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	Brief description of the activity (no more than 50 words)


	Using the outdoor area to make frames for weaving. 

Children will work in pairs making a frame out of sticks approximately 6 inches long. 
They will be encouraged to use twine to tie the sticks together, use coloured wool to weave, then find natural items from the ground to weave into the frame ie leaves, flowers etc.



	Aim/Objective of the activity

	Group ratio 1:8 
Children age 4-5.
To follow the Foundation Phase guidelines on outdoor activities in outdoor environments that are fun, exciting, stimulating and safe promote children’s development and natural curiosity to explore and learn through first-hand experiences.
To improve fine motor skills and to use the finished products to decorate our outdoor area.
To introduce Forest School and encourage the children to want to use the outdoors without fear of risk.
To introduce teamwork and to build on communication skills.
To encourage children to take pride in our outdoor areas and to use them daily.






	Your role

	My role will be to supervise the children and keep challenging them to do the task with a partner and to never give up.
I will need to give help when needed and to guide the children through each stage of the activity.
To encourage teamwork and to help the children understand the need to communicate with each other as part of a team.
To encourage the children to be ambitious, capable learners, healthy, confident individuals, ethical, informed citizens and enterprising, creative contributors as recommended by Donaldson (2015) and Welsh Government and the four core purposes of the curriculum 2022.




	Positive aspects – why?

	To work on and improve fine motor skills.
The children learned to communicate with each other and to discuss the activity and what they needed to do.
They worked well in partnerships helping each other and working together as a team.
The children improved their listening and understanding skills and were able to follow simple step by step instructions.
The children were excited to see the finished frames hanging from the trees and fences of our setting.
The children were confident enough to go back into the setting and explain step by step to their peers what the task was and that they had achieved it. They were also excited to show their peers the finished frames hanging from the trees and the fences.



	 Challenging aspects – why?

	To keep the children on task. Making the frames was extremely tricky and most children wanted to give up. 
This task was better suited to the children who are visual or kinaesthetic learners (VAK or VARK) rather than audio learners as I had already made a sample for them to see. 
Even though the ratio was 1:8 which was 1:4 (pairs) it was still too difficult and time consuming to give each pair the help that they needed to complete the task in the allocated time frame. 
Time was a big issue! Trying to complete the task in a timely manner whilst trying to cover all aspects of the outdoor learning experience with the children but knowing that with all the issues arising with the task, it was never going to be completed to its full potential and the children wouldn’t get the full experience of working calmly in an outdoor environment.



	What knowledge was demonstrated?

	The knowledge of the outdoors
Colours
Fine motor skills
Teamwork
Communication
Perseverance and determination
Next time I would either reduce the number of children in the activity by half or ask another adult to help, to be able to give the children enough time and attention to finish the product.
I don’t think, when planning the activity that I took into account the challenging aspect of the task and how quickly the children would lose interest because of the complexity of making the frames.
If I were to do this activity again I would make the frames beforehand and just have the children weaving the wool onto the frame and finding natural products to place in the frames. Not all children got to finish the actual weaving activity because the frames took much longer to construct than originally planned.





	What skills were demonstrated?

	Perseverance
Determination
Fine motor skills
Dexterity
Understanding
Communication
Resilience
Creativity
Organisation
Teamwork
‘We have high quality learning opportunities within a positive learning environment which lead to consistently high levels of engagement, achievement and success in order to develop skills to enable lifelong learning’. School Teaching and Learning Policy (2018)




	Which values were demonstrated?

	Patience
Respect for each other
Manners
Empathy with each other
Peer knowledge and guidance
Inclusion – the needs of the children had to come first
Maslo’s hierarchy of need - Every person is capable and has the desire to move up the hierarchy toward a level of self-actualization.



	What could have been done differently?  Why?


