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Introduction

The purpose of this essay is to analyse and record the progress made by an individual in Key Stage 2 (KS2) of primary school in Wales. The essay will then asses the observations and evidence and propose bespoke interventions and strategies that may aid the individual in progressing their learning. Research and observations were conducted in the period between 29th April 2019 and 24th May 2019. The primary school is situated in a large urban conurbation and consists of 2 form entry for each year group. The eligibility for free school meals (EFSM) is significantly higher than the Wales national average of 19%, and the school identifies an above average number of learners with additional learning needs (ALN). Th author of this essay (the Author) was undertaking a PGCE qualification and thus was allocated a year 6 class for his professional teaching experiences. The target child was selected from this year 6 class, following professional discussion with the class teacher, child and parent/guardian. 

Data collection 

Not all observations need a predetermined aim and observing itself may generate a purpose Welsh assembly government (2008). Welsh assembly government (2008) also states that it is paramount that child practitioners have a good understanding of any child in their care, and that child’s development and requirements. The author was advised to use the Mosaic approach outlined by Clark and Moss (2001), by PGCE course leaders of University of Wales Trinity Saint David. The Mosaic approach was developed following the United Nations Convention on the Rights of the Child (1989), to which the UK government is a signatory. The Mosaic approach echoes many of the ideals of the convention, by placing a high value on the voice of the child and observations that take the child’s views into consideration. The importance of listening to children and respecting their opinions and beliefs is also advised by Welsh assembly government (2008), when observing children.

Following the Mosaic approach data for this essay was collected in the following ways; Child interviews (conducted on several occasions), Teacher interviews, Observations of the child and observations of the child’s work. Welsh Assembly Government (2008) state that Observation should also be continual and ubiquitous in practitioners’ practice to provide a more complete understanding; therefore, observations were carried out thought the four weeks available. Baird (2013) found that the flexibility of the Mosaic model contributed to its relevance and application when observing and assessing children.

Bennet (2013) cautions that observation itself of teaching and therefor learning is a precarious practice as the fluid nature of teaching and learning mean that no lesson or learning objective can ever be assured of success before its execution. This argument would suggest that any observation of a learner could prove to be erroneous due to the myriad factors at play. Grigg (2015) notes that frequent criticisms of observation and observation technique fall into three broad categories. Chief among the criticism, Grigg suggests that observation is a highly skilled process; therefore, common observers (teachers and educational practitioners) may not have the appropriate skills or experience to provide meaningful feedback. Secondly, echoing Bennet (2013), Grigg asserts that observations are restricted by factors including foremost time, and therefore are liable for errors and misconceptions. Lastly, observations are inherently subjective and will vary from observer to observer based on opinion, interpretation and personal bias to varying degrees. Ho and Kane (2013) also suggest that two observers are present to verify findings and reduce bias. 
Despite the inherent shortcoming of any observation it must be argued that provided appropriate steps are included to limit errors, observation remains the key tool in informing a child’s progression. For this essay the author took made ongoing observations to mitigate the events of a single day skewing the outcome.

Ethical considerations

In accordance with UWTSD (2017) guidelines the child was approached following the author’s professional discussion with the class teacher. Both child and parent were informed of the purpose of the observations, interview and essay, and the intended audience and purpose. All stakeholders consented, and were informed throughout that withdrawal at any point was possible with no consequence. Furthermore, it was explained that data would be held in accordance with UWTSD guidelines and would not be held longer that required. For anonymity and data protection the target child in this essay will be referred to as John, and the names of the school and identifying comments will be redacted. 

Analysis of learner 

John is a 10/11 year old boy in year 6 who has attended the school for approximately 2 years having left his pervious school due to a number of factors, principle amongst those that he struggled in a welsh medium school, having little to no welsh at home. John has an ALN diagnosis of ADHD.

