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Introduction 
An effective learning climate involves an infrastructure that supports pedagogical performance (Fisher,2005). It does not only refer to the physical classroom environment, but the practices within that climate that support emotional, social and cognitive development. Guney (2012) states that an effective learning climate involves ‘pedagogical philosophy, curriculum design and social climate’. This refers to the quality of teaching and learning, differentiated strategies and community that support holistic development. However, Guney also emphasises that the physical environment plays an important role in the learning process, and that it should not be independent from the holistic approach in providing an effective learning climate. This is further supported by Freiburg (2005), who claims that the extent of which pupils are influenced by their material environment cannot be reduced to ‘any mathematical ratio’. He states that ‘school climate is much like the air we breathe-it tends to go unnoticed until someone is seriously wrong’. This reiterates the importance of providing a safe, stimulating and welcome classroom environment in order for children to be able to learn, making links to the ‘Cynefin’ program. Cynefin means a sense of ‘belonging and community’ (BERA,2024). An effective learning climate ensures children feel that they belong, ensuring that they are ready to learn. 

Through providing a stimulating, safe, classroom environment, alongside a a great standard of teaching and learning, practitioners can create an effective learning climate where children can succeed and become healthy, confident individuals who face and overcome challenge. (Welsh Government,2022). However, it is important that both elements of an effective learning climate are accessible for all learners, to ensure the best developmental outcomes. This includes, differentiated strategies, accessible classroom resources and inclusive teaching practices. This assignment will be focusing on three key practices that aid effective learning climates. These are Assessment for learning (AfL), enabling environments as characterised in foundation pedagogy and growth mindset.

Assessment for learning 
The first element that will be critically evaluated is assessment for learning (AfL). AfL refers to the process of ongoing formative assessment (Cambridge Assessment International Education,2011). AfL uses feedback to improve pupil performance, adjust teaching strategies during the learning process to ensure that pupils learn effectively. AfL is heavily backed by Black and Williams (1998) ‘inside the black box’ theoretical framework. Their ideology is that learning takes place inside the black box, a metaphor for the classroom, and that this box must be ‘opened’ to to improve learning. They believe this can be accomplished through AfL strategies such as verbal feedback, self assessment and discussions. These strategies are important in providing pupils with opportunities to communicate their learning, and allow teachers to discover any gaps in knowledge, or confusion surrounding the learning, enabling them to mitigate this by adjusting the task to suit the needs of the pupils. Black and Williams (1998) created the ideology of ‘moments of contingency’ which refers to a point in instruction where learning can change direction based on the children’s learning so far, leading to more effective teaching practices. However, a limitation to Black and Williams (1998) ideology is that it is not inclusive to pupils' diverse needs, specifically those with autism and ADHD.  Typical AfL strategies, that are supported by this ideology, such as ‘think, pair share’ may trigger neurodiverse pupils who suffer with anxiety, which in turn is not accurately assessing their learning, as they may not be able to physically say what they have learnt, even if they have partaken in learning. Differentiated learning strategies are often applied within classrooms but differentiated formative assessment strategies are less commonly used. To promote an effective learning climate that is inclusive to all pupils, it is important that these strategies are adapted to suit the individuals needs. These inclusive strategies can include communication aids to support feedback, discussing work in sensory spaces where neurodiverse children may feel more comfortable and pairing children with a ‘comfortable other’ when completing peer assessment (All children learning,2026)

 Furthermore, Black and Williams (2009) further developed their ideology, emphasising the importance of providing pupils with ownership of their own learning, ensuring confidence and the ability to self-evaluate and improve their own work. Self- assessment is a commonly used form of formative assessment within schools, promoting self-awareness of work, confidence and independence. Sluijsmans (1998) claims that self- assessment provides children with skills and competencies that they will need later in life in their profession. This links to the Welsh Government (2022) Four purposes framework that aims to set children up for a successful future. One of the skills that can be reached through self assessment is to become a ‘ambitious capable learner who are questioning and enjoy solving problems.’ This AfL strategy is part of an effective learning environment, ensuring children have the opportunity to self evaluate their own work, developing confidence within themselves to make mistakes, and learn from them, supporting their emotional development, as well as their cognitive development. 

