
Introduction
This assessment will be based upon supervision leadership and management, it is required that four hours of supervision sessions need to take place. This whole portfolio will be in two parts. It will include three different practice logs and a critical review that will discuss the leadership and management theories around youth work. In part one it will talk about how the supervisor built the relationship with the supervisee and how the relationship between both of them was established. It will include how they created the supervision contract, the importance in the environment and how the professional relationship developed over the sessions. It will show and identify an understanding of the different functions of the supervision process and include an example from the supervisee. It shows an analysis of the supervises role in leading and managing the supervision sessions and how the supervision sessions have been led upon. In part two  it will show a critical review of the leadership and management theories and how these are effective in relation to youth work practice. It will also show the increasing challenging situations within financial climate that the services around the young people face and will draw upon the range of supporting material to underpin the discussions.

Practice log one
The first practice log will be about how the relationship has been established and about the supervision contract and about the importance of the appropriate supervision environment. Sapin (2013, p. 220) describes supervision as ‘a processor critical reflection in which youth workers discuss ongoing work and professional development issues with another practioner, such as managers, a practice tutor or a peer in order to identify clarity about roles, and the relationships between values, practice and development.’  The first session of our supervision was to make sure we was establishing the relationship for her to fulfil her work effectively and feel comfortable. I made sure we started off with what we expect of each other, and I reassured her and guided her on anything she needed for her to feel comfortable whilst on working with young people. In my first session of supervision when I met with the supervisee we went through the supervision contact and what is expected of both of us. Sapin (2013, p. 221) states that having ‘a planned approach to supervision requires attention to the periods before, during and after the supervision relationship. Prior to starting supervision sessions, both superior and supervisee seek clarification and agreement about the type of supervision and what they bring to the supervison.’ On the contract there are five main subjects which were practicalities, boundaries, working together, session format and organisations and professional context, we discussed each one, one at a time and came up with what is expected of both of us in these sessions. In practicalities me and the supervisee agreed that the supervisee was going to bring the agenda to the supervision and it was going to be led around what the supervisee would like to talk about as it was based on her development of working with young people so that the ‘Supervisee can become involved in planning the session and actively addressing their own learning needs by raising any topics of concern’ (Sapin, 2013, p. 227). In this section we also spoke that is was beneficial to both of us if we arranged the supervision sessions for the foreseeable so they are all booked in, so she has a deadline to work towards to send me the agenda. This initial supervision we met on teams as the supervisee was ill, but the supervisee did not feel everything was confidential at her home as she has children there, so we have agreed to meet up in a confidential place for these supervision sessions. Then moving on to boundaries we discussed that the supervisee would discuss anything she felt she wanted to, we discussed that she would bring a reflection for her to reflect on her own practice and any improvement that I could suggest that would improve her in her practice as ‘the supervisee is responsible for identifying relevant issues’ (Sapin, 2013, p. 227) . We discussed that in our supervision sessions they were a safe space that she could raise any issues and explore any problems and talk about how she handled the situation and giving my suggestions of how to handle it better or if it arose again what she would do. We spoke about confidentiality and that every situation is going to be confidential unless there is a situation that needs to be escalated accordingly. We then both spoke about how we will be working together effectively, we shared expectations of each other, that we would turn our phones on silent to ensure we are both listening and paying full attention, unless stated that we needed our phones on for any reason. We discussed what we would achieve in these sessions. We discussed it would be a safe space for the supervisee to share any of her positive or negative experiences whilst working with young people. A space for her to discuss any concerns she may have. We discussed that in these sessions our focus of the professional relationships I will be there to help and support the supervisee in her professional development. The next thing we discussed was the sessions format, in the supervision sessions I will always be there to make the supervisee feel comfortable and confident within her work with young people, and be there to guide her on any opportunities. We discussed that the supervisee will send me the agenda a couple of days before so I can read through it so I am also prepared, and whilst in the supervision sessions we will both take notes. The last subject me and the supervisee discussed was the organisational and the professional context, we spoke abut the policies and procedures that the supervisee will be following whilst she is working with young people, I also sent her the polices and procedures for her to read through again if she ever needs to. We also discussed if she has everything she needs to complete whilst working with young people, she said that she would like a works email for people to communicate to her on and a works phone for people to contact her on so I made sure I sorted this out so she could feel as comfortable as possible on placement.