Analysis of data was facilitated using the ASK model (Nottingham, 2013). Initial observations of John find him lively, energetic and eager to talk within the classroom and school environment. However, on further analysis a deeper picture beagn to emerge. As part of the school’s assessment the local authority educational psychologist conducted relationship research into all pupils in the school. John’s data showed that whilst he perceived 3 leading friendship connections between himself and others in the class (3 was the maximum allowed), none of those friendships were reciprocated to the same degree. Furthermore, no other child selected John as a leading friend. Clearly this analysis is limited by the number of choices available to the child; however, it does indicate that there may be issues in forming social connections. John comments on numerous occasions that he ‘doesn’t have any friends at this school’. Classroom observations show that during ‘carpet-time’, John sits at the rear of the room, rarely near other students and often plays with a nearby object or seat. This behaviour is typical of those with ADHD, who often display inattention, and increased motor activity and impulsiveness (Cremin, 2014). Further Cremin (2014) acknowledges that ADHD may confer deleterious effects on relationship and social skills. The class teacher and author use cooperative learning strategies (Cooperative Learning Institute, 2019) to encourage cooperation and aid learning via social constructivist theories.
In the classroom environment it is observed that John is less able to work with others on group tasks and is more frequently observed to be working independently or seated furthers from his peers on a table. John’s opinion is that the other children exclude him, however he is unable to offer any suggestions as to what he might change in his actions or behaviour to remedy the situation in class. Johns teacher agrees with this assessment and shares the observation that John lacks the same social skills and relationships as the majority of his peers. During break and lunch limes the children have alternating use of a football pitch and a playground. It is observed that John is eager to play football and has fair skill at the game, often asking the teacher and author if he can take the ball out from the classroom. Football games are usually played between the two year 6 classes with teams being discrete; however, John is more likely to switch teams than his classmates. Furthermore, John often takes the less desirable role of goalkeeper despite his skill being greater than many of his teammates. John is able to play effectively with the team that he is on however he is prone to lapses of concentration and infractions of the rules. John states that he is happiest when playing football. During the alternate break / lunchtimes John is rarely observed to play with others for extended periods and is often seen with younger children or alone. In one instance (incident A) he was observed to be playing with his peers before a short verbal altercation in which several of his peers ran off leaving him alone. The author spoke to all parties and it was established that John had been playing with the others before he had invented mocking nicknames for one of the others, resulting in him being rejected. The author spoke to John directly following incident A. John was extremely upset but could not understand why his words had resulted in a disagreement with the others. Such examples of restricted integration and the associated lack of social understanding a relationship development skills are often symptoms of ADHD (Cremin, 2014). ADHD may well be a contributing factor to John’s social difficulties as studied have found up to 80% of children who are identified may experience social rejection (Hoza, 2005). John also completed a questionnaire with the educational psychologist, which suggested he felt above average levels of anger and worry and additionally he perceived far more negative experiences than positive experiences in his life.