According to an Estyn (2024) report on AfL within a Welsh School, the outcomes of effective application of AfL included creating a supportive and collaborative ethos, pupil confidence and willingness to make mistakes and learn from them, pupil independence and ownership of learning and self-efficacy. These elements collaboratively create an effective learning environment, where pupils are encouraged to develop skills and improve learning through strategies such as questionning, live feedback, peer assessment and self assessment. An effective learning climate promotes challenge, and through these strategies pupils are encouraged to set themselves up for challenging work, and advance learning, improving teaching and learning outcomes. However, Ninomiya (2016) suggests that formative assessment strategies are beginning to look like a ‘series of mini summative assessments.’ She indicates that the type of learning taking place and the explicit learning objectives can cause pressure and high stakes for children. This point disvalues the use of AfL, which is supposed to be an alternative route to summative assessment, focusing more on teaching and learning rather than test outcomes. However, if AfL is implemented correctly, it should positively affect the children’s learning, reduce pressure and focus more on engagement with learning. Effective AfL implementation includes strategies that allow pupils to reflect on their learning, improve engagement, promote independence, motivation and learning outcomes (Estyn, 2024b). These are all important elements of an effective learning climate. AfL is an important part of the Welsh Curriculum enabling children to become ambitious capable learners, additionally making links to the progression steps and ideology of ‘stage not age’ that promotes formative assessment strategies and ongoing cognitive development. (Welsh Government,2020). More recently, the Welsh Government (2025) introduced the National reading and numeracy personalised assessments which are a formative assessment approach that aims to put less pressure on learners. Teachers are encouraged to give full consideration to the skills identified through the assessment, rather than just the scores alone. This approach allows for an inclusive, effective learning climate to suit each child’s needs, reducing test anxiety and pressures.

Furthermore, another key theory surrounding effective AfL is John Hattie’s (2014) theory of visible learning. His ideology surrounds the idea of learning being visible for both teachers and pupils, ensuring pupils clearly understand the learning intentions, are aware of what success within the learning environment is, and teachers should consistently check understanding throughout the task, adjusting teaching accordingly (Hattie 2014). He emphasises that feedback should change the way children think, not just their grades. This ideology is similar to Black and Williams theory (1998) who believe that feedback should change the way teachers teach and pupils learn, ultimately resulting in different ways of thinking for pupils. However, it’s important to note that Hattie’s ideology focuses on learning as a whole, whereas ‘inside the black box’ focuses solely on AfL. Despite this, it is relevant to AfL and showcases the importance of feedback from pupils to support teaching and learning, therefore promoting an effective learning climate where pupils are encouraged to communicate and use their ‘pupil voice’.

To conclude this section, it is evident that AfL can contribute to an effective learning environment by reducing the pressures of summative assessments for children, and staff, but also by measuring learning continuously, instead of focusing solely on test scores, providing a deeper context to learning for children, and the awareness that they are learning to develop skills, not to just pass tests. AfL also promotes teamwork, through strategies like peer assessment and questioning, but also independent skills through pupil feedback and self assessment.

Enabling environments as characterised in foundation pedagogy 1000 words
Enabling environments as characterised in foundation pedagogy refers to an enabling environment that offers children security, comfort, engagement and opportunity (Early education,2021). This enabling environment should provide children with opportunities that allow for movement, imagination, creativity, independence and collaboration. An enabling environment should aid children’s holistic, physical and cognitive development through a range of different activities and elements. According to Pite (2025) an enabling environment includes physical elements such as outdoor spaces to explore, encouraging risk taking, and a range of activities that promote imagination, role play, exploration of friendships and emotions, problem solving and a quiet sensory space. These skills can be developed through activities such as outdoor wet play, climbing frames, reading corners, construction areas, a home corner, music and arts play and a reading corner. These spaces allow for an enabling environment where children have opportunities to develop holistically.

