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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR SENIOR FELLOW
(WRITTEN RECORD)


SECTION ONE:

	NAME
	Dr Eleni Koutsogeorgou


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Institute of Inner City Learning (IICL)


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	
Lecturer

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Programme Manager for BSc Health and Social Care (London campus)

	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS: 1               MONTHS: 4 




	
APPLICATION FOR SENIOR FELLOW

In your application for recognition as a Senior Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 3, Senior Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, all Areas of Activity, all elements of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your written account in the Areas of Activity and through two case studies.









	
General Principles to consider in preparing you application

· You will find it very helpful to refer at all times to the relevant parts of the UKPSF. 

· The nature of Descriptor 3 is distinct from Descriptor 2 as it requires applicants to evidence a thorough understanding of effective approaches to teaching and learning and their personal influence/impact on the teaching and learning practices of others.  Therefore applicants should fully address the holistic nature of Descriptor 3, by providing evidence of a sustained record of effectiveness in relation to both personal teaching and learning practices and positive influence on the practices of others. 

· Your application is centred round the processes of continuing professional learning and development activity related to teaching, learning and assessment responsibilities. This includes appropriate research and scholarly activity and the leadership, management and administration of academic provision and support. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach.

· The standards are inclusive in nature so D3 incorporates D2.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making. As well as completing Section Two of this application, you should include two case studies outlining contributions you have made to learning and teaching in HE.

· Whilst it is important that you address all of the dimensions of the Framework, given the complex and integrative nature of professional practice at this level you should avoid a mechanistic or tick-box mapping approach to ensure full coverage.

· By applying to become a Senior Fellow you will have the opportunity to:

· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Model good practice for other staff and be better able to encourage and support them to seek recognition for their own work in this area.
· Increase your influence and impact by gaining national recognition for your contribution to teaching and the support of learning within the HE context






SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. In addition, as outlined above, you should demonstrate a thorough understanding of effective approaches to teaching and learning and evidence of your positive personal influence/impact on the teaching and learning practices of others.

The impact of the activities you choose to discuss should reflect Descriptor 3, Senior Fellowship and so you should refer to the Guidance Handbook to assist you with achieving this.

The form will expand as you enter your information
























	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences and the personal development and/or professional practice of others

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners and colleagues in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments
· Contribution to the professional development of colleagues/associates through the design and planning process


	Write your evidence here


Context Statement:
Since June 2021, I have been a Lecturer and Programme Manager (PM) of the BSc Health and Social Care (HSC) course at the University of Wales Trinity Saint David (UWTSD)’s London campus of the Institute of Inner City Learning (IICL). From October 2019 until June 2021 I was a Senior Lecturer in Public Health at the London School of Science and Technology (LSST), which is a UK higher education private college, where I also had the role of Course Coordinator for the programme of BSc (Hons) Public Health with Foundation / BSc (Hons) Health Promotion and Public Health awarded by the University of West London (UWL). From September 2018 until June 2019 I was an Associate Tutor at the University of Sussex. 
Within these roles, my responsibilities in terms of teaching and supporting learning in UK higher education involved: delivering lectures on a weekly basis; supervision of teaching staff; providing guidance to teaching staff on teaching and learning practices; provision of training to new lecturers; contributed to the design, development and review of learning material, assignment briefs, and internal verification processes; monitoring learning material and additional information on the institutional VLEs; chairing teaching staff meetings; providing pastoral and academic support to students; guide teaching staff on the Academic Quality/Regulations of the institution; conducting annual reports/review for the course; conducting applicant interviews for the recruitment of students and academic staff; and/or other tasks relevantly. 

A1: Contribution to the design and planning of effective, valuable learning experiences and the personal development and/or professional practice of others:
As a PM, I have been involved in the re-validation panel of the CertHE Skills for the Workplace (HSC) programme, and the re-validation panel of the Health Portfolio programme in Wales (including the BSc HSC programme). In regards to design and planning of programmes of study, since November 2021, I have been actively involved also in the development of a new course for UWTSD, within the validation panel, for the MSc in Public Health and Social Care in Practice, which is planned to begin in September/October 2022 term at IICL. As a Course Coordinator for UWL at LSST, in May 2020, I reviewed material and provided my comments to the Course Leader on the Curriculum Development of UWL, including summary of modules and Learning Outcomes for the BSc Health Promotion and Public Health, which was being revalidated by UWL at the time and then transformed into a BSc in Public Health [A1;A5;K2;K6;V3;V4].
 
Being involved in these processes has given me the opportunity to enhance my curriculum design skills and implement changes that have emerged from students’ feedback from student surveys and Student Staff committee Meetings. In my work I implemented the pedagogical theories that I learned through my PGCert in Learning and Teaching in Higher Education (LTHE), regarding assessment design, creating inclusive content, and using the UK Professional Standards Framework (UKPSF) (2019) for teaching and supporting learning in Higher Education. Integrative approach and learning empowerment are key pedagogical ideas (Ryan & Tilbury, 2013), which I implement in my practice, e.g. during all processes of teaching and curriculum design that I have been involved in, considering the learning needs of non-traditional students, as suggested by Bamber and Tett (2000). For example, in terms of active learning, intensive practice in tutoring and academic writing, and appreciating cultural and social differences in student groups, as well as more personal attention to students [A1;K2;K6;V1;V3].
 