Practice log two

Next I will be discussing the functions of supervision and how i successfully completed them when i was supervising. Whist the supervisee has been working with young people during the half term, she set up two project around one particular young person who was at risk of reoffending. She organised it to get the best suited staff and three other young people to form a group. One group was on a Tuesday that group were the young people who had additional learning needs, and there was a group on a Thursday and they were the group who are more street wise. The two groups came together to do a paintballing activity. Both of the groups had to be reminded about general manners. There was an argument that broke out with one of the young people attending the Tuesday session he told one of the young people attending the Thursday session that his ideas were rubbish the one attending the Thursday sessions ignored him and did not retaliate to what he has said. Once the game ended even though the young person told him his idea was rubbish the young person went up to him and shook his hand and stated ‘even though you thought my idea was rubbish, well done and we had a really good game’ (Young person, 2023). When the session finished the supervisee really praised the young person as he could have retaliated really bad but he did not and he even went to shake his hand at the end of the game.



The first function that I identified in this was formative. When the supervisee came to me with this experience I made sure that I listened and took it all in and let her finish exactly what she was saying and then make sure I had some educative knowledge around what her experience was on her placement. After she stated all this I acknowledged and I spoke to her about (Tuckmans, 1965 cited in Sapin, 2013, p.129) group dynamic theory. They all came together as two groups and they fitted into ‘stage one: forming’ (Tuckmans, 1965 cited in Sapin, 2013, p.129) they became one big group for the paint balling activity, and then they transforming into the ‘storming’ category (Tuckmans, 1965 cited in Sapin, 2013, p.129) so one young person from one group had said something not to kind to another person in another group, they had an ‘outspoken disagreement’ (Sapin, 2013, p. 129) then the progressed into stage three which is ‘norming’ (Tuckmans, 1965 cited in Sapin, 2013, p.129) they settled and they started the paint balling activity and they all played well. Then once’s all these staged were successfully completed they went onto ‘performing’ (Tuckmans, 1965 cited in Sapin, 2013, p.129) where at the end of the session the young person that said not a very nice thing to another young person decided to shake hands  and said actually ‘your idea wasn’t as bad as I thought and well done it was a good game’ (young person, 2023), so they were ‘able to be fully and cooperatively productive’ (Sapin, 2013, p. 129)

Moving onto the next function which is normative. Kudishin states that manergial is ‘appropriate use of agency’s policies and procedures; (Kadushin 1992: 20) Whilst being a supervisor i asked the supervisee what was the reason that they done a paintballing activity, and she was not very sure she just thought it was a fun activity that the young people would enjoy, so I spoke to her about some policy and procedures of why painballing was effective for the young people. I introduced the supervisee onto the National Occupation Standards for youth work about ‘participation and active involvement’(CLD Standards Council Scotland, 2019, p. 5) so the activity was there ‘to have fun’ (CLD Standards Council Scotland, 2019, p. 5) and ‘meet friends’ (CLD Standards Council Scotland, 2019, p. 5) I gave the supervisee a copy of this so she had some theory to read into as to why she does certain activity’s with young people. Also I brought to the supervisee that she was promoting ‘equity, diversity and inclusion’ (CLD Standards Council Scotland, 2019, p. 5) as the both groups had a different set of needs one group was more street wise where as the other group had additional learning needs it meant she ‘treats young people with respect, valuing each individual and their differences’ (CLD Standards Council Scotland, 2019, p. 5). Also when the supervisee came to me with this reflection when she stated that she had to remind the young people of their manners this was her educating the young people as they may not have this at home. She was ‘enabling young people to gain the skills, knowledge, understanding, attitudes and values needed for their own personal development and fulfilment’ (Youth Work in Wales Review Group, 2022, p.8)


The final function i will be discussing is restorative. Kadushin states that ‘the focus in supportive supervision is apon the supervisee’s morale and job satisfaction’ (Kadushin, 1992: 20). Hawkins and shohet have a simular description of being supportive in supervision when they state ‘the task of a superior is to help the supervisee feel recieved, valued, understood on the assumption that only then he will feel safe enough to review and challenge himself. (Hawkins and shohert, 2000, p. 43). The way i was supportive when the supervisee I made sure the supervisee knew she done the best thing by praising the young person for not retaliating to the other young person but also reminding her that these things do happen and to read more about the Tuckman (1965) theory of group dinamics so she can have a better understanding of how group dinamics work.