It is also important to consider emotionally enabling environments as well as physical ones. Pite (2025) also emphasises the importance of creating a feeling of community and belonging for the children. She shares that this can be done through displaying pictures of children and family, singing songs that are sang at home and  creating an environment where parents can come sit with their children and staff, encouraging effective communication between parents and school, as well as providing a nurturing environment. This is supported by the Cynefin program, where a sense of belonging is created to ensure that children feel safe, and apart of a community (BERA,2024). Additionally, the Welsh Government (2023) emphasise the importance of emotionally enabling environments in line with the Welsh Curriculum, stating that practitioners should create emotionally safe environments that support learners in recognising and managing their emotions in positive ways. This enables the children to be able to regulate their emotions, aiding their emotional and social skills, preparing them for real life. The Welsh Government (2023) also share the idea that the practitioner or educator also plays a role as an enabler in foundation phase pedagogy. They emphasise the importance of providing the children with opportunities to build secure relationships and attachments, resulting in, confidence within themselves, risk taking skills and building resilience. Learning theorist John Bowbly (1979) emphasises the need for secure attachments in early childhood, especially with adults close to hem in their life. Children spend five days a week in school or nursery, so it is important that a secure attachment is developed. Practitioners can enable this secure attachment by building positive relationships by being warm and caring, listening and responding calmly, by being nurturing and showing appropriate affection and encourage emotional expression. These secure attachments are apart of an enabling environment, helping children build lifelong skills such as confidence, improved social skills, emotional regulation and resilience, adding children in becoming healthy, confident individuals (Welsh Government,2022). On the other hand, theorist B.F Skinner came up with the ideology of operant conditioning, which implies that attachments are behavioural, and are developed based off of rewards and outcomes of behaviours. For example, if a child does something good, and the teacher rewards them with a sticker, they will then form an attachment based on reward and behaviour. This approach emphasises how the environment aids attachments, whereas Bowbly’s approach shares that emotional security aids attachments. Within an enabling environment, both approaches would be beneficial in line with improving holistic development and can work hand in hand to assist building positive, nurturing relationships.However, Chomsky (1971) critiques Skinners theory, stating that he ignores thoughts and emotions, focusing too much on observing behaviour, ignoring emotions, creativity and internal mental processes. Furthermore, he argued that the experiment lacks scientific evidence, not considering complex human behaviours such as problem solving and decision making. It is also important to address Harlows (1959) attachment theory that suggests emotional comfort is more important than the behaviour and reward ideology, implying that attachments are not based purely off of rewards, and that there needs to be a bond between the practitioner and child to create a nurturing environment where children will succeed. However, it could be argued that this experiment lacks scientific evidence as it was performed on baby monkeys, who lack the emotion and social skills that humans possess.
[bookmark: _Int_w0Hy6UuQ]Moreover, an Estyn (2025) study within an early year setting in Wales found that a rich and stimulating learning environment should stem from the children’s interests and observations. Within this setting, practitioners enhance and change learning areas to what engages the children most, based off of daily observations on children and their interchanging interests. They gave an example of adapting the wet play area when interests of using sponges appeared, by introducing resources such as dirty dishes and soap to enable learning through play. By doing this, they gave the children opportunities to develop their motor skills through picking up sponges and using them to wipe dishes, pumping out the soap from the bottle, picking up different types of utensils and having the sensory experience of soapy warm water. Not only did this aid their fine and gross motor skills, but it also provided skills that they will use in real life when they grow up, creating links to the Montessori (2013) approach to learning which emphasises a child led approach that follows their natural interests. Additionally, focusing on interests to enable learning will benefit neurodiverse pupils, who have a special interest in something particular. Grove (2015) supports this ideology, suggesting that autistic individuals are highly motivated by their special interest, in terms of achievement and engagement. This may aid their cognitive development, by motivating them to learn through something they actually care about. From experience, an example of this could be incorporating a neurodiverse child’s favourite character into the task, such as drawing them to develop their fine motor skills, or using their character within displays. This shows the child that the practitioner cares about them, enabling a secure attachment, while also aiding their learning. This can help create an inclusive learning climate.
To conclude this section, it is important to have enabling environments which include enabling physical environments, which allow for social interactions and cognitive development, and an enabling adult who promotes emotional connections and attachments to aid holistic development. An effective learning climate should include all these elements and must be a nurturing environment especially for foundation phase who are more susceptible to form new attachments that aid social and communication skills.



Growth mindset 
A growth mindset refers to having a resilient attitude that combats procrastination, feelings of imposter syndrome and negative emotions that effect mental health in an academic space (Stanford University,2025). Someone with a growth mindset believes that intelligence and talent can be grown, challenges are worth the effort, failures can be reframed into learning opportunities and goals are continuous, even if working towards them seems difficult. Opposite to the growth mindset is a fixed mindset, which is where someone believes that they can learn, but not change intelligence and have negative thoughts surrounding goals and challenge, with low self esteem and worth. It is important to foster a growth mindset within schools to help pupils build confidence and self esteem, aiding their learning and emotional development. Dr Carol Dweck (1986) developed the growth mindset theory defining a growth mindset as ‘the ability to reframe perceived failures as opportunities to learn and grow’. Yeager (2019) completed an experiment on growth mindset, making pupils complete a one-hour online growth mindset intervention, to see if attitude changed afterwards. He found that outcomes of these interventions were improved grades among lower-achieving children and higher confidence within their own learning. This study shows the importance of promoting a growth mindset within the learning climate, to ensure pupil confidence and improve performance. This study also shows how a growth mindset can be introduced with ease, with this intervention only taking place once for one hour yet having vast learning outcomes.

