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Evaluate how adventurous activities contribute to the development of children’s physical literacy 
In this essay I will explore the concept of physical literacy and the importance it has in the future of children’s education. I will also be understanding the idea of affordances in everyday life and the outdoor environment and how they can differ from a man-made classroom and the natural teaching space that is used in outdoor education. I will be exploring if the natural environment provides more affordances for development in motor skills that will help to provide a better appreciation for movement and if this can encourage further interest in future endeavours in the outdoors. Finally, I will be discussing the advantage of outdoor education and how it can be used as a beneficial tool to contribute towards the development of children’s motor skills and how it can in turn improve their physical literacy.
[bookmark: _Hlk510803043]Physical literacy is a concept that has been increasing in popularity since it first started being researched in 1988. The World Health Organization (WHO) define physical activity as ‘‘any bodily movement produced by skeletal muscles that requires energy expenditure’’ (World Health Organization, 2015), Other researchers discuss it in, reference to the lifelong participation in physical activity (Liedl, 2013), (Macdonald, Enright, 2013), (Whitehead, Almond,2013). It is described as a base level of different physical practices and competence, as well as a knowledge and confidence in movement which has been developed over a period, beginning from childhood. 
This understanding is supported by (Edwards, Bryant, Keegan, Morgan & Jones, 2016) systematic review, he highlighted that physical literacy is improved through challenging a learners’ physical potential as well as developing their movement patterns within a broad range of physical pursuits including physical activity and sport experiences. He believed that having an elevated level of physical literacy gives an individual a better chance at being able to try new activities because by doing so they are more confident in how to move and control their body and movements. Hence building an individual’s physical literacy was possible by varying physical tasks and sports from an early age, by doing this it can give them the capabilities and experience to be able to succeed in many other sports. Whereas practicing only one sport will shape them mentally and physically to take part in that sport only and not have other activities and knowledge of movement and skills to fall back on as careers or hobbies in the future this is suggested by (Jurbala, 2015).
Outdoor education is the approach to learning through using the outdoor environment as a classroom. It helps provide a more individual learning process whilst being more interactive with peers in an ecological environment this is supported by (Fiskum and Jacobsen, 2013). 
Dyment (2005) believed that by moving the classroom outside there is the opportunity for activities to be more versatile and unique which in turn allows for a more cooperative play as well as promoting civil behaviour towards each other. Another study by Titman (1994), where children aged 5-12years were interviewed in schools within England and Wales found that most children preferred a natural environment over a manufactured environment in which to learn. Natural environments allow children the possibility to interact with their environment alongside offering a wider flexibility of affordances (Gibson, 1986). This is due to every natural environment being unique, changeable and unpredictable hence it allows for more ideas and affordances (Gaver, 1996) e.g. a tree could be used as shelter or a bridge to cross a small stream or a tool to climb and reach higher ground, whereas in comparison climbing frame within a manufactured environment does the same affordances, just the affordance to climb. Learning through outdoor education also promotes participants to cooperate more with each other whilst exploring a natural environment and being more active physically and more mentally stimulated than a sterile man-made learning atmosphere. (Fiskum and Jacobsen, 2013) also suggest that the outdoor environment also offers a wider range of activities that can include a physical element to learning. By practicing in learning in a more practical situation, participants have more time and opportunity to practice movement and incorporate it into their everyday life and tasks. This practice allows a chance for children to broaden their physical literacy for their own future benefit.
Part of the concept of physical literacy is the idea of affordances; affordances are described as the possibilities of behaviour, or invitations of potential interaction. This concept that is supported by (Jurbala, 2015) suggests that by being introduced to various opportunities and environments at an earlier age, a person is given different affordances on how they could interact. This theory suggests that by giving children a chance to learn in an outdoor scenario, they are given more affordances that are constructive to their learning and their motor skills, which in turn allows them to further develop their physical literacy. Affordances were originally understood by (Jurbala, 2015) as objects that invite behaviour, (Whitehead, 1981) mentions Gibson’s example of a stone being used as a paper weight or a projectile, but he also understood that it invites many other possibilities as well, as do all objects. However, only certain affordances of an object will invite or diminish the idea of the behaviour they afford. This connection can be linked to a classroom environment, (Prieske et al., 2015) suggests that the man-made classroom affords children to only sit, listen and learn directly from their teacher or educator. Although, in a natural outdoor atmosphere, they are afforded to listen whilst being immersed in the natural world, using various objects and places they find to make connections with their learning and use nature to further their understanding on a subject, whilst combining movement and practical skills.
By looking at the Australian definition of physical literacy it is suggested that the development of it is not only important in evolving peoples physical and practical capabilities but is also useful in developing a better attitude towards the importance of competence with movement and the social capabilities that it helps in future development and enthusiasm in the outdoors. 
By contrasting the benefits of outdoor adventure that are apparent mentally and physically in children that have regular outdoor learning time. It is clear that there is a direct correlation between using the environment for its affordances and the positive impact it has on the way the participants mental wellbeing. By including the practical elements that the natural environment has to offer, outdoor education is efficient at affording children to learn in different, more practical ways that allow them to move in nature and practice their motor skills whilst engaging in adventurous activities that help their personal learning and physical literacy.
By acquiring this level of physical literacy (Jurbala, 2015) suggests that they are able to enjoy a wider range of sports and activities as they have a better chance of being able to have an intermediate level of confidence in the way that they move. This will encourage them to continue attempting new sports and activities and continuing the ones they have found they enjoy. Being physically active also has positive effects on a child’s development and success in other areas of their life, research suggests that children participating in higher levels of physical activities achieve higher results and grades too (Sheehan, Katz, 2013), as well as enabling them to form an underpinning knowledge of the development of healthy lifelong habits and physical literacy (Weiler, Allardyce & Whyte, 2014). Distinctively, the core objective of all experiences that are practical and physically focused is to enable participants to develop their physical literacy experience, and encourage them to have the confidence, motivation, physical competence and understanding to value and enjoy physical activity (Whitehead, Almond ,2013). Hopefully this movement will inspire a new generation that embrace the outdoors and the affordances it brings. 
In conclusion, there is evidence that supports the idea that adventurous activities help positively develop children’s physical literacy. By introducing children to adventurous activities at an early age using outdoor education and other natural environments as a tool can afford them to be able to practice their fine motor skills through various activities. This can be done by encouraging the enjoyment of movement that will hopefully lead to a generation that is proactive in seeking new opportunities in an outdoor, sport included lifestyle.  As well as developing their movement and physical competency skills, it enables them to form an appreciation and connection with nature and the act of movement as well as establishing an enthusiastic and enjoyable perspective towards sport and activities in future. 
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