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The practice of inclusion in Wales refers to the ways or methods that ensure that everyone regardless of their background, identity, or ability is treated fairly and has equal opportunities. It involves removing barriers to participation and promoting environments where diversity is valued and everyone can contribute fully. Inclusive practice emphasises equality, respect, and support for all, including those with protected characteristics under the Equality Act 2010 for example disability, race and gender. In school settings, it means changing practices and policies to ensure everyone is included and can thrive, promoting accessibility, participation, and opportunity for all learners. The Additional Learning Needs (ALN) Reform in Wales emphasises creating an inclusive education system that meets the diverse needs of learners with additional learning needs. It requires schools to adopt a learner-centred approach, focusing on the individual’s strengths and needs. The reform promotes early identification and support, with a clear focus on collaboration between learners, families, schools, and professionals. There should be clear, personalised learning plans (Individual Development Plans) and regular reviews to ensure that all learners receive the necessary support to achieve their potential. The ALN Reform aligns closely with the Curriculum for Wales and its Four Purposes. The Four Purposes aim to develop learners who are ambitious, capable learners, enterprising, creative contributors, ethical, informed citizens, and healthy, confident individuals. The ALN Reform supports these goals by ensuring that all learners, including those with additional needs receive tailored and inclusive support. The person-centred approach within the ALN framework helps to personalise learning by enabling learners to thrive and meet the four purposes. By developing collaboration, inclusion, and flexibility the reform ensures that all learners regardless of need, are able to reach their potential. The UNCRC (United Nations Convention on the Rights of the Child) supports the ALN Reform and the Curriculum for Wales by emphasising children's rights to inclusive, accessible education. Article 28 guarantees the right to education for all children, ensuring it is inclusive and of high quality. Article 23 focuses on children with disabilities, promoting for support that allows them to participate fully in life and learning. Article 3 reinforces that decisions should always be made in the child’s best interests. These principles align with the child-centred approach and response in the ALN Reform promoting equality and inclusion. Florian (2014) argues that inclusive practice is central to providing equal educational opportunities for all students, particularly those with additional learning needs. Ainscow (2013) identifies limitations to inclusive practice. Including a lack of resources, lack of teacher training, and resistance to change issues in schools. They identify barriers such as overcrowded classrooms and inadequate support which can often hinder its full implementation, limiting its effectiveness in practice. I will keep the school and children anonymous in line with BERA guidelines (2024)


A visual timetable is a tool that uses pictures, symbols, or photos to explain the order of the day or routines helping children to understand what is happening, now, next, and later. It supports all children, especially those with additional learning needs like autism, ADHD, and speech and language difficulties. The aim of this is to reduce anxiety, improve predictability, support communication, and promote independence. For children with additional learning needs a visual timetables help make concepts more reliable, provide reassurance , reduce sensory overload, and improve understanding of routines and expectations. They also support emotional regulation by preparing children for transitions and changes. According to Vygotsky’s social development theory a visual supports help develop a child’s learning, helping them understand routines and language Vygotsky (1978). Bandura’s social learning theory states that children observe and copy adults using the timetable. The strengths of the visual include developing understanding, improving transitions, supporting communication, and building independence (Bandura 1977). Some of the limitations include the risk of over reliance, the timetable being too rigid or confusion if the timetable is not updated. Too overcome this, clear communication before a change is vital. Another barrier includes time to prepare visuals this can be overcome by using ready-made resources and involving children in creating the timetable. Hodgodn (1995) discusses the benefits for visual strategies for  the development of communication and Dettmer et al (2000) found that visual supports promote independence. Kern and Hilt-Panahon (2012) found that while visual timetable can help structure, they may not fully address the diverse needs of all children, especially those who need additional support interpretation the visuals.





[image: A poster with pictures on it

Description automatically generated]













(Authors photo)

[image: A gym with a variety of objects

Description automatically generated]While on PTE2 I observed the sports hall set up for enhanced provision to use for the first half hour of the day. The hall was set up in an obstacle course way by ‘fitness friends’ which consisted of year 5 pupils. This included many different resources like trampolines, ramps for jumping, balance boards and many sensory items, along with footballs, basket balls and tennis balls and rackets. Once the half hour is up the children then have access to the ‘big yard’ where there is more resources like tyres for dragging and flipping which works on gross motor skills and bikes and scooters for children to use. This is used by the children who regularly attended the enhanced provision and children who were dysregulated when coming into school. Piaget discusses the importance of active, hands on learning in children’s development (Piaget 1962), while Vygotsky (1978) discusses social interaction and scaffolding which can be seen with the inclusion of the year 5 pupils. There are many strengths to this such as improving physical development, supporting emotional regulation, developing social interaction, and providing an inclusive environment. It also encourages peer support and leadership for the older children. However some limitations to consider include potential overstimulation or inconsistent access due to weather or staffing. To overcome these barriers planning and adapting activities to meet different sensory needs is important. Ayres (1972) explains how that providing structured experiences helps children regulate their sensory system, improving their ability to focus , learn and engage in daily activities. Humphrey and Lewis (2008) found that pupils on the autistic spectrum may struggle with the sudden changes in their routine can lead to distress when activities are cancelled or altered.
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A raised writing support is designed to assist children in particular with fine motor difficulties. This can include raised lines on paper, writing slopes, or specialised pens that make it easier for children to form letters and keep their writing organised. It benefits children with motor difficulties, visual impairments, or conditions like dysgraphia by providing physical guidance that reduces strain and encourages independence and legible writing. Piaget (1962) found that physical tools like writing support aids cognitive development by encouraging children to manipulate objects and practise skills promoting independence in learning. This is supported by Vygotsky (1978) who discussed that writing support acts as a scaffold which helps the to children complete tasks that they would not be able to do independently leading to a sense of accomplishment, belonging and achievement. The benefits of raised writing supports include improved handwriting, reducing fatigue and promoting confidence and achievement. However some of the limitations to writing support include the risk of over-reliance on the support which may hinder independent handwriting development. Funding is another issue, to overcome this fundraising activities could be carried out. Hughes (2008) discusses the role of physical objects in supporting fine motor skills and Richards (2011) found that the effectiveness of scaffolding in promoting independent writing. Berninger and Amtmann (2003) stresses that while raised writing support can be helpful it may not be effective for children with severe dysgraphia as they may needs specialised interventions. 
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Inclusion is vital to ensure that all children regardless of their backgrounds or abilities have equal opportunities to thrive academically and socially. The Additional Learning Needs (ALN) Reform in Wales along with the UNCRC promotes an inclusive educational system that supports all learners. There are many types of inclusive practise help develop independence, improve emotional regulation, and encourage participation. However limitations such as over reliance, inconsistent application, and challenges in meeting all children’s need require careful consideration such as clear communication and better resource availability.  In PTE3 and further I will focus on ensuring my classroom is accessible and inclusive for all children. I will complete regular reviews and adapt my practise wherever possible to ensure I am fully supporting the children in their learning. The Professional Standards for Teaching and Leadership (Welsh Government 2017) highlighted the importance of reflection and continuous development to improve the practise and meet the diverse needs of learners.
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