Practice log 3:

Whilst i have been leading the supervision sessions with the supervisee there are a few things that I needed do to ensure that the supervisee knew she was being  listened to. I done these by making sure I was giving the supervisee ‘eye contact’ (Murray, cited in Marken and Payne, 1987 p. 52) I would make sure i would give consistent eye contact for her to make sure she knew she was being listened to. Whilst being in these supervision sessions as a supervisor I have made sure that I have led apon anything I needed to to make sure the supervisee could do the best she potentially could. I would ask the supervisee if she needed any more aditional training that would help her develop her when she’s working with young people and I would research into what training opportunities that i can provide her to further develop her knowledge. I would make sure I would email her anything i needed her as soon as possible. Whilst I was being a supervisor the supervisee was stuck on how to create an agenda together for the supervision sessions, she was unsure of how to write the agenda, and what was relevant. So I gave her a few different models for example the gibs and kolbs reflective cycle. But i also showed her the ‘A supervision agenda’ (Sapin, 2009, p. 227-228). So i gave her a task that before each supervision session she would use a different reflective model to reflect on her work with young people and she completed this and had a really good detailed agenda. I have personally learned a lot from these supervision sessions. I have learned about my identification skills as I found it hard to understand the situation as I wasn’t involved in what was happening. Sapin also agrees with this when she says ‘youth workers who are not directly affected by issues may have to work hard to identify the implications’ (Sapin, 2013, p. 115) I done this by making sure when she would send me the agenda a couple of days before making sure I was reading about policy and making sure before the supervision session I would know where to guide her if she did not understand something. I also learned a lot about professional judgment and how to judge the situations the supervisee was in using a professional judgment. Also not only giving my opinion by backing it up by theory. For example when she came to me to say what had happened within a group of young people but she didnt have a good understanding as to why this was happening, I made sure I had the knowledge and understanding to get her to read around the Tuckman theory of group dinamics. I also seen whilst in these supervision sessions how powerful feedback was to the supervisee. ‘A supervisor responds to what supervises say about their practice with positive and critical feedback, as well as suggestions for further thought’ (Sapin, 2009, p. 229) she really wanted to see how she could have handled a situation better.  I would always make sure I could reassure her in what she was saying to me, and reassure her what she done and how she handled the situation was really well, but i would also always give critical feedback. I would also always make sure that at the start of the session we would set time to aside to see how she was doing as I know for her to have the best ability during her practice she needed to make sure she could off load about anything else. So at the start of every session we would talk about her well being and how she is doing, she would discuss about her family. Sapin (2009, p. 228) also agrees with this when she states ‘whilst some individuals need time to settle into a session through greetings and chat about family, health or holidays, both need to make sure that this does not take up to much time in the session.’ Moving forward during the supervision sessions I would do a few things differently, I would make sure that me and the supervisee set time before the sessions starts just to have a talk about my life, and if I have any worries in my personal life as I seen when supervising this could effect your practice. I have also learned that I would send her my agenda a few days before just so she could get together any further reading that I could do that would benefit me in my further development. I would also make sure that I get any feedback from these sessions being both possitive and critical feedback.