	After evaluating the task using Gibbs model of Reflection (1988) I came to the conclusion that next time I do this activity with a group of children I would plan it better. I would make the frames in advance in the setting, as this took the longest and was the most challenging for the children. By the time they got to the actual weaving most of them had lost interest in the task and started to lose concentration and time was running out as it had taken so long for the children to make the actual frame.
For my next activity / task I would use the Reggio Emilia approach with the children. I would let them plan their activity and the approach they would take. I would listen to them, find what interests them and provide them with opportunities to explore these interests further. This way, there would be no planning in advance and the activity would be child led. The Reggio Emilia approach is not unlike Donaldson’s (2015) approach where the children’s voice is paramount and they decide. 
I believe if I take on these approaches for my next activity then the outcome would be very different. The children would have a totally different experience doing an activity that they have planned and want to do rather than being given instructions of an activity that they find of little or no interest and that’s too longwinded and difficult for them thus losing concentration and giving up. 
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What is Reflection?
[image: Image result for gibbs reflective cycle]Reflection is when we reflect, we consider deeply something that we might not otherwise have given much thought to.

One simply siphons the excess thoughts from one’s mind, pours them into the basin, and examines them at one’s leisure. It becomes easier to spot patterns and links, you understand, when they are in this form.’ Moon (2004)






Reflective practice is a vital aspect working with young children and enables a deeper understanding of them.
Paige-Smith, Craft (2011)

Appleby 2018:8 
The ability to think critically and creatively






[image: Image result for kolb reflective cycle 1984]
Reed and Canning 2010:1
Reflecting on practice underpins the work of early years practice






Reflection is consciously looking at our experiences, actions, feelings and responses, analysing and interpreting them to learn from 
them.(Atkins, Murphy 1994: Boud et all 1994)


Reflection in-action 
Reflecting on the spot
Reflection on-action
Reflecting after completion
Schon 1983






A reflective practitioner will learn by their mistakes


Reflective Practice In Education.
Reflective practice is the ability to reflect on one's actions so as to engage in a process of continuous learning.
In accordance with the Foundation Phase (2015) the best reflective cycle to use would be an easy to understand cycle for example Schon. His in-action/on-action is short and straightforward to understand, making it easier for the younger children to use. As the children move through the school a more thorough and detailed model to use could be Gibbs (1988) model. This model will take the children through step by step enabling them to reflect on their task and analyse and learn to make necessary changes.  “Reflection is the element that turns experience into learning.” -Schon, 1983. 
Reflection is a learning journey. It is learning through everyday experiences.  In accordance with ESTYN  practitioners mark children’s work then the children are asked to read the practitioners comments. The use of different coloured pens helps the children reflect on and improve their work, understand what went wrong and store this information for their next task. This is called ‘purple pen of progress’. As Donaldson (2015) said ‘challenging children to be the best they can be’ and encouraging them to take responsibility for their own learning can only have a positive outcome.
By reflecting on one’s own work/practice it can help identify areas that need improving. It can help to consider a different approach. It can also improve the quality of a service by helping to recognise an area that needed to be re-visited and re-evaluated to deliver a better service to children, hence improving ones own skills. As Gibbs stated ‘ Reflection is not the end, it’s a constant’.
Montessori believed that children should educate themselves, thus developing skills necessary for life. This happens when the practitioner has prepared tasks and the children are given choices. By using reflection they can build on their knowledge, learn from their mistakes and improve. Learning through practice
Reflective practice brings new knowledge and skills, promotes self-awareness and deep learning
By actively evaluating your own practice by reflecting you are building on your knowledge (Bleach 2014).
Lack of knowledge of reflective practice has led some critics to claim: 
It has no meaning other than be worried about what you do, and talk about it or write it down. (Hayes et al., 2007).
However, reflective practice is designed to help you improve what you do and to respond positively to change. Typically, reflective practitioners regularly question both what they do and why, with a view to learning from their experience.
Reflection is a learning journey. It is learning through everyday experiences. As Donaldson (2015) suggested, challenging children to be the best they can be and encouraging them to take responsibly for their own learning can only have positive outcome.
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	Area for further development  (provide further details)
	Why?
	How?
	Who/Where?
	When?