Apart from this role, I have also been the Module Leader (ML) of the modules ‘Independent Project’ (BMHP6020) and ‘Introduction to Research’ (BMHP5005) of the same course since October 2021, thus, have been actively engaged in improving learning material, summative assessments, and designing in-class activities for students, aiming to enhance learning experiences of students, whilst taking into consideration their learning needs and diverse backgrounds. Following the Constructive Alignment Framework suggested by Biggs and Tang (2011), which is based on the constructivist theory of learning and the alignment of the learning outcomes, activities, and assessments of the course, I reflected on my current teaching and learning of students during classes. The outcome was to design module teaching/learning material that incorporated more practical implementation of what students were learning in theory about research. Comparing the data of the APR of 2020/2021 with that of the 2021/2022, it is recorded a significant increase of the average module mark of students for the Introduction to Research module (from 36.79 to 46.27), after the above changes that I had implemented [A1;K1;V1;V2;V3]. 

In terms of communication in various contexts with colleagues, apart from BSc HSC Teaching Team meetings and trainings I have organised each term for lecturers, since our February 2022 term, I began using the Moodle page ‘BSCHSCSH-LI’, which is a Moodle page that all students and staff of the BSc HSC programme of the London campus have access to. In this page, I have created two sections entitled ‘Information for Students’ and ‘Information for Teaching Staff’. In this Moodle page there is also a section about Announcements, which I regularly update and post information about events organised for students, student initiatives, workshops for enhancement of academic or employability skills, etc. As one of the Lecturers and MLs of the BSc HSC programme has stated:
 “The teaching resources and information made available by Dr. Koutsogeorgou on the Moodle page form the basis for my teaching and therefore, is perceived as extremely useful” (Lecturer/ML).

[bookmark: _Hlk105960120][bookmark: _Hlk105960097]Moreover, as a PM, my supervision and mentoring/support of the teaching and learning process in each module is constant throughout the term, as lecturers communicate to me any issues with material that need updating, any issues related to students’ accessing material, guidance for assessments, communication issues with students, lack of engagement of students and how to tackle it, as well as other issues that they are facing. When required, I meet individually with lecturers to support them and discuss how to resolve the issues or signpost them to the relevant service/department of the University. Some of the feedback I have received for my support to other lecturers was that: 

“The support I have received from Dr. Koutsogeorgou always has been effective in resolving my issues encountered with students, in teaching or in providing support to enhance clarity of the assessments to students” (Lecturer/ML). 
“[EK has] “been very supportive with teaching, modifying assessments, learning materials and sorting issues with students” (Lecturer/ML).  
[A1;A5;K4;K6;V2;V3]

(799 words)








	A2:  Teaching and/or supporting learning (700 words)
Identify how you work collaboratively with colleagues to engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Collaborative lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog; engagement in a professional community to impact positively upon the practice of others
· Joint development of learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Development/Sharing of Material from online training
· Sharing of learning activities with colleagues, supported through the VLE (Moodle)
· Impact/influence upon the teaching and/or support practice of others


	Write your evidence here

As a PM at UWTSD, I mentor and provide peer support throughout each term to all lecturers teaching in the BSc HSC programme and provide each term training to them on Induction to dissertation supervision (sharing pedagogical information and material with dissertation supervisors) and Marking summative assessments (sharing best practice examples of provision of constructive and developmental feedback/feedforward to students). In my previous work, I was supporting lecturers on a daily basis too, mainly on teaching and marking processes, supporting students, developing/updating learning material, using IT resources and the VLE (i.e. Blackboard), and other tasks. I was liaising with the Course Leader of the programme on a regular basis and organised and chaired Module Standardisation meetings too [A2;A3;K2;K6;V3] . 

[bookmark: _Hlk105960179]Throughout the term I supervise MLs, who I guide in the organisation of module standardisation meetings for each module they are leading. I am present in these meetings too, in order to provide any clarifications about the module assessment or material, and discuss any changes required for meeting the learning needs of our students for the particular module. After module standardisation meetings, all MLs send me the minutes of their meeting, including any actions they decided [A2;A4;K1;K2].
“The structured module standardization meetings highlighted by Dr. Koutsogeorgou are essential to ensure uniformity of teaching across campuses and within the campus but also to enhance the quality of support offered to students that require additional support” (Lecturer/ML).
“I have found the module standardisation meetings helpful as it ensures that all the lectures are on the same page in terms of teaching and supporting students with the module” (Lecturer/ML).

