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This reflection will examine the initial micro teach session within a personal context, evaluating the experience, and the use of emergent technologies parallel to more traditional teaching strategies. 

The reflection process will follow Gibbs (1998) reflective cycle, ‘Learning by doing’. It will consider the progression of the lesson plan, the reasoning behind the chosen subject area, combined with the execution of the micro-teach. An analysis will be made upon the use of digital technologies evident within the session and the rationale behind this. To further this, a peer led critique provided at the end of the session will be evaluated, exploring ways to further my professional development. 

Reflection:

This reflection is based upon the experiences taken from conducting my initial micro-teach to my fellow peers. The micro-teach was designed to last 30 minutes and would coincide with a lesson plan that had been devised over the week prior to delivering my session. After much deliberation I choose to base my lesson around fashion illustration, constituting a basic understanding of its use both within the realms of fashion design, and commercially. The lesson was intended to explore the mediums used within fashion illustration, and the appropriate materials to achieve the required toolkit, in its’ simplest form. Visual examples were to be provided, with an exploration of illustrator’s work. 

When initially presented with the exercise of producing and delivering a micro-teach, the content of what I wanted to teach seemed very clear to me. However, as the lesson planning process started, I soon realised that the topic that I felt confident in delivering was also a subject matter that a fellow peer also intended to deliver. After an initial conversation, it soon became apparent that I would need to change my intended subject matter. For my own personal development as well as not to bore my fellow peers with similar content.  

Feeling deflated, and very unsure of how I wanted to approach this I took some time out to re-evaluate the situation, aware of the broad nature of the overall subject area intended, thus being within the realms of the fashion industry. 
Acknowledging the many avenues of which could be explored, and wanting to strengthen my own professional development, I decided to push myself and take myself out of my comfort zone, to deliver a topic that I knew was not my strongest, and one that knew I would have to cover during my time on placement. The rationale behind this was that I had better get the practice in and build up my confidence in this particular subject area and delivering a micro-teach on this would help me achieve this. 

A conscious decision was made to devise a lesson taking an introductory focus, aiming to instil a student-centred learning approach. The lesson was intended to evoke previous knowledge of the use of basic mediums, such as graphite pencil and marker pens, of which could have been gained at previous educational settings. 

The idea surrounding this, focused upon the constructivist theory in education put forward by Piaget’s (1976) of which viewed learning as the “effect of mental construction”, where learner’s combine new information being taught to them with existing knowledge, to construct meaning and formulate their understanding. This in turn, allowing individuals to become more autonomous in the course of learning. 
The lesson plan was a collimation of what I intended to deliver, setting out the aims and learning objectives for the lesson to come. Learning objectives are derived from the standard of content. It is not the content itself, but instead a specific element of content that is going to be taught to the leaner (Hollingsworth & Ybarra, 2017). The planning process allowed an opportunity to synthesise ideas and explore relevant content, whilst acknowledging relevant professional standards within further education. The developmentation of the lesson, learning objectives, materials required, combined with the methods for evaluating the learner’s knowledge; in this instance through informal formative assessment, were also addressed.  With prior knowledge and ability considered, the delivery of the session was outlined through the intended learning objectives;

1. Summarise what fashion illustration is, and it’s use.

2.  Identify a minimum of two mediums used within an illustrator’s work, using          the vocabulary discussed throughout the lesson.

3. Show co-operative skills when working within groups, to evaluate the    different mediums.

Prior to the lesson an insight into emergent technologies that could feature within the micro-teach was explored.  Through the contemporary use of emergent technologies in education, it in turn could facilitate the pedagogical shift to a student-centred learning strategy. This integrating learners with innovative technology present today’s society (Berrett, 2012). In addition, although emergent technologies within learning can deeper a learner’s understanding of technology and its use, it needs to be considered that “technology, though ubiquitous” cannot conclusively bring about transformative pedagogical practices. (Veletsianos, 2011). 

With the idea of traditional teaching strategies, namely the “didactic lecture”, no longer an effective learning model within higher education (Siegel & Claydon,2016). The evaluation of the use of technology provided an opportunity to explore the TPACK model; Technological Pedagogical Content Knowledge: A Framework for Teacher Knowledge (Mishra & Koehler, 2006). [Figure 1.] 

This allowed me to access my own subject knowledge and how this could be integrated within emergent technologies. Using the TPACK model to formulate an understanding of how technology could assist in teaching the concept of fashion illustration, while enhancing the learner’s experience and meeting the learning objectives. 
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[Figure 1]


The micro-teach was to be one of last to be delivered, following on from a fellow peer with substantial knowledge in my subject area. This combined with a lack of experiencing teaching to a group of adults, the anxiety grew. This was apparent within my feedback, as I was advised to have confidence in what and how I delivered.

