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BLOG ONE

These blogs will examine the global issue of poverty: the effects of poverty, a strategy to tackle these effects in a classroom environment, and an examination and critique of this strategy, in order to justify the selection of poverty as the most threatening wicked problem facing society. Firstly, it is important to clearly define the issue - here we will use the United Nations definition of absolute poverty, as follows: “a condition characterised by severe deprivation of basic human needs” (UN, 1995, p.57., cited in Gordon and Nandy, 2012, p.58.). 
Lister (2004) makes an adjacent point: that poverty should not necessarily be attributed solely to income but should also be down to social capabilities, referring to poverty as a state that prevents individuals from participating in society. She also refers to capability theories – the idea that poverty is, at its crux, a lack of capability for individual fulfilment (Evangelista, 2010), and suggests a different way of thinking of poverty: to consider the quality of life and all the opportunities that people enmeshed in poverty may miss out on. Similarly Alcock (2006) suggests that a major effect of poverty is the factor of social exclusion – where individuals may be excluded from social events due to not achieving socially acceptable living standards, or not having the same access to material objects as others. Individuals who are living in poverty may have limited or non-existent access to social services – in complex and “well-developed” societies, needs extend significantly further than basic food, water and health. He argues that not only does access to needs count in terms of social exclusion and poverty, but also that the quality of these services or resources is deeply important. For example, it is not just the presence of a place to live that will matter, but also qualities such as size and comfort are major factors that can contribute to the degree of social exclusion suffered by families or individuals. 
It seems inarguable that living in poverty is deeply detrimental to the affected population, with many and varied adverse effects (Jensen, 2009). Crosnoe, Wu, and Bonazzo (2012) describe that children raised in poverty or in low-income families tend to exhibit more poorly developed preacademic skills than their peers. This illustrates the points Jensen (2009) makes as he explains how living in sustained situations of poverty (especially absolute poverty) can lead to individuals devoting almost all of their energy just to physical survival and the adaptation of their bodies to this chronic stress, resulting in the underdevelopment of important skills – for example, the cognitive and social skills that support a child in their academic career. Estyn (2014) support the viewpoints of Jensen (2009) and Crosnoe, Wu, and Bonazzo (2012), stating that children who are eligible for free school meals tend to perform, on average, poorly compared to peers who are not eligible for this specific support. Free school meal eligibility is officially a marker for low parental income, and often used as an indicator of pupil disadvantage (Gorard, 2012). Following from the topic of free school meals, Jensen (2009) also notes that cognitive and social functions and skills are not the only areas that suffer lifelong effects, one obvious example being that of absolute poverty, as limited access to meals is a major risk factor in terms of physical health – applying both to adults and children, who may suffer from long term ill effects such as slowed or limited growth (NHS Scotland, 2023). Poverty is also more widespread than we may assume – Senedd Research (2021) estimate that 26.8% of the Welsh population are living in poverty as of 2021, and predict that this percentage will only continue to rise.
The above-mentioned risk factors pose such great threat to the stability and function of the population affected by poverty that they seem too great to ignore. These effects can be lifelong and deeply detrimental to individuals social, emotional and cognitive skills, as well as their physical health, and is a worryingly widespread issue across Wales – hence the choice as the most pressing wicked problem to be examined.






