The Welsh Government (2020) deeply embedded having a growth mindset into the curriculum and promotes facing challenges through the four purposes framework. A Welsh Government (2025) study within a Welsh School found that embedding a strong ‘growth mindset culture’ through practitioners, pupils and staff, resulted in pupils persevering for longer and gave them the ability to choose appropriate learning strategies to help them overcome challenges. This strong implementation of a growth mindset helped create an effective learning climate within this school, where pupils believed they could learn from mistakes and face challenges with confidence. Furthermore, an Estyn (2024b) report written about encouraging a growth mindset in a school in Wales found that pupils feel they have the ability to take control of their learning and are less concerned about making mistakes. Furthermore, the report found that staff become more ‘flexible and agile’ in their teaching and their expectations of learning outcomes, expressing that there is ‘no limit to what any pupil can achieve’. This shows that by fostering a growth mindset, pupils in this school are enabled to develop cognitively and have improved learning outcomes, emphasising that a growth mindset aids the learning climate.

 Based on the findings of Piagets (1976) cognitive development theory, children actively build knowledge through experience and social interactions, rather than absorbing information passively. His theory found the ideology of ‘stage not age’ that is used within the Welsh Curriculums (2022) progression steps, which focus on ‘steps’ children should meet, instead of meeting a specific learning criteria at a specific age. The ‘stage not age’ ideology links in with a growth mindset, as they both promote learning as an ongoing process, and reiterate that it is okay to make mistakes. The progression steps take away pressure from children, giving them the ability to learn at their own pace, promoting a growth mindset. Piaget emphasises that challenge creates cognitive growth, and evolves from effort and experience, making links to a growth mindset which promotes taking risks and partaking in challenge. However, Pass (2025) critiques Piagets theory, stating that there is too much emphasis put onto the stages. Piaget found that children progress from one stage to the next, whereas Pass argues that cognitive abilities emerge at different times across contexts and can co-exist across stages, arguing that cognitive development does not fit into Piagets ‘rigid’ stages. However, in terms of modern usage within schools, the ‘stage not age’ ideology is not rigid and promotes a growth mindset, and pupils can be in different developmental stages in each subject, especially in Wales who use the progression steps to monitor learning.

To conclude this section, it is evident that a growth mindset plays an important role in an effective learning climate. It promotes growth, challenge and pushes learning to the next level, improving test scores, learning attitudes and confidence in making mistakes and learning from them. Not only does it help the children’s learning, but a growth mindset also aids teacher's mindset, putting less pressure on them to get children to a certain score or for them to meet a certain learning criteria. This there for improves the learning climate, as a positive, calm teacher creates a nurturing environment where children are ready to learn. Maslow’s (1987) hierarchy of needs emphasises that children need to feel safe before they learn, and a relaxed teacher can contribute to that safe environment.

Conclusion 
In conclusion, it is evident that each individual element contributes to an effective learning climate and come together to ensure that children develop emotionally, socially and cognitively. Assessment for learning promotes an effective learning climate by removing summative testing pressures and allows teachers to measure learning based of of children’s needs and change teaching as they go along. Additionally, AfL ensures that each child is learning, as approaches such as questionning, live feedback and written feedback tests each child’s individual knowledge, ensuring that no child is left out. AfL is also a more inclusive approach to assessment than summative assessment approaches, ensuring that approaches are adapted to meet neurodiverse children’s needs, unlike summative assessment that can be difficult for neurodiverse children to deal with. An inclusive climate is an effective climate.

 Moreover, enabling environments are a vital part of effective learning climates, ensuring that children are engaged by the resources in the classroom, enabling them to develop new skills and foster social skills, through communication with peers. An enabling environment also includes an enabling adult, who ensures that children are given the opportunity to develop, through providing stimulating activities and experiences. They also provide a secure attachment for the child, enabling them to communicate feelings with the trusted adult, a vital skill that should be developed during the foundation phases.

Finally, a growth mindset contributes hugely to an effective learning environment, allowing children to believe in themselves, aiding learning and allowing them to feel empowered. A growth mindset benefits staff and pupils, improving the learning climate for everyone. The evidence shows that test results improve after children develop a growth mindset, and so does their confidence and self esteem. A growth mindset may be the most important part of an effective learning climate, ensuring children trust their own abilities and have the confidence to achieve their goals, and exceed within the learning environment. However, each element plays an important role in creating an effective learning environment and should be equally considered when creating a nurturing, positive environment for successful teaching and learning to take place.
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