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Introduction
At Dockwell primary school, students are viewed as valued members of society who are encouraged to reach their full potential.  The layout of the school has been adapted to fit the children’s needs rather than trying to mould the children to fit the school, Dockwell Primary offers education for children aged three to eleven years old, however, children will be placed into classes best suited for them resulting in a mixed aged group consisting of children with all different capabilities in hopes that they can help one another flourish from the experience. A major theme throughout this school is children’s rights, this is because the ethos created encourages these pupils to become independent and confident individuals who will be supported with every decision they make, the reason for this is because researchers such as Norman and Hyland (2003) claim that children who are confident learners are more likely to succeed within education as well as other areas of their life creating a healthy citizen.

Setting the context. 
Within this section of the prospectus there will be key terms such as radical education, schooling and education being outlined. As explained by UK Government (2008), education is a statutory system that offers full-time education for children aged three to sixteen years old and is made compulsory at the age of five (OECD, 2017). Also, according to Idris, Hassan, Ya’acob and Awal (2011), education is a very important factor within an individual’s life since it can directly impact their opportunities and the quality of their future life, this is why education can be seen as an integral part of society since it can shape a countries economic wealth and prosperity, education also prepares individuals to obtain good values and social skills to help society remain stable as well as increasing the development of the country.  Due to the Butler Act (1994), more children had to be in compulsory education since it increased the age to sixteen, along with this, the act aimed for education to be sorted into three stages: these being primary, secondary and further education as well as putting more responsibility on Local Education Authorities for the provision, the goal of this act was a way of implementing equal opportunities for children (Akito, 2009). This idea is supported by OECD (2017) who believe that an education system should always aim to increase equal opportunities for its learners by strengthening an individual’s capabilities and promoting social cohesion, it’s important to acknowledge that due to the results of the Programme for International Students Assessment (PISA), Wales made education reform a priority to improve the quality of education students are currently receiving. Furthermore, education can be seen to take place within a social context however, Runte (2016) states that this is often overemphasised instead of focusing on individuals. For example, looking into the ‘tabula rasa’ idea by Holt (1984), Runte (2016) states that children are born with their unique capabilities and personality traits therefore, education should be made to suit the needs of the child and should be defined as a practice which interacts with children where the learner is always the active participant rather than thinking education is something that can be done to a child. 

In contrast to this, another key term to be discussed is schooling, although many will use the terms education and schooling to mean the same thing, Gobby and Millei (2017) states that schooling can refer to teaching students in a formal structure and following a curriculum as well as expanding the norms by allowing children to have educational experiences outside of a physical school, therefore schooling can refer to those being home-schooled or in a non-mainstream school such as academies. 

In addition to these key terms, it’s important to also consider the principles of schooling, one principle of schooling according to Lucariello and Graham (2015), is that a child’s beliefs surrounding intelligence can potentially affect their cognitive functioning and learning. This is supported by Dweck (2015) whose theory on growth mindset outlines the importance of building on a child’s growth mindset through strategies that highlights a child’s effort and achievements rather than personal traits often resulting in capable learners. Other principles can include creating a person-centred learning environment through activities such as a student's voice and increasing their participation (this is also another principle). By implementing these, it can help practitioners understand how children learn best and what support is needed to help them further, this will also increase their engagement within education as a whole (New Visions for Public Schools, 2021). Overall, the main purpose of education is for children to gain an education as well as lifelong skills such as being able to socialise and problem solve, this is supported by Idris et al. (2012, P.444) who believes education equips children with knowledge and skills which are needed to participate in society as well as ‘contribute towards the development of shared values and common identity’.

The Vision for Dockwell Primary.
