this SOW. However, a negative of this SOW is that different masks don’t necessarily belong to different genres. Besides this, there are many different styles of masks because of the different cultures that they originate from. Because of these different styles, there is the opportunity to implement various artists into the SOW. A way to overcome the lack of genre would be to find artists that could complement the style of the masks. An example of this would be Pop Artists and Mexican “Day of the Dead” masks. The cartoonist style would match well with the vibrantly coloured Mexican masks. Using this technique would benefit the learners as this will incorporate genre into the SOW, providing the learners with both culture and genre knowledge.
It is believed that African art is the longest practised art in the world, a practise that is continuing to this day.  As the SOW has not yet been written up, so this antidote can be considered and possibly implemented into the SOW to ensure that learners are receiving an enriched education containing many art genres and artwork inspired by the multicultural world.

Year 7 sketchbooks [Appendix 2] are mainly focused on colour and the work of many different artists for their ‘critical studies’ unit. Through this unit pupils will research artists and create artist research pages, artists copies and their own responses. Some of the year 7 classes are currently studying the artwork of Kyffin Williams who creates paintings of Welsh landscapes. Studying this artist, pupils will learn about their own culture; in this case, the landscapes that their country is so famous for. As of yet, the pupils have not studied an artist from another culture who created artwork which resembles their culture or any cultural views within their work. Keeping this in mind, a positive to this SOW is that teachers can choose what artists to teach the pupils, so there is always the possibility that there will be more artists who create work relating to their culture within the pupils’ sketchbooks. The question on whether or not pupils are developing their skills enough when creating artist research pages. The sketchbooks show a large amount of artist research pages, however, there is a very limited amount of pupil responses through artwork. School X should consider improving the use of design, problem solving and developing skills through the use of the pupils’ own creativity.
In the year 8 sketchbooks [Appendix 2] there is only one unit which culture is implemented and that is unit 3 “Masks”. The first masks that they are studying are from the Mexican celebration “Day of the Dead”. The year 8 pupils have only just begun the unit and are currently completing their first piece of work for the unit which is their own ‘Day of the Dead’ mask design. They will go on to make more designs, in their sketchbooks, for masks and then create the masks using different techniques and medias. The masks won’t only be designs for the Mexican culture, but for other cultures that use masks too. The medias they will be practising are drawing, ceramics, relief work and printmaking. Because of the different techniques that will be taught in the SOW, it will give a wider opportunity to implement artists who work in different genres that would complement the culture style of the masks. 

Year 9 sketchbooks [Appendix 2] have a larger quantity of cultural art within. In year 9 they learn about Aboriginal art, and then learn about artists who incorporate cultural opinions and designs into their work. the Aboriginal unit shows research pages, symbol meanings and then, like the display boards, pencil drawings and paintings using the traditional Aboriginal methods. This shows that learners have gained skills and knowledge on hoe Aboriginals created their artwork and the use symbols, supporting that learners understood the meaning behind the artwork. the research pages contained information about the Aboriginals which proves that pupils learnt about the culture.
The final unit in year 9 is ‘The Elements of Art’ unit. This is that SOW that replaces the Native American SOW. The unit has only just began being taught for the current year 9s at School X so there is not much artwork in the sketchbooks. The pupils have created their starter artwork and have begun developing and layering on top of the original piece of work.