At the beginning of each term, I chair a Pre-term teaching team meeting for BSc HSC lecturers, where I provide information to them regarding various aspects related to academic processes, quality, and practice, such as essential information about VLE, learning material, assessments, recording lectures, formative feedback, marking duties and responsibilities, academic misconduct, etc. and we discuss any changes in assessments or material that may be required before the term starts [A2;K2;K6;V2]. 
“During the pre-term meetings Dr. Koutsogeorgou provided useful information on the processes involved to support modification of learning resources, the role of module leaders to ensure an effective teaching process, the need for enhancement of student survey responses and collaboration with university support services” (Lecturer/ML).
[bookmark: _Hlk105960311]
In terms of collaboration with MLs, there have been challenges, for example, there have been occasions that the MLs were not providing clear information to students regarding the type of the assessments, which students express in their feedback. Clarity of the lecturer during teaching is important, particularly in regards to learning outcomes and how these are assessed (Baume, 2009). Accordingly, I promote to colleagues the importance of provision of clear communication to students by explanation of the types of assessments, marking criteria, and marking scheme. There have been a number of occasions of collaborative lecturing, for example, in the February 2022 term, I visited a Level 6 class that students did a mock debate and provided formative feedback to them. In my reflection as instructor (Gibbs, 1988) and based on the positive feedback from students, we decided with the ML to implement this formative activity in following terms too [A2;K2;K5;V2]. 

Furthermore, in 2021, I organised Peer Observations among the teaching team, with lecturers taking the role of the observer and/or observee of other colleagues during lectures. I informed all lecturers about the UWTSD Peer Observation Policy, provided instructions for this process, and created a Lesson Plan for the observee to complete and share with the observer before the observation. I sent the schedule for Peer Observations to the Academic Director and once approved, it was implemented. Providing formative evaluation to lecturers has been reported as one of the top three practices that have positive effect on learning, along with teacher’s clarity (Biggs & Tang, 2011). I provided recommendations to the lecturer that I observed too (e.g. for clarifying instructions of in-class activities’, improving structure of the session, engagement of students’ learning, and time management). As the lecturer that I observed stated in their feedback on the Peer Observation form: “I agree with all the points and will work towards the points shared” (Lecturer) [A2;A5;K2;K3;K5;K6;V3].

As the Academic Director of the London campus has stated: “Dr Eleni Koutsogeorgou is very proactively involved in the quality assurance of the development of our new programmes, delivery of teaching and learning, as well as the professional development of the colleagues working in the Health area. One of many strategies to achieve the quality of teaching is peer observation, which Dr Eleni championed in the health area successfully providing a timely schedule, organising the process, and providing constructive feedback to colleagues. Her contribution will synergise the teaching provision across the subject and facilitate students' learning.”

(791 words)







	A3:  Assessing and giving feedback to learners (700 words)
Show how you develop assessment strategies and activities that are appropriate to learning experiences in a collegial manner; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal and should include examples of how your practice impacts/influences the professional practices of others. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include collaborative working to develop and influence:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

In regards to summative assessments, I have been involved in transformation of assessments, embedding employability in the curriculum and extra-curricular activities, in collaboration with colleagues (e.g. during module and marking standardisation meetings during my employment at the University of Sussex, LSST, and UWTSD). In terms of updating assignment briefs, as a PM/Course Coordinator I have ensured that all the programme assignment briefs meet the respective module descriptors. Clear assessments and alignment with teaching are very important for students’ learning, as well as assessment literacy of staff, according to the Higher Education Academy (HEA) (2012) – on which I provide guidance to the lecturers of our programme. For example, once assignment briefs are updated, the Internal Verification process follows, and then they are sent to the External Examiner (EE) for final approval. For example, in one EE’s GA34a report it was recommended reducing the number of references/sources students were required to submit for an assessment of the module BMHP5004, which we discussed with the ML and acted accordingly [A1;A3;K2;K6]. 

For our BSc HSC programme we have received overall very positive feedback from EEs about the assessments we develop/update. As one of the EEs has written for an assignment of BMHP5005, which I am leading: “Detailed guidelines are provided to support students with this challenging task. The assessment criteria is clear for both markers and students and should ensure consistency across the assessment process.  I like the way students are expected to apply their growing knowledge to practice by making appropriate recommendations”  [A3;K6]. 

Having clear assessment criteria for each module’s assessment also allows standardisation of marking for instructors and that the module’s learning material allow students to meet the learning objectives of modules and assessment criteria, according to the HEA (2012). When required, MLs and lecturers inform me about any needs for adjustments or updating of the learning material of each module, and we agree on a plan and workload for the necessary adjustments/modifications to the learning material to take place. Furthermore, the comments by EEs via the External Examiner Moderation Report on Assessment Samples inform us about improvements required in our marking practice, which I incorporate in the Marking Moderation Training I provide to all lecturers of the programme once per term [A3;A5;K1;K2;V3].

After a suggestion that I made during the IICL’s Quality Forum Meeting in February 2022, I prepared the recording of a short video with verbal instructions for students on the assignment brief of their Assessment 1 for the BMHP5005 module. The students expressed positive feedback for this assessment video, that it can help them revisit an explanation of what is required for the assignment and the assessment criteria. It is due to be decided in the following IICL’s Quality Forum Meetings if MLs should prepare similar videos for each assessment of modules from the following term. As the Dean of the IICL’s Birmingham Campus has stated: “EK provided staff with a really useful exemplar video on module assessment which has been adopted as practice by staff at the Birmingham Campus” [A3;K2;K4;V4]. 