The vision for this school is to enhance children’s learning by giving them the best opportunities to thrive within, the school’s ethos is to be as child-centred as possible as it is believed that children should be given the chance to act on their independence through encouraging them to become more confident learners. This is why there is a huge emphasis on the United Nations Convention on the Rights of the Child (UNCRC, 2004) articles which are implemented throughout the school, for example, article three is highlighted throughout every action taken by the school meaning the priority is to ensure the best interest of the child is always being considered when making decisions surrounding the pupils. Other articles include article twelve and thirteen which means to respect the views and feelings of the child (12) and the freedom of being able to express these opinions and thoughts (13) which can be done by encouraging their social and emotional development throughout their schooling creating a holistically healthy child which is why the ethos encourages children to acknowledge their rights (article 42) and how to use them appropriately (UNCRC, 2004). The reason for this is because when children know their rights, Jerome, Emerson and Orr (2015, P.10) claim that it can aid in developing the child’s ‘personality, talents and mental and physical abilities to their fullest potential’ as well as building on respect for human rights, those around them and respect for different cultural identities and values held by different countries helping them become more understanding of the world around them. By teaching children’s rights, it can emphasise the need for tolerance, friendships and equality amongst people they meet, this is important to highlight since these are all skills needed to succeed and obtain a holistically healthy lifestyle (Jerome et al., 2015).
Additionally, the school will be using inclusive approaches as well as child-centred practices to encourage children to work together rather than sitting at a desk and listening to a teacher. According to Falcon, Evans, Allam, Barett and Forrest (2010), inclusive approaches are beneficial for helping children become more confident and critical thinkers by also encouraging them to actively participate in their learning which helps to build a sense of their identity which will continue to empower the child. Furthermore, Dr Schuelka (2018) believes that for inclusive practice to be successful, it requires a school to transform its ethos and change traditional systems so that the school itself can be adapted to the child rather than vice versa therefore, social and mental wellbeing will also be considered at Dockwell Primary school to ensure that each child can receive the benefits of being at an all-inclusive school. This idea is implemented throughout the school's ethos and policies which sets out a designed strategy for the teachers to follow so that they will be able to use inclusive practices such as making sure each piece of work is accessible to each child and adapting it if needed due to an additional learning need (Falcon et al., 2010). 
This goes in hand with child-centred learning which encourages children to take the lead in what they learn, the Children’s Commissioner for Wales (2015) emphasises this point by saying child-led practices can elevate a child’s interests, views and wellbeing and the main aim of implementing this is to encourage children to realise how policies within a society affect them and what they can do about it since children are often neglected within the decision-making process. In agreement with this, Power (2018) states that child-centred practices advocate for progressive education for children rather than the traditional methods of teaching and assessing a child at the end of the year which often doesn’t cater to the needs of children in poverty or different cultures which can result in them disengaging from education and society. 
Corresponding with this practice, Holt (1984) believes that the current education system needs to be reformed since it results in children viewing education as boring and meaningless, hindering their natural curiosity which practitioners should be encouraging since they are natural-born learners who are more than capable of independently learning.
Therefore, embedding child-centred techniques can result in children retaining a sense of inclusion and understanding how they can have a say in their future which gives professionals an insight into how they can make policies or activities more relevant for the pupils (Children’s Commissioner, 2015). Additionally, just by involving children in decision making for the school, it demonstrates to the child directly how much the school values them and the effort they can put in to make the school a better environment, not only will this boost their self-esteem, but it can help them realise their capabilities while creating a shift of power being held by the children putting them on a more equal basis. 
This links to Gatto’s (1992) ideology of his one of seven lessons being intellectual dependency which suggests that students will always find a way to trick teachers or the system to do what they want anyway such as leaving the classroom to use the bathroom when really they want time away from their work, this is why it’s important for teachers at Dockwell Primary to not make teachers appear as authoritative people but someone who students can freely talk to and ask for help if they need to discuss an issue such as struggling with work, therefore, by making teachers seem as though they are on a more equal level with the children, children are more likely to view teachers as people who help guide them rather than wait to be told what to do and how long for. This idea is supported by Holt (1984) who claims that a teacher’s only intervention in the classroom should be to provide the learners with access to various resources such as experiencing new people, tools and environments and only answer questions or give help when asked. By doing this, Holt (1984) believes it is more likely to correspond with the learner’s interests resulting in a better learning climate where students feel more supported.