BLOG TWO

This post will outline one strategy – conflict resolution, for tackling the effects of poverty in the classroom; examining its use in practice and why it may be effective. The definition of conflict resolution that will be used throughout is as follows: a process by which two or more groups or individuals may come to a mutually agreed and peaceful solution to a disagreement (Shonk, 2023).
Jensen (2009) explains how living in poverty can negatively impact a child’s emotional and social development - parents or carers may often be stressed, which tends to limit a child’s ability to form secure emotional attachments. This lack of attachment may often lead to emotional dysregulation and poor social skills (Eamon, 2001). Patterson, Kupersmidt and Vaden (1990) suggest that children living in poverty will experience disproportionate amounts of difficulty with peer relationships, as well as tending to perpetuate more disruptive classroom behaviour, which Jensen (2009) argues is down to poverties role as a chronic stressor – children may channel the stress from their living environment into their classroom, disrupting both their learning and that of their peers. Similarly, Nunamaker and Mosier (2022) state that poor academic performance may often be a driving force behind “acting out” in a classroom setting - as Crosnoe, Wu, and Bonazzo (2012) explain, children living in poverty often have less well developed cognitive and academic skills than their nonpoor peers.
Jensen (2009) advocates for a deeply sympathetic approach to disruptive classroom behaviour – he advises that educators should in fact expect these problematic behaviours and model more appropriate actions. For example, he suggests that rather than enforcing punishment for disrespect, educators should demonstrate respectful behaviours that help develop the social skills of the child. In this way, the pupil-teacher conflict may be de-escalated, as opposed to raising the tension and further damaging their (often fragile) social and emotional strengths. 
McVean (1995) references conflict resolution in the school environment, explaining a case study from the United States, where conflict resolution skills are taught to the children of the school. Students are then picked by democratic methods, to be “Conflict Managers”, who model and enact conflict resolution strategies on the playground, helping to resolve issues amicably – and helping to provide other children with life-long social skills (Boyd and Bee, 2014), which, as Patterson, Kupersmidt, and Vaden (1990) explain, children living in poverty may lack. However, this is by no means a quick fix to the issue – requiring consistent work on both the part of the educator and the children. McVean (1995) also notes that the main responsibility for conflict resolution cannot be placed upon the children, that the “conflict managers” should willingly accept the task, and that all parties should be made aware that in some cases, the solution may be out of the children’s hands and they should come to the adults in the situation for help. 
Palmer (2001) argues that conflict resolution in the classroom is a primary skill for teachers, suggesting that conflict is an inevitable fact that will be encountered, occurring both between children and between teacher and pupil. The author describes how the classroom situation often creates tension and leads to conflict – for example if a pupil doesn’t want to do the work set. All too often, he argues, educators push back against the pupil in question, using authoritarian methods to try to ensure the smooth running of their classroom, but often creating a bigger problem than they started with. Instead, he suggests that teacher recognises the conflict and tries to work with the student to find a solution that fulfils both of their needs – that of the pupil, who is expressing a need through their resistance, and that of the teacher, who needs the pupil to engage with the learning.
In conclusion, it seems that conflict resolution is inarguably a deeply important skill within the classroom – for both teachers and pupils alike. Promoting and protecting the harmony of all within the environment is necessary for learning to thrive, and whilst conflict resolution does not deal with the root cause of the disadvantages experienced by impoverished children, it appears to go a long way towards negating the effects, and begins to set these children on the road to success.



















Blog Three

This post will aim to discuss and critically evaluate the role of Design Thinking in the education sector. Design Thinking is defined by Interaction Design Foundation (nd.) as:
a non-linear, iterative process that teams use to understand users, challenge assumptions, redefine problems and create innovative solutions to prototype and test.

Iowa State University (nd.) explain that one use in education could include Design Thinking as a process to allow students to construct their own knowledge, exploring and discovering ideas independently. They also suggest that the team-oriented process may also help to build real life skills such as problem solving and communication. Razzouk and Shute (2012) argue similarly, that Design Thinking is actually the creation of one’s own knowledge - that instead of being spoon-fed content, learners have to think for themselves and synthesise information. This constructivist concept (Boyd and Bee, 2014) could theoretically lead to better engagement with learning content, which in turn may boost learner’s knowledge and understanding. 
However, Razzouk and Shute (2012) also admit that their research did not lead to a performance based assessment of Design Thinking skills that held sufficient validity to allow for a statement of effectiveness – whilst they found that those who were new to Design Thinking took significantly longer to tackle problems than “expert” Design Thinkers, this could be entirely due to their relative lack of knowledge on the topic at hand. One example within their study related to technical knowledge of weaving – which could be argued to be an unfair test or comparison, as it may be that not much knowledge is held on the topic by members of the general public. 
Verganti, Dell’Era and Swan (2021) suggest that there is a confusion between Design Thinking and design itself, arguing that they are not one and the same – that Design Thinking is more of a model for the design process. Razzouk and Shute (2012) contend that there may not be a real “designerly” mode of thought, and that design often goes far beyond a simple process or steps akin to a paint-by-numbers. Similarly, Hernandez-Ramirez (2018) argues this simplification of what is often a unique creative process is largely a symptom of bureaucratisation – that Design Thinking is most often found within business or management spheres, and has little to do with social change – or indeed, little to do with the education sector. Rodgers and Winton (2010) make a similar point, and suggest that Design Thinking is actually more of an attempt to attach business to design, rather than truly being a new system to aid the design process. Hernandez-Ramirez (2018) suggests that, for such a widespread phenomenon, it is not sufficiently clearly defined (as evidenced in the quoted definition above) – and also that the reduction of the design process to an such an overly simple formula is a naïve approach. 
This approach begs the question – is a formula necessary for something that is so inherent to the human condition (Verganti, Dell’Era and Swan, 2021)? 
Razzouk and Shute (2012) seem to suggest that the state of being a Design Thinker is something of an either-or, either someone is capable of Design Thinking, or they aren’t – which leaves the reader to wonder as to whether it should be a widespread approach within schools, if it is not a skill that can be learnt. However, Verganti, Dell’Era and Swan (2021) argue that in fact, design is inherent to the human condition – therefore, is a formulated method really necessary? Could the process actually stifle creativity, rather than encourage it?
In conclusion, whilst Design Thinking may have benefits and some success stories within the commercial and business management sector, it is unclear whether these positive effects would carry over to education – whether the implementation of Design Thinking within schools would add any value. As previously demonstrated, opinions of Design Thinking are conflicted, and there seems a distinct lack of concrete evidence or a compelling argument for the specific inclusion of Design Thinking in the school environment.
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