Moreover, I have promoted to colleagues during teaching team meetings and by email the provision of formative feedback to students in classes. This is an important aspect of academic practice. However, the University does not have compulsory formative assessments as part of the curriculum. To promote it, I follow bottom-up approach for strategic changes in learning and teaching practice (Higher Education Academy (HEA), 2012), by emphasising the need for formative assessments at programme level, while teaching to other colleagues ways for implementing them. Students learn from constructive feedback, and formative assessments are the basis of good learning, not only for students, but also for instructors who can adapt learning material to meet their students’ learning needs (Baume, 2009) (Biggs & Tang, 2011) [A3;K5;V3;V4].

In terms of identifying and planning different kinds of interaction with learners and colleagues in various contexts, as a Fellow of the UWTSD’s Learning, Enhancement and Advancement Programme (LEAP), I have engaged in the Marking Criteria and Assessment Working Group, which focuses on multi-campus cooperation on improvements in marking criteria and assessments collaboratively with staff and students. In March 2022, we conducted two student focus groups about this, which was important for improvement of learning/teaching practices as well as enhancement of students’ learning experiences. The results from the focus groups have been shared internally with the Director of Academic Experience of UWTSD, who stated that: “Eleni has been one of the University’s LEAP fellows and as part of this programme has worked on developing her own skills through masterclasses and has worked on various learning and teaching enhancement projects, these have included chairing focus groups on collaborative assessments with students connected to a QAA project on Collaborative Assessment, developed resources and work as part of the cross-University Marking Criteria and Assessment working group” [A3;K2;K3;V1;V2;V6].  

(799 words)







	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you work with colleagues, internally and/or externally, to make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you and others undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries; professional dialogue
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues to improve impact on teaching and learning, both personally and on the practice of others
· Observations of teaching/learning activities
· Analysis and sharing of evidence from electronic forms such as blogs and discussion forums to influence future practice

	Write your evidence here

As part of the Peer Observation process, I have received feedback on my teaching practice as an observee, and provided feedback to colleagues as observer. The most recent peer observation feedback I received was positive, and the only suggestion by the observer was for me to be looking at the camera more directly when delivering the lecture in hyflex mode, which I followed in all my classes thereafter. I also have supervised and supported colleagues on a weekly basis in terms of teaching practice, assessment process, provision of formative and summative feedback, as PM and ML (for the modules BMHP5005 and BMHP6020). The latter one is the module in which students produce their independent project/dissertation, so I provide training to new supervisors for dissertations as well, based on the current pedagogical literature (e.g. Todd (2015) and (Roberts & Seaman, 2018)). As one of the dissertation supervisors has stated: “I have found the training and [Eleni’s] ongoing support useful” [A4;K3;K5;V3]. 

Students demonstrate good academic performance overall in their dissertation, but there have been two students who expressed in communication to me that they had issues with the approach of a supervisor in terms of supervision’s practice. Thus, I supported the supervisor who then implemented a clearer approach regarding the expectations from students’ work. I also ask dissertation supervisors to share weekly via a OneDrive shared excel their notes from supervision with each student, which I regularly monitor. When any issues are identified in supervisions, I contact the respective supervisor to discuss the issue in order to coach them how to resolve such issues in the future [A1;A4;K1]. 

As a PM I support colleagues during team and one-to-one meetings about how to implement more active learning approaches in their teaching practice, based on constructivism theory in pedagogical practice – as suggested by Biggs and Tang (2011) – according to which instructors and learners contribute to the teaching/learning process, building on students’ knowledge of what they already understand. As part of the Development Days organised by the Academic Director, various areas for improvement across the campus and programmes were identified by colleagues, including collaboration with student services, assessments, quality, library, admissions, and the IT teams. I am collaborating on a regular basis with the respective teams of the campus to ensure teaching staff and students of the BSc HSC programme are supported and addressing these issues. For example, I liaise with the London Assessments team summative assessment deadlines of students and information on Moodle to be accurate, I developed referencing and citation exercises for BSc HSC students that were used during Library workshops, on which students expressed positive feedback, thus shared these tools with other PMs of our campus to use in their programmes too [A1;A4;K6;V3;V4]. 

Additionally, as a PM I also monitor the feedback received from students on Module Feedback Questionnaires and national student surveys, such as the National Student Survey (NSS) and UK Engagement Survey (UKES). Based on results from the UKES (for the Academic Year 2020-2021), it appeared that students of the programme found more challenging aspects of learning related to critical thinking and analytical skills, which have been taken into consideration during module material design this year to incorporate more activities for students and any formative practical assessments to enhance their critical thinking skills. The results of the UKES survey also indicated a need for more opportunities for collaboration between staff and students, thus, more formative feedback from lecturers to students during classes was implemented [A3;A4;K3;K4;K5;V2]. 