Furthering this, the Children’s Commissioner (2015) explains that there are two elements that are necessary for implementing child-centred practices which Dockwell Primary school also hopes to embed, the first is top-down vision and direction which links to learners understanding their rights and receiving support for their wellbeing which can then be assessed through having Key Performance Indicators (KPI) which looks into how successful an activity is for being child-led resulting in a more positive environment and better engagement from the children since the teachers will begin to know what works well for the class. 
Secondly, the other element is the bottom-up practice which involves looking into policies and pre-existing programmes to help children engage, this will often require regular training for the teachers to be updated on recent data provided through policies, both elements will be implemented within this school to achieve the best possible outcome for the children in hopes of allowing children to take the opportunity to have a say in any decisions affecting them (Children’s Commissioner, 2015). 
Other techniques used will be the adoption of a growth mindset in hopes of creating a positive learning climate. As explained by Boylan, Barblett and Knaus (2017), integrating a growth mindset can assist the children through maximising their academic achievements by also aiding children in being able to exercise their autonomy over their learning by developing positive attitudes and lifelong habits that set them up for success in education in later life. This approach has little research on it in terms of the perspective’s teachers have on it however, many researchers such as Boylan et al. (2017) believe it can help close the gap between reading and numeracy skills, this is because they found that obtaining a growth mindset can help with the development of a child’s metacognitive learning strategies which has the potential to make children active learners that feel capable of taking on new challenges. According to Dweck (2006), who theorised this idea, schools can encourage a growth mindset through verbal messages, for instance, practitioners should praise a child’s effort by acknowledging how hard they’ve worked rather than compliment their intelligence, this is a simple yet effective way of adopting growth mindset which will help children become more confident in themselves and understand constructive criticism when given feedback so they can feel as though they can fix the situation and move forward onto the next challenge. Dweck (2006) acknowledges that a person can never obtain a hundred per cent fixed or growth mindset however it is possible to alter and improve their mindset to become more of a growth mindset by teaching children to embrace challenges and see failures as a learning curve rather than a setback. 
The reason why Dockwell Primary wants to incorporate all of these approaches is that researchers such as Norrish, Williams, O’Connor and Robinson (2013, P.147) suggest that a school environment can be one of the ‘most important developmental contexts’ in a child’s life which is why the classroom practitioners should try to adopt a range of approaches which could potentially have a positive impact on the child’s education, by doing this it’s likely to increase participation within the classroom as well as encouraging the development of skills that promoting their wellbeing.


The Design.
More importantly, the design of the actual school will fit in with the all-inclusive ethos by being on one level making it accessible for all children to work together instead of having separate rooms for those who may struggle to access different levels by not being able to use stairs or elevators. The reason for this is because Dockwell Primary believes that equality is something to strive for and makes society a better place, therefore, legislation such as the Equality Act (2010) has influenced the design since it outlines that pupils who are wheelchair users or those who require additional assistance getting around with a cane or a guide dog should not be discriminated against by any education provider (UK Government, 2020). Furthermore, the Welsh Government Assembly ( WAG, 2018) has adopted the Social Model of Disability which aims to recognise that children who have impairments are only being disabled by the barriers which society have placed on them which is why it’s so important to create an inclusive educational environment where children can meet other children who may be different to them to create a better understanding and empathy which can help in removing these barriers and promoting the rights and full inclusion of disabled students.
 To further this point, WAG (2018) states that forty-five per cent of disabled people reported that they experience issues at their school as a result of their impairment, they also found that non-disabled people had many misconceptions such thirty-eight per cent believing a disability was a burden and fifty-two per cent believing a disability can only be physical, this highlights why it’s so important to have an integrated education to break barriers of all kinds to help each child become more socially aware and inclusive of peoples differences which are key-values at Dockwell Primary school. 