There is one display board outside of the art department [Appendix 3]; the display board is focused on culture. The board contains two different types of cultural art and those mentioned are Aboriginal Art and Native American Art as these are the cultured art that are taught within the SOWs throughout KS3 in School X. Both Aboriginal art and Native American art are taught in year 9, but as previously stated, the SOW for year 9 has now been changed and no longer focuses on Native American art for unit 3 – although, there are still some elements of Native American art, but there are also other cultures used within the new SOW.
Aboriginal art is a very important art culture to learn in education. Like African art, it is one of the longest running art practices in the world (Contemporary African Art: 2018). Aboriginal art became less and less practised after people from other countries colonised in Australia and began changing the culture of the country. Teaching pupils about Aboriginal art provides them with the knowledge about one of the longest existing art cultures, and also benefits the culture itself as educating pupils about Aboriginal art will help the culture become more known and once again practised – not just practised in Australia, but practised all over the world within secondary schools. Aboriginal Art has been names as one of the most exciting art forms in the 20th Century (Artlandish: 2018).
The display board shows a range of different artwork inspired by Aboriginal art that have been created using different techniques. The first set of artwork was created by painting with dirt. The reason pupils created Aboriginal paintings with paint is because dirt is what was used by Aboriginals to create their paintings, along with other natural materials like berries, plants and minerals [Appendix 3].
The second set of Aboriginal artwork was created with pencil. The artwork is made up of some very intricate patterns, including the dot technique that Aboriginal art is famous for. There are also some digital drawings, and like the pencil drawings, the digital drawings contain an animal that is native to Australia and some more of the dot technique. The last of the Aboriginal artwork was created with paint, using the traditional techniques and colours of the cultural art [Appendix 3].
There are two information sheets providing facts about Aboriginal art on the display board; on the sheets are basic information of the history and origin of Aboriginal art. There is also an information sheet with the meanings of the Aboriginal symbols.
There is not as much artwork for the Native American side of the cultural display board. The different examples of the artworks consist of digital collages of birds, paintings of totem poles and sgraffito and biro drawings of eagles. There are many animals in these examples and all the animals included are popularly known as ‘spirit animals’ in the Native American culture [Appendix 3].
In the graphic collages are of birds and have overlays of tribal patterns. Tribal patterns are popular in Native American culture as they symbolise stories, legends, beliefs and ancestors. Totem poles originate from Native American culture; they are large poles which one would either hang carvings of totems or having the totems carved into the pole itself. The totems are carvings of animals that usually symbolise ancestors, spiritual beliefs, clan lineages, legends and memorable events (Wikipedia:2018).
Within the sgraffito and biro eagles are tribal designs that are, as mentioned earlier, are common within Native American culture. There are three information sheets on the board that include basic information on Native American art and also a sheet that includes native American symbols and their meanings. The two cultures are very similar to each other, but their artworks are very distinct, even though they have similar aspects.
Although the culture board is quite informative on the two cultures, it could benefit with more images and information. If images of actual artwork created by Aboriginals and Native Americans were displayed on the board then learners would be able to compare the original artworks to the pupil responses and it will also inform them about what Aboriginal and Native American artwork looks like.
Another improvement on the board would be to include more information sheets and renew the already displayed information. This is because the sheets that are currently on the boards have faded and you can no longer read the information provided [Appendix 3]. Not only is the information sheets lacking in information – depriving the pupils from learning relevant facts about the cultures, but the information on the sheets are unreadable and therefore depriving the pupils of the ability to read the information that is provided on the culture board.
There is only one display board outside of the art department, and I feel that it would be beneficial for the learners to have another display board around the school relevant to culture within art. This will enable the opportunity to display more artistic cultures, instead of just two. Alternately, there is artwork displayed inside the art classroom that display culture [Appendix 4].
A number of totem poles are placed around the classroom with a large display on top of the resource cupboard [Appendix 4]. There is not any Aboriginal art displayed within the classroom, however there are two walls that display masks. Masks are part of the year 8 SOW, but the masks on display are results from the previous SOW. The masks on the walls are tribal masks; some with colour added and others created with plain cardboard. In the new SOW, not only will learners be creating masks from different cultures, but they will also be gaining skills from new techniques. There is no information on the classroom walls about the artwork or the culture. Therefore, although they are clearly displayed in the classroom, learners are not benefitting from any contextual information about the masks.
From looking at the display boards, I have come to the conclusion that School X believe that visual culture is necessary for an effective art education. However, School X need to update their display boards as there is only a limited amount of culture on show and not enough, if not any, written information on the boards.