Attitudes
John’s attitudes to learning, resilience and self-regulation vary considerably
from day to day and within a single lesson. Incident B relates to an independent task which john was asked to complete regarding using research tools to identify and explain genres of writing. John had the choice of working collaboratively but again found it difficult to work with his learning partners sharing a single computer. John was allowed to complete the task on his own over a number of sessions allotted. The author supervised John for these activities, ensuring that John understood the task and demonstrated the capability to proceed. Observations of John showed that he required multiple interventions to stay on task despite possessing the skills to proceed. When John applied himself following such an intervention he would collect, interpret and record one piece of information before collapsing his head into the table or staring around the room.
Incident C occurred during a numeracy lesson on mean, median and mode. John and his learning partner were being supported by the author as part of a whole class lesson. Previously John demonstrated the ability to perform consecutive additions; however, when the purpose of these additions was applied to the process of finding the mean of a series John was unable to perform basic calculations when working with the author. When asked “What plus 7 makes 10?”, John guessed an incorrect answer immediately rather than allowing himself a moment to think. This may demonstrate a lack of knowledge of number facts or a lack of confidence in is own ability. If John was presented immediately with the correct answer, he invariably reacted with an over exaggerated sigh and he withdrew from the task. If John was encouraged to take the time to think the question through he would not trust his memory and would instead count using his fingers or scrap paper. When the author withdrew from the situation and observed, John worked independently and was able to add far more complex numbers using a range of strategies. Numerous observations concur that this behaviour is typical of John and suggest that when John feels direct pressure to answer or rely on his knowledge, he recoils and becomes defensive and less rational.
Incident D occurred during a numeracy lesson following incident C. John and the class were offered the choice of three differentiated worksheets.  The class were instructed to use their self-assessment to select an appropriate worksheet to their knowledge and skill levels. Observations showed that John selected the most difficult worksheet despite having choice that was not easily visible to his peers, suggesting that there was no visible selection pressure from other individuals in the class. Observations showed that John demonstrated focus in working on the questions, and that he selected strategies including the use of a white board (for workings out), addition strategies and some understanding of mean median and mode. John was informed that finding the mode of a series often proved to be the simplest task; however, he began working on the mean. Calculating the mean took the majority of John’s time, seemingly due to the large number of 2-digit additions. John was able to calculate a correct addition; however, his calculation had not included each number in the series. Subsequently John did not refer back to his previous recorded work to identify the rules for calculating the mean, and instead relied on his own insecure knowledge. Shortly after hitting this barrier in his work John disengaged from the task. Intervention from the author also resulted in disengagement from the task. When asked about his choice of differentiated worksheet John could not provide any reason for choosing that worksheet over any other.
In both incidents C and D, John did not initiate assistance from his previous work, learning partners, classmates or teachers. Interventions and assistance from classmates were observed to be the least disruptive to John, with interventions initiated by teachers being the most disruptive. It was also observed that interventions and assistance was more effective when initiated by John rather than uninvited assistance.


Literacy and Numeracy 

John is predicted achieve level 4a across literacy and numeracy at the end of KS2, by his class teacher and moderation with external schools. This locates John at the lower end of the expected national average of level (approx. 91.1 % of students in Wales achieve level 4 or above (Stats Wales, 2019)).  The author’s observations largely agree with this assessment albeit with less observations than the class teacher.


Writing
John’s spelling is phonetic yet often incorrect. When discussing a misspelled word, he is often unable to recall or suggest alternate phonemes. John typically writes less than his peers and behaviour and tendencies to become distracted (incident B) are often observed when writing. John’s handwriting is legible but disordered (appendix A), and typically too large. John makes few revisions to his work as he is writing.

Oracy 
John uses a range of vocabulary when speaking and his oral communication is observed to more descriptive and thoughtful than his writing. When speaking in front of the class John appears confident however he occasionally loses his train of thought. He often looks to inset humour into his speech which is aimed at eliciting a response from the class.

Reading
John states that he does not enjoy reading for pleasure. He is unable to recall many books that he has read and will often substitute television or video games for books. Incident E was a story writing exercise where pupils were given a choice of three picture from which to create a story. All of the class were able to produce an original work; however, John was unable to synthesise his own story and instead copied his story from a video game (Appendix C).

Numeracy 
Incident D and E demonstrate that John displays many of the criteria for level 4, as John uses a range of strategies of his own selection. Incident F was a numeracy lesson where John was observed to interpret data as graphs. John worked independently to create graphs using the data with minimal instruction. The author concluded that the understanding was secure, noting that issues only occurred due to John’s haste which caused him to draw two bars on the same point of the x-axis (appendix B).


Interests 
In school John states that his most enjoyed element is playing football. Observations of john during football find him engaged and freely interacting with his peers and younger children. 
Video games are evidently a large part of John’s life and preoccupation. He, like many of his peers plays the online videogame Fortnight (Guardian, 2019), for several hours every night. The video game pervades many areas of his life particularly creative and play endeavours as incident E demonstrates. Outside of videogames John mentions that he enjoys fishing however this is revealed to be largely due to the connection it affords him with his grandfather.


Next steps

Grigg (2015) states that classroom observation is the foremost tool in assessing learning and identifying the best way to improve. 