For further enhancement of engagement of students and knowledge on the taught subjects outside classes, I organised extracurricular activities for BSc HSC students, such as a visit to the Wellcome Collection Museum on 22nd April 2022. More information about this activity can be found here: https://www.uwtsdlondon.ac.uk/bwletin/Title-113367-en.php 
Another initiative that I have organised for BSc HSC students was that our campus is sponsoring the membership fee for 50 annual Student Memberships with the Institute of Health and Social Care Management (IHSCM). Students have found this membership very useful for their employability skills. More information can be found here: https://www.uwtsdlondon.ac.uk/bwletin/Title-113338-en.php We have recently built upon this initiative also a partnership with IHSCM for our HSC students, which we plan to expand further in the near future with more initiatives in collaboration with external stakeholders in the field.
In collaboration with other colleagues, including Senior Management, PM of CertHE Skills for the Workplace HSC, Careers Advisor, Marketing team, and other students services and facilities staff, we organised the first HSC Students’ Employability Day on the London campus on 12/07/2022, aiming at the enhancement of employability skills of students in the HSC sector. The feedback of students and colleagues who attended was very positive, based on a feedback form that we developed and circulated to participants. More information about this event can be found here: https://www.uwtsdlondon.ac.uk/bwletin/Title-115984-en.php   
[A4;K3;K4;V1;V2;V4].


(798 words)







	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances teaching and learning within your own personal practice, your School/Faculty and/or the institution as a whole. You should demonstrate explicitly connections between your research and/or scholarly activity and your and others’ professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

I have organised and participated in various activities related to Continuous Professional Development (CPD) that have helped me improve my skills and of colleagues in learning and teaching in Higher Education (HE). In March 2021 I was awarded the PGCert in Learning and Teaching in Higher Education by the University of London. In the past, I have been engaged in a number of research projects related to public health in Europe, wrote a book entitled ‘Social Relationships and Social Participation of Women with Disability’, and authored/co-authored three book chapters, 16 articles published in peer-reviewed journals. I am also a Review Editor of the International Journal of Public Health and a reviewer for more than 10 academic journals in the field of health and social care [A5;K1;K2;K4;V3;V4]. 

Since June 2021, I have attended a number of CPD workshops/seminars (see Table 1 below), as well as completed all compulsory HR online courses for my role. 

Table 1. CPD record of activities/training/workshops at UWTSD 
	NEXUS conference - Establishing my place for new lecturers (01/07/2021)
NEXUS conference - Supervising student research projects (02/07/2021)
IICL Peer Observation workshop (12/07/2021)
Quality Update Meeting for New Programme Managers (15/07/2021)
Recruitment training (15/07/2021)
IICL Academic Misconduct workshop (21/07/2021)
IICL Library Information/Digital – Literacy (14/09/2021)
IT training session on blended learning (20/09/2021)
HyFlex training (22/09/2021)
IICL Best Practice in Marking, Moderation and Standardisation (28/10/2021)
IICL Senior Fellowship for HEA Workshop (02/12/2021)
UWTSD Virtual ‘Corporate Welcome’ (09/12/2021)
UWTSD Digital Skills Training Program discussion (09/12/2021)
IICL Digital Pedagogy and Learning Design workshop (10/12/2021)
M Connect and Panopto Training (10/01/2022)
Webinar: ‘The use and impact of substance use on young people’ - hosted by Alcohol Change UK (26/01/2022)
IICL New Staff Welcome workshop (16/02/2022)
QAA Quality Insights: Innovative approaches to quality, assessment and inclusion (25/02/2022)
Admissions Interview Process training (03/03/2022)
QAA Academic Staff Review Meeting (22/03/2022)
i-act training on Managing and Promoting Positive Mental Health and Wellbeing (registered i-act Manager; registration number: MMHE-280422-JJ01-08) (28/04/2022)
Interactive session with INSPIRE Team (17/05/2022)
An introduction to the DigiCentre (23/05/2022)
Nexus Plus Conference 2022 (22-23/06/2022)
IICL Student Complaints Policy Workshop (24/06/2022)
SEEF3-Entrepreneurial idea prize inauguration (29/06/2022)
PDR Briefing (delivered by Sara Mills) (22/07/2022)
IICL Careers and Employability Support at UWTSD Workshop (03/08/2022).




Examples of how I have used the above academic and CPD learning in my practice and for supporting others:

All the above activities/trainings/workshops have guided my current practice and knowledge in shaping learning and teaching practices, not only individually, but for supporting others in their teaching and learning practices too. For example, they have helped me in terms of leadership, management, and academic skills. I transfer the knowledge and best practice I learn about during these activities to my colleagues at IICL during Quality meetings, Development Days, team meetings, event everyday discussions with colleagues on campus. This information includes subject-specific developments in the field of health and social care, relevant guidance of UWTSD for improving teaching and learning practices, using software for teaching, as well as any administrative, and student-related information that can enhance the learning and academic experiences of our students and staff. I have used my above experience to support students during classes and dissertation supervision in their research on relevant subjects, and guide colleagues in the design and delivery of learning material in these subjects, for example, when I review for all modules of the programme modifications done by MLs on the learning material for students (e.g. lecture slides, assignment briefs, academic articles, reading lists, etc.) [A5;K2;K4;V1;V2;V3;V4].