Methodology and Ethics

The methods that I have chosen in order to explore my research question are to look at School X’s policies and practises through studying their DIP, SOW – past and present, display boards and sketchbooks. I was unable to retrieve the School Improvement Plan (2018) (SIP) for School X for reasons that are unknown to me. However, I was able to retrieve the DIP (2018) for the art department. I was able to find two priorities that linked in with the question that I am exploring. Unfortunately, they only linked in loosely. The two priorities were aimed at targeting Welsh bilingualism through Welsh artwork [Appendix 1] and continuing the use of Welsh Bacc in art and design to create display boards around the school [Appendix 3, 4]. A benefit of implementing these priorities into the art department is that learners will develop skills and relating and implementing the skills into their community and environment (ACCAC: 2003). This benefit is agreed with and supported by Donaldson (2015) and NCAD (Welsh Assembly Government: 2008). A limitation to these priorities is that they only relate to Welsh culture. Although it is critical to implement Welsh culture into all schools across Wales, it is also important to implement other cultures into art and design and across the curriculum (Donaldson: 2015). The DIP (2018) for the art department in School X did not include any priorities that focused on the use and implementation of artistic genre into SOW and lesson plans. This limited my research as I was unable to find any evidence that genre within art and design is a priority to School X. The DIP (2018), in relation to the questions in which I am exploring through this assignment, suggests that School X finds it necessary to implement Welsh culture into art and design, however, does not feel that the implementation of other cultures is necessary enough to make it a priority within their DIP or to implement any actions into the department focusing on the study of other cultures through art and design.
The SOWs within School X provided me with a rich amount of evidence to support the argument that a range of artistic genres and cultural references is necessary for a more effective art education. The past SOW for School X implemented international and national culture into art and design lessons and also the use of a wide range of artistic genres, especially in the year 7 SOW. Additionally, the new SOW for both year 8 and 9 have strengthened the use of genre and culture within art and design by creating SOWs that gives the pupils more freedom to research artists of different cultures and genres and the SOW provides flexibility for the teachers to pick and choose what artists, styles, cultures and genres to give as examples to the learners. Therefore, this evidence shows that School X does believe that both cultural references and artistic genres are important for a necessary art education, unlike in their DIP (2018). Nevertheless, there are still some limitation of the SOW for supporting my argument; when evaluating the resources used within the lessons of these SOW, I came to the realisation that there is no contextual information provided to the learners about the cultures or genres used – excluding the year 7 resources as they are rich with context. This evidence suggests that learners are not benefiting from contextual information, therefore depriving them of developing the skills to relate their artwork, to the artwork of other cultures, and depriving them from developing further knowledge about artistic genres (Welsh Assembly Government: 2003) and (Donaldson: 2015).
The benefits of the cultural display board in School X is that learners are able to see exemplar artwork relating to two different cultures; once again supporting the argument that School X believes that cultural references are necessary for an education in art and design. However, there is a limitation to this board and there is also the fact that there are no boards that display any relation to artistic genres. The limitation for the cultural display board is that it is clearly outdated at the written contextual information had faded, therefore resulting in the inability to read the information provided. This means that the pupils of School X will also have difficulty reading the information. The use of display boards within School X suggest that culture is more important to the school as there are no display boards about the wide range of artistic genre.
The method of looking through the pupils’ sketchbook benefited my theory that artistic genres and cultural references are important because there was a large quantitative amount of culture and genre within the sketchbooks [Appendix 2]. The limitations to looking through sketchbooks is that there is a lot of unfinished work and also the fact that you cannot be sure if pupils have retained the information just by creating research pages in their sketchbooks. 
The main limitation that I have encountered during the research for my assignment, is due to the Ethics form that I submitted prior to the beginning of my research. The reason for why the ethics form caused limitations is because I submitted every section on the form as either ‘No’ or ‘Not Applicable’ – refer to the Ethics form. Because of my choices, it forbids any use of questioning on the pupils of School X. This limitation made a drastic impact on my research as I could not receive the benefit of pupil voice. Without the ability to interview the pupils, I could not receive any primary data about whether the pupils find the use of cultural references and artistic genres beneficial in art and design. Therefore, all of my evidence is based on the documents and display boards provided by School X, resulting in assumptions on whether the documents contain information that supports, or does not support, the argument that a wide range of artistic genre and cultural references is necessary for an effective art education.