ADHD
ADHD has been under diagnosed in the UK Graham (2007). Furthermore, many casual observers will incorrectly assume that ADHD is a 21st centaury condition that may be the result of a person’s own idiosyncrasies and chosen behaviour; however, Munden (2000) points to articles in the Lancet in 1902 where symptoms were identified. Therefore, the first recommendation for developing John’s progression must be for those who work directly with him to familiarise themselves with some of the literature and research surrounding ADHD; however, Education Wales (2017) cautions that merely providing documentation to educational professionals is ineffective, as written information may not engage the readers sufficiently. ADHD by its very nature defies a single cause and therefore a specific definition. Lloyd (2007) describes ADHD as a range of behaviours with no one definition. 

When reviewing John’s observations as a whole the influence of his ADHD pervades all his learning and interactions. When questioning John about his any perceived struggles he will invariably acknowledge that his ADHD hinders his academic development. However, John is unable to provide reasoning for his difficulties with social interaction, particularly with reference to his peers. The eminent educationalist John Hattie aggregates research from across the globe and assigns effects a numerical value based upon their effectiveness. Hattie (2017) finds that ADHD is significantly the greatest barrier to child development, concluding that those with ADHD will on average be 9 months behind their contemporaries.


Wellbeing
It is imperative that the John’s wellbeing is considered paramount as the NHS (2019) identifies that in adulthood, conditions including personality disorder, bipolar disorder and obsessive compulsive disorder, may occur alongside adult ADHD. In addition, observed incidents such as incident A and the results of observations, conversations with child, parent and teacher, and the findings of the educational psychologist, indicate concerns for John’s wellbeing. John’s social skills present the most immediate concern to both John and the author; therefore, it’s prudent to consider any interventions or progression steps that aim to address this issue.

There are a number of approaches that aim to support learners with ADHD. Education Wales (2017) advise that it may be beneficial to combine multiple approaches to increase efficacy. Lloyd (2007) argues that social inclusion is essential for those with ADHD; therefore, ‘Social coaching skills’ may prove to be a sensible first intervention for John. Social coaching skills are advocated by Education Wales (2017) to provide training and practice in successful and effective interaction with fellow pupils and others. Research supporting the efficacy of behavioural intervention varies depending on a number of factor including engagement of the learner, parental and pastoral support (Sutton Trust, 2019). Sutton Trust (2019) finds that on average, behavioural interventions have a moderate benefit of 3 months additional development in the learner, and are more effective with increasing age. John’s age suggests that he would be able to benefit from this coaching, however it would be advisable for good communication between his current school and his Secondary school to ensure that any measures takes to assist his needs are consistent and carried across educational phases. Gregson (2017) showed that good quality social coaching had a high impact on adolescent acceptance. To ensure John receives high quality social coaching it may be advisable to seek external support options. One applicable support scheme is ELSA (2019), which provides recourses and support for developing social and emotional skills in learners, and provides guidance for teachers and parents. ELSA was recommended by the school’s educational psychologist as a possible intervention for students like John, during professional training sessions.  In most cases the child receives an intervention from a teaching practitioner who runs through exercises and coaching strategies with the child, however, these strategies may be implemented by the class teacher to all students. Hills (2016) found that children participating in ELSA support found that most children perceived a significant benefit from the ELSA programme; however, she did caution that some of the benefits may derive from the formation of a close relationship with the intervention assistant. 
Given Johns personality and his willingness to discuss his feelings and opinions, there is every possibility that social coaching could be effective. Education Wales (2017) advises that no one strategy can be guaranteed to be effective, nor will any initial efficacy continue to be successful. It is therefore essential that observations and assessment including child views are regularly carried out to assess development. Furthermore, Education Wales (2017) find that there is inconclusive research into the effects of social and behavioural coaching strategies on staff and classmates; it is therefore recommended that observations of the class as a whole take into consideration the effects of the student receiving coaching and the coaching itself.
As observed in incident B and many other occurrences, John finds difficulties in learning with and from his peers. Vygotsky’s (1978) seminal theories highlight the importance of social constructivist learning in child development. Therefore, the implication that improved social skills would aid John’s academic performance cannot be ignored, as he would likely gain greater use of peer support to learn.
  