Critical review

The writer will now write a critical review discussing leadership and management theory and their effectiveness in relation to youth work practice. Then moving onto the financial climate within youth work setting that the young people face. Tyler, Hogarth and Merton describes leadership as ‘you do not have to be a manager to be a leader. A jobsworth manager is undoubtedly not a leader for but the two roles are inextricably linked and the effective manager will show leadership qualities’ (Tyler, Hogarth, Merton, 2009, pg.53) Tyler, Hogart and Merton then describes management as ‘your management responsibilities will vary according to not only your grade but also the context. All youth workers are responsible for the quality of their own work and are accountable formally to their employing organisation and their managers and informally to young people.’ (Tyler, Hogarth, Merton, 2009, pg.5) The first theory that the writer will discuss is theory x and theory y. Theory x is when ‘managers tend to take a pessimistic view of their people, and assume that they are naturally unmotivated and dislike work.’ (Mind Tools Content Team, 2023, N.P) Where as theory y is when ‘managers have an optimistic opinion of their people, and they use a decentralised, participative management style. This encourages a more collaborative, trust-based relationship between managers and their team members.’ (Mind Tools Content Team, 2023, N.P) They are completely different theories. Theory x  is a the style of management assumes that workers ‘Dislike their work, avoid responsibility and need constant direction’ (Mind Tools Content Team, 2023, N.P) where as theory y is when the style of management assumes that workers are ‘Happy to work on their own initiative, more involved in decision making, self-motivated to complete their tasks, enjoy taking ownership of their work, seek and accept responsibility, and need little direction, view work as fulfillling and challenging, solve problems creatively and imaginatively.’ (Mind Tools Content Team, 2023, N.P). The author thinks that the workers would work better as an individual and as a team if the manager thought that the worker was theory y as the manager would have a better approach and value to their staff members. The writer also thinks that theory x will not be affective in a youth work setting as the employees will be demotivated to work and not want to work as effective as they would if you implemented theory y. Theory y would give them the encouragement to work. For example whilst been in employment three days a week the author had two different managers one manager was fitted into the theory x category and one manager fitted into the theory y category. The manager who was suited to theory x was very daunting, was not very fair to the young people, did not really like working and would rather have been home, spend more time in her office doing her day time work than associating herself around the young people, and it made me feel miserable going into work, nothing was planned and nothing was being followed up with the young people. Whereas on the evening where the manager fitted into the theory y everything just ran so much smoother everyone enjoyed coming into work, we felt if something happened we could talk to her because we knew she would talk to the young people in a respectful manner and I really enjoyed going to work. The author will now be moving in onto speak about the challenging financial climate that services for the young people face. The author will be using the ‘Mckinsey’s seven S’s organisational analysis’ (Sapin, 2013, p. 37) The McKinseys seven S’s consists ‘structure, systems, style, staff, skills and strategy’ (Sapin, 2013, p. 37) It all connects in one way. The authors example of this is due to the financial climate change it means that the youth service is struggling. There are many youth services struggling due to budget cuts. Budget meaning ‘a plan outline how resources will be obtained and used during periods, usually including heading for staffing, equipment and running costs’ (Sapin, 2012, p. 37) , this has an effect on all of the McKinseys seven S’s, as the structure of the youth organisation will not have the same ‘structure’ (Sapin, 2012, p. 37) as if the staff who is leaving is a manager the staff may not have all of the resources needed, and that links to ‘systems’ (Sapin, 2012, p. 37) all the staff may not have the same systems whether that is to log all the young people that are coming into the youth service, or whether that is to log if they have any medical issues. Then the ‘style’ (Sapin, 2012, p. 37) of work, every youth worker works different, for example a school based youth worker normally works to deliver compulsory curriculums, where as someone who works in a youth clubs it is all voluntary participation and the young people can come and leave when they want to, so they would work different styles of working. If they are cutting funds the youth service are then loosing knowlegdable ‘staff’ (Sapin, 2012, p. 37). If they are loosing ‘staff’ (Sapin, 2012, p. 37) they are loosing different ‘skills’ (Sapin, 2012, p. 37)  within the youth service, and loosing people with knowledgable ideas and ‘staff’ (Sapin, 2012, p. 37) with qualifications. We would then need to find a ‘strategy’ (Sapin, 2012, p. 37)  to overcome the budget cuts, the youth service could overcome this by fundraising for the youth club for staff and for the activities and instead of doing everything for free there could be a fund to contribute towards all the things the youth service have to pay. Then there would be some funding left for the youth service to pay staff.



Conclusion
To conclude the writer in this supervision and management portfolio they have spoken about how in the first sesssion of supervision how the relationship was estabilised and how it was done, how the supervisor and the supervisee went through the contract and what was stated in the contact. The writer also wrote about when the superviee came to her with a reflection and how the supervisor dealt with it using the three supervision functions which are normative, formative and restorative. The author then wrote about how she led and managed the professional relationship between her and the supervisee. She also wrote what she led upon after the sessions ended for example, any beneficial training she felt the supervisee needed. She also then spoke about moving forward what she would do differently in her supervision sessions. The writer then went on to write a critical review and discussed theory x and theory y, these are theories around leadership and management and if she thinks they would work or not work in a youth work setting. Lastly she spoke about financial climate and how the youth service cutting budgets are effecting people and the McKinseys seven S’s theory.
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