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Critically evaluate the assertion that ‘landscape’ is a social construction.  

In your discussion you should consider what landscape means to the people who interact with it, and you should also consider what variables, both internal and external to the individual or group affect this interaction.  You should also draw from your own context – why, if at all, does landscape matter to you?
Academic and case study material should be used to underpin your argument throughout your work.
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Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!
The word landscape (landscipe or landscaef) arrived in England—and therefore into the English language—after the fifth century, following the arrival of the Anglo-Saxons; these terms referred to a system of human-made spaces on the land. The term landscape emerged around the turn of the sixteenth century to denote a painting whose primary subject matter was natural scenery (Olwig K.R.(1996) 
Combining both their physical origins and the cultural overlay of human presence, often created over millennia, landscapes reflect a living synthesis of people and place that is vital to local and national identity. The character of a landscape helps define the self-image of the people who inhabit it and a sense of place that differentiates one region from other regions. It is the dynamic backdrop to people’s lives. Landscape can be as varied as farmland, a landscape park, or wilderness (Olwig K.R.(1996)
The Earth has a vast range of landscapes, including the icy landscapes of polar regions, mountainous landscapes, vast arid desert landscapes, islands and coastal landscapes, densely forested or wooded landscapes including past boreal forests and tropical rainforests, and agricultural landscapes of temperate and tropical regions.
There are different types of landscape in the world that are used by so many people some for work purposes such as farming and agricultural jobs that require the landscape in order to grow crops and to farm animals, other ways landscapes are used are for living in such as built up urban areas that we as a population live within and there is also a recreational use of landscape which is use for doing outdoor activities within such as walking, biking, climbing, sailing and paddling. 
Within the landscapes there are different groups of people who have their own material substance for example human substance, but it is essentially through their activities that they transform their environments. This social substance refers to the inter-subjective landscape on which we have opinions and to which we can attribute values Based on phenomenological and constructivist theories the concepts of landscape and nature have been decomposed and the culturally associated different meanings have been surveyed (Buijs, Pedroli and Luginbühl, 2006). These studies have shown that one can not speak of one kind of nature or landscape, as if everybody looks at it in the same way. The way we look at the landscape may differ significantly through time, between cultures and cultural groups and between individuals. Every individual holds a personal meaning related to the concept. This meaning and different opinions may arise between individuals and, more important, social groups like farmers or ecologists. Therefore, landscape without the cultural interpretation has no meaning (Buijs, Pedroli and Luginbühl, 2006). 

The social construct of the landscape Is what we as a human race think of it as they are symbolic environments created by human acts of conferring meaning to nature and the environment, of giving the environment definition and form from a particular angle of vision and through values and beliefs. Every landscape is a symbolic environment. 
These landscapes reflect our self definitions that are grounded in culture. Our understanding of nature and of human relationships with the environment are really cultural expressions used to define who we were, who we are, and who we hope to be at this place and in this space. 
Landscapes are the reflection of these cultural identities, which are about us, rather than the natural environment. When attempting to identify and understand the potential human consequences of changes in the natural environment, it is imperative that these consequences are understood from the many cultural definitions that create landscapes. Is it the landscape created by the real estate developer, the farmer, or the hunter? Actually, any physical place has the potential to embody multiple landscapes, each of which is grounded in the cultural definitions of those who encounter that place. Every river is more than just one river. Every rock is more than just one rock (Greider and Garkovich, 2010).
 
Through sociocultural phenomena, the physical environment is transformed into landscapes that are the reflections of how we define ourselves. Thus, when events or technological innovations challenge the meanings of these landscapes, it is our conceptions of ourselves that change through a process of negotiating new symbols and meanings. These self-definitions, the processes of negotiation over landscapes, and subsequent social actions ought to be the foci of social science inquiry, because there are no natural meanings inherent in the world that is there.'(Greider and Garkovich, 2010).