Additionally, the school takes inspiration from Montessori classrooms by making the school building an open space with lots of natural lighting and opportunities to use the outdoors for learning. According to Hale (2002), children within classrooms like this will often perform around twenty-four per cent better due to a boost in morale. Moreover, the school continues to take inspiration from Montessori by having different activities taking place simultaneously and using two teachers within the classroom as guides for the children rather than a single person who teaches knowledge for children to memorise. By doing this it can make topics appear more inviting and allow for better collaboration amongst the pupils as well as with their teachers creating concrete experiences for the child, this can be known as the ‘discovery model’ (Al, Sari and Kahya, 2012) since it will often refer to the children learning the new concepts through working with more natural materials instead of retaining information. This is supported by theorists such as Gatto (1992) who advocated for open-source learning (OSL), this means that education is not restricted to a physical place meaning practitioners should use any resource available such as the outdoors if possible, Gatto (1992) suggests that this will continue to promote the building of knowledge and collaboration and is an effective way of learning from real-life experiences. The only issue with OSL according to Ruenzel (2001) is a child’s motivation however, practitioners at Dockwell Primary are trained to deal with this by using techniques such as the growth mindset strategy mentioned to ensure children stay motivated and are encouraged within every aspect of education.
The school will also include sensory rooms which contain weighted blankets, calming music offered through headphones as well as sensory swings which cater to children who need a ‘kinetic distraction’ (McDonald, 2018, P.31) to help calm their behaviour. If a child chooses to use this resource, it will be logged and tracked over time to see how often a child is needing time out, why they’re going there and whether it has helped or what needs to be adapted within the school to fit the needs of the child. The sensory room will be offered to every student and will be talked about regularly so that students build up a familiarity around it so they can have the confidence of using them due to knowing that they are a safe space to go to (McDonald, 2019). There will also always be a minimum of one trained member of staff there for the students to chat to if needed however, all they need to do is log themselves in by the time they leave so that the school can monitor who is using them and how frequently, by monitoring this it can help to find out what may be causing the child to need a time out from class and what can be adapted within the school to help the child to stay within their class, this is supported by the National Foundation for Educational Research (Kirkup and Lewis, 2005) who state that when monitoring and collecting data effectively, it can result in a more efficient allocation of resources as well as tracking a child’s progress and helping them set and reach targets so that eventually they will be able to use coping techniques to stay within the classroom and build on those skills.
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Dockwell Primary’s Curriculum. 

At Dockwell Primary school, there are four days of learning which is done through a cross-curricular approach, the reason for this is because researchers such as Timmerman (2018) suggest that this strategy involves pupils making an effort to apply their knowledge and skills in more than one subject at the same time helping them create links with the topics by looking at the task from a different perspective and how they relate to one another to gain a better understanding. In support of this, Aslan (2016) claims that teachers who use this strategy are creating active learners who are more likely to engage since the tasks appear more authentic and emerge naturally from topics that the students deem as interesting and worthwhile, this links back to the idea of pupil empowerment by setting up tasks that are child-led by having them take ownership over their learning while also promoting collaboration and building on their abilities and interests. Similarly, to Gatto’s (1992) previous point, Friere (1970, cited in Shor, 1987) believes that implementing a situated pedagogy by using the children’s culture and environment to learn through real-life contexts can benefit children in becoming more interested in topics while also becoming more engaged with their reality which helps when developing skills such as being able to critically analyse within a task.