Moreover, since July 2021, that I have been a LEAP Fellow, I have been involved in various seminars, courses, and workshops for enhancing my skills in leadership, mentoring and coaching colleagues, as well as academic development activities of the University. I have actively disseminated for enhancement of teaching and learning practices to the relevant departments of IICL e.g. Quality team, Dean of campus, and Institute Board meetings, informing colleagues and Senior Management on the current developments of the University and suggested improvements in terms of enhancement of our teaching and learning practices [A5;K2;K6;V4]. 

The knowledge I received during the ‘i-act Managing and Promoting Positive Mental Health and Wellbeing’ training has been vital for my role as a PM, as I now feel more confident and skilled to support colleagues in everyday workplace contexts in terms of mental health and promote positive mental wellbeing in the workplace [A5;V3;V4]. 

These CPD trainings have also helped me improve my organisational and administrative skills, supporting the lecturers of the programme regarding Academic Quality processes, and supporting students, e.g. GDPR, equality and diversity, inclusion of students with disability, and referring students to the relevant department. In my previous work as a Course Coordinator, I was also involved in various suggested reforms for improvement of the teaching and learning practice [A5;K6;V1;V2;V3;V4]. 
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The Case Studies

As well as completing the Application Form for Senior Fellow, applicants must also submit two case studies.

The case studies should provide reflective accounts of two particular contributions or experiences which: 

· have had a significant impact upon the co-ordination, support, supervision, management and/or mentoring of others (whether individuals and/or teams), in relation to learning and teaching
· demonstrate the applicant’s sustained effectiveness in relation to learning and teaching and that they meet the criteria for Senior Fellowship.
Applicants should use the two case studies to address different aspects of Descriptor 3, with a focus on their organisation, leadership and/or management of specific aspects of learning and teaching provision. They might include informal activities, whether individual, collaborative or team-based, that have had a significant impact on their academic practice and/or on the practice of others. The emphasis should be on their effectiveness in relation to learning and teaching and should incorporate how they have led, organised or managed specific aspects of learning and teaching provision.

At least one of the case studies should focus on a situation where the applicant worked with others using their skills, knowledge and awareness in leading, managing or organising programmes, subjects and/or disciplinary areas. They should clearly demonstrate an integrated and reflective approach to academic practice that incorporates research, scholarship and/or professional practice. 

Applicants are advised to refer to the Guidance Handbook for more advice.

	Case Study 1. (1,000 words)


	Write your Case Study here

Title: Influencing teaching and learning practice of others

As mentioned above, I have promoted active learning, formative assessments/feedback, and support for colleagues in terms of enhancement of learning and teaching of others through my work as PM and lecturer; in my current and previous positions. My leadership skills that I have developed through my work experience (as explained above) and the CPD trainings I have attended, have allowed me to guide, support, and mentor others in teaching in HE. For example, through module standardisation meetings, teaching staff meetings, providing dissertation supervision training, marking training, guidance on quality processes, and services, on programme’s Moodle page and individual informal meetings with lecturers and other PMs, everyday practice during and outside classes for improvement of students’ learning experience, resolving promptly any reported issues with collaboration of lecturers and relevant departments, discussing mental health issues that might affect colleagues in their work and support them, as well as helping colleagues to improve their IT skills, organising activities for students during classes, and other administrative tasks, as well as supporting colleagues with lesson plans and material design, course management, and time management tools. The support I provide to colleagues for their teaching practice face-to-face or during individual meetings (outside formal meetings) remains unrecorded, but is evident by the quotes of colleagues included in the current application as well, and the outcomes from the students’ feedback, as the BSc HSC programme of the London campus achieved 91.2% overall satisfaction rate of students at the 2022 NSS survey; which was higher than the University average [A1;A2;A3;A4;A5;K1;K2;K4;K5;K6;V3;V4].  

An example of my contribution to supporting others, is the workshops that I have been providing twice per term throughout the academic year – along with another LEAP Fellow – to IICL lecturers, entitled ‘Best Practice in Formative Feedback Workshop’. In total, 52 members of the academic staff of the University have attended this workshop so far, mainly from the IICL. This workshop is part of the CPD Workshops’ Programme organised by the IICL Quality team. The purpose of this interactive workshop is to outline best practice in formative feedback and provide pedagogical, theoretical, and practical information regarding the tools available to lecturers for provision of formative feedback. Through this workshop we support academic practices and quality enhancement, by aligning teaching, learning and formative assessment practices across our Institute, which can improve students’ academic performance, knowledge and understanding of the taught subjects, as well as provide an opportunity for sharing good practice among teaching staff and identifying areas requiring improvements (Biggs & Tang, 2011) (Fry, et al., 2009). The development of this workshop was initiated in July 2021 by the IICL’s Assistant Dean (Quality Assurance and Enhancement), based on a need identified to meet the needs for CPD of the lecturers of IICL, based on the ‘Staff Development Survey’ – to the design of which I contributed too. The responses of this survey were taken into consideration for the LEAP Fellows’ activities and workshops which we were requested to provide in the framework of the LEAP Programme [A2;A4;A5;K3;K4;K5;K6;V1;V3]. 