An example of how different cultures define landscape would be in India where The Narmada is the holiest of holy rivers for people who espouse the Hindu religion. The river is known and revered for its great healing power. It is sacred. Over the centuries, thousands of Hindus have walked the 1,600 miles of the Narmada's banks in a healing pilgrimage (Greider and Garkovich, 2010).

In Australia, discussion about how outdoor environmental education might or should be tailored to address relationships with the environment have been occurring for some time (Thomas & Thomas, 2000). Yet, it is only in more recent times that this discussion has started to reflect specific cultural and geographical contexts rather than abstract notions of ‘the environment’ ( Preston & Griffiths, 2004). Reflecting on a call for an Australian curriculum, Brookes (2002, p. 406) posed the question ‘does it matter if, and how, contemporary Australians experience the bush?’. A. Stewart Brookes suggests two imperatives for treating as educationally problematic the apparent urbanisation of the Australian consciousness: the need to improve relationships between Aboriginal and settler Australians, and environmental issues. Brookes (2002) argues that:  Given the radical transformation that the Australian landscape has undergone since European settlement, and the current poor state of relations between Aboriginal and non-Aboriginal political leaders in Australia, I would suggest that it is essential that outdoor environmental educators consider carefully the ways in which outdoor experiences introduce participants to particular ‘stories’ of the land, whose land it is or has been, and how it has changed over time. Researchers in a range of discourses would agree that it does matter if and how contemporary Australians encounter a place.
Another example of how cultures define landscape is in In the American southwest, the U.S. Department of Energy (1988) is conducting studies to determine whether a geologic formation known as tuff at Yucca Mountain, Nevada, is suitable for a high-level radioactive waste repository. The naïve people of the land the Southern Paiute people believe that rocks are spiritually powerful elements of the natural environment. Different rocks can heal, bring luck, or bring problems. "Yellow cake" was known as a spiritually powerful paint made from fine radioactive rock dust that was used only after taking culturally appropriate precautions. The place where yellow cake was gathered was also a spiritually powerful place and Southern Paiute people were taught not to spend long periods of time there. Some Southern Paiute elders interpret the problems of radioactivity in fundamentally different ways than the scientists and engineers involved in the repository program-ways that are consistent with their landscape and definition of themselves. For these elders, the problems of high-level radioactive waste are the result of the angry spirit of the rock that was mined without appropriate cultural precautions and put to uses that the spirit did not approve (Shaw, 1986).  

What these landscape examples suggest is that the definitions of nature and the environment are grounded in various symbols through which cultural groups transform nature and the world that is there into meaningful subjective phenomena. These subjective phenomena are reflections of how people define themselves as people within a given group or culture. Faced with change, the process of negotiating new self-definitions begins, but the negotiations occur within the context of existing landscapes that frame the directions that the new self-definitions may take.

To understand human relationships with the natural environment, the subjective symbols and meanings through which a group of people socially constructs the landscape must be described. Natural phenomena are sociocultural phenomena in the sense they are constructed through social interactions among members of a culture as they negotiate the meanings of nature and the environment. Various conceptions of nature are created from different social and cultural contexts and  nature then becomes indistinguishable from that context. "Each culture constructs its own world out of the infinite variety of nature.... [Nature is] socialized ... reorganized ... [and] made into a material manifestation of social structure" (Busch 1989)  In essence, a sociocultural group constructs a landscape from nature and the environment through culturally meaningful symbols and then reifies it. "Humans are constantly engaged in seizing natural phenomena, converting them into cultural objects, and reinterpreting them with cultural ideas"(Choldin, 1979)). In this sense, the natural world " ... is presented in a kaleidoscopic flux of impressions which has to be organized in our minds.... We cut up nature, organize it into concepts, and ascribe significancies as we do largely because we are parties to an agreement to organize it this way" (Trager, Whorf and Carroll, 1957).