Additionally, each class will have a single day such as every Wednesday which consists of no desks or any sort of traditional way of schooling. Instead, this day will be known as an ‘experience day’ which allows children to pick up new skills and find out more about the world in greater detail. For instance, this day may consist of a pottery class lasting all day teaching children how to make things and where the materials are sourced from or it may consist of bringing in a visitor such as the Guide Dog Association who will come in and teach children what they can be doing to help those in society who are blind. The ‘experience days’ are a clear way of implementing the school’s ethos and values which is to be inclusive and help the children gain a better understanding of their society, this hopes to build their confidence through obtaining skills which aren’t traditionally encouraged at their age or within mainstream education. Furthermore, just by looking at the pottery idea, Ghasemi, Yousef and Mohammadzadeh (2013) state that this can heighten a child’s creativity as well as aid children with their motor-cognitive skills which is a highly important factor in a young child’s overall growth and development, this is because this skill requires the children to use their eyes and hands by pushing and hitting which leads to better hand to eye coordination and contributes to muscle growth. This type of experience day links back to the strategy of teaching in a cross-curricular way due to it being a way of learning about natural materials which can lead to an educational visit to beaches to create a more concrete experience. This idea will be supported by Kolb (1984, cited in Risner and Ward, 2017) who created the term concrete experience within his Experiential Learning Model (ELM) which according to Risner and Ward (2017), consists of children being exposed to a situation which must be an interactive task creating the concrete experience which will help students link other pieces of knowledge from other subjects they’ve learnt. For example, this will help in the next stage where students will then publish what they found out, this can be done by presenting to the class or demonstrating to a teacher what they did to show that they are able to apply their skills, having the concrete experience will help create a discussion amongst the children of what could be done next time as well as working on skills such as teamwork (Risner and Ward, 2017).
Although this may take extra time and costs for the children to experience this compared to looking at videos of how it’s formed, Dockwell primary insists on children using the outdoors as much as possible and experiencing things so they can be in control of their knowledge. This is because studies have shown that being in a more natural environment will benefit children in terms of their health through fitness by using equipment which can’t be used indoors as well as enhancing children’s skills which help them develop socially, physically, emotionally, culturally and creatively (WAG, 2009). Additionally, WAG (2009, P.2) explains that the outdoors is full of rich stimuli’s such as textures and the weather while also giving children the opportunity to take risks and become more confident in themselves since it ‘promotes discovery’, however, WAG (2009) acknowledges that it’s important to understand that this doesn’t mean taking children outside but actually using the outdoors as a classroom which is why Dockwell Primary enforces the cross-curriculum technique allowing children to learn a range of subjects through local areas such as forestry’s and the beaches to learn about subjects such as maths and science.  
Furthermore, going back to the statement that this primary school looks at children holistically, Dockwell Primary aims to make Personal, Social, Health and Economic (PSHE Association, 2015) education a core lesson which will be covered for a minimum of an hour in the afternoon. The reason for this is because these lessons match up with the school’s ethos and are seen as a crucial lesson which the PSHE Association (2015) claim can help create skills and positive attributes resulting in happy and healthy learners which prepares them for life. 
Even though the school acknowledges that the usual core subjects English, maths and science are important, the school is pushing for a breakthrough in obtaining better emotional support for students across the UK and is hoping to be a leading example of helping children be holistically healthy so that they are prepared for any challenge presented to them. Ofsted (2005, P.3) explains that many schools do not attempt to see whether there’s been an impact on a child’s attitude or development when teaching PSHE lessons which is why Dockwell Primary has made it a key subject and has allocated a large time slot so that there will be opportunities for discussions where the children can analyse and learn skills such as how to ‘argue constructively’ and receive constructive criticism. Additionally, Ofsted (2005) believes allowing more lessons to take place will also give children the chance to learn further about mental health, their overall wellbeing as well as topics such as financial awareness which is often neglected when teaching these lessons in mainstream schools, by incorporating these lessons it will help the pupils learn about people’s feelings and friendships which heightens their understanding of other peoples and their own physical and emotional development which this primary school views as a key issue which should be talked about more.

Assessment.
Currently, in Wales, WAG (2019) explains that children begin to be assessed in schools from year two up until year nine (ages seven to fourteen) through National Reading and Numeracy tests, the aims of these are to help schools across Wales to gain a clearer understanding of the children’s progress and development, it will also help teachers to plan their lessons by knowing what skills their pupils need to further develop as well as what support should be put in place if needed. According to WAG (2019), these assessments will be reported to the child’s caregivers at the end of the year and is used as feedback for informing them on their child’s strengths and what areas need improvement within the next year, it will also contain the child’s national curriculum level to help the caregivers understand where their child is at in terms of the level of achievements at a national level. 