At the beginning of the conception of this workshop, my colleague (co-presenter) and I had consecutive meetings to decide on the main topics to be covered in the formative feedback workshop. I suggested early on in our meetings that we should introduce first to lecturers pedagogical literature on the topic and relevant guidance from HEA (2012),  Baume (2009), Gibbs (1988), Juwah, et al. (2004), and other resources. The workshop is divided in two main parts: ‘Part 1: Theories and evidence for the use and principles of formative feedback’, and ‘Part 2: Implementing formative feedback in practice’. I focused mainly on the development of the first part, and my co-presenter on the second one. However, during the development of this workshop, we have both shared our knowledge and experiences on the topic of formative assessments, which we incorporated in both parts. At the end of each workshop, we request attendees to provide feedback on our workshop by completing an Microsoft Form that I developed, to evaluate our workshop’s effectiveness and make any changes to as required. This is the link to our workshop’s evaluation form: https://forms.office.com/r/90PbdRZ7Kz  
[A1;A2;A3;A4;A5;K2;K4;K5;V2;V3].
The main challenges that we have faced during the design and implementation phase of this workshop were time constraints due to our workload, teaching, and managerial duties for our respective programmes, as well as the attendance of participants which was quite low at the first sessions. Based on the feedback that 20 colleagues/attendees have submitted to this evaluation form for our workshop, the overall rating of our workshop is 8.95 out of 10. The vast majority of attendees to our workshop have reported that were “very satisfied” or “somewhat satisfied” with the quality of the information provided, knowledge of the providers of the workshop on the subject, accuracy of the pedagogical information provided, usefulness of the information provided for practice, and activities during the workshop. However, they reported being less satisfied overall with the duration of the workshop. We have considered this feedback and made changes in our workshop before each session, and in terms of the workshops duration, we have informed the IICL Quality if it can be reduced. Moreover, 17 of the participants reported that they have gained more knowledge and understanding on the subject of the workshop, and 3 that some of the information was new to them, but not all of it. Thus, none of the attendees has stated that they already knew all this information provided about formative assessments before this workshop. Examples of additional remarks from the feedback received from academic staff on our workshop are the following:
“Being new to teaching I found the session to be extremely informative.” (Lecturer/IICL)
“Every topic was covered to a great extent” (Lecturer/IICL).
Based on the feedback, I am working with my colleague on improvements in the duration of the delivery of the workshop and mode – i.e. to be delivered in a hyflex mode.

Additionally, all lecturers of the BSc HSC programme have confirmed to me in writing that they have implemented formative assessments during their classes, with positive feedback from students during and outside classes, including Student Staff Committee Meetings, and general discussions, about how useful they find these formative activities for their understanding and knowledge of the skills required to achieve the learning outcomes, and overall academic skills, e.g. academic writing, referencing, digital skills, etc. 
The above activities can also enhance colleagues’ abilities to meet the requirements of the UKPSF (2019), for example, in terms of designing and planning learning activities, support learning, give feedback to learners, evaluate the effectiveness of their teaching, and others. 
[A1;A2;A3;A4;A5;K2;K3;K4;K5;V3;V4]. 

(1,093 words)




	Case Study 2. (1,000 words)


	Write your Case Study here

Title of case study: Influencing leadership in validations/new curriculum design and development

As mentioned above, since November 2021, I had been actively involved also in the development of a new programme for UWTSD, the MSc in Public Health and Social Care in Practice, which is planned to begin in February 2022 term at the London campus. I had not been involved actively in the development of a new programme of study before, apart from the comments I had sent to the Course Leader in my previous work when the awarding institution (UWL) were validating the programme I was coordinating. I was also actively involved in the revalidation of the UWTSD IICL’s CertHE Skills for the Workplace HSC programme (since June 2021), which has been approved, and acted as an internal academic reader in the revalidation of the Health Portfolio from Wales (including the BSc HSC programme), which has been approved as well. These validation and revalidation processes were particularly useful for enhancing my skills in designing and planning learning activities and programmes of study, and using evidence-based approach via pedagogical theory. For example, I used as guidance Bloom’s ‘Taxonomy of Educational Objectives’ [cited in Fry, et al. (2009, p. 44)], and incorporated students’ feedback in the development process, aiming to increase student satisfaction and retention too (Baume, 2009) [A1;A4;A5;K2;K3;K4;K5;K6;V2;V3]. 

In this case study, I outline my involvement in the design and development of the above postgraduate degree. I have found very productive this process in terms of enhancement of my skills in new curriculum design and development, and implementation of my theoretical knowledge during my PGCert in LTHE studies following the UK Quality Code, particularly in terms of Course Design and Development (The Quality Assurance Agency for Higher Education, 2018). More specifically, at UWTSD I have been involved in the writing of the PV1-Application for approval of a new programme of study, which was led by the Academic Director of the UWTSD London campus, in collaboration with fellow PMs of the BSc HSC and CertHE Skills for the Workplace (HSC) courses of the IICL. The development of this postgraduate programme originated in the Staff Student Committee meeting for the BSc HSC programme of the London campus of 23/07/2021, when student representatives enquired about pathway offered for continuing their studies in Level 7 in HSC at the UWTSD’s London campus. We acted on this promptly and decided with the Executive Dean of the London campus and Quality Office to develop a new postgraduate degree for our students who would soon be graduating from the BSc HSC course [A1;A2;A3;A4;A5;K1;K2;K3;K6;V1;V2;V3;V6]. 