Classroom changes 

The ADHD Foundation (2017) suggest that many children with ADHD learn most effectively with clear classroom structures. at one or more points very day during the observation period, John was observed to struggle with loss of attention or focus. The assessment of the observations revels that this behaviour is more frequent during extended lessons or lessons with a high degree of pupil choice and less frequent teacher instruction. The observations support the theory that John would benefit from increased structure in the classroom environment. Suggestions for the classroom include clearly displaying rules and routines, increased timing information for ADHD students (reminding John of how long a task will take and how long he has remaining) and more defined transition times (ADHD Foundation, 2017). Additionally, ADHD Foundation (2017) advocates inviting John to sit closer to the front of the room and away from bright objects / windows to minimise disruption. Furthermore, when communicating with John the advice is to use strong eye contact and to use visible reward systems.  



Literacy
Reading is vital for personal development, appreciating the views of others and justifying and solidifying one’s identity. Children with ADHD may find reading difficult and may miss crucial information when presented in written form (Munden, 2000). Teachers have a social responsibility to develop and inspire reading (Grigg, 2015). Teachers should ensure that grapheme-phoneme association continues and consolidates throughout a child’s education (Cremin, 2014). It is apparent from observations of John’s writing and spelling that he has limited understanding of grapheme-phoneme relationships. The cause of which may be due to lack of reading amongst many other influences. John’s next steps for literacy must therefore consider providing more opportunities to read material that engages John and interventions that strengthen his grapheme-phoneme vocabulary. 
Implementation of a strategy such as “Read Write Inc” (Miskin, 2018) aim to provide learners with secure grapheme-phoneme knowledge. Despite “Read Write Inc” successes the programme may not be age appropriate for John, as it’s intended audience is usually foundation phase. Learners with ADHD may suffer from poor self-image or lack of confidence (Education Wales, 2017). Conversations with John’s teacher reflect the authors observations in that John will fluctuate daily between bouts of high and low confidence; therefore, it is vital that any intervention does not compound any negative feelings of self-worth. It is notable that the educational psychologist identified normal levels of self-confidence in John. ESTYN (2017) highlight best practice of interventions, stating that interventions are often more effective when they are bespoke and tailored to the child’s needs. Therefore, it may be advised to provide John with a literacy intervention based upon the phoneme-grapheme association modelled by “Read, Write, Inc” but adapted to suit his interests and age. Sutton Trust (2018) suggests that similar phonics strategies provide on average four months progression for the learner.




Numeracy
Welsh Gov (2008) highlight a simple successful implementation of observation informing planning and child development where a child who expressed interest in roleplay shopping was taken to a real supermarket, and subsequently was shown to expand on their learning using money in a “real-life” situation. John appears most engaged when mathematics is practical. Incident F demonstrated that John was more invested in the learning when the data was collected and analysed based on his own ideas. John’s learning associated with incident F showed far greater understanding than incident C (functional mathematics unrelated to real world events). The recommendation of this essay is that future numeracy lessons involve as much real world experience to generate the inquiry as possible, with the aim of promoting student engagement.


Conclusion

The author’s personal reflections note similarities and empathy between their behaviour and John’s behaviour. Such reflection is important in the practice of an educational professional. 
Working with John can be enjoyable and rewarding; however, it can also be challenging and frustrating. In author’s personal experience becoming more familiar with the opinions and writings of those with ADHD and the literature surrounding the condition, have made the process of working with John, more understandable and more productive. The work of Dani Donovan (BBC, 2019) provides an interesting illustration into the condition.
It must be noted that children with ADHD such as John may find transitions more difficult than their peers; therefore, John’s transition to his current school may still affect him, even after 2 years. Conversations with John reveal that he still thanks and speaks often about his previous school and his old friends. 

This essay supports the assertion, that it is important to use a variety of applicable observations and assessments on a child’s progress and development to inform future planning. 
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