Evaluation and Conclusion

Through my readings of School X’s policies and practices, I found that the use of cultural references is important to School X. There is strong evidence throughout the school documents that prove the use of cultural references within art are implemented into lessons and taught to pupils throughout all SOW in KS3. And using the method of looking through the pupils’ sketchbooks it is shown that they are benefiting from the cultural references provided. Learners were able to take the information given to them about Aboriginal Artwork and how the art would tell stories using symbols, and then create their own stories, using the Aboriginal symbols, and relating the cultural artwork and techniques to their own lives. This evidence proved that learners are benefiting from cultural references that are implemented into their lesson, as according to the report ‘Successful Futures’ (Donaldson: 2015) and to the ACCAC (2003), pupils must be able to compare and connect their own artwork with the artwork of other cultures to understand the true context behind both artworks and to find purpose in learning the artworks.
From investigating the resources for year 8 and 9 SOW, I have found that there is context lacking from the SOW. For example, year 8s are learning about the different cultural masks around the world, and year 9s are given the freedom to research artists and techniques for their artwork, enabling them to add their own choice in style. However, the PowerPoints for both year groups lack any context themselves. The year 8 PowerPoint should contain context about each culture that will be explored throughout the unit, and the year 9 PowerPoint should contain examples of artists that pupils could research when creating their work for the unit. However, the PowerPoints do not contain this information. I have concluded that the reason behind why the year 8 resources are lacking contextual information is because the SOW is still in the process of being created, along with the PowerPoint itself. So currently, there are only visual examples of artwork (Welsh Assembly Government: 2003).
The display board outside of the art department and the work that is hung around the art class all show reference to culture, once again supporting the theory that cultural references are important within art and design education. However, while investigating all the displays, DIP (2018) and the SOW for KS3, I have realised that the implementation of artistic genre does not appear, although it is still researched within lessons. I have concluded that the reason behind why it is not mentioned it any of School X’s documents but is still taught to the pupils is because artistic genre must always be taught in art and design. Therefore, it is not needed to be made a priority within the DIP (2018), or mentioned in the SOW because there will always be artists used as examples and inspiration, therefore there will always be a range of artistic genre included. However, I would suggest to School X that display boards dedicated to the different artistic genres should be placed in the school. The DIP (2015) has a priority that the art department must continue making display boards to encourage pupils to enjoy art and design; if there were boards displaying the different genres of art, pupils may see a style of artwork that interests them, and through the method of pupil voice, teachers can discover what genres interest the pupils and then implement the genres into SOW.
My conclusions have lead me to propose some suggestions to School X about the implementation of artistic genres and cultural references. I have previously suggested that School X take time to create more display boards around the school focusing on both a wide range of genre and culture within art. The implementation of this priority will benefit both the pupils and the teachers within School X as it will provide them with visual and contextual examples of both genre and culture. One of the four priorities in Donaldson’s ‘Successful Futures’ (Donaldson: 2015) refers to how teachers must always research way into improving their teaching practise. Teachers are ‘life-long learners’ and should always reflect their teaching practise. Teachers will develop their own teaching practise when creating the display boards as it will inform, or refresh, their knowledge on genres and cultural artwork. the display boards will also have the same affect with the pupils. Another benefit that the pupils will receive through this recommendation is that it may result in pupils finding a genre or style of artwork that may interest them, resulting in interest for the subject. This could then lead to more interest in taking art and design for GCSE, which will also benefit the teachers.
I would also suggest that School X implements contextual information into their resources for year 8 and 9’s unit 3. As I have previously mentioned, I believe the reason for why context is lacking in the year 8 SOW is a result of the fact that the SOW is still currently being created. However, the quicker this is completed, the quicker pupils will begin benefiting from the SOW. Without this contextual knowledge, pupils may find it difficult to understand why they are creating this artwork, and further result in pupils losing interest in the SOW and creating less that exceptional work for the subject (Donaldson: 2015).
The third proposal that I would suggest to School X is to make the use of artistic genre and internationally cultured arts within SOW for KS3 a focused priority in in the DIP (2015). Making the action of creating a priority in the DIP for the use of culture and genre within art will help ensure that the targets for the use of these aspects are being reached. If they are not included within the DIP then teacher of the department may easily forget to ensure that there is a rich education on the matter at hand.
The final recommendation that I would give to School X is to use the method or, teacher, pupil and parental voice when creating the SOW for KS3. Listening to the ideas, interests and opinions of parents, pupils and teachers will help shape the curriculum in a way that is suited to all. There was a case in School X at a year 7 parents evening where both parent and student questioned the teacher about why there are no female artists within the SOW. Using this feedback from the parent and pupil provided the teacher with the knowledge that pupils want to learn about female artists and the artwork that they create. In response to this feedback, a female artist was implemented into the SOW.
If I were to conduct this research again, I would change my choices in the methods that I would use to gather my data. When completing the ethics form, I would include how I would like to question the pupils about their experience with the SOW and how they feel they benefit, or not, from the work that they are learning and completing.

Limitations and future development

While researching the question ‘is a wide range of art genres and cultures necessary for an effective art education’ I encountered a few limitations. The first limitation is not having access to the SIP (2015) for School X. This deprived me of the knowledge on the improvement plans that have been placed at a whole school level for culture within the school. The second limitation is the inability to question the pupils about if and how they feel that they are benefiting from the SOW provided. This resulted in the use of assumptions, my own opinions and readings on if the pupils benefit from the SOW an if there is enough cultural references and artistic genres taught.
The final limitation for this assignment is not having access to data that would have provide me with the information that I need to determine whether the pupils are creating exemplar artwork from the SOW. Data like the National Curriculum levels, target levels for KS3 and the end of year National Curriculum levels for year 9 were not made available to be during my research. This meant that I was not able to determine if the pupils were maintaining their target grades of reaching the National Curriculum target grades when studying the SOW provided by School X.
I experience a lot of difficulty finding reading related to genre within art. I am not sure for why this is, but I can only assume that it is because genre is naturally implemented into the subject of art and design through different artists and the styles that they work in, and through the different styles of cultural artwork.
Due to the short period of time for this assignment, I was not able to research in depth. A longer amount of time could have also enabled me to request the National Curriculum target data that would have supported or contradicted my theory.
This research will shape my teaching practise by ensuring that I develop my subject knowledge when considering what cultures to teach to the pupils. This way I will know what cultures are suitable to teach to the age range of the pupils and I will be able to provide the pupils with a rich education through the context of the cultures. I will also ensure that I implement a range of artists who work in varying genres to ensure that pupils are receiving examples and information of all genres within art and can therefore have the opportunity to experiment with a find a style of artwork that suits them.
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