I worked together with the students of the BSc HSC programme through an initial informal verbal consultation with them during classes, on which postgraduate subjects and career prospects they plan to seek after their graduation from the BSc HSC course. Based on these student consultations and the collaboration of the Academic Director with the Marketing Team’s research on the external demand on this subject (of which the outcome was not send to me), a New Course Development Survey was created and send to HSC students of IICL. 
The qualitative and quantitative data we collected contributed to the decision for the title and modules included in the new master’s degree. From the results it was shown that: 
· 40% of the respondents belonged to the 31-40 age group, and 27% of them in the 41-50 age group. 
· The vast majority of the respondents found out information about their undergraduate course from ‘word of mouth’ (mainly friends). 
· 43% of the respondents stated that they consider progressing to a postgraduate degree.
· 90% of the respondents stated that they would be considering to study a postgraduate course at IICL, if a relevant course becomes available.
[A1;A4;A5;K3;K6;V1;V2;V3;V4].

The PV1 application was approved by the Provost/Head of Institute via Chair’s action and then submitted to the Academic Office. As the Academic Director of the UWTSD London campus has stated: “Another strength of Dr Eleni Koutsogeorgou is supporting the curriculum review for improvements and development of the new programmes. As an example, Dr Eleni, proactively contributed to the development of the new MSc PH&SCP programme, participating in the meetings of the working group, providing valuable ideas, and developing the validation documents. As a result, the programme got positive praises from the university management and is at the final stage of its signing. Her contribution will facilitate the progression of current BSc graduates, as well as the recruitment of new students externally, thus increasing the university income.”
After the approval of the proposed programme, I contributed also in the composition of the PV2a-Narrative Document and PV2b-Programme Document, particularly in Section 2 of the PV2a form, regarding Student engagement, in which I summarised the main outcomes from consultation with students, and considerations of students’ feedback from previous surveys (e.g. UKES) during their BSc HSC, in regards to their preferences, background, and suggestions for the development of the master’s degree. For example, taking into consideration the fact that our undergraduate students in their feedback expressed a need for more practical engagement of students with the discipline – thus the aspect of ‘practice’ has been added more evidently to this new master’s course. Due to the current pandemic, students have reported issues with continuing their studies on a full-time basis, thus, a part-time mode has been developed to reflect the preference of students in terms of frequency of classes and be more inclusive. I designed the two modules below for which I developed the PV3-Module Descriptors:
a) Social Epidemiology and Public Health Development
b) Practice-Based Research.
[A1;A2;A3;A4;A5;K1;K2;K3;K6;V1;V2;V3;V6].

In these Module Descriptors, I designed the aims, learning objectives, assessments, indicative content, and reading lists. They were reviewed by the Academic Director and Assistant Dean (Quality Assurance and Enhancement) and I addressed the reviewers’ comments on these documents accordingly. In particular, for the design of the programme and modules we considered relevant quality guidelines and standards [e.g. the Revised UK Quality Code for Higher Education (QAA, 2018), Frameworks for HE Qualifications of UK Degree-Awarding Bodies (QAA, 2014), QAA UK Quality Code, Advice and Guidance: Course Design and Development (2018), Subject Benchmark Statement for Health Studies (QAA, 2019), NHS Health and Social care standards, and Care Quality Commission (CQC) Fundamental Standards], whilst reflecting on my academic and professional background and that of colleagues, and considering diversity and creativity in the assessments developed per module, following the UKPSF (2019) [A1;A2;A3;A4;A5;K1;K2;K3;K6;V1;V2;V3;V6].

(1,048 words)
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Senior Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee: 


	Name
	Ruzanna Gevorgyan

	Job Title
	Academic Director 

	Faculty/Centre/School/Department
	UWTSD London campus, Institute of Inner City Learning (IICL)

	Email address
	r.gevorgyan@uwtsd.ac.uk 

	In what capacity can this individual comment on your professional practice?

As current Line Manager at my current position at UWTSD. 



	Second Referee:


	Name
	Syed Rizvi

	Job Title
	Dean of Learning and Teaching

	Faculty/Centre/School/Department
	London School of Science and Technology (LSST)

	Email address
	syed.rizvi@lsst.ac 

	In what capacity can this individual comment on your professional practice?

Former Line Manager at my previous position as Senior Lecturer and Course Coordinator at my previous employment at LSST (from October 2019 until June 2021). 











SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Eleni Koutsogeorgou

	Name of Signatory
	Audsin Dhas

	Job Title
	Executive Dean and Head of London campus

	Faculty/Centre/School/Department
	IICL: London campus

	Email address
	

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Senior Fellow status recognition from the person named above:

Signature: [image: ]                                                               Date: 23/06/2022
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