Based on the concepts of Clawson and Knetsch (1966), recreation is defined as “refreshment of body or mind by activities, or a planned inactivity, undertaken because one wants to do it, without any moral, economical, social or other pressure’ This definition of recreation comprises a large variety of activities and implies that recreation includes a large number of activities that take place in or near home, and have no relation whatsoever with rural or natural landscapes. But some recreational activities exclusively occur in rural or natural areas.
People travel from their home base because they want a type of recreation that cannot be provided there. As whilst wanting to do recreational outdoor activities such as mountains to climb, lakes to sail on, or snow to ski on, whilst doing these activities it turns the landscape into a recreational resource rather than a landscape of nature.
 Landscape features are resources only when man identifies them and uses them as such. They may have no original relation to recreation (Van der Zee 1990). Recreational facilities can be considered as ‘derived’ from these resources. Recreation in most of the rural landscape will be resource-based, and ‘it is in the resource-based land that the most serious conflicts arise between those who seek to enjoy the resource and those concerned, with varying motives, for its preservation’ (Patmore 1972). Several approaches for understanding the relations between recreation activities and landscape types are needed to achieve an optimal combination of both recreation and preservation of nature and landscape. 
Whilst doing recreational outdoor activities in different landscapes there are impacts that occur when doing them as Like every human activity outdoor recreation influences the natural environment and can be as destructive as any industry. 
The impact of physical facilities is the most direct and clear impact on the landscape is caused by the physical facilities for recreation, which may be either permanent, semi-permanent or temporary. The aspect of a landscape can change drastically if it is occupied by summer cottages, caravans, camping sites, or a large parking place (Van der Zee 1990). It is not only the recreational residence and related facilities that create an impact on the landscape, but transportation network, providing internal and external accessibility to the recreation areas, can put a heavy claim on the environment too. Also, facilities created directly for the recreational activities may occupy considerable space and severely influence the landscape. An example of this would be in Austria where in between the years 1964-1975 more than 10,000 trees were cut down to make way for ski trails for us to use as a recreational activity. 
 Another major impact is recreation on the vegetation of the landscape as outdoor recreational activities impact the landscape as a natural landscape is without any ‘official’ land use designation does not imply that it is not used at all and is uninfluenced by man. Whenever recreationists visit the natural landscape, they walk in it, sit in it, play in it, and throw litter around. In short, they display behaviour that normally is not destructive in intention but is damaging in effect, because the resulting changes in vegetation cause degradation of the plant communities and even soil erosion (Van der Zee 1990). 
the effects of recreation are most pronounced when the feet of recreationists create a network of tracks and paths and areas of bare soil. This is the ultimate stage of a process that starts with a change in the vegetation composition and a general degeneration of the vegetation.  Changes in vegetation composition are hard to identify, but the increase in length of the worn path network and the increase in area of bare soil easily can be measured and expressed quantitatively ( Van der Zee 1990). 
[bookmark: _GoBack]the impact that recreation has on animals in the different landscapes is a major issue it occurs indirectly through reducing the extent of habitat by the construction of physical facilities, or by changing the character of habitat through impact on the vegetation or water quality. Direct impact comes by taking or killing fauna. Even in the most isolated areas animals may be disturbed by a noisy school class, an enthusiastic botanist, photographer or bird-watcher. When disturbances are frequent and continuous, the result may be the disappearance of species or a reduction of total animal life. Recreation not only leads to a decline in animal numbers, but it can change the species composition of an area. 
My personal experiences towards landscape and the use of recreation is that I personally like to go into the outdoors and into different landscapes where I am able to get the chance to use these landscapes to my advantage as I am able to develop different skills in different recreational activities such as using the landscape that have mountains within them in order to help me get better at mountaineering and climbing, I am able to develop my water based recreational activities by using a landscape which has water situated within them to help me to practice on the landscape and improve my skill development in order to get better at them.  
For me the reason why landscapes are so important is because in the future I intend to work in the outdoors and by working in the outdoors I am able to go and visit many different places within the world and I am able to go to the places and set myself new challenges as each landscape has its own identity that make it different from the rest I would like to be able to have the opportunity to challenge myself in that new landscape to help me get better a outdoor activities. 
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