	1. Knowledge

Play Therapist

	To help children understand muddled feelings and help them to deal with them through play.
	I would do a Masters in Swansea University after completing my BA. The course is 1 years full time and I would need a 2:2 from my current studies.
	MA in Swansea University for 1 year @ £7200. With a 2.2 BA Early Years Education UWTSD 
https://www.southwales.ac.uk/courses/msc-play-therapy/

Or
Reed.co.uk @ £49 (working at own speed)
https://www.reed.co.uk/courses/play-therapycourse/76506?gclid=CjwKCAjw27jnBRBuEiwAdjQXDAXDgPCCR7ziY6OnikTjBUPeDZ6RHeIC74xvO30-VL-s6It8AjBgwxoCc24QAvD_BwE&gclsrc=aw.ds
	September 2020
After BA completed
In UWTSD

	2. Knowledge 

Social Worker

	To support individuals, families and groups of people to deal with situations they are facing
	I would do a Masters in Swansea University after completing my BA Early Childhood Education and Care studies. I will need a 2:2 to enrol. The course it 2 years
	MCs in Swansea University for 2 years @ £7200 per year. Requires 2.2 BA Early Years Education UWTSD
https://www.swansea.ac.uk/undergraduate/courses/human-and-health-sciences/bsc-social-work/

	September 2020
After BA completed in UWTSD

	3. Skills

Learn Welsh

	To improve my confidence and to be able to communicate better with others.
With Curriculum Cymreig 2022 learning to communicate in welsh is imperative.
	I would enrol as a full time student to do a GCSE Welsh at Gower College Swansea or apply through my setting to do a welsh sabbatical
	Attend Gower College Swansea for GCSE Welsh part time for 1 year
https://www.gcs.ac.uk/Full-Time-Course/A-Level-Welsh-Second-Language
Sabbatical 12 week course of intense Welsh in UWTSD Carmarthen campus run by Welsh Government
https://www.wjec.co.uk/teachers/support-team-for-the-welsh-language-in-education/the-sabbatical-scheme.html
	September 2019

	4. Skills

Creative

	To improve my creativity for my possible future role as a Play Therapist
	To improve my creativity by joining art classes.
Creativity is a skill to be learned, practiced and developed over time. The more creative you are in your everyday life the better you will get.
	[bookmark: _Hlk11086244]Courses at Gower College Swansea
https://www.gcs.ac.uk/full-time-course/art-and-design-btec-diploma
1 year GCSE course @ £50. Further progression:
https://www.gcs.ac.uk/full-time-course/art-and-design-btec-extended-diploma#
90 credit diploma for 2 years @ £75 per year
	September 2019

	5. Values

Empathy

	Empathy is the ability to understand and share people’s feelings and emotions
	By using reference books from the library, google search engine and self taught methods
	To challenge myself and push myself out of my comfort zone, learn a new skill or a new language. This is where learning welsh would come into play.
Take a break from my usual environment.
Walk in others shoes – I will talk to others about their issues and concerns and listen to them.
Ask myself if I have any biases – Do I? Biases can interfere with our ability to listen and empathize.
Ask better questions – be curious – curious people will ask lots of questions
Read more –books that explore personal relationships and emotions
	With immediate effect

	6. Values 

Children’s Voice

	To commit to listening to the views, wishes and experiences of children. They need to know that school is safe and that it is important for them to express their views
	Every child has the right to be heard UNICEF 
Asking the children what they want helps them to understand more.
Following Donaldson (2015) curriculum where children help to plan and organise their curriculum.
	Current Pioneer school
Swansea

	Current

	7. Other?
Counselling


	To improve my counselling skills to be able to help others
	

	UWTSD Swansea MA https://www.uwtsd.ac.uk/ma-children-young-people/ @ £7200 1 year
UWTSD Swansea MA: https://www.uwtsd.ac.uk/msc-applied-social-health-psychology/ @ £7200 1 year

Access to Counselling Skills and Psychology Gower College Swansea
https://www.gcs.ac.uk/full-time-access-course/access-counselling-skills-and-psychology-agored

	September 2020
After BA completed UWTSD
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