Despite this, Bew (2019, P.9) claims that this has led to a concern of ‘teaching to the test’ which makes children memorise facts rather than truly understanding the topics they’re learning about, this is known as the banking method as according to Freire (1970) who hints that this way of teaching is oppressive to its learners since it makes education become an act of where teachers’ deposit information to their pupils who will be filled with information which needs to be memorised and repeated which compartmentalises topics resulting in lessons feeling disconnected instead of being an opportunity for concrete experiences (Macedo, 2000). Freire (1970) criticises mainstream education for allowing teachers to become oppressors resulting in children being oppressed, the reason for this is because Freire (1970) feels that education tries to install conformity by facilitating information that’s the same over generations instead of allowing children to practice freedom, the only way to change this would be to re-frame the culture within schools so that children are equipped to respond to tasks creatively, this can be done by trusting more in children’s natural abilities and acknowledging that the teacher’s themselves are also learners.
This is why Dockwell Primary takes inspiration from Steiner schools who within their Early Years Foundation Stage (EYFS) framework outlines that children should be assessed through ongoing and regular assessments such as observations which should be made as an integral part of the children’s learning and developmental progress (Clouder, 2009). This is a way of using formative assessments which aims to monitor progress and provides ongoing feedback instead of summative assessments which are usually yearly tests that evaluate children at the end of the year and comparing them to their peers (Aboulsoud, 2011), this is also supported by Gatto (1992) who believes children are more likely to succeed through a constant evaluation which gives them the chance to understand what the tasks are. Therefore, by using ongoing and formative assessment techniques, Bloom (1969 cited in Baleni, 2015) believes that providing feedback throughout the year gives the children and the teachers a chance to correct the issues that may be occurring, it also means teachers have the opportunity to adapt their teaching and what lessons will be used so that they are sure their pupils understand a topic fully before moving onto the next stage making tasks seem less daunting. In support of this, Hargreaves (2005, cited in Baleni, 2015) also believes that formative assessments can refine students learning and has the power to enhance their academic achievements.
As a result of this information, this is why Dockwell primary school will solely focus on formative assessments by giving the two teachers in the classroom the role of observers, this will also mean that at least one adult will be able to give feedback to children in real-time so that they can have a clearer understanding and move onto the next task. By observing children throughout each lesson, Ofsted (2019, P.4) has found through their research within their Education Inspection Framework (EIF) that doing tasks such as observations can allow practitioners to judge the quality of their education and it is often a reliable way of finding out information on how good the school is since it’s done at ‘face value’ rather than through reading an answer written by a child that has potentially been memorised. 
The goal of doing this is so that pupils will become independent and confident learners who are able to self-regulate their learning (Boylan et al., 2017). In agreement with this,  the OECD (2013) states that doing assessments in a formative way through observations means that the teachers will be able to understand their pupils better and build a stronger rapport which sometimes can mean that they could potentially identify any learning needs which may have been missed otherwise, this means that the child is more likely to be offered help sooner making their education and school experience overall a much better one where they are able to thrive within.

Conclusion.

In conclusion, Dockwell Primary school hopes to invite all kinds of children with different capabilities and from a range of backgrounds to be included within an education which looks into their strengths and weaknesses and is constantly being adapted to fit their needs so that they are able to succeed in life. The main goal of graduating from this school is that the pupils leave knowing that they have attained lifelong skills which will benefit them throughout their life and that they can use to help others and make a change in their society. Through looking at radical reformists as well as mainstream education, Dockwell Primary aims to create the perfect blend of ideologies that are unique to this school but is hopeful that by giving children the lead in their learning, it will also help reform the education system in modern society throughout the whole of the UK so that the system which hasn’t really adapted since industrial revolution times will finally be a piece of history allowing children to take control of their own lives from the very start of their education.
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