Critical analysis.
The above model prompted me to consider how the pedagogy of the intended content could be combined with my own existing technological knowledge, to provide an effective learning environment.  As suggested by (Adcock & Bolick, 2011)
to allow for teachers to integrate technology appropriately within the classroom, it is vital that they are proficient in understanding both traditional and constructivist applications of technology. 
With this in mind, as intriguing as applications such as ‘SWAY’ and Nearpod sounded, I decided to stay faithful to the PowerPoint, incorporating a video element to act as an engaging digital medium. Used prudently, PowerPoint can improve teaching sessions by outlining a roadmap, to reinforce what you say, through the use of graphics and other multimedia, to support different learning styles and clarify understanding (Marcovitz, 2012). 
A deliberate decision was made to operate a highly visual power point with very little text, with the intention to eliminate the prospect of individuals not engaging with the intended content. This ‘visual’ method activates engagement, and develops a better understanding text alone (Roberts, 2017).
The overall structure of the lesson of which centred upon the use of PowerPoint, and the formation of relevant content was to consider the educational model supplied by Robert Gagne’s (1985) Events of Instruction;
1. Gaining Attention 

2. Informing Learner of the Objective 

3. Stimulating Recall of Prior Learning 

4. Presenting the Stimulus 

5. Providing Learning Guidance 

6. Eliciting Performance 

7. Providing Feedback 

8. Assess Performance

9. Enhance retention and transfer

This was to allow for teaching within an integrated learning environment. Through the application of such model, it provided a framework on which to base the design and structure that the presentation should cover. It allowed for me to organise my ideas in a clear and logical manner, in order to achieve the intended learning objectives. 
To initiate the lesson, a quote offered by (Barnard,1927) was presented to encourage learners to start thinking about the topic. The learning objectives followed, to outline what was expected of the learner, and to stimulate ideas on what was going to explored within the lesson. Through a careful mix of sophisticated media and content, a presentation via power-point can appeal to a number of different learning styles and be made more stimulating (McCarthy & Hatcher,2002). (Professional standard 4)

The feature within PowerPoint to embed a video, was employed as an interactive tool between myself and the learner. The objective of this was to provide a stimulating and motivating environment, particularly beneficial to visual and oral learners. While effective use of media, in this instance a video detailing the commercial use of fashion illustration with the brand HTC, offered a relevant visual example, it appeared the pre-prepared contingency plan was necessary; inserting a hyperlink. 
 
The main body of the lesson was intended to offer an inclusive approach where the group task would allow for learners to engage with material that was relevant and accessible to all, avoiding a negative barrier to learning. Centred upon ideals surrounding purposeful active engagement, generating an independent understanding through discovery learning, and building upon prior knowledge 
(Nicol & Macfarlane-Dick 2006). Prior to the main task, an analysis of popular fashion illustrators work was provided, indicating to the group what was to be expected of them throughout the upcoming task. The lack of projection within my voice, combined with the fast pace whilst communicating content made the analysis appear redundant. 

The practical task actively involved all learners and allowed for assistance to be given if and when needed, thus suiting kinaesthetic learners.  The decision to carry out the task in groups as appose to independently was to allow for relevant discussion to be made, with different views and ideas expected to be brought forward, which in turn could support another person’s learning. This suiting a range of abilities, however the negative of this being the more reserved individuals may not want to interact whilst others dominate. (Professional Standards 1,7,8)

PowerPoint, described as a powerful and ubiquitous technological aid within teaching (Craig & Douglas,2006). While (Buzzard Crittenden, & McCarty, 2011) argue that some learners may prefer the more traditional teaching strategies, advanced technological teaching  it is not to be ignored. With some students giving preference to this.  This suggesting that the variability surrounding ideas of technology within education takes an individualistic approach. Educational practices need to address the learning opportunities suitable for all learners, and carefully select instructional tools such as PowerPoint as a method of engagement (Gargiulo & Metcalf, 2016). 

With blended learning becoming more apparent within teaching in higher education, (Pacanksy-Brock, 2017) puts forward the idea that emergent technologies can enrich learning and cause a shift from delivering once passive teacher-centred experiences, to an active student-centred learning experience instead. 

The 2012, NMC Horizon Report produced by (Johnson et al, 2012) acknowledges a need to educate teachers on emergent technologies, to embed such content to reflect a contemporary, “innovative pedagogy”. It refers to key trends within technology, that can be incorporated within education reflecting upon the realities of the modern world. “Game-based learning and learning analytics”, is one trend highlighted within the report which could be achieved through adding an interactive quiz element to assess the learner’s knowledge. In hindsight this would have been an ideal model of assessment that could have been used within my lesson and is subsequently an idea that was put forward within the peer-led critique. 

For a first micro-teach the feedback was pleasing, considering from a personal perspective I felt that were a number of things of which could have been improved. The detail and structure of the lesson plan was considered to be ‘very-good’, which instilled confidence that I was on the right track. The level of preparation that went into the lesson beforehand was acknowledged, surrounded with positive commentary, which was encouraging. 

The initial fast pace within the lesson, and a lack of clear instruction when outlining the aims of the group task was present within the feedback. With this said, I am aware self-confidence is something that needs to be addressed. 

The latter part of the lesson, saw my inhibitions disappear with my level of engagement increasing, even unintentionally using puns such as ‘Back to the drawing board’. The mistake within the task where the mediums had been repeated, was addressed in a composed manner, and did not interfere with the lesson.  I wasn’t aware of this until a member of the group pointed it out to me, the last-minute brainwave didn’t prevail! 

Going forward, I am aware that a lack of self-confidence can be noted within a lesson, and in turn hinder the session.  I have come to realise that a focus upon myself is needed, recognising my own strength’s and abilities, as appose to worrying over potential criticism. 

The use of emergent technologies could have been explored further, incorporating different methodology rather than sticking to what was familiar. In contrast, however the technology that was present did stimulate ideas, where the learning outcomes and professional standards were met. 

The feedback gained from this experience can be taken to further professional development, where areas of improvement can be evaluated. 
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